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Affirmations and Assurances

As the authorized lead petitioner, I, Nicolette (“Nicki”) Fox, hereby certify that the information
submitted in this petition for a California public charter school to be named San Leandro Catalyst
Collegiate Charter School (“San Leandro Catalyst Collegiate” or “Charter School”), and to be
located within the boundaries of San Leandro Unified School District (“SLUSD” or “District”) is
true to the best of my knowledge and belief; I also certify that this petition does not constitute the
conversion of a private school to the status of a public charter school; and further, I understand
that if awarded a charter, the charter school will follow any and all federal, state, and local laws
and regulations that apply to the charter school, and:

1. Will not charge tuition, fees, or other mandatory payments for attendance at the Charter
School or for participation in programs that are required for students.

2. Will enroll any eligible student who submits a timely and complete application, unless the
school receives a greater number of applications than there are spaces for students, in which
case a lottery will take place in accordance with California charter laws and regulations.

3. Will be non-sectarian in its curriculum, programs, admissions, policies, governance,
employment practices, and all other operations.

4. Will be open to all students, on a space available basis, and shall not discriminate on the basis
of the characteristics included in California Ed. Code § 220, including but not limited to race,
color, national origin, creed, sex, ethnicity, sexual orientation, mental or physical disability,
age, ancestry, athletic performance, special need, proficiency in the English language or a
foreign language, or academic achievement.

5. Will not exclude admission based on the student’s or parent’s/guardian’s place of residence,
except that a conversion school shall give admission preference to students who reside within
the former attendance area of the public school.

6. Will meet all statewide standards and conduct the pupil assessments required pursuant to
California Ed. Code § 60605 and 60851 and any other statewide standards authorized in
statute or pupil assessments applicable to pupils in non-charter public schools.

7. Shall meet or exceed the legally required minimum of school days pursuant to Title 5
California Code of Regulations Section 11960.

8. Will be deemed the exclusive public school employer of the employees of the Charter School
for purposes of the Educational Employment Relations Act, Chapter 10.7 (commencing with
Section 3540) of Division 4 of Title 1 of the Government Code (California Ed. Code §
47605(b)(6)).

9. Will comply with all applicable portions of the Elementary and Secondary Act or Every
Student Succeeds Act (ESSA).
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Will consult, on a regular basis, with parents, guardians and teachers regarding its
educational programs, as required by California Ed. Code § 47605(c)(2).

Will offer at least the minimum amount of instructional time at each grade level as required
by law, and comply with Title 5, California Code of Regulations, § 11960(b) with respect to
the legally required minimum school days.

Will comply with the conditions of apportionment set forth in California Ed. Code § 47612(b)
that average daily attendance not be generated by a pupil who is not a California resident,
and that “a pupil over 19 years of age shall be continuously enrolled in public school and
make satisfactory progress towards award of a high school diploma,” to remain eligible for
generating Charter School apportionments.

Will provide SLUSD information regarding the proposed operation and potential effects of
the school, including, but not limited to, the facilities to be used by the school, including where
the school intends to locate, the manner in which administrative services will be provided,
and potential civil liability effects, if any, upon the school and authorizing board.

Will adhere to all applicable provisions of federal law relating to students with disabilities,
including the Individuals with Disabilities Education Act; section 504 of the Rehabilitation
Act of 1974; and Title II of the Americans with Disabilities Act of 1990.

Will comply with the requirement set forth in California Ed. Code § 47605(d)(3) that “[i]f a
pupil is expelled or leaves the charter school without graduating or completing the school
year for any reason, the charter school shall notify the superintendent of the school district of
the pupil's last known address within 30 days, and shall, upon request, provide that school
district with a copy of the cumulative record of the pupil, including a transcript of grades or
report card, and health information.”

Will adhere to all applicable provisions of federal law relating to students who are English
language learners, including Title VI of the Civil Rights Act of 1964; the Equal Educational
Opportunities Act of 1974; MGL c. 76, §5; and MGL c. 89, 71 § (f) and (I).

Will comply with the Family Educational Rights and Privacy Act (20 U.S.C. § 1232g; 34 CFR
Part 99).

Will comply with all other applicable federal and state laws and regulations, including the
California Code of Regulations.

Will submit an annual report and annual independent audits to SLUSD by all required
deadlines.

Will maintain written contemporaneous records that document all pupil attendance and
make these records available for audit and inspection, as required by California Ed. Code §
47612.5(a)(2).

Will submit required enrollment data each March to SLUSD by the required deadline.

~9._
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22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

Will comply with “[a]ll laws establishing minimum age for public school attendance,” as
required by California Ed. Code § 47610(c).

Will operate in compliance with generally accepted government accounting principles.
Will maintain separate accountings of all funds received and disbursed by the school.

Will participate in the California State Teachers’ Retirement System and other retirement
systems, as applicable.

Will obtain, keep current, and make available for inspection all necessary permits, licenses,
and certifications related to fire, health and safety within the building(s) and on school

property.

Will obtain, keep current, and make available for inspection all necessary teacher
certifications, permits or other documents as required under California Ed. Code § 47605(1).

Will at all times maintain all necessary and appropriate insurance coverage.

Will submit to SLUSD the names, mailing addresses, and employment and educational
histories of proposed new members of the Board of Trustees prior to their service.

Will, in the event the Board of Trustees intends to procure substantially all educational
services for the Charter School through a contract with another person or entity, provide for
approval of such contract by the Board of Education in advance of the beginning of the
contract period.

Will require the Charter School Board to comply with the provisions of the Ralph M. Brown
Act (California Government § Code 54950 et seq.).

Will comply with the provisions of the California Public Records Act (California
Government § Code 6250 et seq.).

Will provide financial statements that include a proposed first-year operational budget with
start-up costs and anticipated revenues and expenditures necessary to operate the school,
including special education; and cash-flow and financial projections for the first three years
of operation.

Will provide SLUSD a school code of conduct, Board of Trustee Bylaws, an enrollment policy,
and an approved certificate of building occupancy for each facility in use by the school,
according to the schedule set by SLUSD but in any event prior to the opening of the school.

Will be located within the geographical boundaries of the District in locating its site, or
otherwise comply with the requirements in California Ed. Code § 47605 and 47605.1.

-10 -
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36. Will agree to defend, indemnify and hold harmless the District against any and all liability
and claims arising out of the Charter School’s acts, errors and omissions.

M/(% 02 {02020
e A DN
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Overview

San Leandro Catalyst Collegiate Charter School (“San Leandro Catalyst Collegiate”) hereby
respectfully submits this new charter petition to San Leandro Unified School District (“SLUSD”
or “District”). The term of the charter will be a five-year period, from July 1, 2021 and ending on
June 30, 2026.

San Leandro Catalyst Collegiate will be an elementary school, serving students in grades
transitional kindergarten through five in San Leandro, CA. Our mission is to prepare all students
in grades TK-5 through rigorous academics, character development, and creative thinking to
excel in middle and high school, thrive in college, and create their futures. We are committed to
working with San Leandro Unified School District to ensure that every child within its boundaries
receives an excellent education.

Our school model is the product of an in-depth study of both the needs of San Leandro and the
practices implemented in high-performing schools serving a similar community of students in
our state and across the nation. Our Founding Team, inclusive of our Founding Families, engaged
in over 400 conversations with key community stakeholders in San Leandro, including families,
students, alumni of San Leandro public schools, school leaders, teachers, pastors, community
organizations and leaders, District officials, and elected officials.

Our Lead Founder and proposed School Director Nicolette “Nicki” Fox, a Bay Area native, has
been a teacher, instructional coach, curriculum and assessment developer, Assistant Principal,
and is currently a Fellow with BES, a national nonprofit that trains school founders. During this
Fellowship, Ms. Fox has studied and visited nearly 40 high-performing urban schools within the
Bay Area and across the nation. She has closely observed the methodologies and educational
practices that lead to academic and life success for diverse communities of learners, especially
those from underserved backgrounds. Ms. Fox has also visited several district and charter schools
within the surrounding communities of San Leandro and will be completing a leadership
residency at The Mission Preparatory School in San Francisco, CA.1

Through our numerous conversations with families in San Leandro, intentional study of high-
performing schools, and current educational research, our Founding Team has developed a
unique and innovative school model that is responsive to the needs of students in San Leandro,
incorporates best practices from world-class schools within the Bay Area and across the country,
and fully aligns with state educational priorities and the intent of the Charter Schools Act of 1992,
which is to allow groups of educators, community members, parents, or others to create an
alternative type of public school.23

11n 2019-20, 80.69% of students at The Mission Preparatory School met or exceeded English language arts/literacy standards and
75.11% met or exceeded mathematics standards, as measured by the California Assessment of Student Performance and Progress
(CAASPP). The Mission Preparatory School serves approximately 5.00% black, 83.00% Latinx, 70.0% English learners, 12.0%
students with disabilities, and 85.0% students identified as socioeconomically disadvantaged.

2“C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

3 California Ed. Code § 47600, et al.
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Our school design includes several innovative features to create a new, unique option currently
unavailable to parents and families in San Leandro. These features include the following;:

¢ Individualized Student Supports: Students at San Leandro Catalyst Collegiate will
benefit from small-group instruction and a workshop model, which is made possible by
our 1.5-teacher staffing model. During the delivery of instruction in specific content areas
such as English language arts and mathematics, there will be two adults in the classroom
to provide and support targeted instruction to small groups of students. Students receive
targeted instruction based on ongoing collection, use, and analysis of data.

¢ Extended Day and Year: Students in all grades will attend school from 8:00am to 4:00pm,
increasing the number of annual instructional minutes in all grade levels, including up to
25,000 more minutes in transitional kindergarten when compared with the District.
Because of our extended school day, students have more opportunities to practice and
demonstrate mastery in all content areas. We will also implement a 184-day school year,
four days more than the District.

o Creativity & Design: Beginning in transitional kindergarten, students will take a
Creativity & Design course. Students create design projects to apply systems-thinking and
thinking routines and demonstrate mastery of knowledge and skills across other content
areas such as literacy, mathematics, science, and social sciences. They will curate design
portfolios over the course of the year and present their design portfolios at an annual
Design Showcase.

e Comprehensive Professional Development: Teachers are the most significant drivers of
student achievement. San Leandro Catalyst Collegiate will intentionally support and
invest in teacher growth and development by implementing a robust coaching model and
professional development framework. We will have 26 days of annual professional
development, two hours of weekly professional development, and weekly individual
coaching and support for every teacher. All teachers at San Leandro Catalyst Collegiate
will be supported to grow and become masters of their craft, ensuring our students make
significant academic gains.

San Leandro Catalyst Collegiate’s model reflects our absolute commitment to high expectations
for student learning, character development, and creative thinking. Thus, all of our core
components position our students to excel, thrive, and create their futures. The key design
principles that provide the foundation for our school model distinguish San Leandro Catalyst
Collegiate from other public school options in San Leandro and uniquely position our school
to meet the needs of our student population. These are summarized in Figure 1.

Figure 1: Summary of Core Beliefs, Key Design Principles, and Innovation Comparisons

Grade-level We will provide grade-level, standards-aligned
1. All students can . . . . .
. appropriate, curriculum and instructional practices for all teachers
excel at high . )
levels. standards-aligned across all content areas and grade levels and will closely
curriculum and monitor, adjust, and ensure all students, including
-13 -
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instructional

subgroups, demonstrate proficiency or significant

practices. growth as stated in our Local Control and
Accountability Plan (LCAP).

Individualized We will integrate data-driven practices into every

student supports for | aspect of our education program, including our

all through workshop model, Data Days, instruction, and coaching.

intentional use of
data.

For example, during our workshop model, teachers
conference with individual or small groups of students
based on assessment data and provide targeted
instruction and supports. Each of these practices will
allow our school to provide targeted student supports
and to drive towards exceptional student outcomes at
every moment.

We will employ a 1.5-teacher model in which each
classroom has a Lead Teacher and another educator
(i.e., Associate Teacher, Learning Specialist, ELD
Teacher, Enrichment Teacher, Literacy Specialist)
providing additional support during key content area
blocks. Our 1.5-teacher model will allow our school to
maximize small-group instruction and optimize
personalized student supports, especially during
literacy and mathematics instruction.

2. Alove of
literacy
translates to a
love of learning.

Increased learning
opportunities
through extended
time for literacy.

Unique among SLUSD elementary schools, San
Leandro Catalyst Collegiate will operate with an
extended school day (until 4:00pm) with extended time
for literacy. Our school will provide approximately 2
additional hours of instruction for grades TK/K
(SLUSD dismisses at 1:50pm), about 2 hours for grades
1-3 (SLUSD dismisses at 2:10pm), and 1 hour for grades
4-5 (SLUSD dismisses at 3:00pm). On Wednesdays,
students will be dismissed at 2:00pm, and our school
will provide about 2 additional hours of instruction for
students in grades TK/K compared to SLUSD schools,
which dismiss at 11:40am.

Integration of
literacy across
content areas
through oral literacy
and informational
text.

San Leandro Catalyst Collegiate will be unique in its
approach to literacy with its intentionally developed
habits of discussion progression across grade spans,
beginning in TK/K. Across content areas, including
social sciences, sciences, and Creativity & Design,
students will access, discuss, and make meaning of
informational texts as part of our curriculum.

3. Rigor develops
critical thinkers.

Cultivation of
classroom cultures of
thinking through
academic discourse
and thinking
routines.

San Leandro Catalyst Collegiate will utilize and
implement academic discourse and thinking routines as
part of our education program. Our school’s selected
core instructional taxonomies largely focus on strategies
aligned with the Socratic method. Thinking routines
make up the cognitive thinking framework for maker-
centered learning. As a result, students at San Leandro
Catalyst Collegiate will transfer thinking routines in
Creativity & Design to all other content areas. San
Leandro Catalyst Collegiate will be the first public

-14 -
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school in the District to implement this key design
element as part of the school’s instructional model.

4. Strong values
and habits build
character.

Intentional
cultivation of a
values-driven
community.

Our school is distinct from SLUSD schools that also
have core values, such as Bancroft Middle and
Roosevelt Elementary, in that we will integrate our
CREATE core values into our education program
components such as curriculum and instruction,
professional development, Family & Community
Circles, physical space, and schoolwide expectations
and structures. Our daily Family Circles and weekly
Community Circles will play an integral role in
fostering our CREATE core values of Curiosity,
Resilience, Enthusiasm, Agency, Team, and Excellence
within our school community.

Integration of
socioemotional
learning skills and
habits to support
students” long-term
success.

We will implement socioemotional curriculum as part
of our daily schedule, which includes our daily Family
Circles and weekly Community Circles. This amounts
to at least 30 minutes dedicated to socioemotional
learning and values-based education every day.

Safe and structured
environment to
develop self-
sufficiency.

San Leandro Catalyst Collegiate will be unique in our
approach to providing a safe and structured
environment with shared routines, systems, and
structures. In comparison to SLUSD schools, our school
will develop, practice, and employ schoolwide routines
and systems, such as classroom configurations, student
arrival, bathroom use, and incentive systems.

5. Creative
thinking drives
student agency.

Focus on creativity &
design as part of
student experience.

While makerspaces are available and offered at some of
the schools in the District, our approach to making is
unique in that we leverage a maker-centered learning
framework as well as apply academic content
knowledge and skills into design projects in our
Creativity & Design course. San Leandro Catalyst
Collegiate will have, beginning in TK, a Creativity &
Design course for all students. Throughout the year,
students add design projects to their design portfolios,
which will be highlighted at our annual Design
Showcase. Additionally, thinking routines that make up
part of the maker-centered learning framework in
Creativity & Design will be implemented across all
content areas at San Leandro Catalyst Collegiate.

6. Exceptional
teaching yields
exceptional
results.

Frequent,
comprehensive
coaching and
observation-
feedback loops.

San Leandro Catalyst Collegiate’s teacher support and
development program will include a comprehensive
coaching cycle in which teachers engage in an
individual coaching session, participate in 1-2 informal
observations, and receive written feedback each week.

Strategic and
relevant professional
development
centered on
instruction.

San Leandro Catalyst Collegiate will provide 26 total
professional development days compared to 6 days
offered by SLUSD. SLUSD includes 2 teacher days (1
staff development and 1 planning) prior to the start of
the year, while our school will provide 17 days as part
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of our Induction Training for all staff. SLUSD provides
2 staff development and 2 planning days over the course
of the year, while San Leandro Catalyst Collegiate
includes 9 professional development days, 6 of which
are Data Days. Additionally, our school will include an
innovative component not currently offered at SLUSD
schools with our weekly professional development
sessions during abbreviated Wednesdays.

Our team is committed to partnering and collaborating with San Leandro Unified School District
to ensure that every child receives a high-quality, equitable education within the District’s
boundaries. The areas in which we envision a collaborative partnership include, but are not
limited to, expanding creativity and design opportunities in the District, sharing best practices,
strengthening professional development for teachers, and serving students from underserved
backgrounds. We look forward to working with San Leandro Unified School District in the
service of all students.

Founding Team

San Leandro Catalyst Collegiate’s Founding Team, inclusive of Founding Families, is committed
to ensuring the fulfillment of our mission: to prepare all students in grades TK-5 through rigorous
academics, character development, and creative thinking to excel in middle and high school,
thrive in college, and create their futures.

We strategically assembled our Founding Team to provide the knowledge, competencies,
experiences, and skills to open, execute, and operate a sound educational program as outlined in
this charter petition. Members of the San Leandro Catalyst Collegiate Founding Team bring a
diverse wealth of expertise, talent, and skills, including education and school leadership, finance,
community engagement, law, human resources, organization & development, and governance
(see Figure 2). Our Founding Team comes to this work with humility, intentionally reaching out
to families and key community stakeholders to listen, learn, and shape the vision of San Leandro
Catalyst Collegiate.

| Figure 2: Functional Expertise of San Leandro Catalyst Collegiate Founding Team

Rohit
Agarwal

Carey
Hawkins X X X X
Ash
Ryan
Delaney
Nicolette
Fox

Aniya
Grimm

Sharrie
Overall
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Elizabeth

Raji-Grieg X
Keyur
Shah X
Darryl
Stafford X X
Soledad
Lozano X
Arenas
Jesus
Ferrel X
Monica
Ferrel X X
Ana
Romo X
Muzhgan X
Sadat
Marleda X
Stacey
Precious
Watson X X
Sanni
Zainab X

Founding Team Biographies

As of January 2020, the Founding Team includes the proposed School Director and eight
proposed members for the San Leandro Catalyst Collegiate Board of Directors.

Nicolette Fox, Lead Petitioner and Proposed School Director: A Bay Area native, and the child
of first-generation college graduates, Ms. Fox knows firsthand the power of education and how
it impacts both a child’s and family’s trajectory. Currently a Fellow with BES, she has studied
nearly 40 high-performing charter schools across the country to learn best practices and spent
over 600 hours in professional development tailored to leadership and school founding. Ms. Fox
has substantial experience as both an educator and school leader across the East Bay, in schools
primarily serving students and families from underserved backgrounds. As an educator, she
demonstrated success in producing significant academic gains for students at LPS Oakland R&D,
a consistently high-performing public charter school in Oakland with at least a 97% college
enrollment rate each year. As an Assistant Principal, Ms. Fox drove the instructional charge at
Impact Academy of Arts & Technology, which was the top high school closing the opportunity
gap for black and Latinx students in the Bay Area last year. She holds a deep commitment to the
children and families of San Leandro and an unwavering belief that all children deserve an
excellent education. Ms. Fox graduated from the University of California-Berkeley with degrees
in American Studies and Southeast Asian Studies and has a Master’s degree in Urban Education
& Administration from Loyola Marymount University. She holds an Administrative Services
Credential.

Rohit Agarwal, Proposed Board Member: Rohit Agarwal currently runs an education-focused
investment fund as the Managing Director of The Tusker Fund. Prior to the Tusker Fund, he
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worked at McKinsey & Company where he focused primarily on the public, education, and
private equity sectors. Additionally, he led McKinsey & Co.’s nonprofit, Generation, across more
than ten cities. Generation delivers training for unemployed and underemployed youth from the
ages of 18 to 29. Before McKinsey, Mr. Agarwal taught secondary social studies at a New York
City public school through Teach For America. He also worked for Teach For India and
Rocketship Education, helping train new teachers, advancing the use of blended learning in the
classroom, and developing instructional and school leader professional development. He holds a
Bachelor’s degree from Emory University and a JD-MBA from Northwestern University School
of Law and the Kellogg School of Management. Mr. Agarwal is the proposed Board Treasurer of
the Finance Committee for San Leandro Catalyst Collegiate.

Carey Hawkins Ash, Proposed Board Member: Dr. Carey Hawkins Ash, Esq. is the Managing
Director of Community Engagement and Growth at Making Waves Academy, a high-performing,
grades 5 through 12, public charter school serving low-income students in Richmond, CA. Prior
to joining Making Waves, Dr. Hawkins Ash served as Chief of Staff for Business and Operations
in Oakland Unified School District, where he oversaw seven departments and 24 subdivisions in
service of 118 schools. Dr. Hawkins Ash is also a licensed education law attorney who practiced
public school law in Lozano Smith’s Sacramento office and specialized in issues pertaining to
students’ rights, special education, litigation, and labor and employment issues. Dr. Hawkins Ash
earned both his JD and PhD in Education Policy and Organizational Leadership from the
University of Illinois at Urbana-Champaign after successfully defending his doctoral dissertation
entitled “The First, Fifth, and Fourteenth Amendment Rights to Access Equal Information in
America’s Public Schools.” Dr. Hawkins Ash received his Bachelor’s degree in Political Science
and History from the Honors College at Southern University in Baton Rouge, Louisiana. Dr.
Hawkins Ash is the proposed Board Chair, Chair of the Governance Committee, and member of
the Finance Committee for San Leandro Catalyst Collegiate.

Ryan Delaney, Proposed Board Member: Ryan Delaney is the Head of Legal at Landed, a startup
that offers home buying services to educators, including a unique shared-equity down payment
assistance program. He serves on the board and as General Counsel of the Cornell Alumni
Association of Northern California, a 501(c)(3) that sponsors area alumni events and annually
awards scholarships to undergraduates. Previously, he was General Counsel at another startup,
and worked at the law firm of Pillsbury Winthrop Shaw Pittman in Palo Alto. Mr. Delaney has a
degree in History, with a minor in Middle Eastern Languages, from Stanford, and a JD and a
Master's in International and Comparative Law from Cornell. He was among the initial group of
students at High Tech High, a charter school in San Diego, where he personally benefited from
the passion and creativity of the staff and administrators who started the school. He is passionate
about helping to bring the same opportunity to others who might benefit from a public charter
school. Mr. Delaney is a proposed member of the Board of Directors and will serve on the
Governance Committee for San Leandro Catalyst Collegiate.

Aniya Grimm, Proposed Board Member: Aniya Grimm currently works as the Director of Talent
and Organization Development at Genesys, Inc., where she focuses on supporting legal, finance,
and human resources organizations, as well as other global initiatives related to organizational
effectiveness. Prior to Genesys, she worked at Uber for four years on the People Development
team. She started her time there in onboarding and ended with overseeing a suite of global
manager and leadership development interventions, ranging from developing an online manager
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information portal to managing in-person learning programs for senior leaders. Ms. Grimm has
also worked for Teach For America, supporting learning for a variety of employees, including
training for managers, engagement for administrative staff, and values-based leadership
development for staff members across the country. Ms. Grimm is a proposed member of the
Board of Directors and will serve on the Development Committee for San Leandro Catalyst
Collegiate.

Sharrie Overall, Proposed Board Member: A native of San Leandro, a graduate of San Leandro
public schools, and a first-generation college student, Sharrie Overall currently works at SLAC
National Accelerator Laboratory. As the Talent Pipeline Program Administrator, she is
responsible for developing internships and pipeline programs in engineering and science for
underserved and underrepresented students as well as seeking out grants specifically geared to
middle and high school students. Ms. Overall also serves as a member of the Community
Relations Commissions board for the city of San Mateo. She brings extensive experience in human
resources and is passionate about bringing equity, strong adult culture, and relationship building
to the workplace. As a first-generation college student, she understands the many challenges first-
generation students - and families - often experience. She operates with a deep belief that all
students can change the world and is driven to ensure that all students, particularly those from
historically underserved backgrounds, have that opportunity. Ms. Overall graduated from Mid-
America Christian University with a degree in Criminal Justice Administration with an emphasis
on ethics. Ms. Overall is the proposed Board Secretary and will serve on the Academic Committee
for San Leandro Catalyst Collegiate.

Elizabeth Raji-Greig, Proposed Board Member: Elizabeth Raji-Greig is an Associate Director of
Academics for KIPP Bay Area Public Schools. She oversees the network’s priorities related to TK-
4 education, curriculum, and school leader coaching and development. With over 15 years of
experience in education, she has served both elementary and middle school students, families,
and schools through her roles as a founding teacher, instructional dean, assistant principal, and
principal. She has worked with organizations such as Teach For America, Democracy Prep, KIPP
NYC, and Rocketship Public Schools to support student growth. Ms. Raji-Greig is passionate
about educational equity and the crucial roles that socioemotional learning, family inclusion, and
staff development play in student learning and development. She has a Master’s in
Administration and Supervision from National Louis University in Chicago, and a Bachelor’s in
English from Kenyon College in Ohio. Ms. Raji-Greig is the proposed Vice Chair and will serve
on the Academic Committee for San Leandro Catalyst Collegiate.

Keyur Shah, Proposed Board Member: Keyur Shah started his career as a science teacher, and
has since been a math instructional coach, data instruction dean, founding vice principal of
curriculum and instruction, and most recently, a high school principal in San Jose. Previously, he
also worked at the Alameda County Office of Education as a Professional Expert in Common
Core Learning, where he trained districts on implementing the Common Core State Standards
for Mathematics in their schools and classrooms. Currently, he is a Program Manager at
California Education Partners, consulting with districts all over California to improve currently
inequitable outcomes for students in elementary and middle school math. He consults with
districts such as San Francisco, Oakland, Sacramento, Elk Grove, and others to develop systems
that increase effectiveness of instructional practices and develop strategy that helps districts
improve adult learning experiences. Mr. Shah brings a strong focus on equity and empowerment
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to his work. He holds a BS in Operations Research: Engineering Management Systems from
Columbia University and a Master’s in Policy, Organization, and Leadership Studies from the
Graduate School of Education at Stanford University. Mr. Shah is a proposed member of the
Board of Directors and will serve as the Academic Committee Chair for San Leandro Catalyst
Collegiate.

Darryl Stafford, Proposed Board Member: A native and resident of San Leandro, Darryl Stafford
is a valuable member of the San Leandro community. Currently, he serves as a Boys & Girls Clubs
of San Leandro Site Director at Hesperian Elementary. Born in Oakland and raised in San
Leandro, Darryl attended schools in both San Leandro Unified School District and San Lorenzo
Unified School District. Growing up in San Leandro, Mr. Stafford himself participated in activities
at Boys & Girls Clubs of San Leandro. Working with the Boys & Girls Clubs of San Leandro since
2007, he has had the unique opportunity to work in various schools across San Leandro and San
Lorenzo. In his capacity as a Site Director, Mr. Stafford implements quality programs for
thousands of youth ranging from kindergarten to high school in the San Leandro area. Mr.
Stafford is a proposed member of the Board of Directors and will serve on the Development
Committee for San Leandro Catalyst Collegiate.

Founding Families: We are deeply grateful for the support, insight, and dedication our Founding
Families have contributed to the founding of San Leandro Catalyst Collegiate. All Founding
Family names are listed above in Figure 2. Our Founding Families were instrumental in raising
awareness for San Leandro Catalyst Collegiate by hosting listening circles, supporting
information sessions, and connecting with other families, community members, and leaders
across the city on behalf of our school. Their efforts contributed to our team’s ability to design a
high-quality school that is truly responsive to and reflective of the specific needs of our
community.

External Partners

San Leandro Catalyst Collegiate will draw upon the expertise and experience of external partners
to ensure our mission is fulfilled. Appendix 4: Letters of Support represents formal partners from
whom we intend to receive resources or support. We have outlined the nature of our partnership
with each external partner below.

BES is a national nonprofit that identifies and prepares excellent leaders to transform education
in their communities. San Leandro Catalyst Collegiate’s Lead Founder, Nicolette Fox, is currently
a BES Fellow. By the end of her fellowship, she will have visited and studied 40+ high-performing
charter schools across the country, undergone intensive leadership coaching and development,
and completed two leadership residencies at The Mission Preparatory School, which is a local
high-performing public charter school. A Letter of Support from BES is attached in Appendix 4:
Letters of Support. Following authorization, BES will provide Follow On Support during the
school’s planning year and first two years of operation in the form of leadership and governance
coaching. BES coaches make a minimum of three visits to the school each year, conduct weekly
check-ins with the school leader, and provide direct training in governance to the school’s Board
of Directors.
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EdTec is an established back office support provider for more than 325 charter schools and charter
developers, supporting over 90,000 students across 60 districts in over 40 counties and seven
states. It is widely used throughout California and has been recommended to our Founding Team
by multiple charter school operators in nearby school districts. EdTec lends its expertise in a
variety of ways, including supporting the development of this charter petition, school launch and
operations, board governance, strategic planning, student and school performance, and charter
renewal.

Silicon Schools Fund is a Bay Area-focused, nonprofit investment fund that supports the work of
passionate entrepreneurs, charter school leaders, school districts, and independent schools as
they re-imagine teaching and learning for the 21st century. The organization invests in schools
and human capital organizations that are operationally and financially sustainable and
demonstrate a potential to serve as proof points for education innovation. Silicon Schools Fund
has invested in 25+ schools, 5+ school districts and charter networks, and 5+ education-based
programs across the Bay Area that serve a diverse mix of student demographics, including
Aurum Preparatory Academy, East Bay Innovation Academy, Milpitas Unified School District,
and Envision Education. San Leandro Catalyst Collegiate will receive startup funds during the
first two operational years and engage in design reviews to support the refinement of the
academic model.

Young, Minney & Corr, LLP is California’s most experienced, knowledgeable, and respected firm
working in the unique area of charter school law, since the passage of California’s Charter Schools
Act of 1992. The firm represents more than half of the charter schools in the state, offering
expertise in all aspects of charter school creation, expansion, and operation. Young, Minney &
Corr, LLP provides legal counsel to San Leandro Catalyst Collegiate.
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Element 1: The Educational Program

Governing Law: The educational programn of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an
“educated person” in the 21st century, and how learning best occurs. The goals identified in that
program shall include the objective of enabling pupils to become self-motivated, competent, and
lifelong learners.

Education Code Section 47605(b)(5)(A)(i).

The annual goals for the charter school for all pupils and for each subgroup of pupils identified
pursuant to Section 52052, to be achieved in the state priorities, as described in subdivision (d)
of Section 52060, that apply for the grade levels served, or the nature of the program operated, by
the charter school, and specific annual actions to achieve those goals. A charter petition may
identify additional school priorities, the goals for the school priorities, and the specific annual
actions to achieve those goals.

Education Code Section 47605(b)(5)(A)(ii).

If the proposed charter school will serve high school pupils, the manner in which the charter
school will inform parents about the transferability of courses to other public high schools and
the eligibility of courses to meet college entrance requirements. Courses offered by the charter
school that are accredited by the Western Association of Schools and Colleges may be considered
transferable and courses approved by the University of California or the California State
University as creditable under the “A” to “G” admissions criteria may be considered to meet
college entrance requirements.

Education Code Section 47605(b)(5)(A)(iii).

Mission

San Leandro Catalyst Collegiate prepares all students in grades TK-5 through rigorous
academics, character development, and creative thinking to excel in middle and high school,
thrive in college, and create their futures.

Vision

San Leandro Catalyst Collegiate students will develop intellectual, moral, and creative agency in
their lives, excelling in school and serving as catalysts within their communities. Our students
will internalize the power to create, to make things happen, and to shape the world as it could
be. San Leandro Catalyst Collegiate will partner and collaborate with the community to ensure
all students across San Leandro have access to a transformative education.

Educational Philosophy

San Leandro Catalyst Collegiate is founded on a set of six core beliefs that drive our team to
tenaciously pursue our vision and mission of ensuring opportunity and achievement outcomes
for students in San Leandro regardless of race, class, language, or other social differences. Our
core beliefs are shared by all stakeholders: our Founding Team, Founding Families, parents, and
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community members. We will build, grow, and sustain San Leandro Catalyst Collegiate with
staff, families, leaders, and board members who demonstrate strong alignment with our mission
and core beliefs to cultivate a strong, positive school culture relentlessly focused on student
achievement and excellence. Our core beliefs are informed by an in-depth study of best practices
from 40+ high-performing schools in the Bay Area and across the nation. These schools include,
but are not limited to, The Mission Preparatory School in San Francisco, CA; Springfield
Preparatory Charter School in Springfield, MA; and Gilroy Prep: A Navigator School in Gilroy,
CA.* The key design elements underpinning the outcomes of these schools are aligned with the
vision and objectives outlined by the San Leandro Unified School District in its 2019-20 Local
Control and Plan (LCAP) and Annual Update, which states the following systemic goals and
expectations:

1. “Teach, Learn, and Achieve: Every classroom and program in the district will provide
students with engaging, responsive and personalized learning experiences that emphasize
academic excellence, global competencies (i.e., critical thinking, problem-solving,
communication, collaboration, and creativity) and civic engagement;

2. Equity and Inclusions through College and Career Readiness: Promote the development of
our students’ college and career readiness and positive personal development;

3. Collaborative and Engaged District Culture: All staff and district partners effectively
collaborate and remain fully engaged around our goals of student learning in order to provide
outstanding educational experiences to all students;

4. Family and Community Involvement: SLUSD will actively engage with families and the
community at large to build reciprocal relationships that promote and support the positive
social, emotional and academic development of our students; and

5. Facilities and Technology: SLUSD will effectively maintain and improve its facilities and
technology infrastructure in order to provide an optimal learning environment for all
students.”5

San Leandro is a city in the Bay Area, beautiful in its vibrant energy and strong sense of
community. The diverse residents of this community demonstrate tremendous pride in the
history of the city, where the city is at present, and the direction of the city’s future. While many
of San Leandro’s residents have access to the educational foundation necessary to participate in
the building and development of the city’s future, other community members experience limited
access to high-quality educational options.

4In 2019-20, 80.69% of students at The Mission Preparatory School met or exceeded English language arts/literacy standards and
75.11% met or exceeded mathematics standards, as measured by the California Assessment of Student Performance and Progress
(CAASPP). In 2019-20, 69% of students at Springfield Preparatory Charter School met or exceeded English language arts/literacy
standards and 72% met or exceeded mathematics standards, as measured by the Massachusetts Comprehensive Assessment System
(MCAS). In 2019-20, 80.62% of students at Gilroy Prep: A Navigator School met or exceeded English language arts/literacy
standards and 69.38 % met or exceeded mathematics standards, as measured by the California Assessment of Student Performance
and Progress (CAASPP).
5“LCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,
https:/ /www.sanleandro.k12.ca.us/Page/11247.
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San Leandro Catalyst Collegiate believes that the execution of our mission and vision as a public
charter school will play a supporting role in transforming San Leandro into a city thriving on
innovation, talent, and character. We will create 360 high-quality TK-5 seats by 2025-26, with the
intent to serve children in San Leandro’s most marginalized regions, particularly Halcyon-
Foothill and Floresta/Springlake. Through our unique educational program grounded in our
core beliefs, we will ensure that all students across San Leandro have access to a transformative
education, elevating the larger community of San Leandro. Our model reflects our absolute
commitment to high expectations for student learning, character development, and creative
thinking, and our core components position our students to excel, thrive, and create their futures.
The core beliefs that provide the foundation for our design principles and practices
distinguish San Leandro Catalyst Collegiate from other public schools and uniquely position
our school to meet the needs of our target student population. These are listed below and
summarized in Overview: Figure 1.

Aligned with the Charter Schools Act, California Department of Education State Priorities, and
San Leandro Unified School District’s long-term goals, San Leandro Catalyst Collegiate is
committed to providing a high-quality education that prepares all students to access lives of
opportunity and choice - colleges of choice, professional opportunities, and career options.

1. All students can excel at high levels.

All students, regardless of the background and circumstances they are born into - race,
socioeconomic status, home language, special education need, or zip code - deserve the right to
a high-quality education that will place them on the path towards academic success and personal
excellence. While the percentage of students graduating San Leandro High School sits at
approximately 91%, only 36.2% of graduates from San Leandro High School during the 2017-18
academic year met a-g course requirements for entrance into University of California (UC) or
California State University (CSU) schools (see Figure 12).6 In 2019, 43.79% of third-grade students
in San Leandro met or exceeded English language arts/literacy standards and 44.93% met or
exceeded mathematics standards, as measured by the California Assessment of Student
Performance and Progress (CAASPP).” When broken down by specific student subgroups,
students from historically underserved backgrounds are performing at half the level of their
counterparts. 32.43% of black, 35.29% of Latinx, 36.85% of economically disadvantaged, 6.75% of
English learners, and 14.87% of students with disabilities in third grade demonstrated proficiency
in English language arts/literacy standards. In mathematics, 28.38% of black, 36.60% of Latinx,
38.14% of economically disadvantaged, 10.07% of English learners, and 17.57% of students with
disabilities in third grade met or exceeded standards.® Given that gaps in academic achievement
described above begin in kindergarten, persist through one’s lifetime, and lead to lifelong
repercussions for future academic success, higher education options, and professional
opportunities, we believe that our robust program beginning in transitional
kindergarten/kindergarten will best address those gaps for students historically underserved in

6 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.

7 San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ /caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.

8 “English Language Arts/Literacy and Mathematics Smarter Balanced Summative Assessments.” 2019 View Smarter Balanced Test
Results at a Glance, California Department of Education, caaspp-
elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&IstTestType=B&IstGroup=2&lstSubGroup=128&IstGrade=3
&lstSchool Type=A&lstCounty=01&lstDistrict=61291-000&1stSchool=0000000&IstFocus=a.
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San Leandro. Currently, San Leandro Unified School District is experiencing an increase in
enrollment for transitional kindergarten and kindergarten, which means there is a need for
additional seats for transitional kindergarten/kindergarten across the city.?

When we believe students can achieve, we use language and take actions aligned with that belief.
In Teach Like a Champion, Doug Lemov states, “One consistent finding of academic research is that
high expectations are the most reliable driver of high student achievement, even in students who
do not have a history of successful achievement...”10 This research finding holds tremendous
significance in teaching because teachers” expectations for their students likely predict students’
academic success (or lack thereof). When we demand and expect excellence from students,
students will rise to meet those demands and high expectations. At The Mission Preparatory
School in San Francisco, CA, a school that serves 82.2% students eligible for free or reduced-lunch
and 59.0% students identified as English learners,'! students consistently thrive and meet high
academic and behavioral expectations, as demonstrated by their exceptional academic
performance: 85.0% met or exceeded English language arts/literacy proficiency standards and
83.0% met or exceeded mathematics proficiency standards on the 2019 CAASPP assessments.!2

Our expectations for what students can do manifest in our choices for curriculum and instruction.
In “The Opportunity Myth,” TNTP revealed that teacher expectations are one of the four key
levers that dramatically contribute to student learning. When teachers expected students to meet
grade-level standards or higher, they tended to provide stronger assignments and instruction.
Alternatively, teachers who did not believe students could meet the bar set by grade-level
standards tended to offer below grade-level assignments and provide lower-quality instruction.’?
We will provide grade-level, standards-aligned curriculum for all content areas and grade levels
and will closely monitor, adjust, and ensure all students, including subgroups, demonstrate
proficiency or significant growth as stated in our Local Control and Accountability Plan (LCAP).
When students are not demonstrating the level of proficiency expected of them, we will provide
appropriate supports to ensure all students can meet grade-level appropriate proficiency levels
or demonstrate substantial growth that will best position them for success at subsequent grade
levels without compromising academic rigor or lowering academic standards.

We know that college, while not the only path, is a critical tool for choice and opportunity in life.
In a recent publication, the National Center for Education Statistics concluded that for young
adults who maintained full-time employment year-round, higher educational attainment not
only led to higher employment rates but also higher median annual earnings. Over the course of
a lifetime, a person with a Bachelor’s degree could earn at least 75 percent more compared to
someone with only a high school diploma. Children born into low-income households are far less
likely to experience social mobility unless they have a college degree: slightly less than 50 percent

 “Enrollment Information / Kindergarten and Transitional Kindergarten (TK) Information.” / Kindergarten and Transitional
Kindergarten (TK) Information, San Leandro Unified School District, https:/ /www.sanleandro.k12.ca.us/Page/9204.

10 Lemov, Doug. Teach Like A Champion: 49 Techniques That Put Students on the Path to College. Jossey-Bass, 2010.

11 “School Summary: Mission Preparatory.” Ed-Data Education Data Partnership, California Department of Education,

https:/ /www.ed-data.org/school/San-Francisco/ SBE----Mission-Preparatory / Mission-Preparatory.

12 “Smarter Balanced Assessment Test Results for School: Mission Preparatory.” 2018 School: Mission Preparatory Smarter Balanced
Results - CAASPP Reporting (CA Dept of Education), California Department of Education,

https:/ /caaspp.cde.ca.gov/sb2018/ ViewReport?ps=true&lstTestY ear=2018&IstTestType=B&IstGroup=1&lstCounty=38&lIstDistrict
=68478-0123505&1stSchool=0123505.

13 McGovern, Katie, and Andy Jacob. The Opportunity Myth: What Students Can Show Us about How School Is Letting Them Down -- And
How to Fix It. TNTP, 2018.
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never escape the lowest income quintile and only roughly 5 percent reach the highest income
quintile as adults. Higher education plays a crucial role in providing individuals with access to
economic mobility and a life of meaningful civic participation, which is why we propose a
college-preparatory school model and believe that all children should be prepared with the skills
and knowledge to be successful in college.

2. Alove of literacy translates to a love of learning.

Literacy opens doors and other worlds for both children and adults. Whether it is to escape or to
seek an adventure, there is always a book lying in wait for someone to turn the page. When
students love reading, they love learning. Through reading, students develop lifelong learning
habits and mindsets at an early age that allow them to utilize their skills to make informed
decisions, ask critical questions, and make new discoveries.4

We know that literacy begins even before a student steps foot into a classroom as a kindergartner.
Multiple studies document pervasive, persistent literacy gaps among subgroup populations,
particularly for children of color belonging to low-income households prior to starting
kindergarten. When controlling for socioeconomic status, children experience dramatic
differences even in the number of words used in the household: “...an average child in a
professional family would have accumulated experience with almost 45 million words, an
average child in a working-class family would have accumulated experience 26 million words,
and an average child in a welfare family would have accumulated experience with 13 million
words.”15 By age four, a gap of roughly 30 million words of cumulative experience might exist
between the average child belonging to a household living in poverty and the average child
belonging to a middle-class household. These gaps begin early in life and accumulate over time.

The ability to feel and be successful in school is inextricably tied to a student’s literacy level. When
students can access material and demonstrate proficiency, they are more likely to engage in the
process of learning, which includes noncognitive skills such as persistence, academic confidence,
collaboration, and curiosity. In turn, this stimulates the “skills beget skills” cycle, meaning that
developing foundational knowledge and literacy supports students with acquiring skills more
easily in the future.1e

To access and do well across all content areas, students must have strong foundations for reading
and writing. This work begins in kindergarten and first grade, with third grade marking the
essential grade level at which students are expected to demonstrate mastery of learning to read
in order to begin reading to learn.!” San Leandro Catalyst Collegiate will intensely focus on early
literacy through extended time for literacy, specialized literacy instruction, and literacy
implementation across content areas. San Leandro Catalyst Collegiate students will receive 180
minutes of literacy instruction in grades transitional kindergarten through two and 195 minutes
of literacy instruction in grades three to five daily, more than double the current offerings within
San Leandro Unified School District.

14 Bambrick-Santoyo, Paul, et al. Great Habits, Great Readers. Wiley, 2013.

15 Hart, B. & Risley, T.R. “The Early Catastrophe: The 30 Million Word Gap by Age 3” (2003, spring). American Educator, pp.4-9.
http:/ /www.aft.org/ /sites/ default/ files/ periodicals/ TheEarlyCatastrophe.pdf.

16 Heckman, James J. 2008. “Schools, Skills, and Synapses.” Economic Inquiry no. 46(3):289-324.

17 Hernandez, Donald J. 2011. Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation. Baltimore:
Annie E. Casey Foundation.
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3. Rigor develops critical thinkers.

The goal of education is not only to have choice in life but also to develop the capacity to think
for oneself. To think critically and for oneself is an act of liberation, as it leads to self-
determination, the ability to determine one’s course in life.

We define rigor as the cognitive challenge required and expected of students, meaning the extent
to which students engage in complex, higher-order cognitive skills such as synthesizing multiple
texts, drawing connections across disciplines, challenging narratives, finding multiple solutions
to complex problems, and making sound judgements based on criteria. San Leandro Catalyst
Collegiate believes academic rigor plays a vital role in developing critical thinking skills. In
general, engaging in more demanding, or more rigorous, tasks benefits learning because “it
recruits the high-level frontal areas that we most associate with intelligence, creative problem-
solving, executive control, [and] deep reflection....”8

Our model mirrors the first strategic priority area from the California Department of Education:
“Continue articulating and communicating our state’s vision for our children’s education and for
the continuous improvement of California Standards, done deliberately and thoughtfully.”1* We
will develop critical thinkers at San Leandro Catalyst Collegiate by first holding all students to
grade-level, standards-aligned practice and expectations. When students are tasked with grade-
level appropriate assignments, they meet the demands of those assignments slightly more than
half the time regardless of race, income level, and language status.20

In conjunction with grade-level appropriate work, we must also engage in instructional practices
that require students to deeply engage with learning by flexing their brains and pushing their
thinking, trying out new skills, and taking on different cognitive challenges. When students are
not given the chance to develop greater intellective capacity, they “get academically poorer, while
the cognitively rich will only get academically richer, as small differences in learning abilities
such as information processing” persists, widening the cognitive and academic gap.2! Therefore,
we will ensure developmentally appropriate academic rigor through strong instruction that
places most of the cognitive load on students. San Leandro Catalyst Collegiate’s instructional
practices, outlined in , heavily emphasize the use of
thinking routines and academic discourse to cultivate classroom cultures of thinking, a
component of our instructional model unique to our school. By establishing and fostering
classroom cultures of thinking, students at San Leandro Catalyst Collegiate will deepen their
abilities to think critically, challenge ideas, and analyze complex problems.

4. Strong values and habits build character.
Since the inception of public education, character development has always been one of its goals.22
Horace Mann, one of the founding fathers of universal public education, espoused that public

18 Jacobs, Joanne Lee, and Richard Lee Colvin. “Understanding and Reporting on Academic Rigor.” A Hechinger Institute Primer
for Journalists, 2015.

19 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

20 McGovern, Katie, and Andy Jacob. The Opportunity Myth: What Students Can Show Us about How School Is Letting Them Down -- And
How to Fix It. TNTP, 2018.

2t Hammond, Zaretta. Culturally Responsive Teaching & The Brain: Promoting Authentic Engagement and Rigor Among Culturally and
Linguistically Diverse Students. Corwin, 2015.

2 McClellan, B. Edward. Moral Education in America: Schools and the Shaping of Character from Colonial Ties to the Present. New York:
Teachers College Press, 1999.
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schools had a responsibility to instill values such as responsibility and service that are critical to
a productive adulthood. We believe that it is necessary to equip students with strong academic
foundations and to cultivate and strengthen students’ character.

As defined by the Harvard Graduate School of Education, character is “a set of culturally
determined skills, values, and habits required to understand, care about, and act upon core ethical
values (e.g., respect, justice, citizenship, responsibility for self and others) and to perform to one’s
highest potential in achievement or work contexts, such as perseverance, diligence, and self-
control.”2 Although character education is not explicitly tied to academic achievement, its
presence has been shown to result in significant growth in interpersonal skills, positive
relationships, self-regulation, problem solving, noncognitive skills, self-efficacy, and engagement
- all of which are connected to academic learning and achievement.2*

Aligned with our mission of preparing students for academic success and personal excellence in
middle school, high school, and in life, San Leandro Catalyst Collegiate will nurture students’
character through a values-oriented community, socioemotional learning framework, and a safe,
structured environment. Our core pillar of developing our students” moral agency through the
aforementioned design principles strongly aligns with one of the strategic priority areas from the
California Department of Education, specifically 1.1.2: “Support the development of standards
for social and emotional learning (SEL), preschool through high school, building on existing
California and national models.”? Character is taught in part through values, which serve as
guiding principles, or our internal moral compass, in life. They dictate what we stand for, and if
we are not able to identify our core values, we become more susceptible to being swayed,
influenced, or worse, make choices that are misaligned with our values and who we are as people.
All students and staff at San Leandro Catalyst Collegiate will embrace, follow, and uphold our
core values of CREATE: curiosity, resilience, enthusiasm, agency, team, and excellence. In
doing so, our community at San Leandro Catalyst Collegiate will model, create, and cultivate a
culture that motivates and promotes character development for our students.

In addition to modeling and fostering a values-centered community, San Leandro Catalyst
Collegiate commits to explicitly teaching our students the skills inherent to strong character
development. In and out of the classroom, we will provide and leverage a socioemotional
learning program and experiences that educate students on the language, knowledge, tools, and
competencies for self-management, self-regulation, self-awareness, social awareness, social
management, relationship skills, and responsible decision-making.2¢ Our character education
program distinguishes San Leandro Catalyst Collegiate from San Leandro Unified School District
elementary schools because we weave three core components into our program: (1) a values-
based community, (2) socioemotional learning focus, and (3) a safe, structured environment. We
will implement our values education and socioemotional curriculum and instruction as part of

% Jones, Stephanie, et al. Navigating SEL From the Inside Out: Looking Inside & Across 25 Leading SEL Programs: A Practical Resource for
Schools and OST Providers. Harvard Graduate School of Education with Funding from the Wallace Foundation, 2017.

2 Catalano, R, et al. (2002), Positive Youth Development in the United States: Research Findings on Evaluations of Positive Youth
Development Programs. Prevention & Treatment, Vol. 5, Article 15, June 24, 2002.

% “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

2 Civic Enterprises., Bridgeland, J., Bruce, M., & Hariharan, (2013). The Missing Piece: A National Teacher Survey on How Social and
Emotional Learning Can Empower Children and Transform Schools. Collaborative for Academic, Social, and Emotional Learning.
Chicago: Author.
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our daily schedule. Although SLUSD schools offer socioemotional learning through The Toolbox
Project, our school will implement The Toolbox Project as part of our daily Family Circles and
weekly Community Circles, with a minimum of 30 minutes dedicated to socioemotional learning
and values education every day. Because our students at San Leandro Catalyst Collegiate will
receive explicit instruction in socioemotional skills such as self-awareness, self-management,
social awareness, and social management, they will demonstrate resilience even in the face of
challenging situations, a critical skill and trait necessary throughout their lives as they continue
on to middle school, high school, college, and career.

5. Creative thinking drives student agency.

Gever Tulley, founder of the Brightworks School in San Francisco, once said, “The world doesn’t
need more graduates with good grades: What the world needs is voracious, self-directed learners
with the creative capacity to see the problems of the world as puzzles, and the tenacity to work
on them, even in the face of adversity.”?” Creative thinking can be generally thought of as
examining things in novel ways, applying new approaches to systems, developing original ideas,
and creating different products.

In a rapidly changing and evolving world, creative thinking is becoming increasingly important
in addition to a college degree.8 Across all sectors, individuals rate the changing nature of work
as having the greatest impact on change.?? Changes to the employment landscape are two-fold:
first, many jobs face a growing threat of elimination with the advent of automated and computer-
assisted technologies; and, second, remaining and emerging jobs have a greater proclivity to
require higher-level skills, especially cognitive skills.3 As the pace of change increases and work
evolves, the skills most important and in-demand now and in the future are also changing.
According to LinkedIn, the number one most in-demand soft skill of 2019 was creativity, an active
process inherent in innovation.3! Furthermore, the World Economic Forum suggests that the top
skill valued in 2018 - analytical thinking and innovation - will continue to be prominent beyond
2022.32 This is especially pertinent in the Bay Area, a region rich with technology and resources,
and yet one where black and Latinx individuals account for only one in 14 employees in the Bay
Area technology industry.3?

San Leandro Catalyst Collegiate believes that students in San Leandro deserve both access and
opportunity to engage in experiences promoting creative thinking, a belief that further advances
the California Department of Education’s strategic priority area of “Support use of holistic and
engaging curricula and pedagogy that include arts education, civics education, environmental
literacy, Linked Learning, physical education, and science, technology, engineering, and
mathematics (STEM) education.”3* We commit to ensuring our students access spaces that

% Clapp, Edward P., et al. Maker-Centered Learning: Empowering Young People to Shape Their Worlds. Jossey-Bass, 2017.

28 Executive Summary: The Future of Jobs Employment, Skills and Workforce Strategy for the Fourth Industrial Revolution. World Economic
Forum, 2016.

2 Tbid.

30 The Condition of College & Career Readiness 2013 Students from Low-Income Families. ACT & National Council for Community and
Education Partnerships (NCCEP), 2013.

31 Hess, Abigail. “The 10 Most In-Demand Skills of 2019, According to LinkedIn.” CNBC, CNBC, 7 Jan. 2019,

https:/ /www.cnbc.com/2019/01/04/ the-30-most-in-demand-skills-in-2019-according-to-linkedin-.html.

32 [nsight Report: The Future of Jobs Report 2018. World Economic Forum, 2018.

3 Sun, Feifei. “Silicon Valley Has a Diversity Problem. These Entrepreneurs Aim to Solve It.” Slate Magazine, Slate, 19 Dec. 2013,
https:/ /slate.com/technology/2013/12/silicon-valley-diversity-gap-bay-area-entrepreneurs-encourage-stem-skills-in-black-and-
latino-students.html.

34 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
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facilitate creative thinking so that all students internalize that they have the power to create, to
make things happen, and to shape the world through the development of agency. Agency
promotes students’ ability to think critically and solve challenging problems that arise in their
lives as “they feel empowered to create something or fix something that may occur in their life.”35
When students are exposed to and can take part in creative learning experiences, students
construct their own knowledge, identity, and learning.

6. Exceptional teaching yields exceptional results.

Students learn best when they have exceptional teachers in front of them. Research consistently
demonstrates that effective teachers are the most predictive and significant factor contributing to
student achievement. One of the key conclusions from the 1966 “Equality of Educational
Opportunity” report, widely known as the Coleman Report, was that teacher quality is the
strongest driver of student achievement, especially for students most marginalized: “...for any
groups whether minority or not, the effect of good teachers is greatest upon the children who
suffer most educational disadvantage in their background, and that a given investment in
upgrading teacher quality will have most effect on achievement in underprivileged areas.”3¢
Many of the research-supported influences that significantly impact student achievement are in
the hands of the teacher: feedback, instructional quality, direct instruction, remediation and
intervention support, class environment, challenge of goals, collaborative learning, progress to
mastery, homework, and questioning, among many others.3” Thus, schools must have a strong
cohort of excellent teachers and a commitment to identifying and developing exceptional
teaching in order to provide the type of instruction that produces extraordinary student
achievement.

Our professional learning program strongly supports the California Department of Education’s
strategic priority area of teaching and leading excellence, as we aim to revitalize and offer a high-
quality professional learning system that builds capacity for all educators.3® Recognizing that
teacher quality is the strongest driver of student achievement, San Leandro Catalyst Collegiate
commits to recruiting, hiring, developing, and retaining exceptional teachers. This commitment
informs both our philosophy and approach to teacher development - outlined in

- to ensure that all students learn from outstanding teachers in every
classroom.

San Leandro Catalyst Collegiate’s teacher support and development program is intentionally
designed, based on the belief that teachers are the most important influencers of student
achievement on many levels. By providing exceptional support to our teachers, our teachers will
be much more likely to stay in the classroom, continue to grow their teaching craft, and provide
consistently high-quality learning experiences for our students. Effectively retaining teachers is
vital to our work of ensuring that our students at San Leandro Catalyst Collegiate learn from the
very best teachers committed to learning, growing, and serving all students.

of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

% Clapp, Edward P., et al. Maker-Centered Learning: Empowering Young People to Shape Their Worlds. Jossey-Bass, 2017.

% Coleman, James S. Equality of Educational Opportunity (COLEMAN) Study (EEOS), 1966. Ann Arbor, MI: Inter-university
Consortium for Political and Social Research [distributor], 2007-04-27. https:/ /doi.org/10.3886/ICPSR06389.v3.

37 Ibid.

38 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.
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How Learning Best Occurs

Our mission and each core belief of our educational philosophy shape the vision for San Leandro
Catalyst Collegiate. Our philosophy, supported by research and proven best practices, inform our
school design elements, which are aligned to our core beliefs.

1. All students can excel at high levels.

High-quality curriculum and instruction require students to have access to and engage with
grade-level appropriate, standards-aligned work. The integrated preschool through third grade
approach to high-quality elementary education consists of six components, one of which is
aligned curriculum, standards, and assessments from preschool through third grade.?® This
alignment for children identified as low-income, English learners, and with special needs can
dramatically improve their early reading, vocabulary, writing, and social skills.#0 The Common
Core State Standards call for high-level literacy instruction across all disciplines that prepares all
students with the appropriate literacy skills to analyze primary and secondary sources, make
sense of data, and write from evidence, as soon as students begin school in kindergarten.4!

In a school district serving 29.3% students identified as English learners, 63.5% students eligible
for free or reduced-price meals, and 13.9% students with disabilities,*? it is paramount that we
provide an educational option that will offer a curricular and instructional program aligned to
Common Core State Standards and California Content Standards beginning in transitional
kindergarten so that our students needing the most support can excel in any academic setting of
their choice. The San Leandro Catalyst Collegiate school leadership team will intentionally select
core curricula (see ) and assessments for the entire school
to use, and provide high-level, effective supports for educators throughout the year that will
continue to improve the quality of instruction across the school.

Within and across all grade-level classrooms in San Leandro Catalyst Collegiate, our teachers will
study, prepare, and implement grade-level appropriate, standards-aligned curriculum and
assessments. Prior to the beginning of the year, teachers at San Leandro Catalyst Collegiate will
participate in Induction Training and spend several professional development days unpacking
and internalizing their respective grade-level, disciplinary Common Core State Standards and
California Content Standards. Additionally, teachers will review and acquire a high-level
understanding of the standards before and after their respective grade levels so that they
understand how to support both students with unfinished learning and those who have already
mastered the expected standards.

Providing grade-level, standards-aligned curricula must also be combined with grade-level,
standards-aligned instruction in order to best prepare our students to meet and exceed grade-

% Drummond, Katie, et al. Preschool Through Third Grade Alignment and Differentiated Instruction: A Literature Review. U.S. Department
of Education, Aug. 2016, www2.ed.gov/rschstat/eval/ disadv/p-3-alignment-differentiated-instruction/report.pdf.

40 Fiester, Leila. Early Warning Confirmed: A Research Update on Third-Grade Reading. The Annie E. Casey Foundation, 2013.

4 Gewertz, Catherine. (2012, November 14). Common standards drive new reading approaches. Rethinking literacy: Reading in the
Common-Core Era. Retrieved from www.edweek.org/go/common-reading, p. S2.

4 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.
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level standards. Planning for and executing high-level standards-aligned instruction necessitates
deep internalization of practices from teachers. To deliver this instruction, teachers will
internalize and intellectually prepare for lessons through scripting purposeful questions,
deliberately planning academic discourse, and developing challenging tasks that are appropriate
for the expected grade level and are standards-aligned. Teachers will also place the majority of
the cognitive load on students and act primarily as facilitators in the classroom. In doing so,
students deeply engage with the learning and develop essential cognitive skills such as critical
thinking and metacognition. Each week, San Leandro Catalyst Collegiate teachers will
intellectually prepare for their grade-level appropriate, standards-aligned lesson plans by
reviewing focus standards for the lessons, identifying students to support based on data, and
developing effective high-level questions that place the cognitive load on students. Intellectual
preparation will be reviewed by the school leadership team for schoolwide instructional foci and
returned to teachers with feedback. Reviewing and supporting teachers with intellectually
prepared lesson plans will be one component of coaching sessions, practice opportunities, and
professional development sessions.

During weekly grade-level team collaborations (called Grade-Level Team Huddles) and weekly
coaching sessions, teachers at San Leandro Catalyst Collegiate will extensively practice high-
impact instructional moves expected at the grade level and content area. For example, one
Common Core State Standard for speaking and listening in English language arts expects
kindergarten students to be able to “follow agreed-upon rules for discussions (e.g., listening to
others and taking turns speaking about the topics and texts under discussion).”# To practice this
specific standard in their classrooms, kindergarten teachers will practice verbal instructions,
redirections, and encouragements that support students to uphold the class discussion
agreements. This could sound a variety of ways: “Student X, restate what you said and include
the title of the text,” “Student X, show that you're listening by rephrasing what Student Y shared
with us,” and “Student X, wait your turn to speak and let Student Y finish completely.” The more
practice teachers participate in and the more feedback teachers receive both from their peers and
coaches, the more effective teachers will be at delivering high-quality instruction that is both on
grade-level and standards-aligned at San Leandro Catalyst Collegiate.

Aligned with our core belief that all students can excel at high levels, highly effective teachers
both hold high expectations and ensure high supports for all of their students. At San Leandro
Catalyst Collegiate, we will use data to make intentional decisions in service of, and for, our
students. At all levels, decision-making will be centered on what will drive and advance student
learning outcomes for all students at San Leandro Catalyst Collegiate.

The Mission Preparatory School, a school founded by a BES Fellow in San Francisco, CA, utilizes
strategic, data-driven instruction that consistently results in exceptional student performance. In
the 2018-19 academic year, The Mission Preparatory School enrolled approximately 70.0%
English learners, 12.0% students with disabilities, and 85.0% students identified as
socioeconomically disadvantaged, and 85.0% of the school’s students met or exceeded English
language arts/literacy standards and 83.0% met or exceeded mathematics standards.* In San

4 English Language Arts Standards >> Speaking & Listening >> Kindergarten (CCSS.ELA-LITERACY.SL.K.1.A). Common Core State
Standards Initiative: Preparing America's Students for College & Career, http:/ /www.corestandards.org/ELA-Literacy/SL/K/.
4 “Smarter Balanced Assessment Test Results for School: Mission Preparatory.” 2018 School: Mission Preparatory Smarter Balanced
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Leandro, where approximately 63.5% of our students are eligible for free or reduced-lunch and
roughly 29.3% identify as English learners, strong data-driven instruction can have a significant
impact on student learning, and, in turn, academic and life outcomes.*> We have modeled our
data-driven approach after the practices implemented by Mission Prep, which include: planning
and including Data Days within our annual school calendar, employing frequent formative
assessments paired with small-group instruction across content areas, providing individualized
student supports through workshops based on data, and administering and reflecting on interim
assessments throughout the academic year. For details regarding our instructional model and
assessment approach, see and

San Leandro Catalyst Collegiate will use data to support our students academically by
consistently and frequently monitoring student learning progress and mastery of expected grade-
level standards. In addition to internalizing and preparing for daily lesson plans and interim
assessments, our teachers will collect data every day through the use of formative assessments
such as, but not limited to, catalysts (also known as do nows or launches), pre-release exit tickets,
and end-of-lesson exit tickets to understand where students are in terms of content and skill
understanding, pull small-group instruction, and plan for corrective instruction.

Ongoing, frequent formative assessments for learning provide teachers with the opportunity to
plan for intentional, targeted supports for specific students. At San Leandro Catalyst Collegiate,
every classroom will have a designated half-circular table, called the “Genius Bar,” located in the
back of the classroom. During small-group instruction or practice time, teachers will use real-time
data with the aid of technology to support specific groupings of students at the Genius Bar.
Individualized supports will occur every day at every grade level, including during workshops,
small-group rotations, and core content instructional periods. Our school will have a deliberate
focus on using data to provide strategic supports and targeted interventions so that all children
can demonstrate proficiency and mastery, a focus aligned with San Leandro Unified School
District’s 2019-20 Local Control and Accountability Plan (LCAP) goal of “provid[ing] students
with engaging, responsive and personalized learning experiences.”46

2. Alove of literacy translates to a love of learning.

We believe that a strong foundation of literacy is paramount to lifelong learning. When students
have strong foundations in reading and writing, they are more likely to experience academic
success in the classroom. With each subsequent year following third grade, the gap between
strong and struggling readers widens even more, and struggling readers fall even further behind
compared to their counterparts on grade-level.4

Results - CAASPP Reporting (CA Dept of Education), California Department of Education,

https:/ /caaspp.cde.ca.gov/sb2018/ ViewReport?ps=true&lstTestYear=2018&lIstTestType=B&lstGroup=1&lstCounty=38&lIstDistrict
=68478-0123505&I1stSchool=0123505.

4 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.

46 “TLCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,

https:/ /www.sanleandro.k12.ca.us/Page/11247.

4 McNamara, ].K., Scissons, M., and Gutknecth, N. (September/October 2011). A longitudinal study of kindergarten children at risk
for reading disabilities: The poor really are getting poorer. In Journal of Learning Disabilities, 44(5), 421-430.
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In the state of California, 1,195,988 English learners constitute 19.3% of the total student
enrollment in public schools. A total of 2,587,609 students (English learners and fluent English
proficient students) speak a language other than English in their homes. San Leandro Unified
School District is no different. The vast majority of students are students who identify as Latinx
and those who speak a language other than English at home. At 47.86%, Latinx students made
up nearly one-half of total student enrollment in San Leandro Unified School District and 29.48%
of San Leandro Unified School District students were English learners in 2017-18. Languages
spoken at home include Spanish, Cantonese, Tagalog, Vietnamese, and Arabic among others.

Because we know that literacy is by far the greatest predictor of a student’s success in higher
education, career, and life, and because we commit to developing strong readers at an early age,
San Leandro Catalyst Collegiate will provide 180 minutes of literacy instruction daily and will
offer an extended school day. Since 2010, research on full-day kindergarten has concluded that
“children who attended for a full day had better academic outcomes the following year, more
self-confidence, and were better at playing with others.”# Particularly for children coming from
low-income households and more disadvantaged backgrounds, and, therefore, who are more
likely to demonstrate lower levels of school “readiness,” time to catch up to their wealthier and
more advantaged peers is crucial.

San Leandro Catalyst Collegiate is unique among San Leandro district kindergarten programs
in that it will offer a full-day transitional kindergarten/kindergarten program. Whereas
elementary schools in San Leandro follow a staggered bell schedule by grade level, San Leandro
Catalyst Collegiate will maintain the same bell schedule for all students regardless of grade level,
including transitional kindergarten/kindergarten. For instance, kindergartners in McKinley
Elementary School attend school for 3.5 hours on Wednesdays and 5 hours and 40 minutes all
other days (i.e., Mondays, Tuesdays, Thursdays, and Fridays).50 To ensure that all our students
benefit from extended instructional time and a full-day instructional program, San Leandro
Catalyst Collegiate will follow an extended school day bell schedule on all days of the week,
except Wednesday, starting at 8:00am and ending at 4:00pm - a total of 8 hours - for all grade
levels, including transitional kindergarten and kindergarten. On Wednesdays, our school will
follow an abbreviated school day bell schedule, starting at 8:00am and ending at 2:00pm, so that
staff can engage in weekly professional development (see ).

In addition to our extended school day model, San Leandro Catalyst Collegiate will spend
additional instructional time on literacy. According to key findings declared by American
Institutes for Research, “children in programs that devoted a greater than average proportion of
academic time to reading instruction relative to the total academic instruction time made more
reading progress.”5! Schools that have been effective at improving the literacy outcomes of large
populations of students who identify as having low socioeconomic status, learning disabilities,

4 “English Language Arts/ Literacy and Mathematics Smarter Balanced Summative Assessments.” 2019 View Smarter Balanced
Test Results at a Glance, California Department of Education, caaspp-
elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&IstTestType=B&IstGroup=2&lstSubGroup=128&lstGrade=3
&lstSchool Type=A&lstCounty=01&lIstDistrict=61291-000&1stSchool=0000000&IstFocus=a.

4 Cooper, Harris, et al. “Effects of Full-Day Kindergarten on Academic Achievement and Social Development.” Review of Educational
Research, vol. 80, no. 1, 2010, pp. 34-70., doi:10.3102/0034654309359185.

50 “Schedules and Calendar / Bell Schedule 2018-2019.” / Bell Schedule 2018-2019, https:/ /www.sanleandro.k12.ca.us/Page/8363.

5t Rathbun, Amy. “Making the Most of Extra Time: Relationships Between Full-Day Kindergarten Instructional Environments and
Reading Achievement.” American Institutes for Research, Nov. 2010.
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and black or Latinx racial backgrounds structure their literacy instructional program into 90- or
120-minute blocks during the school day.52 To develop lifelong learners and highly engaged
readers at an early age, San Leandro Catalyst Collegiate designed and structured our school bell
schedule to increase time for literacy. In grades transitional kindergarten through grade two,
students will receive 180 minutes of literacy instruction (see for
regular bell schedule and abbreviated bell schedule by grade span). In grades three through five,
students will receive 195 minutes of literacy instruction. By providing additional time for literacy
across all grade levels, San Leandro Catalyst Collegiate students will develop into strong,
independent readers extremely prepared to meet academic demands beyond our elementary
school.

Aligned with Common Core State Standards (CCSS) and California Content Standards, we
believe that the responsibility of literacy instruction does not belong solely to humanities
instructors; teachers of other disciplines - mathematics, science, and others - are also expected to
teach literacy skills relevant to their subjects.5 All teachers at San Leandro Catalyst Collegiate are
literacy teachers, and we expect students to use targeted, intentional literacy strategies in all
classes. For example, students will engage in close-reading protocols of primary and secondary
sources in social sciences as a way to focus on literacy and to approach the text with a historical
lens. In a first-grade mathematics class, students might use a shared grade-level annotation
strategy to make sense of a mathematical word problem.

Through our small-group and whole-class discussions, book clubs, and reading partnerships, we
will support the development of students’” comprehension of texts through oral literacy or
academic discussions. A 2010 practical guide released by the U.S. Department Education
identified high-quality text discussion as one of the five recommendations to support reading
comprehension and literacy skills among students in kindergarten through third grade.>* There
is also value in oral literacy and verbal outputs to support emerging readers, especially those who
are acquiring English proficiency as a second, or third, language. Language acquisition skills -
reading, writing, speaking, and listening - are all intertwined; people learn languages effectively
when they practice all four consistently and regularly. Thus, when we support students who may
not be reading on grade level, it is important to note that their reading skills will get better when
they also practice writing, speaking, and listening. Because San Leandro has a significant student
population of English learners, our core instructional model and practices emphasize oral literacy
and academic discourse. By implementing an intense focus on oral literacy, San Leandro Catalyst
Collegiate will provide a strong educational program well-positioned to meet the needs of the
roughly 29.3% of students identified as English learners, a group in which 7.46% met or exceeded
ELA /literacy standards and 6.55% met or exceeded mathematics standards in 2018-19.5

52 Underwood, Steve. “Education Northwest Literacy Brief: What Is the Evidence for an Uninterrupted, 90-Minute Literacy
Instruction Block?” Education Northwest, Jan. 2018.

% Gewertz, Catherine. (2012, November 14). Common standards drive new reading approaches. Rethinking literacy: Reading in the
Common-Core Era. Retrieved from www.edweek.org/go/common-reading, p. S2.

5 Shanahan, T., Callison, K., Carriere, C., Duke, N. K., Pearson, P. D., Schatschneider, C., & Torgesen, J. (2010). Improving reading
comprehension in kindergarten through 3rd grade: A practice guide (NCEE 2010-4038). Washington, DC: National Center for Education
Evaluation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from
whatworks.ed.gov/publications/ practiceguides.

5 San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ / caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.
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3. Rigor develops critical thinkers.

San Leandro Catalyst Collegiate’s instructional model and practices are grounded in our core
belief that rigor develops critical thinkers. If we are to produce students who are engaged learners
and active thinkers well-versed in communicating, innovating, collaborating, and problem-
solving, then we must actively advance and promote students’ thinking.5¢ We emphasize the use
of instructional practices that require students to deeply engage with the learning by pushing
their thinking, trying out new skills, and taking on different cognitive challenges. These
instructional practices “promote an instructional delivery model that develops the global
competencies (i.e., critical thinking, problem solving, communication, collaboration, and
creativity,” one goal highlighted in San Leandro Unified School District’s 2019-20 LCAP.%

Academic discourse at San Leandro Catalyst Collegiate supplements our emphasis on oral
literacy. While oral literacy is primarily text-based, academic discourse includes discussions of
concepts, ideas, and models. Planning for and facilitating high-quality, structured academic
discourse is one instructional model that places most of the cognitive load on students when
executed well. In a well-facilitated academic discussion and classroom environment, “the group’s
thinking as well as each individual’s thinking was valued, visible, and actively promoted as part
of the regular day-to-day experience of all group members.”>® Part of this equation involves
teacher preparation and strong instructional practice. Before students can participate and lead a
productive academic discussion, they must encounter a question worth thinking about. As part
of their weekly intellectual preparation, teachers at San Leandro Catalyst Collegiate will identify
and develop meaningful, discussion-worthy questions: “good questions, the kind that can drive
learning and elicit deep thinking.”>® In classrooms that build a culture of thinking, teacher
questioning often takes the form of constructive and facilitative questions, which ask students to
connect ideas, extend thoughts, and push students” understanding of essential concepts. Thus,
San Leandro Catalyst Collegiate teachers will work towards cultivating a culture of thinking in
their classrooms by purposefully preparing questions that drive student learning, expose student
thinking, and deepen student understanding.

Every day, we envision our students engaging in rich learning experiences that allow them to
take academic risks, safely share their thinking with their peers, and feel challenged to extend or
shift their thinking. Modeling, teaching, and supporting students to exercise and practice habits
of discussion during academic discourse will shape our classrooms at San Leandro Catalyst
Collegiate into cultures of thinking. To implement strong discourse, we will leverage habits of
discussion sentence starters, including:

e Connecting to what said...
e Jagree/disagree with because...

% Ritchhart, Ron. Creating Cultures of Thinking: the 8 Forces We Must Master to Truly Transform Our Schools. Jossey-Bass & Pfeiffer
Imprints, Wiley, 2015.
5 “LCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,
https:/ /www.sanleandro.k12.ca.us/Page/11247.
5 Ritchhart, Ron. Creating Cultures of Thinking: the 8 Forces We Must Master to Truly Transform Our Schools. Jossey-Bass & Pfeiffer
Imprints, Wiley, 2015.
% Tbid.
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¢ Building on ‘sidea...
. ’s comment is now making me think...
e If we follow that idea out, then...

San Leandro Catalyst Collegiate will also incorporate thinking routines as part of our essential
instructional practices. Thinking routines are a distinct type of classroom routine that allow
“teachers to make thinking visible and support students” development of understanding.”¢ In
other words, they act as tools to promote thinking. Because thinking routines will be utilized by
our teachers as part of our core instructional practices, the thinking routines will eventually form
the fabric of the classroom learning environment because of their repeated use. Ron Ritchhart
purports that when “thinking routines are used regularly in classrooms and become part of the
pattern of classroom, students internalize messages about what learning is and how it happens.”¢!
Examples of two thinking routines that will be commonly encountered in San Leandro Catalyst
Collegiate classrooms originate from a set of routines specifically intended to dig deeper into
ideas: What Makes You Say That? and Claim-Support-Question. The first thinking routine,
What Makes You Say That?, focuses on the core thinking move of reasoning with evidence.
Teachers applying this thinking routine pose a question in the middle of an academic discussion
to push students to give evidence for their assertions. Claim-Support-Question, the second
thinking routine, gives students the opportunity to develop thinking moves such as identifying
generalizations and theories, reasoning with evidence, and making counterarguments; this
thinking routine is often applied in mathematical and scientific contexts and can also be paired
with text in other disciplines.62 These practices, or thinking routines, will enable our students at
San Leandro Catalyst Collegiate to become proficient in various types of thinking and emerge as
independent thinkers and self-sufficient learners.

4. Strong values and habits build character.

We are committed to ensuring all children excel academically and conduct their lives
purposefully beyond San Leandro Catalyst Collegiate. Armed with rigorous academics, creative
thinking skills, and strong character development, our students will be prepared to be well-
educated, creative, and ethical citizens in our society. Because we believe that strong values and
habits build character, San Leandro Catalyst Collegiate will place a high value and a strong
emphasis on our core values. Our CREATE core values - curiosity, resilience, enthusiasm,
agency, team, and excellence - will be interwoven into the fabric of our school. When school
communities are values-driven, students are more likely to experience academic success and
personal excellence. A growing body of research indicates a correlation between a whole-school
approach to values and enhanced academic diligence: “...there were observable and measurable
improvements in students’ academic diligence, including increased attentiveness, a greater
capacity to work independently as well as more cooperatively, greater care being invested in
schoolwork and students assuming more responsibility for their own learning as well as
classroom ‘chores.””63 Schools that create an environment in which values constantly shape

60 Ritchhart, Ron, et al. Making Thinking Visible: How to Promote Engagement, Understanding, and Independence for All Learners. Jossey
Bass, 2011.

61 Tbid.

62 Tbid.

¢ Lovat, T., Toomey, R., Dally, K., & Clement, N. (2009a). Project to test and measure the impact of values education on student effects and
school ambience. Report for the Australian Government Department of Education, Employment and Workplace Relations (DEEWR)
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interactions, relationships, and language experience more substantial student learning, happier
teachers and students, and calmer school environments.®¢ Therefore, San Leandro Catalyst
Collegiate will strongly emphasize, model, and live out our CREATE core values in our school
community so that our students become well-rounded, kind human beings in addition to strong
academic learners and critical thinkers.

We know that developing character does not happen by chance. Character education is both
caught and taught, and, therefore, we will leverage relationships, language, and rituals grounded
in our core values to build character in our students. At San Leandro Catalyst Collegiate, we live
and exercise our CREATE core values each and every day. Our CREATE core values are outlined
and defined below in Figure 3.

Figure 3: CREATE Core Values

Curiosity We embrace new ideas, ask critical questions, and never stop learning.
Resilience We stick to our promises and do not give up when setbacks occur.
Enthusiasm We participate fully in everything we do with positivity and eagerness.
Agency We believe in ourselves and our ability to make a collective difference.
Team We encourage, support, and collaborate with each other.

We hold high standards for ourselves and for each other, go the extra mile, and

Excell Dy
xeellence take pride in our work.

All stakeholders in our building will demonstrate, model, and reinforce our CREATE core values
for our students and each other in classrooms, hallways, and other public spaces. San Leandro
Catalyst Collegiate will foster a strong values-driven community for both students and adults,
thereby ensuring all students and adults develop character together, preparing our students to
be well-educated citizens of strong character in the 21st century.

San Leandro Catalyst Collegiate believes, as Linda Darling-Hammond once wrote, that “the
survival of the human race depends at least as much on the cultivation of social and emotional
intelligence as it does on the development of technical knowledge and skills.”¢ For students to
be fully prepared in our world as intelligent, creative, and ethical human beings, schools must
pair strong academics and learning experiences with character education. San Leandro Catalyst
Collegiate will provide a comprehensive character developmental education through a three-
pronged approach: (1) a values-based community, (2) a socioemotional learning focus, and (3) a
safe, structured environment.

Socioemotional learning, as defined by the CASEL, “involves the processes through which adults
and children develop social and emotional competencies in five areas: self-awareness, like

by The University of Newcastle, Australia. Canberra: DEEWR. Available from

http:/ /www.valueseducation.edu.au/values/val_articles,8884.html.

64 DEST. (2006b). Implementing the national framework for values education in Australian schools: Report of the Values Education Good
Practice Schools Project-Stage 1: Final report, September 2006. Melbourne: Curriculum Corporation. Available from

http:/ /www.curriculum.edu.au/verve/_resources/ VEGPS1_FINAL_REPORT_081106.pdf.

¢ DePaoli, Jennifer L., et al. Ready to Lead: A National Principal Survey on How Social and Emotional Learning Can Prepare Children and
Transform Schools. Civic Enterprises with Hart Research Associates: A Report for CASEL, 2011.
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knowing your strengths and limitations; self-management, like being able to stay in control and
persevere through challenges; social awareness, like understanding and empathizing with others;
relationship skills, like being able to work in teams and resolve conflicts; and responsible
decision-making, like making ethical and safe choices.”% Combining socioemotional skills with
strong academic foundations helps students develop agency, empowering them to be active
participants and meaningful contributors in their classrooms, communities, and workplaces.

In recent years, substantial evidence has highlighted the benefits of socioemotional skill
development for students. Schools that provide effective socioemotional learning programs have
the potential to develop students’ socioemotional skills and classroom behavior; enhance
association and attitudes toward school; reduce rates of aggression, violence, discipline, and
substance use; and increase student learning and academic performance.s” Early childhood
programs that integrated and explicitly taught socioemotional learning showed positive effects
on executive-functioning, reasoning, engagement, and self-regulation - all of which encompass
school readiness skills - as well as dramatic improvements in academic performance in reading,
vocabulary, and mathematics that began at the conclusion of kindergarten and persisted through
tirst grade.®® Developing our students” socioemotional learning skills, then, is paramount to our
work and mission of closing the achievement gap.

San Leandro Catalyst Collegiate will embed socioemotional learning in curricula and instruction,
teacher training, and disciplinary approach - three components of highly effective socioemotional
learning programs and implementation as evidenced by research and supported by the California
Department of Education’s strategic priority areas.® 70 Instruction of socioemotional learning
skills will take place in students’ classrooms during Family Circles and Community Circles, and
will be embedded in character education instruction at San Leandro Catalyst Collegiate. We will
use the curriculum The Toolbox Project, which is a well-designed and classroom-based
socioemotional learning program that provides students with repeated opportunities for students
to practice and develop the skills.

San Leandro Catalyst Collegiate will also include socioemotional learning in our constructive
disciplinary practices. Our policies assume that students have not yet fully developed soft skills
and, therefore, should not be punished for infractions that children do not yet know how to
manage or navigate. We will work closely with families to identify the socioemotional learning
skills to focus on with specific students. In some cases, this might result in a referral to the Student
Support Team, a team that develops a multi-tiered system of support for the referred student.
Our cohesive, multi-tiered support system and framework aligns with San Leandro Unified
School District’s 2019-20 Local Control and Accountability Plan (LCAP) goal of “utilize[ing] a
multitiered intervention framework for academic and behavioral support.””! Providing multi-

¢ Civic Enterprises., Bridgeland, J., Bruce, M., & Hariharan, (2013). The Missing Piece: A National Teacher Survey on How Social and
Emotional Learning Can Empower Children and Transform Schools. Collaborative for Academic, Social, and Emotional Learning.
Chicago: Author.

7 DePaoli, Jennifer L., et al. Ready to Lead: A National Principal Survey on How Social and Emotional Learning Can Prepare Children and
Transform Schools. Civic Enterprises with Hart Research Associates: A Report for CASEL, 2011.

7 “Social and Emotional Learning.” American Institutes for Research, 10 Sept. 2019,

68 Tbid.

¢ Garcia, Emma, and Elaine Weiss. Education Inequalities at the School Starting Gate. Economic Policy Institute, 2017.

70 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

71“LCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,
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tiered systems of support is an important element of schoolwide socioemotional learning, as it
ensures that the variety of services and adult supports provided for the student are working in
alignment and cohesively.”

San Leandro Catalyst Collegiate’s safe and structured environment will serve as a vehicle for self-
sufficiency among students. Our school will teach, model, reinforce, and practice purposeful
routines and structures that promote strong, positive lifelong learning habits. The cultivation of
these habits - curiosity of the unknown, resilience in the face of challenges, enthusiasm in
attitude, agency to make change, team-player mindset, and excellence in all endeavors - will
strengthen our students’ character throughout their educational careers and life experiences.

We will hold high behavioral expectations for students and provide appropriate supports so that
all students can meet the bar of excellence at San Leandro Catalyst Collegiate. To effectively
support positive habit formation that leads to lifelong success, “...schools need to expect good
character of all members. The expectations should be clear, they should be high but attainable,
and there should be support structures.””? In addition to clear expectations, predictable routines
allow more opportunities for young children to practice self-regulation and self-management -
two skills and habits that lead to a greater likelihood of agency when developed at an early age:
“Young children are better able to exercise self-regulation in the company of educators who have
developmentally appropriate expectations for their self-control, provide predictable routines,
and offer guidance that scaffolds their developing skills of self-management - especially in the
context of carefully designed daily practices in a well-organized setting.”74

Routines, systems, and structures serve multiple purposes in the context of learning, including
providing a sense of safety through predictability and developing self-regulation and self-
management through structure. All systems and routines at San Leandro Catalyst Collegiate will
be intentionally designed and maintained for the purpose of fostering a safe environment that
allows learning to take place, ensuring the physical and emotional safety of children, and
supporting students in developing self-sufficiency, one hallmark of character development. For
example, our morning routine at San Leandro Catalyst Collegiate expects all students to arrive at
school each day on time, in uniform, and prepared to learn. From the minute students are
dropped off by their families to the minute students head to their classes to begin instruction,
students will prepare for the day’s learning by greeting staff at the school entrance, preparing the
day’s materials, turning in their nightly homework from their Lifework folder, and eating a
nutritious breakfast. When students finish their breakfast early, they will begin academic practice
(called “morning work”). During this time, our teachers are modeling and reinforcing the
appropriate expectations; they will be greeting students one by one at the classroom door
entrance, collecting the nightly homework, and writing daily comments for family
communication while simultaneously keeping an eye on the classroom. This morning routine is
one example of how San Leandro Catalyst Collegiate will ensure a safe environment that allows

https:/ /www.sanleandro.k12.ca.us/Page/11247.

72 Weissberg, Roger. “Why Social and Emotional Learning Is Essential for Students.” Edutopia, George Lucas Educational
Foundation, 15 Feb. 2016, https:/ /www.edutopia.org/blog/why-sel-essential-for-students-weissberg-durlak-domitrovich-gullotta.
73 Berkowitz, Marvin W. (2002). The science of character education. In W. Damon (Ed.), Bringing in a new era in character education.
Stanford, CA: Hoover Institution Press.

74 Allen, LaRue, and Bridget Burke Kelly. Transforming the Workforce for Children Birth through Age 8: a Unifying Foundation. The
National Academies Press, 2015.
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all students to learn and build their independence as students with positive habits of coming to
school on time, completing nightly homework, and learning how to monitor themselves with
minimal adult prompting.

5. Creative thinking drives student agency.

The world is rapidly changing with the continuing advancement of technology, shifting from a
production-based economy to a knowledge-based economy. Twenty-first century skills,
especially creativity and creative thinking, are increasingly more favored and in demand than
ever before.”> Too often, access to creative thinking spaces such as magnet schools, STEAM
academies, STEM-focused and maker-centered institutions - especially in the Bay Area - are not
designed for students with limited resources. This lack of access and opportunity to such spaces
that foster innovation and creative thinking does not set students up for success for accessing and
thriving in STEM majors and careers. Aligned with our mission, San Leandro Catalyst Collegiate
will integrate creative learning experiences so that students develop the ability to think critically,
solve complex problems, and develop agency.

Daily, students will take Creativity & Design, a course that is devoted to inquiry, self-
exploration, and making. Starting at four years old, our students will participate in this course,
where they will be “tinkering to learn.” They might examine how cardboard works, various ways
to manipulate cardboard, and how each structure serves many purposes. Alternatively, students
might collaborate with each other in our Idea Lab to make their ideas a reality. During Creativity
& Design, students explore and utilize an assortment of materials, tools, and technologies to
invent and produce their ideas. Students in early elementary grade levels will explore, learn, and
make various products with materials considered to be low-technology - cardboard, wood,
paper, fabric, etc. As students advance to higher grade levels, they will engage with high-
technology resources and materials such as vinyl, 3D printing, metal, and microbits.

We believe that one of the ways to foster creative thinking at an early age is to provide students
a dedicated time and physical space to explore their curiosities, wonder about the design of
objects within their surroundings, and construct initial prototypes derived from their interests.
Our Creativity & Design course will allow students “to teach and learn from others; to explore,
discover, and invent; and to test out the predictive power of their reasoning and calculations,
[this] help[s] children construct a sense of scholarly and personal agency.”7¢ In doing so, students
drive their own learning, develop a critical lens to view the world, and build a capacity to shape
one’s world through making.

While makerspaces are available and offered at some of the schools in the District, our approach
to making is unique in that we leverage a maker-centered learning framework as well as integrate
making into academic content areas. Throughout the year, as students engage in design projects
and add to their design portfolio, they may be working on a design project to demonstrate
proficiency and knowledge of standards and skills covered in other core academic disciplines,

75 Executive Summary: The Future of Jobs Employment, Skills and Workforce Strategy for the Fourth Industrial Revolution. World Economic
Forum, 2016.

76 Immordino-Yang, Mary Helen, et al. The Brain Basis for Integrated Social, Emotional, and Academic Development: How Emotions and
Social Relationships Drive Learning. The Aspen Institute, National Commission on Social, Emotional, & Academic Development, 2018.
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such as English language arts, mathematics, science, and social sciences. This approach aligns
with both the California Department of Education’s strategic priority area of “Support use of
holistic and engaging curricula and pedagogy that include arts education, civics education,
environmental literacy, Linked Learning, physical education, and science, technology,
engineering, and mathematics (STEM) education””” and SLUSD’s 2019-20 Local Control and
Accountability Plan (LCAP) goal of “implementing Project-Based Learning so that every student
experiences at least two project based units every academic year.”7

6. Exceptional teaching yields exceptional results.

Doug Lemov writes, “Great teaching, its teachers have proven, is strong enough to close the
achievement gap.””? Because we believe that exceptional teachers yield exceptional results, we
are committed to upholding high expectations of our teachers - a commitment advanced by the
California Department of Education as one of its strategic priority areas: teaching and leading
excellence.8® We will prioritize partnering with and growing educators so that all classrooms at
our school have highly-qualified teachers in front of students.

San Leandro Catalyst Collegiate offers a robust framework for developing and supporting
educators, unique from other teacher support and development programs currently offered at
schools within the San Leandro Unified School District. Coaching is a key component of teacher
growth and development, and we consider exceptional teaching an art: “Great art relies on the
mastery and application of foundational skills, learned individually through diligent study.”s!

All teachers at San Leandro Catalyst Collegiate will engage in weekly coaching and regular
informal and formal observations that push teachers to refine their teaching craft through
intentional practice, thoughtful reflection, and deliberate application. We have designed our
coaching program to include a minimum of one informal observation with written feedback and
one 30-minute coaching session each week, during which teachers will engage in one of the
following practices with his or her designated instructional coach: planning upcoming lessons,
previewing assessments and conducting assessment analysis, debriefing lesson executions,
analyzing student work samples, or practicing instructional strategies.s2

San Leandro Catalyst Collegiate believes that masterful teaching can be developed through
intentional professional development focused on high-impact instructional practices that can be
modified based on teacher experience and observed need. This belief is supported by a recent
research brief on effective teacher professional development, which outlines essential elements
of effective professional development: “(1) is content focused, (2) incorporates active learning

77 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

78 “LCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,

https:/ /www.sanleandro.k12.ca.us/Page/11247.

7 Lemov, Doug. Teach Like A Champion: 49 Techniques That Put Students on the Path to College. Jossey-Bass, 2010.

80 “C. Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/eo/in/bp/bp2strategic.asp.

81 Lemov, Doug. Teach Like A Champion: 49 Techniques That Put Students on the Path to College. Jossey-Bass, 2010.

82 The Instructional Leadership Team is comprised of the School Director, Deans of Curriculum & Instruction, and Manager/Dean
of Student Supports. Individuals on the ILT will coach teachers. In Years 4-5, the Dean of Culture will coach Enrichment Teachers.
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utilizing adult learning theory, (3) supports collaboration, typically in job-embedded contexts, (4)
uses models and modeling of effective practice, (5) provides coaching and expert support, (6)
offers opportunities for feedback and reflection, and (7) is of sustained duration.”# To this end,
we have structured our academic calendar, operational systems, and professional program to
maximize teacher support and strategic professional development. Our annual school calendar
includes 17 days of professional development during the summer (Induction Training), weekly
professional development and collaboration, six Data Days, and three additional staff
professional development days, for a total of 26 professional development days - more than three
times the days offered by San Leandro Unified School District. Our annual school calendar can
be found in

Our Induction Training will support teachers to develop skills necessary to become a high-
quality, effective teacher at San Leandro Catalyst Collegiate. This entails internalizing our mission
and core beliefs, understanding how to live out language and actions aligned to our CREATE
core values, unpacking grade-level and content-specific Common Core State Standards (CCSS)
and California Content Standards, and learning and practicing systems and routines critical to a
strong start to the school year. Every Wednesday, we will have an abbreviated bell schedule
during which students leave school early so that staff can convene and engage in weekly
professional learning that is content-specific, job-embedded, focused on student learning, and
provides opportunities for collaboration, reflection, and application - all components of effective
professional development.84 After the administration of interim assessments at the end of an
assessment for learning cycle, teachers at San Leandro Catalyst Collegiate will participate in a
Data Day, where teams will examine interim assessment results for both individual classes and
their grade-level cohort. The school leadership team will develop an annual scope and sequence
for professional learning each year that is aligned to the year’s schoolwide goals and maintains
coherence with teachers’ professional goals. Our professional development learning systems and
structures are intentionally designed to support and continually enhance our teachers’
instructional practices so that all students at San Leandro Catalyst Collegiate can excel at high
levels and make significant achievement gains at each grade level.

The Educated Person in the 21st Century

San Leandro Catalyst Collegiate will prepare students to become self-sufficient, critical, and
competent lifelong learners armed with the academic knowledge, character traits, and creative
thinking skills necessary to excel in school, thrive in college, and create their futures.

To be an educated person in the 21st century demands intellectual, moral, and creative agency.
Our world is rapidly changing and becoming more complex with the advancement of technology,
emphasis on emotional intelligence, and focus on innovation. The world our students will enter
following graduation will look dramatically different than the world we know and face today.
With that change, one simple fact remains clear: we must adapt and ensure that our students are
adequately equipped to navigate and solve complex problems, negotiate questions of justice and
ethics, and design equitable systems and structures.

8 Darling-Hammond, Linda, et al. Research Brief: Effective Teacher Professional Development. Learning Policy Institute, 2017.
8 Ibid.
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To support our students to develop personal agency that results in their choice of college and
career, San Leandro Catalyst Collegiate is committed to equipping our students with the
knowledge, skills, abilities, and mindsets to thrive in a changing economic, social, and political
landscape and, ultimately, to shape our world. In service of our school’s mission of preparing all
students to excel in middle and high school, thrive in college, and create futures filled with choice,
a student who graduates from San Leandro Catalyst Collegiate will have fundamental
competencies in all disciplines; building blocks of moral, civic, and performance virtues; and
creative agency. These skills, qualities, and goals are outlined in Figure 4.

Figure 4: 21st Century Skills and Goals

Students develop fundamental Think critically, solve meaningful
competencies in all disciplines, including and relevant problems, and make
those considered to be more traditional informed decisions.
(i.e., English language arts, mathematics, Quantitatively and qualitatively
science, social sciences, etc.) and those reason to solve problems.
Intellectual driven by current and future demands Use evidence to form and defend an
Agency (i.e., computer science, design thinking, argument to diverse audiences.
making, etc.). This allows students to Communicate effectively and
comprehend information and make powerfully when speaking and
informed decisions across a variety of writing.
disciplines. Develop and create models, analyze
phenomena, and analyze data.
Develop building blocks of moral (e.g., Develop self-awareness and self-
courage, integrity, justice, respect, etc.), management skills to achieve school
civic (e.g., citizenship, community/team, and life success.®”
service, etc.), and performance (e.g., Use social-awareness and
determination, enthusiasm, excellence, interpersonal skills to establish and
resilience, teamwork, etc.) virtues.® maintain positive relationships.88
Individuals who are developing these Demonstrate decision-making skills
character traits gain practical wisdom and responsible behaviors in
Moral Agency | and moral agency, “which enables [them] personal, school, and community
to perceive, know, desire, and act with contexts.89
good sense.” 8 Respond to diversity by building
empathy, respect, understanding,
and connection.?
Speak up with courage and respect
when they or someone else has been
hurt or wronged.
Exhibit leadership through service.
Creative Creativity and design-thinking Utilize technology to access
Agency frameworks are singularly focused on information, solve problems, and

8 A Framework for Character Education in Schools. The Jubilee Centre for Character & Virtues, 2017.

8 Jbid.

87 “SOCIAL/ EMOTIONAL LEARNING STANDARDS.” Illinois State Board of Education, https:/ /www.isbe.net/Pages/Social-
Emotional-Learning-Standards.aspx.

8 Ibid.

8 “SOCIAL/EMOTIONAL LEARNING STANDARDS.” Illinois State Board of Education, https:/ /www.isbe.net/Pages/Social-
Emotional-Learning-Standards.aspx.
% Chiariello, Emily, et al. Social Justice Standards: The Teaching Tolerance Anti-Bias Framework. Teaching Tolerance.
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building students’ creative agency. communicate.

These frameworks, which include e Leverage properties of materials and
maker-centered learning and thinking phenomena to achieve design goals
routines, offer opportunities to develop and construct products.”

creative agency as students think e Take intellectual and creative risks,
critically about systems, reflect on design work without a blueprint, and
through a lens of equity (or absence of), troubleshoot and refine through

and construct more just systems. iteration.’?

e Find opportunities to make things
that are meaningful to oneself and to
one’s community; take ownership of
construction.”

e Look closely at and reflect on the
design of objects and systems,
explore the complexity of design,
and understand themselves as
designers of their worlds. %

Students at San Leandro Catalyst Collegiate will develop skills aligned with intellectual agency
through our grade-level, standards-aligned curriculum, integration of literacy across content
areas, and classroom cultures of thinking. For example, our intentionally selected standards-
aligned curriculum, such as EngageNY/Eureka Math, will provide students with opportunities
to not only become fluent in mathematics, but also learn how to think, strategize, reason, and
solve problems. Our literacy program will allow students to build important content knowledge
with rich, informational texts across all content areas. Through informational texts, students will
learn how to ask and answer questions, apply knowledge to a variety of complex tasks, and
engage in meaningful, real-world topics. provides a
detailed overview of how our education program will support students at San Leandro Catalyst
Collegiate to develop intellectual agency.

To support students’” development of moral agency, San Leandro Catalyst Collegiate has
developed a comprehensive character education program, which includes internalizing character
traits through our CREATE core values, developing socioemotional skills through curriculum
and circles, and learning self-sufficiency strategies through structure. For instance, students will
learn how to speak up with courage and respect when they or someone else has been hurt or
wronged by engaging in conflict and relationship work openly during our Family Circles.

provides a detailed overview of how our character
education program will help students at San Leandro Catalyst Collegiate develop moral agency.

San Leandro Catalyst Collegiate students will internalize skills associated with creative agency
by engaging in the maker-centered learning framework that forms the foundation of our
Creativity & Design course and applying thinking routines across content areas. For example,
students may utilize sewing materials and skills to create a quilt square that represents the law
of conservation of matter as their design project in our Creativity & Design course.

1 Learning Dimensions of Making and Tinkering. Exploratorium, et al.

92 Tbid.

% Ibid.

9 “ Agency by Design.” Explore the Framework, Agency by Design, http:/ /www.agencybydesign.org/explore-the-framework.
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provides additional details on how our focus on creativity supports
students” development of creative agency and its related skills.

Our education program at San Leandro Catalyst Collegiate - uniquely designed around the core
pillars of intellectual, moral, and creative agency - will ensure that all students TK-5 will develop
fundamental academic competencies, essential character traits, and necessary creative thinking
approaches, setting them up for success in the 21st century.

Population to be Served by San Leandro Catalyst Collegiate

San Leandro Catalyst Collegiate aims to serve families in San Leandro who desire a college-
preparatory program focused on rigorous academics, character education, and creative thinking
for their children. Our academic program is intentionally designed to support and propel all
students - regardless of background or identity markers - to mastery of grade-level, standards-
aligned skills and knowledge.

San Leandro is home to roughly 85,000 residents and educates approximately 9,335 students.%
There are several schools operating in San Leandro Unified School District: eight elementary
schools, two middle schools, one comprehensive high school, an alternative education center, and
an adult school. According to the most recent California Assessment of Student Performance and
Progress (CAASPP) results from the 2018-19 school year, more than one-half of students in
SLUSD are not meeting or exceeding ELA standards and more than two-thirds of students are
not meeting or exceeding mathematics standards for their grade.? The District performed below
the county and state average, with a 42.13% ELA proficiency rate versus 56.05% countywide, and
a 28.71% mathematics proficiency rate versus 48.60% countywide.?” Similarly, the District falls
behind the state of California, with a 42.13% ELA proficiency rate versus 49.88% statewide, and
a 28.71% mathematics proficiency rate versus 38.64% statewide.® SLUSD Superintendent Mike
McLaughlin acknowledges more work is required: “However, our scores are not yet where we
want them to be, especially for our highest-need students. We will replicate what's working and
add that to our analysis of all student success measures. As we build our next strategic action
plan, improved academic performance will continue to be our primary focus.”%

Within the city of San Leandro, San Leandro Catalyst Collegiate proposes its target community
in the general areas associated with the 94578 zip code, including the areas of Halcyon-Foothill
and Floresta/Springlake, as the academic data and demand from families demonstrates the need
for the proposed school model.

% “Quick Facts: San Leandro City, California.” United States Census Bureau, U.S. Department of Commerce,
www.census.gov/quickfacts/fact/ table/sanleandrocitycalifornia#.

% “San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ /caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.

97 “County Summary: Alameda.” Ed-Data Education Data Partnership, California Department of Education, https:/ /www.ed-
data.org/county/ Alameda.

98 “State of California Smarter Balanced Test Results.” EdSource, Smarter Balanced Test Results,

http:/ /caaspp.edsource.org/sbac/statewide.

9 San Leandro Unified School District. “San Leandro Unified Shows Significant Progress in CAASPP Summary.” San Leandro, CA
Patch, Patch, 21 Oct. 2019, patch.com/ california/sanleandro/san-leandro-unified-shows-significant-progress-caaspp-summary.
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San Leandro is uniquely positioned in the heart of the San Francisco Bay Area. The city is part of
the “East Bay” subregion, which consists of 33 cities in Alameda and Contra Costa Counties.
Based on 2000-2010 Census Bureau data, San Leandro is the fifth largest city in Alameda County
in terms of population, after Oakland, Fremont, Hayward, and Berkeley.® The current
population of San Leandro, California, is estimated at 89,703, compared to 84,967 during the 2010
U.S. Census.10! This is an increase of approximately 5.6% in population size. Population growth
occurred in each zip code, with an increase of approximately 14% in 94577, 13% in 94578, and
15% in 94579 over the last twenty years.192 According to San Leandro’s General Plan developed
by the City Council, “San Leandro’s population is projected to increase [even further] by
approximately 17 percent during the next 20 years.”103

San Leandro City Council outlines ten major neighborhoods, although there are several smaller
neighborhoods within each of the major neighborhoods. Figure 5 below illustrates the ten major
residential areas within San Leandro as outlined in the city’s General Plan.104

Figure 5: Map of San Leandro by Residential Area

Based on the 2010 U.S. Census, San Leandro’s population is 37.6% white, 12.3% black or African
American, 0.8% American Indian and Alaska Native, 29.7% Asian, 27.6 % Hispanic or Latino, 0.8%
Native Hawaiian and other Pacific Islander, 13.3% some other race, and 5.6% two or more races.10
Twenty-six percent of the city’s residents primarily speak a language other than English at home

100 Bay Area Census -- Alameda County.” Bay Area Census, Metropolitan Transportation Commission and the Association of Bay
Area Governments, http:/ /www.bayareacensus.ca.gov/counties/ AlamedaCounty.htm.

101 “Quick Facts: San Leandro City, California.” United States Census Bureau, U.S. Department of Commerce,
www.census.gov/quickfacts/fact/ table/sanleandrocitycalifornia#.

102 “San Leandro, California (CA) Zip Code Map - Locations, Demographics.” San Leandro, California (CA) Zip Code Map - Locations,
Demographics - List of Zip Codes, http:/ /www.city-data.com/zipmaps/San-Leandro-California. htm]#94578.

103 San Leandro 2035 General Plan. San Leandro City Council, 2016, 9-1.

104 San Leandro 2035 General Plan. San Leandro City Council, 2016, 3-35.

105 “Quick Facts: San Leandro City, California.” United States Census Bureau, U.S. Department of Commerce,

www.census.gov/ quickfacts/fact/table/sanleandrocitycalifornia#.
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and about a quarter of the population is multi-lingual.’% San Leandro has experienced significant
changes in its population over the last two decades. Recent data points to a shifting trend in the
age and racial background of residents living in San Leandro, with an influx of younger families
into the city.

The U.S. Census 2010 data show that the median household income in San Leandro was
approximately $66,178. Although San Leandro’s median household income is about $1,000 below
that of California’s, its median is well below the Alameda County median household income of
$85,743 by almost $20,000. Compared to the county and state level, 51.4% of San Leandro’s
population speaks a language other than English at home. The percentage of high school
graduates in San Leandro is slightly below that of Alameda County and California (82.2% in San
Leandro compared to 87% in Alameda and 82.5% in California), and the percentage of San
Leandro’s population with a Bachelor’s degree or higher is significantly lower than that of
Alameda County by almost 15% (29.8% in San Leandro compared to 44.7% in Alameda
County).107 Key economic and educational indicators are illustrated in Figure 6 below.

Figure 6: Key Economic and Educational Indicators for San Leandro

Percent of Persons Below Poverty Level 11.1% 9.3% 13.3%
Median Household Income $66,178 $85,743 $67,169
Employment Rate 65.5% 66.6% 63.0%
Percent High School Graduate or Higher 82.2% 87.5% 82.5%
Percent Bachelor’s Degree or Higher 29.8% 44.7 % 32.6%
haor:ng:age Other Than English Spoken at 51.49% 44.6% 44.0%

An analysis of the economic and educational indicators in San Leandro by zip code reveals that
the median household income in 2016 varied, with an estimated 37% difference in median
household incomes between zip code 94578 ($52,947) and zip code 94579 ($76,831). The trend for
the percent of persons below poverty level in 2016 was similarly disparate; 14.6% of the
population residing in 94578 lived below the poverty level in 2016, compared to 8.7% in 94579.
Additionally, the unemployment rate in 94578 is the highest compared to the other two zip codes
(6.8% in 94578 compared to 5.9% in 94577 and 4.6% in 94579).108 Figure 7 below compares
economic and educational indicators in San Leandro by zip code. San Leandro Catalyst Collegiate
aims to target and serve the communities residing within the 94578 zip code of San Leandro.

Figure 7: Key Economic and Educational Indicators for San Leandro by Zip Code

Percent of Persons Below Poverty Level in 2016 9.9% 14.6% 8.7%
Median Household Income in 2016 $67,706 $52,947 $76,831

106 “Quick Facts: San Leandro City, California.” United States Census Bureau, U.S. Department of Commerce,

www.census.gov/ quickfacts/fact/table/sanleandrocitycalifornia#.

107#2013-2017 American Community Survey 5-Year Estimates.” American Fact Finder, U.S. Census Bureau,
factfinder.census.gov/faces/ tableservices/jsf/ pages/ productview.xhtml?src=CF.

108 “94577-94579 Zip Code (San Leandro, CA) Detailed Profile.” 94577-94579 Zip Code (San Leandro, California) Profile - Homes,
Apartments, Schools, Population, Income, Averages, Housing, Demographics, Location, Statistics, Sex Offenders, Residents and
Real Estate Info, http:/ /www.city-data.com/ zips /94577 html.
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Unemployment Rate 5.9% 6.8% 4.6%
Percent High School Graduate or Higher 84.0% 80.5% 81.4%
Percent Bachelor’s Degree or Higher 32.2% 23.7% 9.5%

San Leandro schools are administered by the San Leandro Unified School District and include
eight elementary schools, two middle schools, one comprehensive high school, an alternative
education center, and an adult school. At present, there are no public charter schools operating
under the authorization of San Leandro Unified School District. Key Academy Charter School, a
TK-8 public charter school, authorized by Hayward Unified School District, has a campus in San
Leandro. The neighboring city of San Lorenzo oversees two public charter schools: KIPP Summit
Academy Middle School and KIPP King Collegiate High School.

San Leandro City Council’s General Plan depicts the locations of the thirteen schools across the
city and its unincorporated neighboring city, San Lorenzo. Zip code 94577 contains the greatest
number of schools compared to 94578 and 94579. Five elementary schools, two middle schools,
and one high school reside within the zip code 94577. In comparison, two elementary schools are
situated in 94578 and one elementary school in 94579.

During the 2017-2018 school year, the district enrolled 9,335 students.’® Student enrollment in
San Leandro has steadily increased in the last five years and is expected to continue to increase.
Recent five-year student enrollment projections for San Leandro Unified School District illustrate
a 2% growth at the elementary school level and a 4% decline at secondary levels.110 Effects of a
growing population in San Leandro are already felt at the early elementary levels, as evidenced
by the school district’s recent notice regarding transitional kindergarten and kindergarten
enrollment for 2020-21 (see Figure 8) and a notice regarding district enrollment for 2020-21 (see
Figure 9).111,112

Figure 8: SLUSD Website Notice Regarding 2020-21 TK/K Enrollment

Kindergarten and Transitional Kindergarten (TK)
Information

Important Information Regarding Entrance to TK and K for the next School Year

Due to increased Transitional Kindergarten and Kindergarten enrollment in SLUSD, The Student Services
Department will NOT be accepting Early Entrance applications.

If space becomes available we may open an Early Entrance TK/K Application window in the Fall, beginning in
August.

109 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.

110 San Leandro 2035 General Plan. San Leandro City Council, 2016, 9-10.

111 “Enrollment Information / Kindergarten and Transitional Kindergarten (TK) Information.” Kindergarten and Transitional
Kindergarten (TK) Information, San Leandro Unified School District, https:/ /www.sanleandro.k12.ca.us/Page/9204.

112 “Enrollment Information for 2020/2021.” Enrollment Information, San Leandro Unified School District,

https:/ /www.sanleandro.k12.ca.us/Domain/2632.
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Figure 9: SLUSD Website Notice Regarding 2020-21 General Enrollment
Enrollment Information for 2020/2021

IMPORTANT NOTICE: THE SAN LEANDRO UNIFIED SCHOOL DISTRICT IS EXPERIENCING AN INCREASE
IN ENROLLMENT. IF YOU PLAN TO ENROLL YOUR STUDENT FOR THE 2020-2021 SCHOOL YEAR,
Online registration opened January 1st, 2020 and will continue thru April 1st, 2020. Late
registration will begin April 2nd. To hold a spot at your home school you must enroll by April 1st,
2020. You can start the enrollment process below please make sure to choose the correct school
year.

Considering that the pace of housing construction in San Leandro will impact student enrollment,
San Leandro forecasts that within twenty years, the city could potentially produce 1,800 more
students.’® To meet this demand, the city must expand classroom capacity or possibly construct
new school campuses; San Leandro’s General Plan suggests that “[n]on-traditional classroom
models such as public “magnet” schools and academics (focused on technology, medical sciences,
hospitality, etc.) could be considered an alternative educational option as future school facility
plans are prepared.”114

The likelihood of San Leandro needing new school facilities to accommodate increasing numbers
of students in the district remains a concern among city residents. These issues are further
complexified by class-size reduction programs, “lack of potential school sites, limited funding,
and State restrictions on development impact fees.”115 In an effort to mitigate overcrowding, the
City Council and School Board may potentially construct portable classrooms, reduce inter-
district transfers into San Leandro Unified School District, and increase inter-district transfers to
nearby San Lorenzo Unified School District as outlined in the city’s General Plan.!1¢ San Leandro
Catalyst Collegiate aims to mitigate the effects of a growing student population in San Leandro
Unified School District by providing 120 high-quality seats for incoming transitional
kindergarten/kindergarten and first grade students in its first year and eventually growing to
serve 360 students across transitional kindergarten through grade five.

During the 2017-18 school year, approximately 67.45% of students within San Leandro Unified
School District were eligible for free or reduced-lunch (see Figure 10 below).117 Of the 9,335
enrolled students in San Leandro Unified School District in 2017-18, 2,602 identified as English
learners, roughly one-third of the student population.’’® Since 2013, the number of English
learners in San Leandro has continued to steadily rise, with an increase of about 300 students (2%
increase) from 2013-14 to 2017-18.

Figure 10: 2017-18 Key Student Demographics for San Leandro Unified School District

Unduplicated Pupil Count of Free or Reduced-Priced Meals 67.5%
English Learners 29.3%

113 San Leandro 2035 General Plan. San Leandro City Council, 2016, 9-10.

114 Tbid.

115 San Leandro 2035 General Plan. San Leandro City Council, 2016, 9-12.

116 [bid.

117 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.

118 Tbid.
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Socioeconomically Disadvantaged Students 66.4%
Students with Disabilities 13.9%

Although the percent of students in San Leandro Unified School District who identify as English
learners has essentially remained the same at roughly 30%, the percent of students who are re-
designated as Fluent English Proficient (RFEP) has significantly decreased. Compared to the
2013-2014 school year, the percent of students who were reclassified declined by one-half in the
2017-2018 school year (7.8% in 2017-2018 vs. 16.1% in 2013-14). Figure 11 below depicts the
percent of students in San Leandro Unified School District who were re-designated as Fluent
English Proficient (RFEP) each year.119

Figure 11: Re-Designation Percentage for SLUSD 2013-14 to 2017-18 School Years

Based on the data presented above, it is evident that there is a critical need for an educational
program that supports English learners in San Leandro. With growing numbers of students who
speak a language other than English at home, a pattern that will likely not abate in the near future,
our city must address the present need urgently. Therefore, we purposefully designed San
Leandro Catalyst Collegiate to meet the needs of students identified as English learners through
our extended literacy minutes, focus on oral literacy, and personalized student supports.

Data from the last three school years demonstrate an increase in cohort graduates from San
Leandro Unified School District, a pattern visible across Alameda County and the state of
California. From the 2016-17 to 2017-18 school years, the percentage of cohort graduates in San
Leandro Unified School District increased by roughly five percent, whereas those for the county
and the state remained largely the same. 120 While the percentage of students graduating from
San Leandro High School sits at approximately 91%, only 36.2% of graduates from San Leandro
High School during the 2017-18 academic year met a-g course requirements for entrance into
University of California (UC) or California State University (CSU) schools (see Figure 12

119 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.
120 Thid.
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below).12! The percentage of students meeting a-g course requirements at San Leandro Unified
School District was more than twenty percentage points lower than that of Alameda County
(32.6% in San Leandro compared to 57.2% in Alameda) and an estimated seventeen percent lower
than that of the state of California (32.6% in San Leandro compared to 49.9% in California) during
the 2016-17 school year.122

Figure 12: Graduates Meeting UC/CSU Requirements in San Leandro, Alameda, and
California

2016-17 THROUGH 2017-18
COHORT GRADUATES MEETING UC/CSU
COURSE REQUIREMENTS

B SLUSD mAlameda M California

57.20%
56.60%

49.90%
49.90%

32.60%
36.20%

2016-17 2017-18

Although a significant percentage of students in San Leandro Unified School District are
graduating high school, only about one-third of high school students are graduating at levels
considered to be college and career ready. We know that education is inextricably tied to income
and lifetime earnings; numerous studies point out that college graduates earn more money than
their degree-less counterparts and are far less likely to be unemployed.12* Furthermore, a college
degree today is seen as a necessary prerequisite to 21st century career and employment
opportunities. Providing an educational program that adequately ensures all our students meet
or exceed college and career readiness standards will increase the college enrollment and
graduation rates, increase median household incomes, and decrease unemployment rates across
the city, supporting the transformation of San Leandro.

The percentage of students in San Leandro Unified School District meeting (level 3) and
exceeding (level 4) grade-level English language arts/literacy standards as measured by the
California Assessment of Student Performance and Progress (CAASPP) trails that of Alameda
County and that of the state by almost twenty percent: 37.74% standard met or exceeded in San

121 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/ district/ Alameda/San-Leandro-Unified.
122 Thid.
123 Haycock, Kati. “Higher Ed's Pivotal Role in Breaking the Cycle of Poverty.” The Education Trust, 4 June 2015.
https:/ /edtrust.org/ the-equityline/higher-eds-pivotal-role-in-breaking-the-cycle-of-poverty /.
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Leandro Unified School District compared to 56.05% in Alameda County and 49.88% in
California.'?* Similarly, the percentage of students in San Leandro Unified School District meeting
(level 3) and exceeding (level 4) grade-level mathematics standards as measured by the California
Assessment of Student Performance and Progress (CAASPP) is significantly lower than that of
Alameda County and that of the state by almost twenty-five percent: 25.64% standard met or
exceeded in San Leandro Unified School District compared to 48.6% in Alameda County and
38.65% in California.1?>

When broken down by specific student subgroups, there are clear achievement gaps. Across the
city, students who identify as black or Latinx are performing well below their white and Asian
student counterparts, regardless of zip code. Based on the 2019-20 ELA/literacy California
Assessment of Student Performance and Progress (CAASPP) for San Leandro Unified School
District, roughly 3 out of 10 students who identify as black or African American and 3 out of 10
students who identify as Latinx met or exceeded literacy proficiency. On the other hand, about 5
in 10 of their white student counterparts and 6 in 10 of their Asian student counterparts
demonstrated literacy proficiency.’2 On last year’s California Assessment of Student
Performance and Progress (CAASPP) for mathematics in San Leandro Unified School District,
about 14% of black students and about 20% of Latinx students met or exceeded proficiency in
mathematics, whereas approximately 43% of white students and roughly 56% of Asian students
met or exceeded proficiency in mathematics.1?” Figure 13 provides a detailed graph, illustrating
student proficiency rates by race on the CAASPP assessment over time in San Leandro Unified
School District.

Figure 13: Distribution of CAASPP English Language Arts/Literacy and Mathematics

Results by Race in SLUSD from 2015-16 to 2019-20 School Years
ACHIEVEMENT GAP RESULTS: RACIAL/DEMOGRAPHIC BREAKDOWN

Asian White African Hispanic
American

124 San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ /caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.

125 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/ district/ Alameda/San-Leandro-Unified.

126 San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ /caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.

127 Tbid.
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To address the significant gaps in academic performance between our students in San Leandro
in literacy and mathematics, adequate academic preparation must commence as early as
transitional kindergarten and continue through the early elementary grades. Students attending
low-performing schools are more likely to enter middle and high school significantly behind
grade level, which, in turn, drastically reduces their likelihood of graduating from high school,
obtaining a Bachelor’s degree, and accessing career opportunities.’?8 As illustrated in last year’s
state assessment results, there is tremendous need - and work to be done - to ensure all students
in San Leandro, regardless of racial background and other identity markers, are prepared for high
school, college, and career. This work must begin in the foundational years of a child’s life, as
numerous studies agree that one’s academic and life outcomes are largely predicated on one’s
ability to read by the 3rd grade.’2 Out of necessity, we must offer a high-performing, intentionally
designed public school option for our elementary students, especially those historically
underserved, in San Leandro.

In San Leandro, the urgency and call for strong, high-performing educational programs that
prepare all students for college and career at the elementary level is vital. The areas served by
Jefferson Elementary School, located in 94578, make up the highest enrollment of English learners
and students eligible for free or reduced-priced meals, as depicted by Figure 14.

Figure 14: 2018-19 Key Student Demographics by Elementary School & Zip Code

94577
Garfield 412 28.2% 0.0% 2.7% 64.8% 16.5%
McKinley 484 43.4% 0.0% 2.3% 74.0% 6.0%
Roosevelt 528 15.7% 0.2% 0.9% 34.8% 9.8%
Washington 382 44.8% 0.0% 1.8% 73.6% 7.9%
Wilson 722 48.9% 0.0% 0.8% 74.5% 6.2%
Jefferson 609 50.9% 0.3% 2.0% 79.1% 6.4%
Monroe 376 30.1% 0.5% 1.6% 64.9% 16.0%

94579
Madison 488 33.6% 0.0% 1.2% 50.2% 14.3%

Across San Leandro, the quality of school options varies widely. Figure 15 indicates the
percentage of students meeting or exceeding standard on CAASPP English language arts/literacy
and mathematics tests by school and zip code in San Leandro Unified School District for the 2018-
19 and 2019-20 academic years.’® While the District demonstrated some progress on student

128 Palardy, G. J. (2008). “Differential school effects among low, middle, and high social class composition schools: A multiple group,
multi-level latent growth curve analysis.” School Effectiveness and School Improvement, 19, 21-49.
129 Tbid.
130 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.
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proficiency rates for ELA/literacy and mathematics, the District data lags behind that of the
county and the state, as described in detail earlier.

Figure 15: 2018-20 & 2019-20 CAASPP English Language Arts/Literacy & Mathematics

Results by Elementary School & Zip Code in SLUSD

Garfield 33% 26% -7% 26% 24% 2%
McKinley 25% 35% +10% 17% 20% +3%
Roosevelt 56 % 58% +2% 50% 53 % +3%

Washington 36% 31% -5% 31% 41% +10%

Wilson 44% 46% +2% 36% 38% +2%

94578
Jefferson 27% 29% +2% 23% 26% +3%
Monroe 45% 46 % +1% 31% 40% +9%

94579
Madison 56 % 66 % +10% 58% 55% -3%

Those living in the areas associated with the 94578 zip code, students who identify as black or
Latinx, and those who speak a language other than English at home in San Leandro must have
access to a high-quality option in their neighborhood that is uniquely designed to meet their
needs, beginning in transitional kindergarten. On average, 16.67% and 12.23% of black students
attending San Leandro elementary schools in the 94578 zip code met or exceeded standards in
English language arts/literacy and mathematics, respectively. For students who identify as
Latinx, 28.25% and 24.40% of students within the 94578 zip code demonstrated grade-level
proficiency in English language arts/literacy and mathematics, respectively. Based on averages
from Jefferson and Monroe Elementary Schools, 3.23% and 6.22% of English learners met or
exceeded English language arts/literacy and mathematics standards, and 8.61% and 6.69% of
students with disabilities enrolled in Jefferson and Monroe Elementary Schools met or exceeded
English language arts/literacy and mathematics standards (see Figure 16).

Figure 16: 2019-20 CAASPP English Language Arts/Literacy & Mathematics Results in
SLUSD Schools in 94578 by Key Student Demographics?3!

Black 20.00% 13.34% 16.67% 17.79% 6.67% 12.23%
Latinx 27.71% 28.79% 28.25% 24.55% 24.24% 24.40%

131 “English Language Arts/Literacy and Mathematics Smarter Balanced Summative Assessments.” 2019 View Smarter Balanced
Test Results at a Glance, California Department of Education, https:/ /caaspp-
elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&IstTestType=B&IstGroup=3&lstSubGroup=31&lstGrade=13
&lstSchool Type=A&lstCounty=01&lstDistrict=61291-000&IstSchool=6002398&IstFocus=a.
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English
Learners
Socioeconom-

ically 25.92% 40.19% 33.06% 24.42% 35.13% 29.78%
Disadvantaged
Students with
Disabilities

0.00% 6.45% 3.23% 3.61% 8.82% 6.22%

7.70% 9.52% 8.61% 3.85% 9.52% 6.69%

In accordance with California Ed. Code § 47605(b)(G), San Leandro Catalyst Collegiate intends
to enroll a student population that mirrors that of the schools within the District. We intend to
target, conduct outreach to, and enroll specific subgroup student populations - particularly
students who identify as black, Latinx, English learner, socioeconomically disadvantaged, or as
having disabilities - reflective of those populations of students within District schools at a
minimum. Based on San Leandro Unified School District’'s 2019-20 Local Control and
Accountability Plan (LCAP) and Annual Update, the District stated several goals pertinent to
Local Control Funding Formula (LCFF) Priority 4, which covers pupil achievement:

e “Increase the Academic ELA status for all students and student groups by 7-20 points
from 2017-18. Across all student subgroups, with the exception of students who identify
as Pacific Islander, the standard was not met in the 2018-19 school year.

e Increase the Academic Math status for all students and student groups by 7-20 points from
2017-18. Across all student subgroups, with the exception of students who identify as
Pacific Islander, the standard was not met in the 2018-19 school year.

¢ Increase the reclassification rate by 0.5% to 2% over the previous year. The standard was
met; the reclassification rate increased by 2.0% since the 2017-18 school year.

e Increase College and Career status for ELA grade 11 by 7-20 points from the 16-17 school
year. Results indicate a decrease of 5.4 points from the previous year. This standard was
not met in the 2018-19 school year.

e Increase College and Career status for Math grade 11 by 7-20 points from the 16-17 school
year. Results indicate a decrease of 1.3 points from the previous year. This standard was
not met in the 2018-19 school year.”**?

To build a culture of academic excellence and work towards more equitable academic and life
outcomes for all students in San Leandro, we must acknowledge the current realities presented
in the data described in detail above. When examining the academic performance of students in
San Leandro, particularly those from historically underserved subgroups, there is an apparent
absence of academic achievement that must be addressed and rectified. San Leandro Catalyst
Collegiate will work closely and partner with San Leandro Unified School District to ensure all
students in San Leandro, especially our subgroup populations, meet and exceed the academic
goals outlined by the state of California. We are committed to improving academic achievement
for all students, advancing educational equity for students who have been traditionally
underserved, and supporting the broader efforts within San Leandro Unified School District to
enhance the academic achievement of all students across the city.

132 “LCAP / 2019-2020 LCAP.” 2019-2020 LCAP, San Leandro Unified School District,
https:/ /www.sanleandro.k12.ca.us/Page/11247.

-56 -

o



As presented in the data throughout this section, there is a compelling and urgent need for a
high-quality, college-preparatory TK-5 elementary school in San Leandro. Increasing access to
quality options in San Leandro - particularly in the areas associated with the 94578 zip code
and for those who identify as black, Latinx, socioeconomically disadvantaged, English
learners, or students with disabilities - will result in significant positive economic
implications for the city, providing a high-quality, college-preparatory education for all
students, thereby boosting educational attainment and employment rates across San Leandro.

Community Support

Our Founding Team proposes a school model that is deeply informed by and reflective of our
community. Because we recognize the critical importance of family and community engagement
in the founding of San Leandro Catalyst Collegiate, our team developed a comprehensive
community outreach and engagement plan to communicate the mission and vision of San
Leandro Catalyst Collegiate, listen and learn from families and community members about their
needs and desires, respond to and incorporate their feedback into our school design, and garner
support for our proposed school.

San Leandro Catalyst Collegiate has proactively communicated with more than 400 key
stakeholders throughout San Leandro, including parents, families, community members, alumni,
teachers, school leaders, leaders of local religious organizations, local elected officials, leaders of
community organizations, employees of city services and organizations, and students. Our
outreach efforts include the following:

e Hosting information sessions for families and community stakeholders;

e Tabling at community events;

e Conducting listening circles;

e Promoting and sharing learnings and upcoming events on Facebook, Instagram, and San
Leandro Catalyst Collegiate website;

e Distributing informational flyers to families, community members, and organizations;

e Volunteering at local events and community-based organizations regularly;

e Attending local events and connecting with community members; and

e Engaging in one-on-one meetings with parents, families, and community leaders in San
Leandro.

Throughout the founding process, we have conducted extensive outreach and hosted several
information sessions to engage families and community members. We will continue to engage in
family and community outreach and host information sessions as we progress through school
planning and startup phases. Our Founding Team has distributed information across the city at
various businesses and community centers: Starbucks, Peet’s Coffee, Zocalo Coffeehouse,
daycares, preschools, Head Starts, Davis Street Family Resource Center, faith-based
organizations, and churches. Thus far, we have hosted information sessions at It's A Grind Coffee
House San Leandro. Sample family and community outreach flyers are attached in Appendix 6:
Informational Flyers. Signatures from community members expressing desire and support for
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San Leandro Catalyst Collegiate during our community outreach are attached in Appendix 3:
Community Member Signatures of Support.

The purpose of the information sessions, surveys, and other outreach efforts is to connect with
local families and discuss our school design for San Leandro Catalyst Collegiate. These outreach
efforts provided opportunities for families and community members to learn, ask questions, and
share feedback about our school model during the design process. The learnings from these
sessions informed our school design components, including the educational program, literacy
development, family involvement, school operations, student recruitment efforts, daily schedule,
and school culture. Appendix 5: Community Surveys includes surveys collected from families
and community members during our initial design stage.

The San Leandro Catalyst Collegiate Founding Team is committed to continuing to build strong
partnerships and relationships within and around San Leandro to ensure a solid foundation for
our school and will continue outreach efforts beyond authorization. We have met with and
received input from organizations that are pillars in San Leandro, including Community Impact
Lab, Davis Street Child Care Center, Davis Street Garfield Elementary, Davis Street Jefferson
Elementary, Hillside Elementary Head Start, Jefferson Elementary Head Start, Madison
Elementary Head Start, San Leandro Adult School Head Start, Bay Area Business Roundtable,
Boys & Girls Clubs of San Leandro, Envision Schools, Unity in the Community, REACH Ashland
Youth Center, KIPP Bay Area Public Schools, Leadership Public Schools, San Leandro City
Councilmember Benny Lee, representatives of San Leandro Chamber of Commerce, Bancroft
Middle School staff, San Leandro Mayor Pauline Cutter, Teach For America Bay Area, San
Leandro Public Library, Lopez Laura & Arturo Family Day Care Home, Our Future Tots, San
Leandro Lions Club, Ab’s Preschool & Daycare, Joy Family Daycare & Preschool, Lots of Love
Child Care, It's A Grind Coffee House San Leandro, Childrens Montessori Adventure,
Broadmoor Preschool, Bubbly Tots Learning Center, Learning Clock Montessori School, First
Presbyterian Church, Praises of Zion Missionary Baptist Church, Eden United Church of Christ,
Padres Unidos de Cherryland, Community Christian Church of California, and San Leandro
Community Food Pantry.

Families, residents, and community members throughout San Leandro have demonstrated
ardent support for our proposed school and a strong desire for the college-preparatory academic
program, individualized student supports, comprehensive character education, increased
instructional time, and creativity focus our school will provide to every child. Individuals and
community organizations within San Leandro and across the Bay Area have submitted 9 letters
of support for San Leandro Catalyst Collegiate, which are included in Appendix 4: Letters of
Support.

In order to execute San Leandro Catalyst Collegiate’s proposed educational program successfully
and reach the ambitious goals we have set for student achievement, it will be imperative to
recruit, identify, hire, develop, and support teachers who are deeply aligned with our school’s
mission and vision and have the capacity to implement our model effectively. We have met the
petition requirement of California Ed. Code § 47605(a)(1)(B) with the signatures of 18 California-
credentialed teachers who have expressed meaningful interest in teaching at San Leandro
Catalyst Collegiate (see Appendix 1: Teacher Signatures).
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Parents and families are paramount to San Leandro Catalyst Collegiate’s success even before our
tirst academic year. The role of families begins with expressing their interest in the public school
option we are proposing and continues with choosing our school for their children and
supporting them in excelling within the school once in operation. We have provided 248 original
parent signatures from families with children who are age-eligible and intend to enroll in the
school to meet the petition requirement of California Ed. Code § 47605(a)(1)(B) for the charter
petition (see Appendix 2: Age-Eligible Family Signatures). Additionally, we have garnered
support from many other families and key stakeholders in San Leandro. This support is
evidenced by 272 signatures collected specifically from these stakeholders (see Appendix 3:
Community Member Signatures of Support).

Transitional Kindergarten

As expressed by former State Superintendent of Public Instruction Jack O’Connell, “All too often,
children entering school for the first time as kindergartners are already lagging behind their
classmates, and this disadvantage can affect them socially and academically long past
kindergarten.”13 Driven by our belief in and agreement with numerous studies that show high-
quality preschool programs benefit all children and that the opportunity gap can be closed by
closing the school “readiness” gap, San Leandro Catalyst Collegiate is committed to preparing all
students in San Leandro for college and career beginning in transitional kindergarten.

San Leandro Catalyst Collegiate will adhere to and comply with all applicable requirements for
transitional kindergarten, including alignment with the domains described in the California
Preschool Learning Foundations: socioemotional development, language and literacy, English
language development (for English learners), mathematics, visual and performing arts, physical
development, health, history-social science, and science.’3 In designing a comprehensive and
rigorous transitional kindergarten (TK) program, we closely followed the guidelines set forth by
the California Department of Education, as outlined in the California Preschool Learning
Foundations and in accordance to California Ed. Code § 48000(f). Transitional kindergarten
teachers at San Leandro Catalyst Collegiate will be required to have a teaching credential, similar
to kindergarten teachers, that authorizes instruction in transitional kindergarten programs.
Credentials that permit instruction in transitional kindergarten programs include general
kindergarten-primary (grades K-3), general elementary (grades K-8), standard early childhood
(grades preschool-3), standard elementary (grades K-9), multiple subject (grades preschool, K-12,
and adults), multiple subject university intern (grades preschool, K-12, and adults), multiple
subject district intern (grades K-8), and specialist instruction credential in early childhood
education.®

Our transitional kindergarten program makes up the first year of a two-year kindergarten
program, intended to offer a free educational program for 4-year-olds with birthdays falling
between certain months and provide a bridge between preschool and kindergarten. Pursuant to

133 Abbott, Dixie, et al. California Preschool Learning Foundations. Vol. 1, California Department of Education, 2008.

134 Thid.

135 “Transitional Kindergarten FAQs.” Transitional Kindergarten FAQs - Elementary (CA Dept of Education), California Department of
Education, https:/ /www.cde.ca.gov/ci/ gs/em/kinderfaq.asp#program.
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California Ed. Code § 48000(c), a child who turns five between September 2 and December 2 is
eligible for transitional kindergarten (TK). As mandated in AB 104 and California Ed. Code §
48000(c)(3)(B)(i), “a school district or charter school may, at any time during a school year
(including at the beginning of the school year) admit a child to a TK program who will have his
or her fifth birthday after December 2 but during that same school year, with the approval of the
parent or guardian, if the governing board of the school district or the governing body of the
charter school determines that the admittance is in the best interests of the child and the parent
or guardian is given information regarding the advantages and disadvantages and any other
explanatory information about the effect of this early admittance.” At San Leandro Catalyst
Collegiate, families with children who are age-eligible for kindergarten but elect to enroll them
in transitional kindergarten upon discussion with the School Director, may complete and sign a
Kindergarten Continuance Form, verifying that the family desires to have the child continue in
kindergarten for one additional year.

As defined in statute, San Leandro Catalyst Collegiate’s transitional kindergarten program is not
a preschool program nor a child development program. The transitional kindergarten program
designed and developed by San Leandro Catalyst Collegiate will use a modified kindergarten
program that is age and developmentally appropriate, drawing on and utilizing a combination
of preschool learning foundations from the California Department of Education and kindergarten
standards from Common Core and the state of California. Our program will integrate and teach
both socioemotional and early academic skills, supporting students whose fifth birthday occurs
between September 2nd and December 2nd with a seamless transition to a kindergarten program.

In terms of program implementation, San Leandro Catalyst Collegiate will utilize a combined
classroom setting for transitional kindergarten and kindergarten. Because our instructional
model is purposefully designed to provide and maximize personalized supports, all transitional
kindergarten and kindergarten students will experience differentiated instruction meeting their
specific developmental needs. California’s Preschool Learning Foundations outline essential
foundational knowledge and skills children can master when provided with opportunities and
environments promoting early learning and development. With a clear understanding of what
children can and need to learn before they begin kindergarten, San Leandro Catalyst Collegiate
will strengthen all children’s school readiness. The aim of our transitional kindergarten program
is to bridge the transition from preschool to kindergarten and to maximize school readiness for
students in San Leandro entering school with varying levels of readiness, particularly those who
are socioeconomically disadvantaged, identify as black or Latinx, have disabilities, or speak a
language other than English at home. By leveling the playing field and supporting students with
historically underserved backgrounds beginning in transitional kindergarten, San Leandro
Catalyst Collegiate is confident it can deliver a high-quality educational option that ensures each
and every student in San Leandro can excel, thrive, and create their futures.

Enrollment

San Leandro Catalyst Collegiate will open in August 2021 with 120 students - 60 students in

transitional kindergarten/kindergarten and 60 students in first grade. We will implement a slow-

growth model, starting with only two grades and adding one grade per year, over the course of

five years, until we are at full enrollment of 360 in grades TK-5 in 2025-26. Following our first

year of operation in 2021, we will enroll a new cohort of 60 transitional
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kindergarteners/kindergarteners each subsequent year and backfill any spaces that may become
available as a result of attrition. This slow-growth model allows us to strategically grow over time
and intentionally focus on adding one grade level per year, ensuring quality execution and
implementation of our academic program and school operations at every grade level each year.
Our deliberate, slow-growth enrollment plan ensures we drive towards exceptional student
academic performance by delivering the following in a high-quality manner:

e Establishing a strong school culture of academic achievement from the start;

¢ Developing standards-aligned curricular programs, materials, and instructional practices
and making immediate revisions each year;

e Supporting and training staff on standards-aligned curricular programs, materials, and
instructional practices every year; and

¢ Maintaining fiscally conservative and sustainable operations beyond authorization.

Providing a college-preparatory educational program built on a sustained culture of academic
excellence and strong character standards is central to the mission of San Leandro Catalyst
Collegiate. Research indicates that schools with successful launches share the slow-growth
model. One major finding from the CREDO Report on Charter School Growth and Replication in
2013 states that “[t]he initial signs of performance are predictive of later performance,”13 further
supporting the need to open excellently and to produce strong academic progress from the
beginning as it largely predicts performance beyond the initial years of operation. Based on the
study, “80 percent of schools in the bottom quintiles of performance remain lower performers
through their fifth year,” whereas “94 percent of schools that begin in the top quintile remain
there over time.”137

San Leandro Catalyst Collegiate will grow to serve students in grades transitional kindergarten
through five from the city of San Leandro, with a specific focus on children living in zip code
94578. As stipulated in California Ed. Code § 47605(d)(2)(A)-(B), San Leandro Catalyst Collegiate
will serve all families who submit an application for children in the corresponding grades until
our enrollment capacity is met. A public random drawing, or public lottery, will be organized
and held should the number of applications received exceed the number of available seats.

We will work to ensure San Leandro Catalyst Collegiate merits charter renewal after
authorization and to expand until our school reaches full capacity. Figure 17 below depicts San
Leandro Catalyst Collegiate ‘s enrollment plan. At full-scale, we will serve a total of 360 students
in transitional kindergarten through fifth grade.

Figure 17: San Leandro Catalyst Collegiate Full-Scale Enrollment Plan

2021 60 60 120
2022 60 60 60 180
2023 60 60 60 60 240
2024 60 60 60 60 60 300
2025 60 60 60 60 60 60 360

136 Charter School Growth and Replication: Executive Summary. Center for Research on Educational Outcomes, 2013.
137 Ibid.
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Daily Schedule

Our school’s daily schedule illustrates our commitment to ensuring our students at San Leandro
Catalyst Collegiate have access to bell-to-bell learning experiences that will prepare them to excel
and thrive, academically and personally, no matter the setting. Because we believe in a
comprehensive education that supports each student at our school to develop intellectual, moral,
and creative agency, we designed our daily schedule to incorporate extended time for literacy
and mathematics, daily Family Circles for socioemotional learning and character education, and
designated time for Creativity & Design.

San Leandro Catalyst Collegiate operates with an extended school day and an extended school
year so that learning is maximized each and every day. The design of our instructional program
is informed by the best practices observed in high-performing urban charter schools around the
country serving student demographics similar to those in our San Leandro community. Our
school’s extended school day, including for our transitional kindergarten program, is strongly
supported by our Founding Families and community members. Each day, our school doors open
at 7:15am, with students being considered tardy at 8:00am. The school day concludes at 4:00pm
for all grades four days a week - Monday, Tuesday, Thursday, and Friday - and at 2:00pm for all
grades each Wednesday for a two-hour staff professional development.

Currently, San Leandro elementary schools with transitional kindergarten and kindergarten
programs follow a daily schedule that commences at 8:10am and concludes at 1:50pm four days
a week - Monday, Tuesday, Thursday, and Friday. One day a week, on Wednesday, students in
grades transitional kindergarten and kindergarten end the school day at 11:40am. Across San
Leandro elementary schools, the school day ends at 2:10pm (2:20pm if students participate in
intervention) for students in grades 1-3 and 3:00pm for students in grades 4-5 four days a week.

San Leandro Catalyst Collegiate students in grades transitional kindergarten through three will
receive approximately two additional hours of instruction four days a week, and those in grades
four through five will receive about one additional hour of instruction four days a week. This
significant additional time for instruction will allow us as a school to effectively support our
students in literacy and mathematics to ensure grade-level proficiency.

Our conversations with various community members, parents, and families in San Leandro
demonstrate  compelling support for a full-day, comprehensive transitional
kindergarten/kindergarten program. Input during one-on-ones and feedback from community
surveys (see Appendix 5: Community Surveys) indicate families in 94578, particularly those
coming from socioeconomically disadvantaged households and those with families working
multiple jobs, strongly desire access to full-day transitional kindergarten/kindergarten
programs. San Leandro Catalyst Collegiate intentionally designed a comprehensive, full-day
transitional kindergarten/kindergarten program in service of our mission of preparing all
students for a lifetime of opportunity and choice in college and career, as well as in response to
overwhelming feedback from the families in San Leandro.

To address the significant gaps in academic performance in literacy and mathematics, we
designed our bell schedule to include extended time for both components. Two schools served as
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our inspiration in the design of our daily schedule: The Mission Preparatory School in San
Francisco, CA, and Springfield Preparatory Charter School in Springfield, MA. Both schools serve
a significant population of students who identify as Latinx, English learners, and
socioeconomically disadvantaged, student subgroups we purposefully intend to serve in San
Leandro. Despite working with significant percentages of student subgroups coming from
underserved backgrounds, both schools have demonstrated - and continue to demonstrate -
exceptional student achievement and growth on statewide performance assessments for literacy
and mathematics.*® Two key components of their instructional models are an extended school
day as well as extended time for both literacy and mathematics.

In our lower school grades (TK-2), our extended bell schedule allows for 180 minutes of literacy
instruction and at least 90 minutes of mathematics instruction every day. All students will receive
the individualized support they need through small-group instruction and our 1.5-teacher model
during specific core content instructional periods of the day: Literacy Rotations and Mathematics.
For three hours, our students will engage in literacy instruction (i.e., Guided Reading and Phonics
& Word Study as part of Literacy Rotations, Writer's Workshop and Handwriting, Reader’s
Workshop, Shared Reading, and Read Aloud & Vocabulary). In second grade, the literacy
components are slightly different, with Skills Groups replacing the Phonics & Word Study as part
of Literacy Rotations and Phonics & Word Study taking the place of Shared Reading. Every
Monday, Tuesday, Thursday, and Friday, students receive 105 minutes of mathematics
instruction, and each Wednesday students receive 90 minutes of mathematics instruction through
Mathematics, Math Stories (cognitively guided instruction), and Mathematician’s Workshop.

Figure 18 outlines and describes the major components of San Leandro Catalyst Collegiate’s
grades TK-2 daily schedule. provides a more
comprehensive overview of each instructional component described below.

Figure 18: Components of Grades TK-2 Daily Schedule

Students enter the school and are greeted with a handshake from the
School Director. The morning handshake reminds students of the
shared mission. Staff supports with student drop-off, and teachers are
prepared in their classrooms. Arrival occurs on a rolling basis.

Arrival 15

Students enter the classroom, eat a nutritious breakfast silently, and
complete morning work or read books when finished. The peaceful
nature of the breakfast structure sets the tone for a calm, productive

Breakfast/ 30 morning. As students enter the room, they shake their teacher's hand,
Morning Work give their Lifework folder to the teacher to check, go to the library to
exchange books, and grab their breakfast from a table. Students then
walk to their desk, eat breakfast silently, and begin quiet morning
work or independent reading.

Family Circle occurs four times a week (Monday, Tuesday, Thursday,
Family Circle 15 and Friday) to anchor students in their classroom communities.
Family Circle allows students and adults to begin the day in unity and

38 During the 2018-19 school year, The Mission Preparatory School supported roughly 83.00% Latinx students, 70.00% English
learners, and 85.00% socioeconomically disadvantaged students and Springfield Preparatory Charter School served 63.80% Latinx,
21.00% English learners, and 72.70% socioeconomically disadvantaged students.
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personal growth. During this time, students and adults will sit in a
circle on the community rug, share personal updates and important
life events with each other, and engage in a mini-lesson centered on
the school’s CREATE core values or a socioemotional learning skill.
On Wednesdays, Community Circle takes the place of Family Circle
(30 minutes). The purpose of weekly Community Circles is to offer a
space and time for the entire school community to cement the school’s
collective identity, celebrate each other’s academic and personal
growth and achievements with shout-outs, reinforce the community’s
CREATE core values with reminders, and encourage each other with
school chants and songs.

Shared Reading/
Read Aloud &
Vocabulary

30

Shared Reading takes place every Monday, Wednesday, and Friday.
In Shared Reading, which occurs on the community rug, students
follow along with a copy of a text during read aloud. Teachers model
independent reading strategies and reading components such as
fluency and expression while reading aloud. Students join in and share
the reading with teachers when confident and as they become more
familiar with the text. Read Aloud & Vocabulary occurs every Tuesday
and Thursday. During Read Aloud & Vocabulary, students will
develop their reading comprehension skills by listening to a text,
answering questions, and engaging in an academic discussion based
on text. In grade two, students engage in Read Aloud & Vocabulary
every Monday, Wednesday, and Friday and Phonics & Word Study
every Tuesday and Thursday.

Literacy Rotations
(Guided Reading/
Phonics & Word
Study or Skills
Groups)

75

Students are grouped into small groups (no more than 10 students per
small group) based on most current STEP level. Students cycle through
three literacy rotations: (1) Guided Reading, (2) Phonics & Word
Study, and (3) Independent Reading/Blended Learning. Small groups
for Guided Reading and Phonics & Word Study are located diagonally
across from each other in the classroom with the small group for
Independent Reading/Blended Learning in the center at individual
student desks. In grade two, students cycle through three literacy
rotations: (1) Guided Reading, (2) Skills Groups, and (3) Independent
Reading/Blended Learning.

Writer's Workshop

45

In Writer's Workshop, teachers launch the class with an engaging
mini-lesson, extend the Interactive Writing lesson from the day, or
continue the writing task from Reader’s Workshop before students are
given time to practice. Students learn and practice the writing process:
planning, drafting, revising, editing, and publishing. While students
practice the independent writing strategy on their own, teachers
conduct one-on-one conferences with 3-5 students per workshop.
Based on data, teachers may decide to pull a small group of students
who are working through the same skill to provide targeted,
individualized supports for specific students. During conferences,
students practice writing in multiple genres and monitor their writing
progress on their writing folder tracker. Writer’s Workshop devotes 15
minutes to Handwriting in grades TK through one. During
Handwriting, students learn the correct formation of one letter per day
and engage in the practice of writing the one letter. In grade two,
Interactive Writing replaces Handwriting. During Interactive Writing,
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teachers “share the pen” and work with students to construct a
meaningful text while discussing writing strategies.

Recess / Snack

15

Nutritious snacks are distributed to classrooms, and students take
snacks as they transition from class to the courtyard for recess.
Teachers support transitioning students from the classroom to recess
and snack for a short physical and mental break.

Reader's
Workshop

30

Teachers teach a mini-lesson that focuses on a specific independent
reading strategy. While students practice the independent reading
strategy on their own, teachers conduct one-on-one conferences with
3-5 students per workshop. Based on data, teachers may decide to pull
a small group of students who are working through the same skill to
provide targeted, individualized supports for specific students.
During conferences, students read books appropriate for their reading
level and monitor their reading progress on their reading folder
tracker.

Lunch / Recess

30

Students break for 30 minutes daily to eat a nutritious lunch and have
a physical and mental break. Staff members actively monitor and
supervise students for safety and positive social interactions.

Mathematics

60

During mathematics instruction, teachers engage students in quick
fact fluency practice at the beginning on the community rug. Teachers
then lead students in a concept development lesson on the community
rug before releasing students to practice the objective at their
individual desks during practice time. During practice time, teachers
conduct one-on-one conferences with 3-5 students per workshop.
Based on data, teachers may decide to pull a small group of students
who are working through the same skill. Students often complete exit
tickets as informal, formative assessments for teachers.

Mathematician's
Workshop

15

Mathematician’s Workshop is 15 minutes every Monday, Tuesday,
Thursday, and Friday and 30 minutes every Wednesday. For
Mathematician’s Workshop, teachers utilize data collected from
yesterday’s math exit tickets to work with 3-5 students who require
additional, individualized support on a specific learning objective. The
remaining students will continue to practice either the previous day’s
learning objective, the day’s learning objective, or a combination of
both, using technology and/or paper.

Math Stories (CGI)

30

Math Stories (CGI) takes place every Monday, Tuesday, Thursday,
and Friday. At the beginning of math, teachers read aloud the story
problem three times, and students repeat the story problem three
times. The purpose of Math Stories is to provide students with an
opportunity to deepen their conceptual understanding of mathematics
and practice problem-solving strategies with their peers. Teachers
facilitate the constructive problem-solving process by asking
deliberate open-ended questions, fostering a culture of thinking
environment. Students listen to each other’s thinking, utilize a variety
of resources and strategies to solve the problem, and analyze the
process and rationale behind multiple solutions.

Science / Social
Sciences

45

Teachers rotate science and social sciences units of study throughout
the year. In social sciences, students learn about their community and
history through projects, informational text, read alouds, and case
studies. Similarly, in science, students learn about how the world
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works through projects, phenomena-based instruction, informational
text, read alouds, case studies, demonstrations, and lab experiments.

Brain Break

15

Teachers support with transitioning students from the classroom to
the courtyard for recess for a short physical and mental break.
Students engage in some unstructured play time before diving back
into learning. Staff members actively monitor and supervise students
for safety and positive social interactions.

Creativity &
Design

30

Creativity & Design occurs four times a week (Monday, Tuesday,
Thursday, and Friday). Students explore their curiosities during this
time in the school’s Idea Lab. Teachers model and teach a mini-lesson
on design thinking and/or product creation. Students experience
dedicated time and instruction to learn and engage with low-
technology resources and skills appropriate for their grade-level:
cardboard, construction paper, etc. Students continually add to their
design portfolio throughout the year.

Physical Education

30

Students participate in Physical Education four times a week
(Monday, Tuesday, Thursday, and Friday). Students learn how to play
different sports and games. This time of day reinforces the concepts of
fitness, nutrition, teamwork, and fair play.

Family Circle &
Pack Up

15

Closing Family Circles offer space and time for students and adults to
reflect on the day. This time is also an opportunity for students and
adults to practice socioemotional skills and character education
learnings. Students and teachers in each classroom will come together
in a circle and share personal and community highlights, core value
reflections and re-commitments, and conflict & relationship work.
They then clean up the classroom and pack up their belongings in
preparation for dismissal.

Dismissal

15

Teachers support with transitioning students from the classroom to
the pick-up location for afternoon dismissal.

Figure 19 calculates the total instructional minutes, including regular and abbreviated day, per
core content area for grades TK-2. Annually, students in grades TK-2 receive 73,080 minutes of
instruction at San Leandro Catalyst Collegiate.

'Figure 19: Grades TK-2 Instructional Minutes

Literacy 180 180 900
Mathematics 105 90 510
Science / Social Sciences 45 0 180
Physical Education 30 0 120
Enrichment 60 45 285
Instructional 420 315 1,995

Annual Instructional Minutes: 73,080

Figure 20 illustrates the proposed daily schedule San Leandro Catalyst Collegiate students in
grades TK-2 will follow on Monday, Tuesday, Thursday, and Friday.
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Figure 20: Sample Grades TK-2 Regular Bell Schedule (M, Tu, Th, F)

7:15-7:30 Arrival Arrival
7:30-7:45 . .
~25-8:00 Breakfast / Morning Work Breakfast / Morning Work
8:00-8:15 Family Circle Family Circle
8:15-8:30
. . Writer's Workshop /
8:30-8:45 Literacy Rotations H "
- - andwriting
8:45-9:00 (Guided Reading /
9:00-9:15 Phonics & Word Study) .
9:15-9:30 Reader's Workshop
9:30-9:45 Math tician's Worksh
Writer's Workshop / SLLELUUSLEMARLSAN.
2 1541000 Handwritin Math Stori
10:00-10:15 & ath stories
10:15-10:30 Recess / Snack Recess / Snack
10:30-10:45 ‘ . .
10:45.11.00 Reader's Workshop Creativity & Design
11:00-11:15 Shared Reading / . .
11:15-11:30 Read Aloud & Vocabulary Physical Education
11:30-11:45
11:45.12:00 Lunch / Recess Lunch / Recess
12:00-12:15
12:15-12:30 Science / Social Sciences Literacy Rotations
12:30-12:45 (Guided Reading /
12:45-1:00 Mathematician's Workshop Phonics & Word Study)
1:00-1:15 .
115130 Math Stories
1:30-1:45 Science / Social Sciences
D200 Mathematics -
2:00-2:15 Shared Reading /
2:15-2:30 Read Aloud & Vocabulary
2:30-2:45 Brain Break Brain Break
2:45-3:00 Creativity & Design
3:00-3:15 .
Mathematics
3:15-3:30 Physical Education
3:30-3:45 Y
3:45-4:00 Family Circle & Pack-Up Family Circle & Pack-Up
4:00-4:15 Dismissal Dismissal

Figure 21 provides the proposed abbreviated schedule San Leandro Catalyst Collegiate students
in grades TK-2 will follow on Wednesday. On Wednesdays, staff will engage in a two-hour
professional development following student dismissal.

Figure 21: Sample Grades TK-2 Abbreviated Bell Schedule (W)

7:15-7:30 Arrival Arrival
7:30-7:45
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7:45-8:00 Breakfast / Morning Work Breakfast / Morning Work
8:00-8:15 . .
315830 Community Circle Community Circle
8:30-8:45
. . Writer's Workshop /
8:45-9:00 Literacy Rotations i
. - Handwriting
9:00-9:15 (Guided Reading /
9:15-9:30 Phonics & Word Study) ]
9:30-9:45 Shared Reading
9:45-10:00 : .
10:00-10-15 Shared Reading Reader's Workshop
10:15-10:30 Recess / Snack Recess / Snack
10:30-10:45
Mathematician's Workshop
10:45-11:00 Mathemati
11:00-11:15 Reader's Workeh athematics
11:15-11:30 cacers Torkshop
11:30-11:45
11:45-12:00 Lunch / Recess Lunch / Recess
12:00-12:15 L
12:15-12:30 P Mathematician's Workshop
12:30-12:45 aThematics
12:45-1:00 Literacy Rotations
1:00-1:15 . (Guided Reading /
1:15-1:30 Writer's Workshop / Phonics & Word Study)
Handwriting
1:30-1:45
1:45-2:00 Family Circle & Pack-Up Family Circle & Pack-Up
2:00-2:15 Dismissal Dismissal

Figure 22 outlines and describes the major components of San Leandro Catalyst Collegiate’s
grades 3-5 daily schedule. provides a more
comprehensive overview of each instructional component described below.

Figure 22: Components of Grades 3-5 Daily Schedule

Students enter the school and are greeted with a handshake from the
School Director. The morning handshake reminds students of the
shared mission. Staff supports with student drop-off, and teachers are
prepared in their classrooms. Arrival occurs on a rolling basis.

Arrival 15

Students enter the classroom, eat a nutritious breakfast, and complete
morning work or read books when finished. The peaceful nature of the
breakfast structure sets the tone for a calm, productive morning. As

Breakfast/ 30 students enter the room, they shake their teacher's hand, give their
Morning Work Lifework folder to the teacher to check, go to the library to exchange
books, and grab their breakfast from a table. Students then walk to
their desk, eat breakfast, and begin quiet morning work or
independent reading.

Family Circle occurs four times a week (Monday, Tuesday, Thursday,

Family Circl 15 . . . o
amily h-rcle and Friday) to anchor students in their classroom communities.
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Family Circle allows students and adults to begin the day in unity and
personal growth. During this time, students and adults will sit in a
circle on the community rug, share personal updates and important
life events with each other, and engage in a mini-lesson centered on
the school’s CREATE core values or a socioemotional learning skill.
On Wednesdays, Community Circle takes the place of Family Circle
(30 minutes). The purpose of weekly Community Circles is to offer a
space and time for the entire school community to cement the school’s
collective identity, celebrate each other’s academic and personal
growth and achievements with shout-outs, reinforce the community’s
CREATE core values with reminders, and encourage each other with
school chants and songs.

Word Study &
Vocabulary

15

During Word Study & Vocabulary, teachers go over a mini-lesson that
focuses on spelling and/or vocabulary. Students learn spelling rules
so that they can read and spell new words with automaticity and
accuracy. This includes grammar, morphology, prefixes, parts of
speech, and common homophones so that students can improve their
writing and reading comprehension.

Close Reading

45

Teachers lead students through a close reading of a longer piece of text
(alternating between fiction and information) as a class, through the
lens of a specific essential question. This essential question will help
students read with a purpose. Teachers model and practice annotating
text with students, making meaning with students by asking text-
dependent questions, and facilitating academic discourse related to
the text. Students craft a written response to the essential question that
includes cited text evidence.

Writer's Workshop

45

In Writer's Workshop, teachers launch the class with an engaging
mini-lesson or continue the writing task from Reader’s Workshop
before students are given time to practice. Students learn and practice
the writing process: planning, drafting, revising, editing, and
publishing. While students practice the independent writing strategy
on their own, teachers conduct one-on-one conferences with 3-5
students per workshop. Based on data, teachers may decide to pull a
small group of students who are working through the same skill to
provide targeted, individualized supports for specific students.
During conferences, students practice writing in multiple genres and
monitor their writing progress on their writing folder tracker. The
writing work during Novel Study may sometimes cross over to
Writer’s Workshop.

Reader’s
Workshop

45

Teachers teach a mini-lesson that focuses on a specific independent
reading strategy. While students practice the independent reading
strategy on their own, teachers conduct one-on-one conferences with
3-5 students per workshop. Based on data and students” most current
STEP level, teachers may decide to pull a small group of students who
are working through the same skill to provide targeted, individualized
supports for specific students. During conferences, students read
books appropriate for their reading level and monitor their reading
progress on their reading folder tracker.

Recess / Snack

15

Nutritious snacks are distributed to classrooms and students take
snacks as they transition from class to the courtyard for recess.
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Creativity &
Design

30

Creativity & Design occurs four times a week (Monday, Tuesday,
Thursday, and Friday). Students explore their curiosities during this
time in the school’s Idea Lab. Teachers model and teach a mini-lesson
on design thinking and/or product creation. Students experience
dedicated time and instruction to learn and engage with low- and
high-technology resources and skills appropriate for their grade-level:
coding, 3-D printing, vinyl printing and cutting, soldering, etc.
Students continually add to their design portfolio.

Physical Education

30

Students participate in Physical Education four times a week
(Monday, Tuesday, Thursday, and Friday). Students learn how to play
different sports and games. This time of day reinforces the concepts of
fitness, nutrition, teamwork, and fair play.

Lunch / Recess

30

Students break for 30 minutes daily to eat a nutritious lunch and have
a physical and mental break. Staff members actively monitor and
supervise students for safety and positive social interactions.

Mathematics

60

Teachers lead students in a concept development lesson before
releasing students to practice the objective. During practice time,
teachers conduct one-on-one conferences with 3-5 students per
workshop. Based on data, teachers may decide to pull a small group
of students who are working through the same skill. Students often
complete exit tickets as informal, formative assessments for teachers.

Math Stories /
Mental Math &
Fluency

30

Math Stories (CGI) takes place every Monday and Thursday. At the
beginning of math, teachers read aloud the story problem three times,
and students repeat the story problem three times. The purpose of
Math Stories is to provide students with an opportunity to deepen
their conceptual understanding of mathematics and practice problem-
solving strategies with their peers. Teachers facilitate the constructive
problem-solving process by asking deliberate open-ended questions,
fostering a culture of thinking environment. Students listen to each
other’s thinking, utilize a variety of resources and strategies to solve
the problem, and analyze the process and rationale behind multiple
solutions. On Tuesdays and Fridays, students engage in Mental Math
& Fluency. Teachers post a problem and students have a short time to
solve it using mental math strategies. The purpose of Mental Math &
Fluency is to build fluency and flexibility with mental computations.
Students continue to practice articulating their thinking, making their
thinking processes visible, and building on each other’s thinking - all
of which cultivates a culture of thinking environment.

Mathematician’s
Workshop

45

Mathematician’s Workshop occurs once a week, on Wednesdays, to
provide specific students with targeted, personalized supports either
one-on-one or in small groups. Teachers utilize data collected from
yesterday’s math exit tickets to work with 3-5 students who require
additional, individualized support on a specific learning objective for
10-15 minutes, before pulling another small group. The remaining
students will continue to practice either the previous day’s learning
objective, the day’s learning objective, or a combination of both, using
technology and/ or paper.

Novel Study

45

During Novel Study, students read and analyze a grade-level
appropriate, standards-aligned novel together as a class. Students
practice and refine their habits of discussion as they discuss the novel.
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Students will respond to writing prompts pertinent to the novel in a
variety of writing formats.

Students transition from the classroom to the courtyard for recess for
Brain Break 15 a short physical and mental break. Students engage in some
unstructured play time before diving back into learning.

Teachers rotate science and social sciences units of study throughout
the year. In social sciences, students learn about their community,
history, slavery, and racism through projects, informational text, read
45 alouds, and case studies. Similarly, in science, students learn about
how the world works through projects, phenomena-based instruction,
informational text, read alouds, case studies, demonstrations, and lab
experiments.

Science / Social
Sciences

Closing Family Circles offer space and time for students and adults to
reflect on the day. This time is also an opportunity for students and
adults to practice socioemotional skills and character education
Family Circle & learnings. Students and teachers in each classroom will come together

Pack Up in a circle and share personal and community highlights, core value
reflections and re-commitments, and conflict & relationship work.
They then clean up the classroom and pack up their belongings in
preparation for dismissal.

Teachers support with transitioning students from the classroom to

Dismissal 15 the pick-up location for afternoon dismissal.

Figure 23 calculates the total instructional minutes, including regular and abbreviated, per core
content area for grades 3-5. Annually, students in grades 3-5 receive 73,080 minutes of instruction
at San Leandro Catalyst Collegiate.

Figure 23: Grades 3-5 Instructional Minutes

Literacy 195 180 960
Mathematics 90 90 450
Science / Social Sciences 45 0 180
Physical Education 30 0 120
Enrichment 60 45 285
Instructional 420 315 1,995
Annual Instructional Minutes: 73,080

Figure 24 illustrates the proposed daily schedule San Leandro Catalyst Collegiate students in
grades 3-5 will follow on Monday, Tuesday, Thursday, and Friday.

Figure 24: Sample Grades 3-5 Regular Bell Schedule (M, Tu, Th, F)

7:15-7:30 Arrival Arrival

7:30-7:45 Breakfast / Breakfast /

7:45-8:00 Morning Work Morning Work

8:00-8:15 Family Circle Family Circle

8:15-8:30 Word Study & Vocabulary Word Study & Vocabulary
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8:30-8:45
8:45-9:00 Close Reading Reader's Workshop
9:00-9:15
9:15-9:30
9:30-9:45 Writer's Workshop Writer's Workshop
9:45-10:00
10:00-10:15
10:15-10:30 Reader's Workshop Close Reading
10:30-10:45
10:45-11:00 Recess / Snack Recess / Snack
Eggji;g Creativity & Design Physical Education
Eigj;ﬁg Physical Education Creativity & Design
12:00-12:15 Lunch Lunch
12:15-12:30 Recess Recess
12:30-12:45
112(;1(;5_ -11::1050 Mathematics Mathematics
1:15-1:30
1:30-1:45 Math Stories / Math Stories /
1:45-2:00 Mental Math & Fluency Mental Math & Fluency
2:00-2:15
2:15-2:30 Novel Study Novel Study
2:30-2:45
2:45-3:00 Brain Break Brain Break
3:00-3:15
3:15-3:30 Science / Social Sciences Science / Social Sciences
3:30-3:45
3:45-4:00 Family Circle & Pack-Up Family Circle & Pack-Up
4:00-4:15 Dismissal Dismissal

Figure 25 provides the proposed abbreviated schedule San Leandro Catalyst Collegiate students
in grades 3-5 will follow on Wednesday. On Wednesdays, staff will engage in a two-hour
professional development following student dismissal.

Figure 25: Sample Grades 3-5 Abbreviated Bell Schedule (W)

7:15-7:30 Arrival Arrival
7:30-7:45 Breakfast / Breakfast /
7:45-8:00 Morning Work Morning Work
g(l)g:g;g Community Circle Community Circle
8:30-8:45

8:45-9:00 Close Reading Reader's Workshop
9:00-9:15

9:15-9:30

-72 -



994350_-1904050 Novel Study Novel Study
10:00-10:15
10:15-10:30 Writer's Workshop Writer's Workshop
10:30-10:45
10:45-11:00 Recess / Snack Recess / Snack
11:00-11:15
11:15-11:30 Mathematics Mathematician's Workshop
11:30-11:45
11:45-12:00 Lunch Lunch
12:00-12:15 Recess Recess
12:15-12:30
12:30-12:45 Mathematician's Workshop Mathematics
12:45-1:00
1:00-1:15
1:15-1:30 Reader's Workshop Close Reading
1:30-1:45
1:45-2:00 Family Circle & Pack-Up Family Circle & Pack-Up
2:00-2:15 Dismissal Dismissal
Teacher Schedule

San Leandro Catalyst Collegiate’s instructional model employs a 1.5-teacher model across all TK-
5 classrooms. The 1.5-teacher model allows our school to maximize small-group instruction,
specifically during literacy rotations where student-to-teacher ratio will not exceed 10:1, and
optimize personalized student supports, especially during content area workshops in which
students conference with teachers to discuss and set individual learning goals.

Our teacher workday begins at 7:00am and ends at 4:30pm. All teachers have at least 120 minutes
for planning and prep time four days a week - Monday, Tuesday, Thursday, and Friday. During
Wednesdays when San Leandro Catalyst Collegiate follows an abbreviated bell schedule to
provide weekly professional development for all staff, all teachers have at least 75 minutes for
planning and prep time. All Lead Teachers have time for planning or a weekly coaching session
during Creativity & Design and Physical Education. They will also be relieved during lunch and
recess every day. Associate Teachers, Learning Specialists, Literacy Specialists, and Enrichment
Teachers will provide support during designated breaks throughout the day.

In Year 1, we strategically developed a staffing model that would allow the application of this
approach despite limited budget and staff. When not teaching Creativity & Design or Physical
Education, our Enrichment Teacher will be supporting classrooms during essential content areas.
Our Learning Specialist will provide targeted push-in support to two classrooms in which
students with disabilities will be placed. Our Associate Teacher will support classrooms not
receiving support from the Enrichment Teacher and Learning Specialist. Beginning in Year 2 and
continuing in subsequent years, our staffing model supports a full 1.5-teacher model, as the
combination of three staff members (1 Associate Teacher, 1 Learning Specialist, and 1 English
Language Development Teacher) results in a support teacher-to-classroom ratio of 1:2. In Year 3
and beyond, the support teacher-to-classroom ratio progressively increases, beginning with 2:3
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in Year 3 and stabilizing with 1:2 in Year 5 (full-scale). We consider support teachers to be all
other teachers supporting Lead Teachers, including Enrichment Teachers (when not teaching
Creativity & Design or Physical Education), Associate Teachers, English Language Development
Teachers, Literacy Specialists, and Learning Specialists. For our full organizational chart, refer to

Figure 26 illustrates the proposed teacher schedule San Leandro Catalyst Collegiate grade TK-2
teachers will follow on Monday, Tuesday, Thursday, and Friday.1%

Figure 26: Sample Grades TK-2 Teacher Schedule (M, Tu, Th, F)

7:00-7:15 Team Huddle Team Huddle
7:15-7: Arrival
5-7:30 rriva Support Support Planning
7:30-7:45 Breakfast / Lead Plannin
7:45-8:00 | Morning Work & CSU East Bay ,
Planning
(M/Th)
8:00-8:15 Family Circle Lead Support UCLA
(Tu/Fri)
8:15-8:30 Literacy
8:30-8:45 Rotations Teach UC
. Support UC
8:45-9:00 (Guided PP Push-In UCLA | Santa Cruz (1)
. Lead Berkeley
9:00-9:15 Reading / (TK/K) @
Phonics &
9:15-9:30 Word Study)
9:30-9:45 Writer's Support UC Push-In CSU Support UC
9:45-10:00 Workshop / Lead Berkeley East Bay Santa Cruz (1)
10:00-10:15 | Handwriting (TK/K) (TK/K)
10:15-10:30 | Recess / Snack Planning Support Support Support
10:30-10:45 Reader's Lead S%P;IEEZ{GUC
10:45-11:00 | Workshop K /K)y
Push-In UCLA | Teach CSU East
11:00-11:15 Shared
. 1) Bay (TK/K)
Reading / Lead Support UC
11:15-11:30 | Read Aloud & Santa Cruz (1)
Vocabulary
11:30-11:45 Planning / Planning / Support
T1asaz:00 | ~nCh/ Recess Lunch Support Lunch
12:00-12:15 . . Planning /
12:15-12:30 | >cience / Social Lead Lunch
Sciences Push-In CSU
12:30-12:45 .
Mathomatician Planning / East Bay
12:45-1:00 [ O oCT RS Lead Lunch (TK/K) Teach UCLA
Workshop 1)
1:00-1:15 .
115.1:30 Math Stories Lead

13 Teacher schedules for initial years of operation may be different from those for Year 3 and beyond due to leaner financial budgets

and staffing model.
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Push-In CSU
1:30-1:45 s L UC East Bay
uppor TK/K
Mathematics Lead Berkeley (K19 Support UC
1:45-2:00 (TK/K) Santa Cruz (1)
2:00-2:15 Planni
2:15-2:30 anmng
2:30-2:45 Brain Break Support Support Planning
2:45-3:00 Creativity & Support UCLA
. Push-In CSU Teach UC

3:00-3:15 Design . (1)
3:15-3:30 Physical Flanning Support UC Bast Bay Berkeley

— ysie PP (TK/K) (TK/K)
3:30-3:45 Education Santa Cruz (1)
345400 | Family Circle & Lead Support Support Plannin

:45-4: Pack-Up ea uppo uppo a g
4:00-4:15 Dismissal .
215.4:30 Planning Planning Support Support Support

Figure 27 provides the proposed teacher schedule San Leandro Catalyst Collegiate grade TK-2
teachers will follow on Wednesday. On Wednesdays, staff will engage in a two-hour professional
development following student dismissal.

Figure 27: Sample Grades TK-2 Teacher Schedule (W)

7:00-7:15 Team Huddle
7:15-7:30 Arrival Support Support Support
7:30-7:45 Breakfast / Planning :
7:458:00 | Morning Work Lead Support Planning
8:00-8:15 Community
8:15-8:30 Circle Support Support Support Support
8:30-8:45 Literacy
8:45-9:00 Rotations
9:00-9:15 (Guided Support UC Push-In UCLA Support CSU
Reading / Lead Berkeley (1) East Bay
9:15-9:30
Phonics & (TK/K) (TK/K)
9:30-9:45 Word Study)
9:45-10:00 Push-In CSU UC Berkeley
Shared Lead Plannin East Ba (M/Th)
10:00-10:15 Reading & Y UCLA
(TK/K) (Tu/F)
10:15-10:30 | Recess / Snack Planning Support Support Support
10:30-10:45 | Mathematician's Lead Support UC Push-In UCLA Planning /
10:45-11:00 Workshop Santa Cruz (1) 1) anning
11:00-11:15 Lunch
- - Reader's Lead Planning / Planning / S C
11:15-11:30 Workshop Lunch Lunch uppor
Santa Cruz (1)
11:30-11:45 Planning /
11:45.12:00 Lunch / Recess Lunch Support Support Support
12:00-12:15
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Push-In CSU
12:15-12:30 Support UC East Bay Suppo(rlt)UCLA
Mathematics Lead Berkeley (TK/K)
12:30-12:45 (TK/K)
12:45-1:00 Push-In CSU
1:00-1:15 Writer's East Bay Siﬁgapgﬁl[zjﬁ)
1:15-1:30 Workshop / Lead Lead (TK/K)
1:30-1:45 Handwriting
1:45-2:00 Fan;;};kC_ gc}:)le & Lead Support Support Support
i(l)gj;z Dl;i;slf al Planning Support Planning Support
2:30-2:45
2:45-3:00
3:00-3:15
3:15-3:30 Staff Professional Development
3:30-3:45
3:45-4:00
4:00-4:15
4:15-4:30

Figure 28 illustrates the proposed teacher schedule San Leandro Catalyst Collegiate grade 3-5
teachers will follow on Monday, Tuesday, Thursday, and Friday.

Figure 28: Sample Grades 3-5 Teacher Schedule (M, Tu, Th, F)

7:00-7:15 Team Huddle
7:15-7:30 Arrival Support Support Support
7:30-7:45 Breakfast /
7:45-8:00 Morning Lead ' Planning
Work Planning
i Planni Planni
8:00-8:15 Fa.m ily Lead aniimeg Support anting
Circle
Word Study
8:15-8:30 & Lead Push-In UC Teach
Vocabulary San Diego | Howard (5)

8:30-8:45 4)
8:45-9:00 Close Lead Support UC Teach UC Push-In

Reading Davis (3) Planning / Santa Duke (2)
9:00-9:15 .

Compliance | Barbara (5)

9:15-9:30 . Supporft ucC Push-In UC ' Push-In

Writer's Davis Planning Morehouse
9:30-9:45 Lead Santa

Workshop (M/Th) Barbara (5) @)

9:45-10:00 Support
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Howard Teach Push-In UC
(Tu/F) Morehouse | Santa Cruz
10:00-10:15 Support UC (4) @)
| Davis Push-In Support LS
10:15-10:30 Reader's (M/Th) ) Teach UC Recess /
Lead Princeton .
Workshop Support 3) San Diego Snack
] ] Howard 4)
10:30-10:45 (Tu/F) .
Recess / . Planning / Planning
10:45-11:00 Snack Planning Support Compliance Support
11:00-11:15 Creativity & Support Push-In UC Teach Push-In UC
11:15-11:30 Desion Morehouse Santa Princeton Berkeley
- 5 . (M/Th) | Barbara (5) 3) (TK/K)
11:30-11:45 Physical Plirang/ Planning / Planning / Teach UC Planning /
11:45-12:00 Education une Lunch Lunch Davis (3) Lunch
12:00-12:15 Lunch Planning /
12:15-12:30 Recess Support Support Lunch Support
12:30-12:45 Push. Teach Duke | Push-In UC
ush-In
12:45-1:00 . Support UC ) (2) Santa Cruz
1:00-115 Mathematics Lead Davis (3) Pruz;ston Toach 1)
1:15-1:30 Harvard (2)
. . Math Planning /
1:30-1:45 Stories / Compliance | Teach UC Push-In
Mental Lead Planning Santa Cruz | Howard (5)
1:45-2:00 Math & 1)
Fluency
2:00-2:15 Support UC Teach
2:15-2:30 Davis I;‘;i‘éTeUf UCLA (1)
(M/Th) @ & Push-In
Novel Study Lead Support UC Morehouse
2:30-2:45 Santa Planning 4)
Barbara
(Tu/F)
2:45-3:00 Brain Break Support Support Teach CSU
Support UC East Bay
3:00-3:15
LY Davis (M) (TK/K)
3:15-3:30 Science / ;Tfic:z; Push-In
Social Lead . Teach UC Duke (2)
Sciences (Tu) Planning / Berkele
3:30-3:45 Support UC | Compliance Y
. (TK/K)
San Diego
(Th)
Family
3:45-4:00 Circle & Lead Support Support Support
Pack-Up
4:00-4:15 Dismissal . Support Support
Pl S t S t
4:15-4:30 Planning anning Planning Uppot Uppot Planning
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Figure 29 provides the proposed teacher schedule San Leandro Catalyst Collegiate grade 3-5
teachers will follow on Wednesday. On Wednesdays, staff will engage in a two-hour professional
development following student dismissal.

Figure 29: Sample Grades 3-5 Teacher Schedule (W)

o

7:00-7:15 Team Huddle
7:15-7:30 Arrival Planning Support Support Support Support
7:30-7:45 Breakfast /
7:45-8:00 Morning Lead Planning Planning Planning Planning
Work
8:00-8:15 Community
3-15.8:30 Circle Support Support Support Support Support
8:30-8:45 Support
8:45-9:00 Morehouse
Close Support UC . (M/Th) Push-In
Reading Lead Davis (3) Planning Support UC Duke (2)
9:00-9:15 .
San Diego
(Tu/F)
9:15-9:30 Support
9:30-9:45 Howard
Support push-in UC (M/Th) Push-In UC
Novel Study Lead Morehouse | San Diego | Support UC | Santa Cruz
9:45-10:00 4) 4) Santa )
Barbara
(Tu/F)
10:00-10:15 S t UC
upg)or. Support UC
avie San Diego
Wiiter's (M/Th) | Push-InUC Y /Thf;’ Push-In
10:15-10:30 Lead Support Santa Howard (5)
Workshop . Support
Princeton Barbara (5)
Morehouse
(Tu/F) (Tu/F)
10:30-10:45 .
Recess / Planning / Planning
:45-11; i Lunch
10:45-11:00 Snack Planning unc Support Planning
11:00-11:15 Push-I
Support UC Push-In Molrlzhml;se
11:15-11:30 | Mathematics Lead San Diego Princeton Planning / @)
4 3
11:30-11:45 ) ) Lunch Planning /
11:45-12:00 Lunch Planning / Planning / Lunch
S t S t
12:00-12:15 Recess Lunch HUppot Lunch HpPot Support
12:15-12:30 -
12:30-12:4 Mathematician's Support UC Push-In UC Support Push-In
:30-12:45 Lead . Santa Morehouse
Workshop Davis (3) Howard (5)
12:45-1:00 Barbara (5) 4)
1:00-1:15 - -
Reader's Support UC PPSh In Push Ir'1 uc Push-In UC
1:15-1:30 Worksho Lead Davis (3) Princeton San Diego Davis (3)
1:30-1:45 P @) 4
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Family

1:45-2:00 Circle & Lead Support Planning Support Planning
Pack-Up

2:00-2:15 Dismissal . Support Support

2:15-2:30 Break Planning Plalr)llrjling Support Plaiiing Support

2:30-2:45

2:45-3:00

3:00-3:15

g;g:gzg Staff Professional Development

3:45-4:00

4:00-4:15

4:15-4:30

Day in the Life of a Kindergarten Student at San Leandro Catalyst Collegiate

Marisol wakes up at 6:30am on the dot, excited and eager to get ready for school. She is looking
forward to a new book they will be reading during Shared Reading this morning. With a big grin
on her face, she hops off her bed and begins to get ready for the day. Marisol returns to her room
and starts to carefully put on her uniform - a pair of ironed khaki slacks and a bright yellow polo
with the emblem of San Leandro Catalyst Collegiate ironed on it. She loves to run her fingers over
the emblem on the polo; she is so proud to go to this school! When she is fully dressed, Marisol
heads to the front door to grab her Hello Kitty backpack. Even though she knows she already
double-checked last night, she takes out her Lifework folder to look over her homework and
check that her mom signed her daily behavior report. She’s had a great week this week: three
Super Star Silver stamps and one Great Day Green stamp. Satisfied, Marisol nods affirmatively
and in her typically careful manner, places her homework and daily behavior report back into
her Lifework folder and then into her backpack. Her mother announces that she is ready to go,
and Marisol follows her mother to the car.

As they approach San Leandro Catalyst Collegiate, Marisol briefly looks out the window to
admire her school, a charcoal grey building with bright yellow trim and doors. There are cars
lined up in the U-shaped parking lot with a handful of adults opening car doors, greeting parents,
and walking students into the school building. Marisol’s mother enters the parking lot and joins
the car queue. At 7:33am, Mr. Salazar, her Enrichment Teacher, opens the car door and says,
“Buenas dias, Sefiora Franco. ;Como esta usted?” Her mother replies, “Muy bien, Sefior Salazar.
Adios, Marisol. Sé bueno.” Mr. Salazar then turns to Marisol and they walk together to the school
steps.

Marisol lines up behind Darius, a friend from the CSU East Bay class next door to her class. She
waits silently as each student greets Ms. Fox at the school entrance. The line slowly moves up
and, finally, it’s her turn for a morning greeting with Ms. Fox. Ms. Fox smiles and asks, “Marisol,
why are you here?” Marisol proudly responds, “To excel, thrive, and create.” Ms. Fox then asks,
“Who do you do it for?” Marisol puffs up her chest and says, “Myself, my family, and our
community.” Ms. Fox nods and tells her, “Go do some learning!”
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As she follows the path down the hall to her classroom, Marisol looks to her right, where she sees
San Leandro Catalyst Collegiate’s mission statement visibly displayed: “San Leandro Catalyst
Collegiate prepares all students in grades TK-5 through rigorous academics, character
development, and creative thinking to excel in high school, thrive in college, and create their
futures.” Overhead, banners with her school’s CREATE core values are hung in charcoal grey
and bright yellow: Curiosity. Resilience. Enthusiasm. Agency. Team. Excellence. Marisol
wonders to herself what CREATE core value she is going to focus on today.

When Marisol arrives at the lockers lined along the same wall as her UC Berkeley classroom door,
she opens her locker, places her backpack inside, and takes out her bright yellow Lifework folder
and Velcro book bag. She follows the route to her classroom entrance, where she is greeted by
Ms. Flores. She loves Ms. Flores! Ms. Flores makes eye contact with Marisol with a twinkle in her
eye and says, “Good morning, Marisol.” Marisol responds, “Good morning, Ms. Flores.” She
hands her Lifework folder to Ms. Flores and continues to follow the class to the book library. She
takes out her books from her Velcro book bag, returns them to their proper homes, and spends a
few seconds perusing through her options. Hmm. This one seems like a good one. Marisol places the
new book carefully into her Velcro book bag. She then moves to the breakfast table, where Marisol
sees her breakfast options. She is not that hungry, but she remembers that it is important to have
brain food so that her brain can learn as much as possible. She takes one sheet of paper towel,
places it on top of her Velcro book bag just like she and her classmates were taught during the
tirst day of school. Marisol then takes a milk box and a blueberry muffin and places them both
on top of the paper towel. With a hand on each side of her Velcro book bag, she walks carefully
to her desk. Marisol eats her breakfast and enjoys the quiet jazz music playing in the background.
She finishes her breakfast early, throws away her trash, and begins working on the packet that
was already on her desk when she sat down.

At 7:55am, Ms. Flores reminds her class that they have five minutes to wrap up breakfast. Marisol
continues to work and notices that her teacher, Ms. Flores, is rapidly checking each student’s
Lifework folder and making notes on her clipboard. The bell rings to signal three minutes to the
start of the school day. Marisol and every other student in the classroom stand up and take their
remainders and trash to the garbage can. She and her classmates walk to the community rug, sit
along the perimeter, and wait for Ms. Flores to start roll call.

When the bell rings at 8:00am, Ms. Flores begins the day with an enthusiastic “Good morning,
UC Berkeley. Let’s begin with our mission.” As Ms. Flores recites the school mission, Marisol and
her classmates join her in unison. Ms. Flores then opens the Family Circle. On the whiteboard,
Ms. Flores reads aloud, “What tool have we been working on and practicing last week and this
week? Let’s see all hands.” She knows the answer to this one! Marisol raises her hand quickly and
she sees other classmates raise their hands excitedly, too. Ms. Flores calls on Jonathan and
Jonathan answers, “We have been working on and practicing the breathing tool.” Marisol nods.
Ms. Flores says, “Yes, Jonathan, that’s correct. What is the breathing tool?” All hands go up in the
air. Marisol hopes Ms. Flores calls on her this time. Since he’s called on, Osvaldo answers, “The
breathing tool is a tool we can use when we feel mad, bad, or sad.”

“What would that look like? Have you had an experience this week in which you had to use our
breathing tool?” All hands go up in the air. “I see you all have an experience to share. Turn and
talk to your partner about that time.” Marisol turns her body to face Cynthia. She shares about
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what happened during recess yesterday. She was playing with Kierra and Alejandra and then
they ran off, so she started chasing them, but they kept running away. Marisol felt so mad
yesterday she almost wanted to cry, but then she remembered that she had a toolbox and that
they had been working on the breathing tool. She took several deep breaths to calm herself. She
remembered that she didn’t feel 100%, but she felt much better and she wasn’t shaking anymore.
Cynthia shared about her experience with her younger brother when he didn’t want to give her
some of his Pelo Ricos. Ms. Flores called the class back together and a couple of students share
their experience using the breathing tool. Ms. Flores then says, “Okay, UC Berkeley, today is
Friday. How are you feeling right now? What do you want to accomplish today?”

The next activity is Shared Reading, which Marisol has been anticipating since yesterday. Ms.
Flores sits in the chair in the front of the room and takes out a new book. Today, the class is
reading Frog and Toad Together by Arnold Lobel. While Ms. Flores reads the story with a tiny frog
voice, Marisol listens attentively. She feels a lot like Frog in the story, sharing adventures with a
best friend. She’s never heard of the word “pal” before. It’s like the same as a friend. Marisol
decides she will start to call all her friends, pals - she likes the sound of that. As Ms. Flores reads
the book, Marisol sits silently with eyes wide open and a smile on her face.

After Shared Reading, Marisol and her classmates then walk over to their desks, where they sit
in STAR and wait for instructions from Ms. Flores. It’s time for Literacy Rotations. At 8:15am, all
San Leandro Catalyst Collegiate students, including Marisol, move to their assigned groups.
Marisol walks over to one of the corner tables with Ms. Creer and takes a seat in chair number 5.
Marisol loves Phonics because she knows all her letters and it's fun making all the sounds. At
8:40am, Marisol moves to Guided Reading small group with Ms. Flores. Next, Marisol moves to
the center of the classroom for Independent Reading to read all by herself. She looks at the
pictures to figure out what the words are saying before sounding out the words on the page.

Whoa! The time flew by. Ms. Flores calls for UC Berkeley to put everything away and return to their
desks. Marisol places her independent reading book back into her Velcro book bag and makes
sure to move her paper clip one number over on her book tracker. She and her classmates take
out their Handwriting book. Ms. Flores says, “Let’s turn to page 27. Today we are practicing how
to correctly write the letter ].” Marisol takes her pencil from the pencil holder at the top of her
desk. With complete concentration, she puts pencil to paper and begins tracing the letter J,
starting at the top, slowly moving down and then bringing her left hand to an upward curve. She
then fills in the dot at the top of the letter. Marisol likes tracing letters and then seeing how well
she can make her letters look like the ones on the page. Ms. Flores comes around, looks down on
her paper, and says, “Nice looking Js, Marisol. See if you can grip your pencil more firmly when
you go down and make that curve up.” Marisol nods her head, resolved to write better looking
Js for the next five.

After Handwriting is Writer’s Workshop. For Writer's Workshop, everyone goes back to the
community rug and sits in their designated color circle. Ms. Flores sits in her chair, turns her
pointer to the whiteboard, and reads aloud, “This weekend I will .” Marisol
thinks to herself, “What am I doing this weekend?” With the help of Ms. Flores, Marisol and her
UC Berkeley classmates make the sentence juicier and juicier!
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Then it is time for snack and recess. Marisol and her classmates go back to their desks. While they
were in Writer's Workshop, snacks were delivered to the classroom by Mr. Thompson, her
school’s Manager of Operations. At recess, Marisol finds a bench with her two best friends, Angie
and Oscar, and they begin animatedly chatting away about the projects they are working on in
the Idea Lab for Creativity & Design. Oscar cannot wait until the afternoon when they get to visit
the Idea Lab again. While Oscar laments the fact that Creativity & Design happens at the end of
the school day, Angie busies herself with eating the morning snack. While Marisol eats her
morning snack, she observes Ms. Fox walking around and chatting with students from UC
Berkeley and CSU East Bay. When she finishes her snack, Marisol walks over to the playground.
She plays and laughs on the jungle gym, enjoying the ride down the slide over and over again.

When recess is over, Marisol and her classmates head back to room 213 and promptly begin Read
Aloud & Vocabulary. When they get to the carpet, Ms. Flores asks, “UC Berkeley, why do we
read?” Marisol and her peers chant, “The more I read, the more I know; the more I know, the
further I go.” Ms. Flores nods and opens the book for today’s read aloud. Ms. Flores reads a book
called The Paper Crane. During the story, Ms. Flores asks Marisol and her students if they think
that the paper crane will help the family, yes or no? Marisol thinks about it to herself and holds a
thumb down on her chest. Ms. Flores calls on a student to answer and Marisol and her classmates
show that they agree or disagree by holding a thumbs up or thumbs down to their chest.

Even though Marisol loves Read Aloud, she’s also glad that it’s time for Reader’s Workshop! As
she and her classmates get their Velcro book bags from the back of their chair, they sing, “We are
independent, independent readers. I can read, all by myself.” Marisol’s favorite part of the day is
Reader’s Workshop because she enjoys reading, and Ms. Flores or Ms. Creer might call her today
for a reading conference at the Genius Bar! Last week, Marisol was working on the strategy of
using pictures to help read the text. She’s been working really hard at the goal and wants to show
Ms. Flores. This morning, she finished one book and moved her paper clip one over, so she is at
1 book so far today. Her goal is to get to 10 books by the end of Reader’s Workshop.

At 11:25am, Ms. Flores says, “Badabumbum,” and Marisol and the other students respond with,
“Badabumbum” and place hands on their shoulders. Ms. Flores gives instruction that it is time
for lunch. Marisol and the students of room 213 put away their books and Velcro book bags, push
in their chairs, and head outside to line up against the wall to the right of the door.

When Marisol arrives in the cafeteria, she heads over to the lunch line and collects lunch: an apple,
chicken quesadilla, and milk - yum. She takes a seat where her UC Berkeley family always sits
and enjoys her lunch. She talks to Jayden and Celeste using indoor voices. Three minutes before
the end of lunch, Ms. Flores and the other adults in the cafeteria remind student lunch clean-up
helpers to start cleaning up their family tables. This week, UC Berkeley’s lunch clean-up helper
is Adam. UC Berkeley students help Adam clean up their family table, and when Ms. Fox sees
that UC Berkeley is clean, ready, and patiently waiting, Ms. Fox excuses UC Berkeley.

In the courtyard, she finds a group of classmates playing four-square and Marisol decides that
she is in the mood for some four-square today. While she’s waiting in line, Kierra and Alejandra
approach her. Marisol hesitates, unsure of why they are coming up to her after yesterday. Kierra
and Alejandra say, “Marisol, we're sorry. We feel bad about leaving you yesterday. We thought
it was fun, but it looked like we made you cry.” Marisol still feels angry at Kierra and Alejandra,
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but she decides to use the apology & forgiveness tool. She’s not that mad at them anymore, she
guesses. It's more fun to play with them anyway.

When Marisol and her classmates come back after lunch, they jump right into Mathematics on
the community rug. Ms. Flores begins her lesson, and Marisol and her classmates listen
attentively. While Ms. Flores is teaching math, Ms. Fox enters the room and stands over to the
side, listening to Ms. Flores. Ms. Flores asks the class a question, and Ms. Fox whispers in Ms.
Flores” ear. Ms. Flores nods and asks the class a second question and follows with, “All hands
shoot up!” Marisol and her classmates raise their hands in the air. At certain points throughout
Mathematics, Ms. Fox whispers into Ms. Flores” ear. Halfway through, Ms. Fox smiles at Ms.
Flores, gives her a note, and then leaves UC Berkeley.

At the end of their Mathematics lesson, Marisol and her classmates return to their desks and fill
out an exit ticket. She then takes out her Mathematics folder to practice number math on her own.
Mathematics is okay, but she likes Math Stories so much more. While she’s practicing number
math during Mathematician’s Workshop, Ms. Flores and Ms. Creer call a few students at a time
to the Genius Bar and have math conferences with them. Marisol spent some time at the Genius
Bar earlier in the week. She got stuck on the exit ticket problem on Monday and didn’t feel too
great about it afterward. The next day, Ms. Flores called her up to the Genius Bar and worked
with her to do some practice problems.

Finally, it’s time for Math Stories. Marisol learns a lot from her peers about how they think about
the math story differently but then work together to tell the ending of the story. Ms. Flores reads
the day’s story problem aloud three times, and then has the entire class repeats the story problem
three times. Marisol walks very fast to her desk to take out her cubes. After several minutes, Ms.
Flores calls the class back together and they all put their cubes away into their plastic cases. They
return to the community rug and sit in their assigned colored circle. Ms. Flores calls on one
student to present their strategies for solving to the class. She asks, “Marisol, what strategy did
you use to tell the math story?” With a loud and proud voice, Marisol tells the math story to UC
Berkeley and explains the strategy she used.

After Math Stories is social sciences. Marisol thinks history is interesting. She is learning a lot
about the word “family” and what that means. Marisol thought family meant her mom, dad, and
older brother, but she learned from Ms. Flores and Ms. Fox that family also means her class and
her school. Today they do a read aloud about family and then listen to an audio recording of the
poem, too. Marisol listens carefully because she knows Ms. Flores will ask the class about what
they think. She calls them thinking routines. Ms. Flores calls on a student to share their thinking
and Marisol and her classmates show that they agree or disagree by holding a thumbs up or
thumbs down to their chest. Before Marisol knows it, it's afternoon brain break. Again, Marisol
and her classmates line up against the lockers on the right side of the classroom door. They follow
the path out to the courtyard, where Mr. Thompson, Ms. Fox, and other adults are in their usual
spots.

Following brain break, Ms. Flores leads UC Berkeley to the Idea Lab for Creativity & Design on
the other side of the school. In the Idea Lab, Marisol runs to the project she has been working on
and spends the shortest 30 minutes making improvements to her pet robot. Her pet robot is part
of a project Marisol is submitting for her social sciences class. Since they are learning about the
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different types and sizes of families in social sciences, she and other students are creating projects
in the Idea Lab to represent their own families. She places her pet robot, named Estrella, back on
the shelf, sad to put it away but excited to return to it next Monday.

At 3:15pm, Mr. Salazar takes Marisol’s class for PE. During PE, Marisol and her UC Berkeley
classmates play Red Light, Green Light. Marisol is happy because she got to the end of the line
one time! When Angie, her best friend, won, Marisol felt happy for her, too.

After PE, Marisol and her classmates sit on the community rug on their specific circles. Ms. Flores
opens the Family Circle by asking, “What CREATE core value did you demonstrate today?
Think to yourself first.” Marisol considers for a moment. She remembers she was thinking about
excellence earlier in the day, but she’s not sure if she demonstrated excellence today. Then,
Marisol remembers. Oh! At lunch she still felt a little bit mad at Kierra and Alejandra, but she
ended up forgiving them. I think that’s resilience. Marisol and her circle partner share the CREATE
core value they demonstrated today. When Ms. Flores brings the group back together, she asks
UC Berkeley, “Friends, it's Friday. Let’s share some shout-outs, reflections, re-commitments, or
celebrations.” Some of Marisol’s classmates shared appreciations and others shared learnings
from the week. This week they didn’t have anyone sharing a re-commitment.

After Ms. Flores announces the homework for the weekend, students share their upcoming plans
and one goal they want to accomplish over the weekend to conclude Family Circle. Ms. Flores
closes the Family Circle and students return to their desks where their Lifework folder is waiting
with their homework packet inside of it. Ms. Flores then leads UC Berkeley to the hallway so that
Marisol and her classmates can get their backpacks from their lockers. Marisol and her classmates
collect their backpacks from the hooks and line up against the wall to the right of the door for the
last time today. She is sad that the day and the week are already over, although she knows she is
coming back on Monday. She walks with her class to the front of the school, where the drop-
off/pick-up location is. Ms. Fox is already out in the school’s parking lot, saying “hi” to
everyone’s family and saying “goodbye” to every student by name. She waves at Marisol and
says, “Have a great weekend, Marisol!” Marisol waves back and says, “You, too, Ms. Fox!” with
a shy smile on her face. Marisol sees her mother waiting in the car and she walks over to the car
door. As soon as she is buckled in, Marisol immediately begins telling her mother everything that
happened at school today: the story of the paper crane, Estrella the pet robot, and her new reading
goal! She leans back and smiles. It was a good day.

Annual School Calendar

San Leandro Catalyst Collegiate’s annual school calendar is included as Figure 31. Based on
evidence-based practices observed in high-performing urban charter schools across the country
and in alignment with our core beliefs, we designed our annual school calendar to best support
and educate students who have been traditionally underserved. In our annual school calendar,
we included the following essential components:

e Extended school year and extended instructional day to increase instructional minutes,
especially for literacy;
e Data-driven assessment cycles to ensure individualized student supports;
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¢ Instructionally-focused, extensive professional development to support and develop
teacher practice;

e Frequent touchpoints with families to drive towards our value of team; and

e An annual Design Showcase to highlight students’” design portfolios produced
throughout the year from our Creativity & Design course.

To augment and maximize instructional time in service of our target student population, San
Leandro Catalyst Collegiate will operate an extended year model. Our school will have 184
instructional days, which meets the minimum threshold of 180 instructional days as stipulated
by California Ed. Code § 4200(c); this is also four more instructional days than the 180
instructional days typically offered by San Leandro Unified School District. In addition, San
Leandro Catalyst Collegiate will provide, at a minimum, the minimum number of annual
instructional minutes to maintain compliance with California Ed. Code § 47612.5.

As shown in Figure 30 below, students at San Leandro Catalyst Collegiate in grades TK through
five will receive approximately 73,080 minutes of instruction annually, almost 15,000 more
minutes of instruction than students in grades four through five in San Leandro Unified School
District public schools. At the transitional kindergarten/kindergarten level, students at San
Leandro Catalyst Collegiate will receive about 25,000 more instructional minutes, which equates
to 417 more hours or 52 additional school days when compared to their District counterparts.
Students in grades 1-3 at our school will receive approximately 20,000 more instructional minutes,
which amounts to 333 more hours or 42 additional school days. Finally, students in grades four
through five at San Leandro Catalyst Collegiate will receive roughly 15,000 additional
instructional minutes, which equates to 250 more hours or almost 31 more school days. Over the
course of a student’s elementary education - TK through grade five - at San Leandro Catalyst
Collegiate, he or she will receive approximately 323 additional school days, or 1.79 additional
180-day school years, compared to a student who attends an elementary school within the
District. For the students we are intending to serve, the significant increase in instructional time
will mean more time for students to develop school readiness skills, additional opportunities for
students to practice and demonstrate mastery of grade-level skills and knowledge, and less time
for students to fall into “summer slide.”140

Figure 30: Analysis of Instructional Minutes at San Leandro Catalyst Collegiate and
SLUSD Schools by Grade Span

TK/K 36,000 47,550 73,080
Grades 1-3 50,400 53,240 73,080
Grades 4-5 54,000 58,920 73,080

Our proposed annual calendar includes the tentative dates for assessments we plan on
administering at San Leandro Catalyst Collegiate. In designing our annual calendar, we
considered how to best leverage the time of year and align our staff development days with the

140 “Summer slide” is a term used to describe the tendency for students, particularly those from disadvantaged backgrounds, to lose
academic gains they made during the previous academic year due to a variety of factors.
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District to craft our assessment schedule. We deliberately developed our assessment calendar to
embed multiple opportunities to collect data on what students have or have not yet mastered
with six STEP assessment windows and three MAP assessment windows annually. The data we
collect from the formative assessments will allow us to plan strategically and support our
students intentionally so that all learners demonstrate proficiency or higher on grade-level
standards by the end of the school year, preparing students for the subsequent grade level the
following year.

Teachers at San Leandro Catalyst Collegiate will begin their first day each year approximately
three weeks before the first day of school and will conclude each year two business days after our
school’s last instructional day. Our essential priorities during Induction Training encompass (1)
creating a strong adult culture and sense of team centered around our mission and vision, (2)
internalizing and practicing key schoolwide practices and expectations to execute on our vision,
and (3) intellectually preparing curricula and practicing core instructional methods and
techniques to maximize teacher development. Induction Training at San Leandro Catalyst
Collegiate is described in

Compared to San Leandro Unified School District, our annual school calendar reserves 26
professional development days total: 17 days for Induction Training, six Data Days, and three
staff PD days during the year.#! This is aligned with our core belief that exceptional teaching
produces exceptional results, which means that we must prioritize and maximize the
opportunities our teachers have to grow and refine their craft based on observations, data, and
coaching.

San Leandro Catalyst Collegiate deeply values partnerships with families in educating our
students, a value evident throughout our annual school calendar. During the first half of July, our
school leadership team will conduct Home Visits, and each month thereafter we will host at least
one family event, to include a minimum of four Family Workshop Nights over the course of the
year. Whereas the elementary schools in the District conduct parent conferences on one occasion,
San Leandro Catalyst Collegiate will offer family or student-led conferences three times each
year. In grades TK-2, conferences will be structured as family conferences, where our teachers are
the primary drivers of the conference. In grades 3-5, conferences will be designed as student-led
conferences, where our students are the main drivers of the conferences. Having multiple
touchpoints, meaningful connection opportunities, and frequent communication with families
will support our students to excel and thrive in school and beyond.

One of our core pillars at San Leandro Catalyst Collegiate is creative agency. Our annual school
calendar includes a proposed date for our annual Design Showcase, an evening during which all
San Leandro Catalyst Collegiate students show off the design portfolios they have been adding
to throughout the year.

141 Data Days are specific days devoted to analyzing and responding to student assessment data. They will occur at San Leandro
Catalyst Collegiate six times throughout the school year - three times in the fall semester and another three times in the spring
semester - typically after an assessment for learning cycle or following a STEP assessment window. Other staff professional days
aside from Data Days will be dedicated to learning and development that is reflective of our current school’s priorities, informed by
our instructional and culture walkthroughs, based on input and feedback from staff, and designed to meet the needs of all learners
at San Leandro Catalyst Collegiate.
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Most holidays and seasonal breaks - exceptions being Cesar Chavez Day and President’s Break
- are aligned to those set forth by San Leandro Unified School District to accommodate families
with children attending other public schools within the District.

Figure 31: San Leandro Catalyst Collegiate 2021-22 School Calendar
July 2021
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Important Dates

7/1-7/16  Home Visits 1/17 MLK Day - NO SCHOOL
7/1-7/16  STEP Assessment 1 Window 1/20-1/21 Conferences 2 (Early Dismissal)
7/19-8/10  Induction Training 1/28 Cafecito
8/11 First Day of School 22 Family Workshop Night 3
8/11-8/12  Student Induction Orientation 2/7-2/10  STEP Assessment 4 Window
8/16 Assessment for Learning Cycle 1 Starts 2/11 Data Day 4 - NO SCHOOL
8/16 MAP BOY Assessment 2/14 President's Day - NO SCHOOL
8/27 Cafecito 2/15 ALC5 Begins
9/6 Labor Day - NO SCHOOL 2/23 Open House
9/8 Back to School Night 2/25 Cafecito
9/24 Cafecito 3/2 Family Workshop Night 4
9/27-9/30  STEP Assessment 2 Window 3/16 Lottery
10/1 Data Day 1- NO SCHOOL 3/18 Quarter 3 Ends
10/4 ALC 2 Begins 3/18 Cafecito
10/8 Quarter 1 Ends 3/24-3/25 Conferences 3 (Early Dismissal)
10/14-10/15 Conferences 1 (Early Dismissal) 3/28-3/31 STEP Assessment 5 Window
10/22 Cafecito 41 Data Day 5- NO SCHOOL
10/27 Family Workshop Night 1 4/4-4/8  Spring Break - NO SCHOOL
11/11 Veterans' Day - NO SCHOOL 4/11 ALC 6 Begins
11/12 Data Day 2 - NO SCHOOL 4/22 Cafecito
11/15 ALC 3 Begins 5/16-5/19 STEP Assessment 6 Window
11/19 Cafecito 5/20 Data Day 6 - NO SCHOOL
11/22-11/26 Thanksgiving Break - NO SCHOOL 5/23-5/27  State Testing
12/1 Family Workshop Night 2 5/27 Cafecito
12/10 Cafecito 5/30 Memorial Day - NO SCHOOL
12/13-12/16 STEP Assessment 3 Window 5/31 MAP EOY Assessment
12/17 Data Day 3 - NO SCHOOL 6/3 Design Showcase
12/20-12/31 Winter Break - NO SCHOOL 6/8 Community Celebration
1/3 MOY Reflection - NO SCHOOL 6/8 Quarter 4/Semester 2 Ends
1/4 ALC 4 Begins 6/8 Last Day of School
1/4 MAP MOY Assessment 6/9 EOY Reflection
1/14 Quarter 2/Semester 1 Ends 6/10 BOY Preview
Key Summary of Days
First & Last Day of School for Students / End of Quarter [t:Z 15t {0 E1 R DEVE
Professional Development Day 26 |Total PD Days
Assessments (Interim, STEP, MAP, CAASPP) 17 |Induction Training
Family Events 6 |Data Days
No School 6 |Conference Days
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Attendance

Attendance is the first step in ensuring academic achievement. Our curriculum is an ambitious
one; thus, every day is essential for students to keep pace. Furthermore, a significant body of
research agrees that “poor attendance can influence whether children read proficiently by the end
of third grade,”142 a pivotal grade in predicting a student’s academic and life outcomes based on
reading proficiency. Research shows, for example, that students who are proficient readers at the
end of third grade are four times more likely to graduate from high school than their counterparts
who are not.!¥ Recognizing the substantial impact attendance has on student learning, San
Leandro Catalyst Collegiate requires students to attend school every day.

At a minimum, San Leandro Catalyst Collegiate expects students to attend 95% of the 184
instructional days each year and demonstrate mastery of grade-level skills and content
knowledge as per Common Core State Standards and California Content Standards, or they may
be candidates for possible retention (see

)- We will monitor daily attendance closely and
communicate regularly with families to ensure every student is able to meet our attendance
requirement. Our methods of family communication include daily behavior reports (grades TK-
2), weekly behavior reports (grades 3-5), staff and teacher text/email/phone calls, and family
(grades TK-2) and student-led conferences (grades 3-5). In the case of absences, San Leandro
Catalyst Collegiate will communicate promptly with families to minimize the impact absences
have on any child’s academic progress. As a school, we will track attendance diligently and all
daily attendance averages will be included as part of our monthly academic dashboard report to
the San Leandro Catalyst Collegiate Board of Directors.

For tiered supports and policies regarding attendance, refer to

Professional Development

Our professional learning program strongly supports the California Department of Education’s
strategic priority area of teaching and leading excellence as we aim to revitalize and offer a high-
quality professional learning system that builds capacity for all educators.!* Recognizing that
teacher quality is the strongest driver of student achievement, San Leandro Catalyst Collegiate
commits to recruiting, hiring, developing, and retaining exceptional teachers. This goal informs
both our philosophy and approach to teacher recruitment and development - outlined below -
to ensure that all students learn from outstanding teachers in every classroom.

San Leandro Catalyst Collegiate will develop robust partnerships with local teacher education
programs to identify, recruit, and hire teachers from the community. We will make every effort

142 Chang, Hedy N., and Maria Jose Romero. Present, Engaged, and Accounted for The Critical Importance of Addressing Chronic Absence
in the Early Grades. Report. Distributed by ERIC Clearinghouse, 2008.

143 Hernandez, Donald J. 2011. Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation. Baltimore:
Annie E. Casey Foundation.

144 “C, Strategic Priority Areas.” C. Strategic Priority Areas - A Blueprint For Great Schools (CA Dept of Education), California
Department of Education, https://www.cde.ca.gov/eo/in/bp/bp2strategic.asp.
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to staff our classrooms with locally based teachers to support long-term teacher retention and to
promote strong teacher-student connections. Therefore, we will prioritize recruitment efforts at
local higher education institutions and teacher education programs, such as California State
University East Bay, University of California-Berkeley, Stanford University, and Mills College to
increase the number of local teacher candidates at San Leandro Catalyst Collegiate.

San Leandro Catalyst Collegiate will develop and implement a rigorous process for hiring that
ensures our students learn from talented and diverse teachers committed to our school’s mission,
core beliefs, and values. Highly successful schools effectively closing the achievement gap and
producing exceptional results for all students have a diverse and talented staff, all committed to
the school’s mission and continuously working together to improve student outcomes. These
school teams, inclusive of teachers, administrators, and support staff, are purposefully designed
and selected to support the needs of all students.

Through our rigorous process for hiring, we will identify and onboard staff who exemplify
alignment and commitment to our school’s mission, beliefs, and values. In Chrispeels” 1990 study
of effective schools, she states that “if a school staff has a shared vision, there is a commitment to
change.”145> When adults in a school community demonstrate shared beliefs and commitment to
the school’s mission, the concerted efforts of the community dramatically increase the
possibilities of the execution and accomplishment of the school’s vision. To advance our mission
at San Leandro Catalyst Collegiate, we will also hire staff members with proper credentials and
the content knowledge required to perform successfully in their roles.

One key characteristic of San Leandro Catalyst Collegiate that distinguishes it from other
public schools in the district and makes our school uniquely positioned to meet the academic
needs of our student population is targeted, strategic professional development for teachers.
At our school, we recognize that exceptional student outcomes come about as a result of
exceptional teaching. High-quality, effective teaching matters more for student learning than any
other factor.146 Research also demonstrates that the best predictor of a teacher’s effectiveness is
previous success in the classroom. TNTP reports that the evidence is clear: “to ensure that every
child learns from the most effective teachers possible, schools must be able to gauge their teacher’s
performance fairly and accurately.”147

Our program includes 26 full days dedicated to professional development annually (see Figure
31 in ) and two hours every Wednesday for professional
development sessions and professional learning communities. In total, teachers will receive 288
hours, or 36 days of professional development annually, compared with six days within San
Leandro Unified School District. To support and develop our teachers as they advance towards
masterful instruction, we have developed a robust and comprehensive professional development
program and approach at San Leandro Catalyst Collegiate composed of six essential components:

145 Chrispeels, J.A. Achieving and sustaining school effectiveness: A five year study of change in elementary schools. Boston, MA: paper
presented at the Annual Meeting of the American Educational Research Association, 1990.

146 Teacher Evaluation 2.0: from a Report Prepared by TNTP. Education Digest, 2011.

147 Tbid.
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(1) Induction Training, (2) Data Days, (3) Weekly Professional Development, (4) External
Professional Development, (5) Individual Professional Development, and (6) Staff Evaluations.

1. Induction Training: Prior to the start of each school year, all staff will participate and engage
in a multi-week professional development, Induction Training. Modeled after that of Creo
College Prep in New York, our Induction Training sets the tone for the school year, and, most
importantly, lays the groundwork for our shared mission of providing transformative education
for students in San Leandro.1*8 In our school’s first year of operation, all staff will attend 17 days
of Induction Training before the first day of school. In Year 3 and beyond, the first few days of
this training will be for new staff only.

Our essential priorities during Induction Training encompass (1) creating a strong adult culture
and sense of team centered around our mission and vision, (2) internalizing and practicing key
schoolwide practices and expectations to execute on our vision, and (3) intellectually preparing
curricula and practicing core instructional methods and techniques to maximize teacher
development and, therefore, student learning. The professional learning that will take place
during our Induction Training will be practice-based so that staff become experts in our
schoolwide instructional and culture practices, routines, and procedures. By reviewing and
practicing essential schoolwide instructional taxonomies, routines, and procedures, we will
ensure consistency and alighment across classrooms and our school community.

During Induction Training, teachers will be provided with standards-aligned curriculum and
instructional tools in the form of scope & sequences, unit plans, and lesson plans for the first two
weeks of school, and our school leadership team will work with teachers on internalizing,
unpacking, intellectually preparing, and practicing instructional delivery for the first unit of
instruction. This intentional focus on instruction will ensure high-quality instructional delivery
and execution in every San Leandro Catalyst Collegiate classroom.

The first week of Induction Training will lay the foundations for our work at San Leandro Catalyst
Collegiate and cover our mission, vision, philosophy, core values, and community. In the second
week, we will review our schoolwide expectations, practices, routines, and procedures, with
heavy doses of practice to ensure consistency and alignment. The third week will shift the focus
to instruction by covering and practicing fundamental instructional taxonomies, unpacking and
intellectually preparing curricula, and developing professional learning communities within
grade-level teams. The remaining two days prior to the first day of school will include full-day
run-throughs and practice sessions, intentionally planned to achieve a strong start to the school
year for our students. Each day of Induction Training will include opportunities for our staff to
engage with our larger community - students, families, and community members - and to
connect with our immediate school community - school leadership, support staff, and teachers -
with the goal of cultivating a strong sense of team and collective ownership of our mission. For
more details, see Appendix 14: Induction Training Scope & Sequence.

2. Data Days: Annually, San Leandro Catalyst Collegiate will have six Data Days, specific days
devoted to analyzing and responding to student assessment data within grade-level teams.

148 Schoolwide teacher training and professional development over the summer is a practice observed at The Mission Preparatory
School, Springfield Preparatory Charter School, and Gilroy Prep: A Navigator School - three high-performing schools that have
inspired San Leandro Catalyst Collegiate’s school design.
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Teachers will examine interim assessment results for both their individual classes and grade-level
cohort, with specific focus on student subgroup performance. Our teachers will use a data
analysis tool to identify and reflect on patterns, trends, and key data points (see Appendix 15:
Assessment Analysis Tool). With the data, teachers participate in a comprehensive assessment
analysis in which they identify the most missed assessment questions and aligned standards,
discuss possible misconceptions and causes, and create a corrective instruction action plan to
ensure all our students demonstrate mastery of grade-level standards and skills.

For all Data Days, teachers are expected to complete pre-work by bringing four student
assessment samples ranging in score. Teachers review student assessment samples against
assessment rubrics and conduct item-by-item analysis to inform reteaching of standards if
necessary. In responding to student assessment data, the following conditions determine
appropriate next steps for supporting students to master grade-level appropriate standards: (1)
objectives mastered by 100% of students require challenge or extension of learning through
practice times and conference times during content workshops (e.g., Reader’s Workshop, Writer’s
Workshop, Mathematician’s Workshop, etc.); (2) objectives mastered by at least 70% of students
require strategic small-group instruction and support for the 30% not meeting objectives through
practice times and conference times during content workshops; and (3) objectives mastered by
less than 70% of students require a whole-class reteach of the objectives through spiral review,
exit ticket, or lesson plan addition.

3. Weekly Professional Development: Each Wednesday, San Leandro Catalyst Collegiate
operates on an abbreviated bell schedule, dismissing students at 2:00pm. This provides our staff
with approximately two hours each week for targeted, strategic professional development. The
goals of these weekly professional development sessions are: (1) to cultivate professional learning
communities among teachers to continually grow in their practice, (2) to address and close
schoolwide instructional and culture gaps observed during instructional and culture
walkthroughs, and (3) to collaborate as a team to drive student learning. The topics and activities
in our weekly professional development sessions may include, but are not limited to, the
following: unpacking units and lesson plans; identifying students who are struggling; analyzing
assessment data; developing corrective instruction action plans for students who require
additional support in reaching mastery; examining and reading current research on pertinent
teaching and learning topics; internalizing, intellectually preparing, and practicing lesson plans;
engaging in a video consultancy; modeling and practicing instructional techniques; and
calibrating execution of schoolwide expectations, routines, and structures.

Prior to our Wednesday professional development sessions, our school leadership team will meet
and identify the highest leverage development needed based on schoolwide instructional and
culture walkthroughs, classroom observations, and coaching conversations. As our staff grows
in size and experience, teachers will be invited to share feedback on schoolwide priorities as well
as professional learning experiences and content. These practices provide a healthy balance of
intentionally planning professional learning experiences based on data trends, observed needs,
and adult input. Our weekly professional development sessions will follow a consistent structure,
which is outlined in Figure 32 below.
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Figure 32: San Leandro Catalyst Collegiate Weekly Professional Development Structure

At the beginning of each professional development session, staff will
come together in a circle, recite the school’s mission, and share
personal and community highlights, core value reflections and re-

o commitments, and conflict & relationship work. Not everyone needs

Mission & o . .
. to share, but this time provides adults the opportunity to be human
2:30-2:40 Community . ; . . .

Circle and in relationship with each other by celebrating someone who
exemplified one of the CREATE core values, sharing one’s re-
commitment plan when s/he does not embody one of the CREATE
core values, and openly discussing community violations and
relationship conflicts.

Staff will learn or review an essential instructional technique, skill, or
Skill Introduction | practice through modeling, video, or a combination of both. They will
2:40-3:00 . Lo .
& Practice then practice in different structures: whole-group, small-group, pairs,
etc. with school leadership team members coaching and supporting.
AN . s Staff will have the opportunity for a brain and/or movement break
3:00-3:05 Transition before moving into Grade-Level Team Huddles.
Grade-Level Staff will convene and collaborate with each other within their
3:05-4:20 . . . e
Team Huddle respective professional learning communities.
4:00-4:05 Transition Staff will hflve .the opportu.mty for a brain and/or movement break
before moving into the closing segment.
Closing: Staff will provide feedback on the professional learning session via
4:25-4:30 Feedback & Google forms and listen to schoolwide announcements from the
Announcements | school leadership team.

4. External Professional Development: As part of the school’s professional development
program, all San Leandro Catalyst Collegiate staff will have the opportunity to attend at least one
conference, single-day or multi-day training series, or workshop relevant to their professional
growth goals, instructional practices, and schoolwide priorities. External professional
development may also include school study of high-performing urban charter schools. As
reflected in our proposed budget (see Appendix 13: Budget for our proposed budget and
corresponding budget narrative), each FTE staff member will have $500 annually to engage in
and pursue external professional development.

5. Individual Professional Development: We strongly believe that masterful teaching is
developed and can be coached through frequent, purposeful observation-feedback loops and
targeted coaching. By focusing our time, energy, and resources on developing teachers to become
masters of artful teaching, we ensure teachers can provide educational experiences for students
where they can achieve at high levels. All teachers at our school will engage in weekly coaching
and regular informal and formal observations that push teachers to refine their teaching craft
through intentional practice, thoughtful reflection, and deliberate application. Our individual
coaching program is made up of a minimum of one individual 30-minute coaching session and
one to two 10-15 minute informal observations with written feedback each week. This coaching
cycle is exclusive of the feedback and support teachers receive on their weekly intellectual
preparation.
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During weekly coaching sessions between the teacher and the school leadership team coach, the
two parties will debrief the informal observation and feedback together, come up with 1-2 specific
bite-sized instructional moves to implement immediately, plan and practice the moves, and agree
on a follow-up informal observation in the next couple of days. The cycle of planning, teaching,
analyzing, and reflecting in partnership with teachers is a model that allows our teachers to
continue to grow in their instruction and teaching craft in order to maximize student learning.14°

6. Staff Evaluations: In developing our staff evaluation framework and system, San Leandro
Catalyst Collegiate draws much of its inspiration from the work of TNTP regarding teacher
evaluations. The guiding principles of teacher evaluations espoused by TNTP are very much
aligned with our core beliefs, and, as such, are worth restating here:

“All children can master academically rigorous material, regardless of their
socioeconomic status;

A teacher’s primary professional responsibility is to ensure that students learn;

Teachers contribute to student learning in ways that can largely be observed and
measured;

Evaluation results should form the foundation of teacher development;

Evaluations should play a major role in important employment decisions; and

No evaluation system can be perfect - in teaching or in any other profession.”150

Based on our core beliefs and the guiding principles stated above, our framework and system for
staff evaluations reflects a comprehensive approach:

Evaluation Process: Our staff will be evaluated by our School Director twice a year, once
in the fall during November and once in the spring during April.

Clear, Rigorous Expectations: We will use the TNTP Core Teaching Rubric*** (attached
as Appendix 16: TNTP Core Teaching Rubric), a tool for conducting Common-Core
aligned classroom observations. The rubric helps school leaders and observers focus on a
few key indicators most critical to teaching performance: culture of learning, essential
content, academic ownership, and demonstration of learning. Each performance area
includes three components: (1) essential question, (2) descriptor language, and (3) core
teacher skills. The ratings span five levels of teaching effectiveness, with one being the
least effective and five being the most effective: (1) ineffective, (2) minimally effective, (3)
developing, (4) proficient, and (5) skillful.

Multiple Measures: We recognize that measures of student learning are only one part of
the equation. We will utilize multiple measures in our evaluation system, including, but
not limited to, the following: observation & feedback cycle, 360 surveys (i.e., by evaluator,
coach, and colleague), student growth and performance on internal and external
assessments, and our staff evaluation rubric. Samples of the formal observation form,
post-observation tool, and teacher evaluation rubric are attached as Appendix 17: Formal

149 Bambrick-Santoyo, Paul. Leverage Leadership 2.0: a Practical Guide to Building Exceptional Schools. Jossey-Bass, a Wiley Brand, 2018.

150 Ibid.

151 TNTP Core Teaching Rubric. TNTP, 2014.
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Observation Form, Appendix 18: Post-Observation Tool, and Appendix 21: Sample
Teacher Evaluation Rubric, respectively.

¢ Regular Feedback: Although formal evaluations occur twice a year, the ratings that staff
receive on evaluations should not come as a surprise if we implement regular feedback
correctly. Throughout the year, staff will receive a minimum of one weekly coaching
session and a minimum of one to two 10-15-minute informal observations with ongoing
feedback. Depending on the needs of teachers, some teachers may receive more coaching
support than others.

e Significance: Staff evaluations at San Leandro Catalyst Collegiate will play a major role
in annual employment decisions. Evaluations will directly inform invitations to return as
a member of the San Leandro Catalyst Collegiate staff the following academic year.

Our staff evaluation framework and system at San Leandro Catalyst Collegiate ensures
transparency and fairness, values good teaching, and ensures student learning is central to our
work.

Curriculum and Instruction

Our curriculum selection and instructional model reflect our commitment to our educational
philosophy as articulated through our mission, vision, and key design principles and are aligned
with the Common Core State Standards and California Content Standards.?>2 In driving towards
our vision, the components described below support our students at San Leandro Catalyst
Collegiate to develop as educated people in the 21st century, the characteristics of which are
outlined in .San Leandro Catalyst Collegiate
will ensure all students will excel in middle and high school, thrive in college, and create futures
filled with choice by providing the conditions and structures that develop students’ fundamental
competencies in academics, internalization of moral virtues, and creativity and design-thinking
frameworks. Figure 33 below provides a visual diagram that illustrates how our mission and
vision inform our core beliefs, which, in turn, shape our design principles.

152 The content standards adopted by the California State Board of Education include: Common Core State Standards for English
Language Arts, College and Career Readiness Anchor Standards, Common Core State Standards for Mathematics, Standards for
Mathematical Practices, English Language Development, History-Social Science, Physical Education Model Content Standards, and
Next Generation Science Standards.
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Figure 33: San Leandro Catalyst Collegiate School Design Model
San Leandro Catalyst Collegiate
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Curriculum Selection

Our choices regarding curricula, instructional model, and course offerings were informed by key
design principles and practices of high-performing public charter schools within the Bay Area
and across the nation. Our Lead Founder, Nicolette Fox has six years of experience in the
development of curricula and, as a BES Fellow, has closely studied nearly 40 public charter
schools around the country with extraordinary student achievement results. Serving as proof
points, these high-performing public charter schools demonstrate what is possible for all
students, despite race, ethnicity, language status, or socioeconomic background. Three schools
serve as “inspiration schools” for San Leandro Catalyst Collegiate based on results, relevance,
and alignment to our mission and beliefs. In addition to the schools described below, Nashville
Classical in Nashville, TN, also served as an inspiration for our curricular choices. Our school
curriculum selection and instructional model are heavily informed by our inspiration schools,
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and essential principles and practices from each school can be seen in our carefully curated
curriculum and intentionally designed instructional model.

San Leandro Catalyst Collegiate inspiration schools were selected after close analysis of the
following factors:

e Results: Does the school’s student achievement data demonstrate students are on track for
exemplary academic success in middle school, high school, and college? Does the school consistently
outperform district, county, and state averages? Does the school narrow or eliminate predictability
of academic outcomes based on background?

e Relevance: Does the school serve a similar student demographic to that of our student population?
Does the school serve significant percentages of black and/or Latinx students? Does the school serve
comparable percentages of English learners, students with disabilities, and students who are
socioeconomically disadvantaged?

e Alignment: Is the school located in California? If not, does the school use curriculum aligned to
Common Core State Standards?

An overview of San Leandro Catalyst Collegiate inspiration schools with corresponding analyses
of results, relevance, and alignment is detailed below in Figure 34.

Figure 34: Overview of San Leandro Catalyst Collegiate Inspiration Schools

Does the school’s student achievement data demonstrate students are on track for exemplary
academic success in middle school, high school, and college? Does the school consistently
outperform district, county, and state averages? Does the school narrow or eliminate predictability
of academic outcomes based on background?

Assessment: California Assessment of Student Performance and Progress (CAASPP)
e ELA:In 2019, 85% of students met or exceeded.
e  Math: In 2019, 83% of students met or exceeded.

Prep

ELA 84.77 % 55.27% 55.19% 49.88%
Math 82.74% 50.58% 49.72% 38.64%

Notable Subgroup Performance:
e 80% of Latinx students met or exceeded in ELA compared to 39% statewide.
o 74% of Latinx students met or exceeded in math compared to 27% statewide.

153 “Smarter Balanced Assessment Test Results for School: Mission Preparatory.” 2018 School: Mission Preparatory Smarter Balanced
Results - CAASPP Reporting (CA Dept of Education), California Department of Education,

https:/ /caaspp.cde.ca.gov/sb2018/ ViewReport?ps=trueé&lstTestYear=2018&IstTestType=B&IstGroup=1&lIstCounty=38&IstDistrict
=68478-0123505&I1stSchool=0123505.

154 “San Francisco Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ / caaspp.edsource.org/sbac/ san-francisco-unified-38684780000000.

155 “Smarter Balanced Assessment Test Results for County: San Francisco.” 2018 Smarter Balanced Results - CAASPP Reporting (CA
Dept of Education), California Department of Education,

https:/ /caaspp.cde.ca.gov/sb2018/ ViewReport?ps=true&lstTestYear=2018&IstTestType=B&IstGroup=1&lstCounty=38&IstDistrict
=00000&1stSchool=0000000.

156 “State of California Smarter Balanced Test Results.” EdSource, Smarter Balanced Test Results,

http:/ /caaspp.edsource.org/sbac/ statewide.
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Relevancel5?

Does the school serve a similar student demographic to that of our student population? Does the
school serve significant percentages of black and/or Latinx students? Does the school serve
comparable percentages of English learners, students with disabilities, and students who are
socioeconomically disadvantaged?

e 5.00% Black, 83.00% Latinx, 9.00% Asian, 2.00% White
e 70.00% English learners, 12.00% students with disabilities, 85.00% socioeconomically
disadvantaged

Alignment

Is the school located in California? If not, does the school curriculum aligned to Common Core
State Standards?

e The Mission Preparatory School uses curricular programs and materials aligned to
Common Core State Standards and California Content Standards.

Results

Does the school’s student achievement data demonstrate students are on track for exemplary
academic success in middle school, high school, and college? Does the school consistently
outperform district, county, and state averages? Does the school narrow or eliminate predictability
of academic outcomes based on background?

Assessment: Massachusetts Comprehensive Assessment System (MCAS)

e ELA:In 2019, 69% of students met or exceeded.

e  Math: In 2019, 72% of students met or exceeded.

; Springfield!>8 District!> State!60
ELA 69.00% 30.00% 52.00%
Math 72.00% 25.00% 49.00%

Notable Subgroup Performance:

e 70% of black students met or exceeded in ELA compared to 34% statewide.

e 69% of Latinx students met or exceeded in ELA compared to 34% statewide.
e 64% of black students met or exceeded in math compared to 27% statewide.
e 71% of Latinx students met or exceeded in math compared to 29% statewide.

Relevance

Does the school serve a similar student demographic to that of our student population? Does the
school serve significant percentages of black and/or Latinx students? Does the school serve
comparable percentages of English learners, students with disabilities, and students who are
socioeconomically disadvantaged?

e 21.40% Black, 63.80% % Latinx, 2.20% Asian, 10.30% White
e 21.00% English learners, 17.00% students with disabilities, 72.70% socioeconomically
disadvantaged

Alignment

Is the school located in California? If not, does the school use curriculum aligned to Common Core
State Standards?

e Massachusetts Curriculum Frameworks incorporate Common Core State Standards.
e Springfield Preparatory Charter School uses Common Core-aligned curricula,
including EngageNY and Eureka Math.

157 “Explore Mission Preparatory School in San Francisco, CA.” GreatSchools.org, GreatSchools.org,

https:/ /www.greatschools.org/ california/ san-francisco/25813-Mission-Preparatory-School / #Students.

158 “Massachusetts School and District Profiles.” 2019 MCAS Results by Subgroup by Grade and Subject - Springfield Preparatory Charter
School (35100205), Massachusetts Department of Elementary and Secondary Education,

http:/ / profiles.doe.mass.edu/mcas/subgroups2.aspx?linkid=25&orgcode=35100205&fycode=2019&orgtypecode=6&.

159 “Massachusetts School and District Profiles.” MCAS Tests of Spring 2019 Percent of Students at Each Achievement Level - Springfield
(02810000), Massachusetts of Department of Elementary and Secondary Education,

http:/ /profiles.doe.mass.edu/mcas/achievement_level.aspx?linkid=32&orgcode=02810000&orgtypecode=5&.

160 “Massachusetts School and District Profiles.” 2019 MCAS Results by Subgroup by Grade and Subject - Springfield Preparatory Charter
School (35100205), Massachusetts Department of Elementary and Secondary Education,

http:/ / profiles.doe.mass.edu/mcas/subgroups2.aspx?linkid=25&orgcode=35100205&fycode=2019&orgtypecode=6&.
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Does the school’s student achievement data demonstrate students are on track for exemplary
academic success in middle school, high school, and college? Does the school consistently
outperform district, county, and state averages? Does the school narrow or eliminate predictability
of academic outcomes based on background?
Assessment: California Assessment of Student Performance and Progress (CAASPP)
e ELA:In 2019, 81% of students met or exceeded.
Results e Math: In 2019, 69% of students met or exceeded.

_ Gilroy Prep¢! District16? County63 Statel6

ELA 80.62% 48.19% 62.60% 49.88%

Math 69.38% 41.14% 56.25% 38.64%

Notable Subgroup Performance:

e 74% of Latinx students met or exceeded in ELA compared to 39% statewide.

o 60% of Latinx students met or exceeded in math compared to 27% statewide.

Does the school serve a similar student demographic to that of our student population? Does the

school serve significant percentages of black and/or Latinx students? Does the school serve

comparable percentages of English learners, students with disabilities, and students who are

Relevancel65 | socioeconomically disadvantaged?

e 1.00% Black, 66.00% Latinx, 8.00% Asian, 23.00% White

e 39.00% English learners, 9.00% students with disabilities, 51.00% socioeconomically
disadvantaged

Is the school located in California? If not, does the school use curriculum aligned to Common Core

State Standards?

¢ Gilroy Prep: A Navigator School uses curricular programs and materials aligned to
Common Core State Standards and California Content Standards.

Alignment

The School Director and school leadership team will provide teachers with curricular programs,
materials, and plans aligned with CCSS, NGSS, and California Content Standards - yearly scope
& sequences, unit plans, and lesson plans - for all subject areas at all grade levels.1¢¢ Figure 35
below denotes our primary curricular choices for all content areas with rationale for the choice,
and all choices are accounted for in our budget (attached as Appendix 13: Budget). All curricular
choices were made with the following questions in mind:

161 “Gilroy Prep (a Navigator School) Smarter Balanced Test Results.” EdSource, EdSource, http:/ / caaspp.edsource.org/sbac/ gilroy-
prep-a-navigator-school-43694840123760.

162 “Gilroy Unified Smarter Balanced Test Results.” EdSource, EdSource, http:/ /caaspp.edsource.org/sbac/ gilroy-unified-
43694840000000.

163 “Smarter Balanced Assessment Test Results for County: Santa Clara.” 2018 Smarter Balanced Results - CAASPP Reporting (CA Dept
of Education), California Department of Education,

https:/ /caaspp.cde.ca.gov/sb2018/ ViewReport?ps=true&lstTestY ear=2018&IstTestType=B&IstGroup=1&lstCounty=43&]IstDistrict
=00000&1stSchool=0000000.

164 “State of California Smarter Balanced Test Results.” EdSource, Smarter Balanced Test Results,

http:/ /caaspp.edsource.org/sbac/statewide.

165 “Explore Gilroy School in Gilroy, CA.” GreatSchools.org, GreatSchools.org,

https:/ /www.greatschools.org/ california/ gilroy / 25614-Gilroy-Prep-School / #Students.

166 The school leadership team is composed of the School Director and all administrative leadership positions at the school:
Managers, Directors, and Deans. The Instructional Leadership Team is comprised of the School Director, Deans of Curriculum &
Instruction, and Manager/Dean of Student Supports.
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e Alignment: Are the curriculum program and corresponding materials aligned to Common Core
State Standards and California Content Standards? Is the curricular approach reflective of our
mission, vision, and key design principles?

e Relevance: Is it grounded in scientific research and methods proven to be successful with specific
student populations, such as English learners? Are other high-performing urban schools utilizing
this curriculum?

o Access: Are the teaching materials well organized? Are the student materials well organized,
engaging, and easy to understand?

e Rigor: Are the vocabulary and skills both developmentally appropriate and demanding?

Figure 35: Curriculum Selection, Description, and Rationale

SIPPS (Systematic Instruction in Phonological Awareness,
Phonics, and Sight Words) is a research-based decoding
intervention program proven to help new and struggling readers
in grades K-12 build skills and confidence for fluent, independent
SIPPS reading. The SIPPS program provides a structured literacy
approach to foundational skills instruction through explicit
instructional routines focused on phonological awareness,
spelling-sounds, and sight words. The Mission Preparatory School
uses SIPPS for phonics with tremendous success.

ELA:

Phonics & Word
Study

Making Meaning is research-based reading and vocabulary
instruction for grades K-6. Reading lessons teach students how to
make sense of text through comprehension and self-monitoring
strategies. Vocabulary lessons teach high-utility words found in
Making Meaning read-aloud texts. Being a Readeris a research-
based early reading curriculum for grades K-2 designed to both
teach foundational skills and foster engagement with and love of
reading. Being a Reader systematically develops both early reading
ELA: competencies and comprehension through whole-class, small-
group, and independent work lessons. Guided Reading in grades
Read Aloud/ Making TK-1 entails assessing students’ reading levels and placing them
Vocabulary Meaning in groups of similar-leveled students. Working with small groups
of homogenously grouped students, the teacher guides reading
Shared Reading Being A instruction at a student’s level. Reading comprehension, concepts
Reader of print, fluency, and accuracy are covered in Guided Reading
Guided Reading groups. Students develop and refine skills including vocabulary
knowledge, reading comprehension, and literary analysis.
Reader’s Teachers guide students to select independent books, set growth
Workshop goals, and develop appreciation for literature. In Reader’s
Workshop, teachers teach a mini-lesson that focuses on a specific
independent reading strategy. While students practice the
independent reading strategy on their own, teachers conduct one-
on-one conferences with 3-5 students per workshop. Guided
Reading and Reader’s Workshop approaches are used extensively
by Springfield Preparatory, a school that predominantly serves
students from disadvantaged backgrounds and achieves
significant student results.
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ELA:
Shared Reading
Novel Study

Close Reading

EngageNY/
Expeditionary
Learning

The EngageNY/Expeditionary Learning curriculum is available for
grades Pre-Kindergarten through 12th grade in English language
arts (ELA). The curriculum was developed in tight alignment with
the Common Core State Standards. In grades transitional
kindergarten through grade two, the Tell-It Again! Read-Aloud
Anthology books are the central component of the Listening and
Learning Strand of the curriculum.'¢” Each anthology contains the
read-alouds as well as guidelines for introductions and
discussions. Each grade level has twelve anthologies which cover
specific fiction or nonfiction topics. In grades three through five,
the curriculum modules are designed to address CCSS ELA
outcomes. The Mission Preparatory School uses components of
this curriculum with tremendous success with its students, the
majority of whom are English learners and/or identify as Latinx.

ELA:
Handwriting

Writer’s
Workshop

Handwriting
Without Tears

Being A Writer

The Handwriting Without Tears curriculum teaches handwriting
sequentially. Students master the easiest skills first and the
curriculum then builds on prior knowledge. Letters are taught in
a sequence that makes sense developmentally, using a
multisensory approach. Handwriting Without Tears is used
extensively by Springfield Preparatory, a school that
predominantly serves students from disadvantaged backgrounds
and achieves significant student results. Being a Writer provides a
full year of research-based whole-class writing instruction for
grades K-6. Using a workshop model, the Being a Writer program
teaches the writing process while developing intrinsic motivation
for the craft of writing through immersion in the narrative,
informational, and opinion/argumentative writing genres.
Instruction encourages students to write regularly with passion
and to build an understanding of and appreciation for the skills
and conventions of writing.

Mathematics

EngageNY/
Eureka Math

Every Day
Counts

The EngageNY/Eureka Math curriculum is available for grades Pre-
Kindergarten through 12th grade in mathematics. The curriculum
was developed in tight alignment with the Common Core State
Standards. Each grade level includes five to seven modules that
comprise the instruction of that grade, aligned with the grade-
level standards. The curriculum program, called A Story of Units,
provides a clearly sequenced and comprehensive curriculum map.
A Story of Units embeds the instructional shifts required by the
Common Core State Standards.’® In grades transitional
kindergarten through grade one, students will engage in calendar
math at the beginning of Mathematics. Every Day Counts Calendar
Math provides lessons and activities to preview, review, practice,
and discuss math concepts and skills to build math understanding
during 20-minute lessons. It is supported by extra time for practice
during the daily math procedures block. Every Day Counts
Calendar Math is used extensively by Springfield Preparatory, a

167 “Grade 1 English Language Arts.” EngageNY, EngageNY, www.engageny.org/resource/ grade-1-listening-learning-domain-1-
anthology-fables-and-stories.
168 “Pre-Kindergarten-Grade 5 Mathematics: Curriculum Map and Guiding Documents.” EngageNY, EngageNY,

www.engageny.org/resource/ pre-kindergarten-grade-5-mathematics-curriculum-map-and-guiding-documents.
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school that predominantly serves students from disadvantaged
backgrounds and achieves significant student results.

Mathematics:

Math Stories
(CGI)

Internally
Developed

The purpose of Math Stories, or CGI, is to provide students with
an opportunity to deepen their conceptual understanding of
mathematics and practice problem-solving strategies with their
peers. Teachers facilitate the constructive problem-solving process
by asking deliberate open-ended questions, fostering a culture of
thinking environment. Students listen to each other’s thinking,
utilize a variety of resources and strategies to solve the problem,
and analyze the process and rationale behind multiple solutions.
Curriculum for Math Stories will be internally developed. Math
Stories (CGI) is used extensively by Springfield Preparatory.

Mathematics:

Mathematician’s
Workshop

Mental Math &
Fluency

Internally
Developed

Khan
Academy

Teachers utilize data collected from yesterday’s math exit tickets
to work with 3-5 students who require additional, individualized
support on a specific learning objective for 10-15 minutes before
pulling another small group. The remaining students will
continue to practice either the previous day’s learning objective,
the day’s learning objective, or a combination of both, using
technology and/or paper. Curriculum used for practice with
technology will be through Khan Academy. This includes practice
for Mental Math & Fluency, which begins in grade three. The use
of blended learning for targeted, skill-based practice is used
extensively by Gilroy Prep: A Navigator School, a school that
educates a significant percentage of Latinx students and achieves
significant student results.

Science

Next
Generation
Science
Storylines

Internally
Developed

Next Generation Science Storylines provides tools, frameworks, and
singular units of study that are strongly aligned with Next
Generation Science Standards. The approach incorporates three-
dimensional learning that emphasizes making learning science all
about investigations grounded in students’ own questions.
Curriculum for science will be partially internally developed and
will be closely aligned to the Next Generation Science Standards.

Social Sciences

Teaching
Tolerance:
Teaching Hard
History

Pollyanna K-8
Racial Literacy

Internally
Developed

Teaching Hard History: A Framework for Teaching American Slavery is
an elementary framework for students in grades kindergarten
through five. It identifies essential knowledge and suggests
developmentally appropriate strategies and texts for teaching
about slavery. Pollyanna’s Racial Literacy curriculum for grades
kindergarten through eight is designed to help students gain
knowledge about race as it has been constructed in the United
States and aims to help students acquire an awareness of their own
racial socialization and skills for engaging in productive
conversations about race and racism. Curriculum for social
sciences will be internally developed and will be closely aligned
with the Common Core State Standards, California Content
Standards, and California History-Social Science framework.
Topics at the elementary level include: Learning and Working
Now and Long Ago, A Child’s Place in Time and Space, People
Who Make a Difference, Continuity and Change, California: A
Changing State, and United States History and Geography:
Making a New Nation.
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Calileo Makers Curriculum for Creativity & Design will be internally developed
and will draw inspiration from Galileo Makers and Maker Ed. The
curriculum will be strongly aligned with the maker-centered

Curated . ; . .
. . . learning framework described by Agency by Design. Lighthouse
Creativity & Curricula by . . .

S Maker Ed Community Charter in Oakland, CA, will serve as a model for
curriculum development and adaptation.’®® The school has
implemented and applied maker-centered learning approaches as

Internally . . .
Developed part of its school model and achieve higher-than-average
academic results for students from underserved backgrounds.
Toolbox Project is a curriculum used for students in grades
Toolbox . . . .
Project by transitional kindergarten through grade six. It supports children
Dolve tail in understanding and managing their own emotional, social, and
Learnin academic success. This curriculum is currently implemented by
Character & Caliber Schools in Richmond, CA, with remarkable student
Education Circles success. This curriculum will be used for socioemotional learning
and character education across all grade levels. Curriculum for
our CREATE core values will be internally developed. Curriculum
Internally . . . s
Developed for our circles will be internally developed and modified from
P Valor Collegiate Academies’ circle processes.
SPARK Physical Education is a research-proven curriculum with
SPARK effective tools and lesson plans for teachers. The curriculum is
Physical Physical aligned with California Content Standards as delineated in the
Education Ed Y tion Physical Education Model Content Standards for California Public
teato Schools: Kindergarten Through Grade Twelve publication by the
California Department of Education.

During San Leandro Catalyst Collegiate’s first two years, the School Director will tailor and adapt
curricular programs and materials outlined below to ensure strong alignment to the California
Common Core State Standards (CCSS) and California Content Standards and appropriate access
for all students. In Years 2 through 4, the School Director will be joined by a Dean of Curriculum
& Instruction in the adaptation of curricular programs and materials. In Year 5 and beyond, an
additional Dean of Curriculum & Instruction will be hired, and the Instructional Leadership
Team will be composed of the School Director, Lower School Dean of Curriculum & Instruction,
and Upper School Dean of Curriculum & Instruction, who will all support in the adaptation of
curricular programs and materials.170

Development and adaptation of curriculum is purposefully centralized at San Leandro Catalyst
Collegiate to ensure and preserve horizonal alignment within same grade levels and vertical
alignment across different grade levels. This centralized curriculum development and tight
curricular alignment across our school will ensure students at San Leandro Catalyst Collegiate
share similar learning experiences aligned to rigorous, grade-level appropriate standards. The
School Director and Dean of Curriculum & Instruction (Year 2 and beyond), and entire

169 Lighthouse Community Charter started the Creativity Lab program in 2009 and began providing professional development to
teachers and educators interested in incorporating making into their curriculum. Since then, the program has grown from one high
school class to a K-12 program that supports schools in integrating making into classrooms.

170 The school leadership team is composed of the School Director and all administrative leadership positions at the school:
Managers, Directors, and Deans. The Instructional Leadership Team is comprised of the School Director, Deans of Curriculum &
Instruction, and Manager/Dean of Student Supports.
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Instructional Leadership Team (Year 5 and beyond) will perform an annual audit of curricular
materials based on alignment, rigor, relevance, and results. Teachers will be invited to shared
input and feedback on curricular programs and materials twice per year. Each year, the School
Director and school leadership team will conduct an annual review of the educational program
and analysis of instructional impact on learning for all students, including all student subgroups.
Teacher feedback, student assessment data, and curricular analyses based on alignment, rigor,
relevance, and results will inform future curricular selections.

During Induction Training over the summer and weekly professional development throughout
the school year, teachers will review, internalize, and practice standards-aligned curriculum and
instruction. Because teachers will be given carefully selected standards-aligned curriculum, they
will have a mental reserve for deep intellectual preparation, ensuring high-quality instructional
delivery and execution.

Two weeks before the start of each unit, teachers will be given the upcoming unit plan and end-
of-unit assessment. During weekly professional development, San Leandro Catalyst Collegiate
teachers will review and analyze unit plans, standards, mid-unit assessments, and end-of-unit
assessments in grade-level teams during Grade-Level Team Huddles. San Leandro Catalyst
Collegiate will use modified content-specific unit unpacking protocols (see Appendix 19: Sample
Unit Unpacking Protocols) from Springfield Preparatory and Achievement Network to give
teachers the opportunity to contextualize, revise, and internalize high-quality, standards-aligned
lessons before delivering them. Deeply understanding the unit at a high-level and adjusting the
lessons as needed will allow teachers to execute effectively, ensuring that all students are
receiving exceptional instruction adjusted to their needs.

Each week, teachers at San Leandro Catalyst Collegiate will be expected to internalize lesson
plans by engaging in an intellectual preparation protocol and annotating weekly lesson plans.
These annotated lesson plans will be reviewed by the School Director and Instructional
Leadership Team to support teachers on CCSS and California Content Standards practice and
execution during weekly professional development, weekly coaching sessions, and informal and
formal classroom observations. The calendar for weekly intellectual preparation and feedback is
depicted below in Figure 36.

Figure 36: Intellectual Preparation Feedback Cycle Visual Calendar

0

Teachers SD/DCI/ILT SD/DCI/ILT
submit initial return schedule check-
Week . )
. annotated annotated ins and practice
Prior to .
lesson plans. lesson plans during PD or
Lesson ) :
with feedback. coaching
sessions.
Teachers SD/DCI/ILT SD/DCI/ILT SD/DCI/ILT SD/DCI/ILT
submit final observe and observe and observe and observe and
annotated debrief with debrief with debrief with debrief with
Week of . . . .
Lesson lesson plans; teachers during | teachers during | teachers during | teachers during
SD/DCI/ILT coaching coaching coaching coaching
observe and sessions. sessions. sessions. sessions.
debrief with
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teachers during
coaching
sessions.

Literacy forms the foundation of all academic success, and the ability to read - or lack thereof -
impacts the entire academic career and life opportunities of a child.’”* Our goal at San Leandro
Catalyst Collegiate is for every child who enters our school to be able to read, write, speak, and
listen at or above grade level upon entering the third grade, as students who are proficient readers
by the end of third grade are four times more likely to graduate from high school than their non-
proficient counterparts.172

We are committed to instilling a deep love and enjoyment of reading in all our students, starting
as early as the age of four. As such, we prioritize literacy within our extended daily schedule (as
described in detail in ) and incorporate 180 minutes for literacy every
day for students in grades transitional kindergarten to two. For students in grades three to five,
we include 195 minutes for literacy on Mondays, Tuesdays, Thursdays, and Fridays, and 180
minutes on Wednesdays. Our 1.5-teacher model will provide opportunities for students to receive
individualized student supports in core content areas as much as possible. During essential
literacy components such as Guided Reading, Phonics & Word Study, and Reader’s Workshop,
another adult - either an Associate Teacher, Learning Specialist, ELD Teacher, Literacy Specialist,
or Enrichment Teacher - will be present to support and provide specialized instruction (refer to

for sample teacher schedules) based on student need and skill level.
This model also reduces the student-teacher ratio during literacy instruction to approximately
10:1, allowing teachers to plan for specific student needs and increasing opportunities for student
interactions.

San Leandro Catalyst Collegiate will utilize a balanced literacy approach with curriculum
adapted from SIPPS for phonics; EngageNY/Expeditionary Learning, Making Meaning, and Being A
Reader for English language arts; and Handwriting Without Tears for handwriting in grades
transitional kindergarten through one. Grades kindergarten through five will utilize Being A
Writer for writing curriculum. The components of our literacy/English language arts program
are intentionally designed to ensure all San Leandro Catalyst Collegiate students access core
literacy components and to align with the progression of literacy skills development as dictated
by the Common Core State Standards and California Content Standards.

San Leandro Catalyst Collegiate will follow the workshop model for reading and writing because
it allows our teachers to partner with students in their learning, conference and set goals together,
and, eventually, allow students to drive their own learning through frequent goal-setting and
reflection cycles. By the third grade, students will be expected to lead the conferences with their
respective teachers during workshops. Data acquired from the STEP assessment will be heavily
utilized during Reader’'s Workshop. Beginning in transitional kindergarten and spanning
through fifth grade, our English language arts/literacy program will encompass eight core
literacy components described below in Figure 37.

171 Hernandez, Donald J. 2011. Double Jeopardy: How Third-Grade Reading Skills and Poverty Influence High School Graduation. Baltimore:
Annie E. Casey Foundation.
172 Tbid.
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Figure 37: Core Components of Literacy/English Language Arts

Emergent Storybook will be embedded as part of Shared Reading and adheres to
Emergent the following criteria: include characters, a problem, and a solution; include pictures
Storybook and illustrations that closely match what the text says on each page; be highly
engaging; are memorable; and contain rich literary language.1”

In Shared Reading, students follow along with a copy of a text during read aloud.
Teachers model independent reading strategies and reading components such as
fluency and expression while reading aloud. Students join in and share the reading
with teachers when confident and as they become more familiar with the text.

Shared Reading

Guided Reading will occur in homogenous small groups based on reading level
during literacy rotations. Small groups will be assigned based on the most recent
STEP assessment data, although groupings will remain fluid to account for student
growth. Students participate in Guided Reading lessons in which they read
instructional level texts with teacher support and guidance. Teachers first model a
teaching point by frontloading vocabulary and contextual knowledge and
emulating the reading skill or tool. Teachers confer with students in small groups
and individually around the teaching point. In the pre-emergent and emergent
reading stages, Guided Reading primarily focuses on reading mechanics such as
decoding.

Guided Reading

Phonics & Word Study will occur in homogenous small groups based on reading
level during literacy rotations. Small groups will be assigned based on the most
recent STEP assessment data, although groupings will remain fluid to account for
student growth. Daily Phonics & Word Study instruction will focus on
understanding letter-sound correspondence, blending and segmenting words,
reading simple text, learning concepts of print and vocabulary, spelling, and
developing fluency. This may be supplemented with skill practice aligned with
student needs, including frequent practice of sight words with flash cards or
routinized segmentation practice.

Phonics & Word
Study

Daily Read Aloud serves as a powerful opportunity for students to be immerse in
rich, engaging texts above their independent reading levels and to instill a deep love
for reading. Teachers model the metacognitive skills and habits of strong readers,
think aloud about the author choices, and read with fluency, inflection, and
excitement. This component also allows students to hear reading fluency and
expressive reading, acquire new vocabulary, and interact with common sight
words. Students will also develop their reading comprehension skills by listening
to a text, answering questions, and engaging in an academic discussion based on
text.

Read Aloud &
Vocabulary

Independent reading will occur during Reader’s Workshop while teachers work
with specific students based on reading level assessed from the most recent STEP
assessment or confer with students individually. Teachers teach a mini-lesson that

Reader’s focuses on a specific independent reading strategy. While students practice the
Workshop independent reading strategy on their own, teachers conduct one-on-one
conferences with 3-5 students per workshop. Based on data, teachers may decide to
pull a small group of students who are working through the same skill to provide
targeted, individualized supports for specific students. During conferences,

173 Sulzby, Elizabeth. “Children's Emergent Reading of Favorite Storybooks: A Developmental Study.” 1985.
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students read books from a variety of books appropriate for their reading level and
monitor their reading progress on their reading folder tracker.

Handwriting

Handwriting will be embedded within Writer's Workshop. This daily component
focuses on correct and legible conventions in all printed writing. Students refine
their motor skills and develop legible penmanship by practicing one letter each day.

Writer’s
Workshop

In Writer's Workshop, teachers launch the class with an engaging mini-lesson
before students are given time to practice. Writer’s Workshop will take the form of
either shared writing, interactive writing, or a combination of both. During shared
writing, teachers and students collaborate to compose a text together. Teachers act
as both scribe and facilitator, capturing student ideas while narrating their
metacognitive processes for writing. During Interactive Writing, students engage in
the physical mechanics of writing and direct instruction in phonemic awareness and
word analysis.

Guided Reading

Guided Reading will occur in homogenous small groups based on reading level
during literacy rotations. Small groups will be assigned based on the most recent
STEP assessment data, although groupings will remain fluid to account for student
growth. Students participate in Guided Reading lessons in which they read
instructional level texts with teacher support and guidance. Teachers first model a
teaching point by frontloading vocabulary and contextual knowledge and
emulating the reading skill or tool. Teachers confer with students in small groups
and individually around the teaching point. As students progress into early and
fluent reading stages, the focus shifts towards teaching and reinforcing application
of comprehension strategies.

Skills Group

Independent reading will occur during Skills Group while teachers work with
specific students based on reading level assessed from the most recent STEP
assessment or confer with students individually. Teachers conduct small-group
instruction with 8-10 students per Skills Group. Based on data, teachers may decide
to pull a small group of students who are working through the same skill to provide
targeted, individualized supports for specific students.

Phonics & Word
Study

Phonics & Word Study will occur whole-class at this grade level. In second grade,
this component serves to offer students additional practice on Phonics & Word
Study, especially for those who require intensive remediation. Daily Phonics &
Word Study instruction will focus on understanding letter-sound correspondence,
blending and segmenting words, reading simple text, learning concepts of print and
vocabulary, spelling, and developing fluency. This may be supplemented with skill
practice aligned with student needs, including frequent practice of sight words with
flash cards or routinized segmentation practice.

Read Aloud &
Vocabulary

Daily Read Aloud serves as a powerful opportunity for students to be immerse in
rich, engaging texts above their independent reading levels and to instill a deep love
for reading. Teachers model the metacognitive skills and habits of strong readers,
think aloud about the author choices, and read with fluency, inflection, and
excitement. This component also allows students to hear reading fluency and
expressive reading, acquire new vocabulary, and interact with common sight
words. Students will also develop their reading comprehension skills by listening
to a text, answering questions, and engaging in text-based academic discussion.

Reader’s
Workshop

In Reader’s Workshop, students engage in whole-class instruction on a core text as
outlined in the EngageNY/Expeditionary Learning curriculum. Students will continue
to be engaged in a close reading of fiction and nonfiction texts as recommended by
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Common Core State Standards. Students refine their habits of discussion and
deepen their ability to use text-based evidence through the analysis of text-
dependent questions and text-based discussions. Students will respond to texts in a
variety of writing formats and their work will be iterated in Writer's Workshop
(described below). While students are engaged in practice, teachers may conduct
one-on-one conferences with 3-5 students per workshop. Based on data, teachers
may decide to pull a small group of students who are working through the same
skill to provide targeted, individualized supports for specific students.

Interactive
Writing

Interactive Writing will be embedded within Writer’'s Workshop. During Interactive
Writing, teachers “share the pen” and work with students to construct a meaningful
text while discussing writing strategies. This brief learning moment provides
students with the opportunity to transfer skills from reading to writing as they learn
spelling patterns, letter-sound relationships, word choice, and text organization, etc.

Writer’s
Workshop

In Writer’'s Workshop, teachers launch the class with an engaging mini-lesson,
extend the Interactive Writing lesson from the day, or continue the writing task from
Reader’s Workshop before students are given time to practice. Students learn and
practice the writing process: planning, drafting, revising, editing, and publishing.
While students practice the independent writing strategy on their own, teachers
conduct one-on-one conferences with 3-5 students per workshop. Based on data,
teachers may decide to pull a small group of students who are working through the
same skill to provide targeted, individualized supports for specific students. During
conferences, students practice writing in multiple genres and monitor their writing
progress on their writing folder tracker.

Word Study &
Vocabulary

In Upper School (grades 3-5) Word Study & Vocabulary focuses on spelling,
grammar, morphology, prefixes, parts of speech, and common homophones so that
students can improve their writing and reading comprehension. Students also
review and practice using the set of new vocabulary words they learned this week
from Close Reading, Reader’s Workshop, Novel Study, and science/social sciences.

Close Reading

Students engage in whole-class instruction on a core text as outlined in the
EngageNY/Expeditionary Learning curriculum. Students will continue to be engaged
in a close reading of fiction and nonfiction supplementary texts as recommended by
Common Core State Standards. Students refine their habits of discussion and
deepen their ability to use text-based evidence through the analysis of text-
dependent questions and text-based discussions. Students craft a written response
to the essential question that includes cited text evidence. The writing work during
close reading may sometimes cross-over to Writer's Workshop.

Novel Study

During Novel Study, students read and analyze a grade-level appropriate,
standards-aligned novel together as a «class as outlined in the
EngageNY/Expeditionary Learning curriculum. Students will continue to be engaged
in a close reading of fiction and nonfiction texts as recommended by Common Core
State Standards. Students practice and refine their habits of discussion as students
discuss the novel. Students will respond to writing prompts pertinent to the novel
in a variety of writing formats.

Reader’s
Workshop

Teachers teach a mini-lesson that focuses on a specific independent reading
strategy. While students practice the independent reading strategy on their own,
teachers conduct one-on-one conferences with 3-5 students per workshop. Based on
data and students” most current STEP level, teachers may decide to pull a small
group of students who are working through the same skill to provide targeted,
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individualized supports for specific students. During conferences, students read
books from a variety of books appropriate for their reading level and monitor their
reading progress on their reading folder tracker.

In Writer’'s Workshop, teachers launch the class with an engaging mini-lesson or
continue the writing task from Reader’s Workshop before students are given time
to practice. Students learn and practice the writing process: planning, drafting,
revising, editing, and publishing. While students practice the independent writing
strategy on their own, teachers conduct one-on-one conferences with 3-5 students
per workshop. Based on data, teachers may decide to pull a small group of students
who are working through the same skill to provide targeted, individualized
supports for specific students. During conferences, students practice writing in
multiple genres and monitor their writing progress on their writing folder tracker.

Writer’s
Workshop

The importance of proficiency in mathematics cannot be understated, as now more than ever,
participation in the knowledge economy - engineering careers, entry-level manufacturing jobs,
and other high-technology field positions - requires greater levels of math competency. Achieve,
a nonprofit organization that helps states raise academic standards, stipulates that higher-level
mathematical courses in high school offer “a ticket to college access” and that advanced
mathematics is increasingly seen as a necessary prerequisite in careers ranging from health care
to construction.’”* However, only 39% of fourth graders, 34% of eighth graders, and 23% of
twelfth graders scored at the proficiency level for mathematics, according to the “Nation’s Report
Card.”175

Within our extended daily schedule (described in detail in ), we
include 105 minutes for mathematics on Mondays, Tuesdays, Thursdays, and Fridays, and 90
minutes on Wednesdays for students in grades transitional kindergarten to two. For students in
grades three to five, we incorporate 90 minutes for mathematics every day of the week. In the
same way we have designed our literacy program, we will employ a 1.5-teacher model in
mathematics to ensure San Leandro Catalyst Collegiate students will experience numerous
opportunities for differentiated, personalized support. During Mathematician’s Workshop,
teachers will use exit ticket data to strategically form small groups for remediation, review,
corrective instruction, and extensions. Another adult - either an Associate Teacher, Learning
Specialist, ELD Teacher, Literacy Specialist, or Enrichment Teacher - will be present to support
and provide specialized instruction (refer to for sample teacher
schedules) based on student need and skill level during either Mathematics, Mathematician’s
Workshop, or both.

Our approach to mathematics is purposefully designed to develop our students’ conceptual
understanding of mathematics through constructive problem-solving and applied thinking
routines. Students will learn how to transfer and apply their critical thinking and problem-solving
skills to various mathematical scenarios, regardless of unfamiliarity. Additionally, students at
San Leandro Catalyst Collegiate will become flexible, adaptive mathematical thinkers as they
master basic mathematical skills and computational fluency. The core components making up

174 Marcus, Jon, et al. “How Much Math Do You Need?” The Hechinger Report, The Hechinger Report, 20 Dec. 2018,

https:/ /hechingerreport.org/how-much-math-do-you-need/.

175 National Center for Education Statistics (2009). The Nation’s Report Card: Mathematics 2009 (NCES 2010-451). Institute of Education
Sciences, U.S. Department of Education, Washington, D.C.
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our mathematics program will ensure all San Leandro Catalyst Collegiate students gain access to
essential mathematical knowledge, skills, and practices that are aligned with the progression of
mathematical skills development as delineated by Common Core State Standards and California
Content Standards. Across all grade levels, students will demonstrate the standards for
mathematical practice through multiple approaches to solve a problem and articulate their
thinking processes.

Figure 38 explains each component of our mathematics program by grade span for students at
San Leandro Catalyst Collegiate.

Figure 38: Core Components of Mathematics

Mathematics block makes up our core mathematical program. In Lower School
(grades TK-2), calendar math will be embedded as part of the Mathematics block.
Daily calendar math, whole-group instruction provides spiraled preview, review,
practice, and discussion of critical elementary mathematical concepts and skills such
as place value, measurement, time, money, mental math, geometry, estimation,
patterns and functions, graphing, statistics, and algebra. We will use the
EngageNY/Eureka curriculum to introduce new mathematical topics, immerse
students in standards-aligned mathematical conceptual understandings, and
provide appropriate practice. Common Core State Standards emphasized during
Lower School (grades TK-2) include counting and cardinality, operations and
algebraic thinking, number and operations in base ten, and measurement and data.
The Mathematics block combines small-group practice, whole-group discussion,
and individual practice. The delivery model also includes opportunities for students
to engage with mathematical concepts using mathematical games and manipulates.
Each curriculum unit and module of the EngageNY/Eureka curriculum provides an
intense study of either a specific or a thematically linked set of mathematical
concepts and skills, aligned to Common Core State Standards. Each successive
module builds on the previous module within each grade level, and each grade-
level curriculum map seamlessly builds on the previous grade-level curriculum
map. Thus, students can make connections across standards and domains each year,
building on prior instruction. Based on data, teachers may decide to pull a small
group of students who are working through the same skill. Teachers reconvene
students back together to wrap the lesson and ask students to synthesize their
learning.

Mathematics

Mathematician’s Workshop is a highly effective structure for intervention and
support as it allows for small-group intervention or one-on-one conferences. For
Mathematician’s Workshop, teachers utilize data collected from yesterday’s math
exit tickets to work with 3-5 students who require additional, individualized
support on a specific learning objective. The remaining students will continue to
practice the either the previous day’s learning objective, the day’s learning objective,
or a combination of both, on technology and/or on paper.

Mathematician’s
Workshop

During Math Stories (CGI), students focus on mathematical problem-solving by
applying their mathematical knowledge, using models, and utilizing math
Math Stories manipulatives to solve relevant problems. Through Math Stories students dive deep

(CGI) into counting, cardinality, operations, algebraic thinking, and base ten foundations
and configurations. The purpose of Math Stories, or CG], is to provide students with
an opportunity to deepen their conceptual understanding of mathematics and
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practice problem-solving strategies with their peers. Teachers facilitate the
constructive problem-solving process by asking deliberate open-ended questions,
fostering a cultures of thinking environment. Students listen to each other’s
thinking, utilize a variety of resources and strategies to solve the problem, and
analyze the process and rationale behind multiple solutions.

Mathematics

We will use the EngageNY/Eureka curriculum to introduce new mathematical topics,
immerse students in standards-aligned mathematical conceptual understandings,
and provide appropriate practice. Common Core State Standards emphasized
during Upper School (grades 3-5) include operations and algebraic thinking,
number and operations - fractions, measurement and data, and number and
operations in base ten. The Mathematics block combines small-group practice,
whole-group discussion, and individual practice. The delivery model also includes
opportunities for students to engage with mathematical concepts using
mathematical games and manipulates. Each curriculum unit and module of the
EngageNY/Eureka curriculum provides an intense study of either a specific or a
thematically linked set of mathematical concepts and skills, aligned to Common
Core State Standards and California Content Standards. Each successive module
builds on the previous module within each grade level, and each grade-level
curriculum map seamlessly builds on the previous grade-level curriculum map.
Thus, students can make connections across standards and domains each year,
building on prior instruction. Based on data, teachers may decide to pull a small
group of students who are working through the same skill. Teachers reconvene
students back together to wrap the lesson and ask students to synthesize their
learning.

Mathematician’s
Workshop

Mathematician’'s Workshop is a highly effective structure for intervention and
support as it allows for small-group intervention or one-on-one conferences. In
Upper School (grades 3-5), Mathematician’s Workshop occurs once a week, on
Wednesdays, to provide specific students with targeted, personalized supports
either one-on-one or in small groups. Teachers utilize data collected from
yesterday’s math exit tickets to work with 3-5 students who require additional,
individualized support on a specific learning objective for 10-15 minutes before
pulling another small group. The remaining students will continue to practice the
either the previous day’s learning objective, the day’s learning objective, or a
combination of both, on technology and/or on paper.

Math Stories
(CGI)

During Math Stories (cognitively guided instruction), students focus on
mathematical problem-solving by applying their mathematical knowledge, using
models, and utilizing math manipulatives to solve relevant problems. Through
Math Stories (CGI), students dive deep into operations, algebraic thinking, and base
ten foundations and configurations. The purpose of Math Stories, or CGI, is to
provide students with an opportunity to deepen their conceptual understanding of
mathematics and practice problem-solving strategies with their peers. Teachers
facilitate the constructive problem-solving process by asking deliberate open-ended
questions, fostering a cultures of thinking environment. Students listen to each
other’s thinking, utilize a variety of resources and strategies to solve the problem,
and analyze the process and rationale behind multiple solutions.

Mental Math &
Fluency

On Tuesdays and Fridays, students engage in Mental Math & Fluency. Teachers
post a problem and students have a short time to solve it using mental math
strategies. The purpose of Mental Math & Fluency is to build fluency and flexibility
with mental computations. Students continue to practice articulating their thinking,
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making their thinking processes visible, and building on each other’s thinking - all
of which cultivates a culture of thinking environment. Students learn the basic
components of math computation in a tightly spiraled curriculum that emphasizes
learning clear steps, quality practice, and automaticity. Mental Math & Fluency
topics include memorizing basic addition, subtraction, division and multiplication
math facts; learning long division; practicing conversion of fractions; etc.

We will deliver science instruction through a combination of adapted curriculum from Next
Generational Science Storylines and internally developed curriculum. Our science curriculum will
be aligned to the Next Generation Science Standards (NGSS), Common Core State Standards for
reading in science subjects, and California Content Standards. San Leandro Catalyst Collegiate’s
approach to science incorporates three-dimensional learning that emphasizes making learning
science all about investigations grounded in students” own questions and in comprehensive
storylines.

Across all grade levels, students at San Leandro Catalyst Collegiate will demonstrate the
disciplinary core ideas (DCI), science and engineering practices (SEP), and crosscutting concepts
(CCC) expected of them as described in their respective grade-level performance expectations for
science. As students engage in all eight science and engineering practices, their ability to use and
demonstrate the practices grow in sophistication over time. Next Generation Science Standards
intentionally develop practices that increase in complexity by grade level. Figure 39 below
outlines the progression of science and engineering practices (SEP) by grade band, which San
Leandro Catalyst will apply in its science approach and will be emphasized in our science units
of study.

Figure 39: Progression of Science & Engineering Practices for Next Generation Science

Standards176

e Ask questions based on e Ask questions about what would
observations to find more happen if a variable is changed.
information about the natural o Identify scientific (testable) and non-
and/or designed world(s). scientific (non-testable) questions.

e Askand/or identify questions that | e  Ask questions that can be
can be answered by an investigated and predict reasonable

1: Asking investigation. outcomes based on patterns such as
que;stions and |° Define a simple problem that can be cause and effect relationships.
R solved through the development of | e Use prior knowledge to describe
oo e a new or improved object or tool. problems that can be solved.

e Define a simple design problem that
can be solved through the
development of an object, tool,
process, or system and includes
several criteria for success and
constraints on materials, time, or
cost.

176 APPENDIX F - Science and Engineering Practices in the NGSS. Next Generation Science Standards, 2013.
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2: Developing
and using
models.

Distinguish between a model and
the actual object, process, and/or
events the model represents.
Compare models to identify
common features and differences.
Develop and/or use a model to
represent amounts, relationships,
relative scales (bigger, smaller),
and/or patterns in the natural and
designed world(s).

Develop a simple model based on
evidence to represent a proposed
object or tool.

Identify limitations of models.
Collaboratively develop and/or
revise a model based on evidence
that shows the relationships among
variables for frequent and regular
occurring events.

Develop a model using an analogy,
example, or abstract representation
to describe a scientific principle or
design solution.

Develop and/or use models to
describe and/or predict
phenomena.

Develop a diagram or simple
physical prototype to convey a
proposed object, tool, or process.
Use a model to test cause and effect
relationships or interactions
concerning the functioning of a
natural or designed system.

3: Planning and
carrying out
investigations.

With guidance, plan and conduct an
investigation in collaboration with
peers (for K).

Plan and conduct an investigation
collaboratively to produce data to
serve as the basis for evidence to
answer a question.

Evaluate different ways of
observing and/or measuring a
phenomenon to determine which
way can answer a question.

Make observations (firsthand or
from media) and/or measurements
to collect data that can be used to
make comparisons.

Make observations (firsthand or
from media) and/or measurements
of a proposed object or tool or
solution to determine if it solves a
problem or meets a goal.

Make predictions based on prior
experiences.

Plan and conduct an investigation
collaboratively to produce data to
serve as the basis for evidence,
using fair tests in which variables
are controlled and the number of
trials considered.

Evaluate appropriate methods

and/ or tools for collecting data.
Make observations and/ or
measurements to produce data to
serve as the basis for evidence for an
explanation of a phenomenon or test
a design solution.

Make predictions about what would
happen if a variable changes.

Test two different models of the
same proposed object, tool, or
process to determine which better
meets criteria for success.

4: Analyzing
and
interpreting
data.

Record information (observations,
thoughts, and ideas).

Use and share pictures, drawings,
and/or writings of observations.
Use observations (firsthand or from
media) to describe patterns and/or
relationships in the natural and
designed world(s) in order to

Represent data in tables and/or
various graphical displays (bar
graphs, pictographs and/or pie
charts) to reveal patterns that
indicate relationships.

Analyze and interpret data to make
sense of phenomena, using logical
reasoning, mathematics, and/or
computation.
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answer scientific questions and
solve problems.

Compare predictions (based on
prior experiences) to what occurred
(observable events).

Analyze data from tests of an object
or tool to determine if it works as
intended.

Compare and contrast data collected
by different groups in order to
discuss similarities and differences
in their findings.

Analyze data to refine a problem
statement or the design of a
proposed object, tool, or process.
Use data to evaluate and refine
design solutions.

5: Using
mathematics
and
computational
thinking.

Decide when to use qualitative vs.
quantitative data.

Use counting and numbers to
identify and describe patterns in the
natural and designed world(s).
Describe, measure, and/or compare
quantitative attributes of different
objects and display the data using
simple graphs.

Use quantitative data to compare
two alternative solutions to a
problem.

Decide if qualitative or quantitative
data are best to determine whether a
proposed object or tool meets
criteria for success.

Organize simple data sets to reveal
patterns that suggest relationships.
Describe, measure, estimate, and/or
graph quantities (e.g., area, volume,
weight, time) to address scientific
and engineering questions and
problems.

Create and/or use graphs and/or
charts generated from simple
algorithms to compare alternative
solutions to an engineering problem

6: Constructing
explanations
and designing
solutions.

Make observations (firsthand or
from media) to construct an
evidence-based account for natural
phenomena.

Use tools and / or materials to
design and/or build a device that
solves a specific problem or a
solution to a specific problem.
Generate and/or compare multiple
solutions to a problem.

Construct an explanation of
observed relationships (e.g., the
distribution of plants in the back
yard).

Use evidence (e.g., measurements,
observations, patterns) to construct
or support an explanation or design
a solution to a problem.

Identify the evidence that supports
particular points in an explanation.
Apply scientific ideas to solve
design problems.

Generate and compare multiple
solutions to a problem based on
how well they meet the criteria and
constraints of the design solution.

7: Engaging in
argument from
evidence.

Identify arguments that are
supported by evidence.

Distinguish between explanations
that account for all gathered
evidence and those that do not.
Analyze why some evidence is
relevant to a scientific question and
some is not.

Distinguish between opinions and
evidence in one’s own explanations.

Compare and refine arguments
based on an evaluation of the
evidence presented.

Distinguish among facts, reasoned
judgment based on research
findings, and speculation in an
explanation.

Respectfully provide and receive
critiques from peers about a
proposed procedure, explanation, or
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Listen actively to arguments to
indicate agreement or disagreement
based on evidence, and/ or to retell
the main points of the argument.
Construct an argument with
evidence to support a claim.

Make a claim about the effectiveness
of an object, tool, or solution that is
supported by relevant evidence.

model by citing relevant evidence
and posing specific questions.
Construct and/ or support an
argument with evidence, data,
and/or a model.

Use data to evaluate claims about
cause and effect.

Make a claim about the merit of a
solution to a problem by citing
relevant evidence about how it
meets the criteria and constraints of
the problem.

8: Obtaining,
evaluating, and
communicating

information.

Read grade-appropriate texts
and/or use media to obtain
scientific and /or technical
information to determine patterns in
and/or evidence about the natural
and designed world(s).

Describe how specific images (e.g., a
diagram showing how a machine
works) support a scientific or
engineering idea.

Obtain information using various
texts, text features (e.g., headings,
tables of contents, glossaries,
electronic menus, icons), and other
media that will be useful in
answering a scientific question
and/or supporting a scientific
claim.

Communicate information or design
ideas and/or solutions with others
in oral and/ or written forms using
models, drawings, writing, or
numbers that provide detail about
scientific ideas, practices, and/or
design ideas.

Read and comprehend grade-
appropriate complex texts and/or
other reliable media to summarize
and obtain scientific and technical
ideas and describe how they are
supported by evidence.

Compare and/or combine across
complex texts and/or other reliable
media to support the engagement in
other scientific and/or engineering
practices.

Combine information in written text
with that contained in
corresponding tables, diagrams,
and/or charts to support the
engagement in other scientific
and/or engineering practices.
Obtain and combine information
from books and/or other reliable
media to explain phenomena or
solutions to a design problem.
Communicate scientific and/or
technical information orally and/or
in written formats, including
various forms of media as well as
tables, diagrams, and charts.

Throughout the year, students learn science units of study on a rotational basis with social
sciences. In science, students learn about how the world works through projects, phenomena-
based instruction, informational text, read alouds, case studies, demonstrations, and lab
experiments. As further described below, our Creativity & Design curriculum will integrate cross-
disciplinary design projects with other core disciplines such as science. This process further
reinforces students’ internalization of content knowledge, skills, and practices as students
transfer their newly acquired knowledge and skills in science, integrate them with those in
Creativity & Design, and provide evidence of mastery for both disciplines through application.
Our highly integrated approach and various modalities for learning will allow our students at
San Leandro Catalyst Collegiate to demonstrate mastery of science knowledge, skills, and
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practices, ensuring they can access opportunities in science, technology, engineering, and
mathematics throughout their academic experiences and professional careers.

Our social sciences program at San Leandro Catalyst Collegiate will be aligned to the Common
Core State Standards for reading in history/social sciences subjects and California Content
Standards. The approach will actively complement our literacy program through the integration
of grade-level non-fiction texts and writing tasks. In developing our social sciences curriculum,
we will utilize the California History-Social Science Framework, which is “designed to help
teachers and administrators create a curriculum where students ask questions, develop and
support arguments, conduct independent research, evaluate interpretations and evidence, and
present findings in a cogent and persuasive manner.”?”7 Figure 40 includes topics by grade level
as outlined in California’s History-Social Science Framework.

Figure 40: Topics by Grade Level

TK/K Learning and Working Now and Long Ago
A Child’s Place in Time and Space
People Who Make a Difference
Continuity and Change

California: A Changing State

GIR]|WIN]|=

United States History and Geography: Making a New Nation

At San Leandro Catalyst Collegiate, we believe that no age is too early to begin educating our
students about the consequences, realities, and impact of slavery and racism in the United States.
Hence, the curricula we will adopt at San Leandro Catalyst Collegiate for social sciences include
Teaching Tolerance: Teaching Hard History and Pollyanna K-8 Racial Literacy. The Teaching Tolerance:
Teaching Hard History curriculum describes critical content students must learn to deeply
understand the historical significance and impact of slavery. Figure 41 lists the designated
essential knowledges by grade span for Teaching Tolerance: Teaching Hard History.

Figure 41: Progression of Teaching Tolerance: Teaching Hard History Essential Knowledgel7s

e Students should be encouraged to think and
talk about the meaning of freedom.

e Students should know that slavery is when a
person owns another person as property.

e Students should know that enslaved
Indigenous people and Africans came from
nations with diverse cultures and traditions
and that they continued many of these
traditions while enslaved.

e Students will know that the main purpose of
American slavery was to make money for
enslavers.

e Slavery in all the places that are now the
United States began with the enslavement of
Indigenous people.

e European colonists expanded slavery by
forcing Africans to come to the Americas.

177 History Social Science Framework for California Public Schools: Kindergarten through Grade Twelve. California Department of
Education, 2017.

178 “Teaching Hard History: Grades K-5.” Teaching Tolerance, Teaching Tolerance,

https:/ /www.tolerance.org/frameworks/ teaching-hard-history /american-slavery / k-5-framework.
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Students should know that enslaved people
had families that could be split up at any time.
Students should know that enslaved people
hated being enslaved, and resisted bondage in
many ways.

Students should know that enslaved people
tried to maintain their cultures while building
new traditions that continue to be important.
Students should know that enslavers exploited
the many types of highly skilled labor of
enslaved people for their own profit.

Students should understand that slavery and
race are intimately connected, that slavery
came to be associated with blackness, and that
white people developed racist ideas to justify
enslaving people of color.

Students will know that many people worked
individually and in groups to end slavery.

Enslavers adopted and spread false beliefs
about racial inferiority, including many that
still impact us today.

In every place and time, enslaved people
sought freedom.

Enslaved people worked to preserve their
home cultures while creating new traditions.
Students will know that the United States was
founded on protecting the economic interests
of white, Christian men who owned property.
In the process, it protected the institution of
slavery.

While some states abolished slavery after
independence, it remained legal in most of
what is now the United States, expanding into
some new states and across the South.
Students  will know  that national
disagreements about slavery became so strong

that 11 states seceded from the United States to
form their own country, leading to the Civil
War.

e Students will know that after the Civil War,
formerly enslaved people faced many
obstacles, including racism and political, social
and economic inequality. Their descendants
continue to face similar oppression today,
though it looks different now than it did then.

e Students will know slavery was the cause of
the Civil War.

Students engage in social sciences units of study as they alternate with science over the course of
the school year. In social sciences, students learn about their community, history, slavery, and
racism through projects, informational text, read alouds, and case studies. Because both curricular
choices are heavily text-based, students will be able to continue practicing, refining, and
mastering essential literacy skills and reading strategies learned in our literacy program. These
include selecting strong evidence, annotating primary and secondary sources, analyzing an
author’s purpose, and engaging in evidence-based argument.

San Leandro Catalyst Collegiate deeply believes that a focus on 21st century skills through
Creativity & Design will ensure our students are poised to compete in a complex and
interdependent knowledge-based economy. Students will have exposure to Creativity & Design
in our Idea Lab four days a week - Mondays, Tuesdays, Thursdays, and Fridays. We will develop
an internally created hands-on curriculum rooted in the maker-centered learning framework by
Agency by Design (established by Project Zero) and adapted from Maker Ed and Galileo Makers.17
The curriculum will support cross-disciplinary design projects.

During our Creativity & Design class, students will discover and utilize an assortment of
materials, tools, and technologies to invent and produce ideas. Students in early elementary grade

179 Agency by Design framework by Project Zero at the Harvard Graduate School of Education.
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levels will explore, learn, and make various products with materials considered to be low-
technology - cardboard, wood, paper, fabric, etc. As students advance to higher grade levels, they
will engage with higher-technology resources and materials such as vinyl, 3D printing, metal,
and microbits. Throughout the year, students will produce design projects and continue to add
to their design portfolio. The design projects may be purposefully crafted to demonstrate
proficiency and knowledge of standards and skills covered in other core academic disciplines
such as English language arts, mathematics, science, and social sciences. At the end of each school
year, San Leandro Catalyst Collegiate will organize and host a Design Showcase in which
students present their design portfolios.

Agency By Design defines maker empowerment, or agency, as the “sensitivity to the designed
dimension of objects and systems along with the inclination and capacity to shape one’s world
through building, tinkering, re/designing, or hacking.”180 San Leandro Catalyst Collegiate
students will build their agency by practicing three essential creative thinking and maker
competencies: looking closely, exploring complexity, and finding opportunity.18! Teachers will
facilitate student thinking and learning through the use of thinking routines that guide students
to closely analyze objects and systems; consider the inherent relationships between objects,
systems, and designers; and arrive at new understandings about the human-designed world.1s2
Some of the questions teachers at San Leandro Catalyst Collegiate may ask students to consider,
grapple with, and discuss with each other include: “What are the parts?, What are its purposes?, Who
is it designed by and who is it designed for?, and What are its complexities?” Essential thinking routines
that will be used across content areas, including Creativity & Design, are described in detail in

. The goal of our Creativity & Design program is to support
students at San Leandro Catalyst Collegiate to grow into observant, analytical, curious, and
empowered learners who have the capacity and agency to create their futures.

At San Leandro Catalyst Collegiate, we believe that we have a dual mission to prepare students
for academic success and personal excellence. Former California State Superintendent of Public
Instruction Jack O’Connell asked, “Is our only objective to get students ready for success in the
workforce? Do we not also have a responsibility to prepare students to be active and engaged
citizens? Don't we want our next generation to be caring neighbors, effective parents, and strong
role models for the generation after theirs? Aren't we obligated to provide them with the skills
they need to successfully pursue and achieve happiness and joy in their lives? I think we are, and
I believe technological change and the global economy make it more important than ever that we
focus on these things.”183 Academic skills alone will not suffice in a world that is growing in
complexity and increasingly becoming interdependent. Schools must also equip students with
the character traits and values that will help them to succeed, advocate, and empathize even in
the face of adversity. To navigate college, career, and life, students must develop character habits
and skills informed by life-sustaining values.

180 “Maker-Centered Learning and the Development of Self: Preliminary Findings of the Agency By Design Project.” A White Paper
Presented by Agency by Design, Jan. 2015. Project Zero, Harvard Graduate School of Education.

181 Agency by Design framework by Project Zero at the Harvard Graduate School of Education.

182 Thid.

183 “The Role of Character Education in Public Schools.” The Role of Character Education in Public Schools - Character Education (CA
Dept of Education), California Department of Education, 27 Aug. 2019, https:/ /www.cde.ca.gov/ls/yd/ce/charactered.asp.
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We offer a comprehensive character education program that helps students develop a strong
internal moral compass, one that will continue to serve them as they achieve academic, emotional,
and social success throughout their lives. San Leandro Catalyst Collegiate uses a multi-pronged
approach to character education and incorporates three core components in our program: (1) a
values-based community, (2) socioemotional learning focus, and (3) a safe, structured
environment. In developing our character education program, we will use and draw inspiration
from a variety of curricula and existing effective programs. More specifically, we will internally
develop curriculum for our CREATE core values, adapt curriculum from Valor Collegiate
Academies’ circle framework as a venue for teaching our CREATE core values, adopt Toolbox
Project curriculum for socioemotional learning, and internally develop curriculum for structures
and routines at San Leandro Catalyst Collegiate.

Language aligned with our CREATE core values will permeate every classroom and much of the
physical space throughout our school. The discipline system is also based on students” ability to
demonstrate CREATE core values academically and behaviorally. We will teach and model our
CREATE core values within the framework of our academic curriculum, Family Circles, and
Community Circles.

We intentionally include 30 minutes each day for character education, which exists in a variety
of forms and structures. Four days a week - Mondays, Tuesdays, Thursdays, and Fridays -
students engage in a Family Circle within their classrooms at the beginning and end of the day,
and once a week, the entire school engages in a Community Circle for 30 minutes at the start of
the day. During Family and Community Circles, students and adults come together in unity and
reflect on personal and collective growth. Opening Family Circles at San Leandro Catalyst
Collegiate provide an opportunity for students and adults to provide a preview of the day; share
academic, behavioral, and emotional progress; reflect on embodiment of the school’s CREATE
core values; set individual and collective goals for academic and behavioral improvement; and
engage in a mini-lesson centered on the school’'s CREATE core values or a socioemotional
learning skill. Closing Family Circles offer space and time for students and adults to reflect on
the day. This time is also an opportunity for students and adults to practice socioemotional skills
and character education learnings. Our weekly Community Circles provide our school
community an opportunity to celebrate each other, cultivate relationships, and internalize
CREATE core values.

Another essential component of our character education program at San Leandro Catalyst
Collegiate is our intentional focus on socioemotional learning. We embed socioemotional learning
skills within our circles model, model the skills in all settings, and apply the skills within our
academic curriculum framework. We will leverage the curriculum developed by Dovetail
Learning called Toolbox Project and will begin implementation of the curriculum in transitional
kindergarten. Maintaining the same curriculum throughout our students” education career at San
Leandro Catalyst Collegiate will ensure consistency, coherence, and internalization of crucial
socioemotional learning skills among all our students.

Physical Education will utilize SPARK Physical Education curriculum, which is aligned with the
California Content Standards as delineated in the Physical Education Model Content Standards for
California Public Schools: Kindergarten Through Grade Twelve publication. Students will participate
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in Physical Education four times a week (Monday, Tuesday, Thursday, and Friday). During
Physical Education, students will learn how to play different sports and games while focusing on
the concepts of fitness, nutrition, teamwork, and fair play.

Physical Education will also prepare students to meet fitness standards as measured by the
California physical fitness test (PFT), called the FITNESSGRAM®. Teachers will monitor
students’ fitness proficiency by embedding periodic exercises that stress the following six
physical fitness areas: aerobic capacity, abdominal strength and endurance, upper body strength
and endurance, trunk extensor strength and flexibility, body composition, and flexibility.18¢ The
goal of our Physical Education program at San Leandro Catalyst Collegiate is to support students
in developing lifelong habits of regular physical activity and healthy eating habits.

Instruction

Achieving the mission of San Leandro Catalyst Collegiate depends on high-quality, data-driven
teaching. We believe that exceptional teaching yields exceptional results, and that high-quality
teaching is the most powerful contributor to student achievement. As a result of world-class
instruction, each student at San Leandro Catalyst Collegiate will leave our school with strong
academic foundations, an unwavering moral compass, and deeply internalized creative agency
to succeed in school and shape a future filled with choice. Our instructional models and methods
are deeply informed by, and modeled after, effective methodologies and practices observed at
high-performing schools that have consistently demonstrated strong student achievement
outcomes and have eliminated, or are close to eliminating, the opportunity gap. These include,
but are not limited to, the following schools: The Mission Preparatory School in San Francisco,
CA; Springfield Preparatory in Springfield, MA; and Gilroy Prep: A Navigator School in Gilroy,
CA. As described in and

, San Leandro Catalyst Collegiate’s key design principles were thoughtfully crafted to
deliver on our pressing mission in response to an overwhelming need in our community.

A framework of our instructional models is shown below in Figure 42, illustrating how they align
with our key design principles.

Figure 42: Overview of Instructional Models at San Leandro Catalyst Collegiate

During Literacy  Rotations and
Mathematics, another adult will

Students learn best in small groups
because of the reduced ratio between

1.5-Teacher Model

support the Lead Teacher with small-
group instruction in the classroom,
resulting in 2 teachers facilitating two
small groups. Students will receive
small-group instruction with one
teacher for a period of time and then

teachers and students. In small groups,
teachers are also better able to support
students and provide individualized
supports that meet their needs because
of the additional support.

184 PET Assessment Fact Sheet. California Department of Education, 2018.
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rotate to another instructional activity
with another teacher.
Teachers leverage data strategically | When students get exactly what they
and purposefully by frequently | need, students achieve exceptional
collecting and monitoring data: real- | results. By constantly keeping an eye
time, daily, weekly, and quarterly. In | on data, teachers provide
class, teachers conference with | individualized and differentiated
Individualized students 1:1 or in small groups and | student supports that will ensure all
Student Supports | provide targeted supports for | students excel.
students. If 2-3 students have not
demonstrated proficiency of a literacy
skill based on an assessment, teachers
will pull students the next day and
practice the skill with students.
Across core content areas, students | The workshop model allows students
engage in a workshop model, which | more time to “think and do, apply their
allows deeper engagement with | learning and reflect on what they’ve
learning, greater student | learned.”18> Additionally, the model
independence, and more opportunities | “fosters collaboration, communication,
for personalized support. During this | and responsibility by structuring roles
time, teachers conference with | and times for students to work
Workshop Model . ;
students 1:1 or in small groups and | together, independently, and on tasks
provide targeted supports for | that hold them accountable for
students. Students make meaningful | learning.”'% By implementing a
connections to their learning by | workshop model, teachers also
wrestling with big ideas in complex | provide individualized and
texts and solving relevant | differentiated student supports that
mathematical problems. will ensure all students excel.
Students maximize learning by | Extended days increase the number of
following an extended day model, | instructional minutes students have
which is an 8-hour day from 8:00am to | access to, thereby increasing student
Extended Day 4:00pm. Students spend more time on | learning. Numerous studies agree that
literacy and math blocks compared to | extended days result in greater student
most other instructional programs | learning and, therefore, better student
(refer to ). | outcomes.
Students build character and learn | The goal of education is to develop
Embedded . . a1 .
Character soc1c?emot19nal skills in class through both knowledge anfi skills as Well as
Education & SEL Fémlly Circles .an.d Communlfcy character. Academic success in tbe
Circles. They also indirectly engage in | absence of personal excellence is

185 Berger, R., Woodfin, L., Vilen, A., & Mehta, J. (2016). Learning That Lasts: Engaging, Challenging, and Empowering Students with De.

John Wiley & Sons.
186 Ibid.




character education by developing
habits aligned to core values, as core
values are taught, modeled, and
spoken of by staff.

insufficient. Exemplification of quality
character traits and proficiency in
socioemotional skills will prepare
students beyond academics.

Maker-Centered
Learning

Students participate in a Creativity &
Design course that allows them to
explore construction with various
materials and resources, develop
creativity and design-thinking, and
turn ideas into products. Maker-
centered learning is integrated across
content areas  through  cross-
disciplinary design projects.

As students learn to deeply examine
systems and design, they begin to
think critically and creatively, a skill
increasingly demanded by universities
and workplaces. Students develop
creative thinking by learning how to
construct physically, and, eventually,
abstractly.

As with instructional models, the pedagogical practices of San Leandro Catalyst Collegiate are
heavily influenced by the practices of the highest performing schools nationwide. More
importantly, the instructional practices we have selected as central to our school’s instructional
framework are informed by research-based practices proven to be effective with students from
underserved communities. Because we are committed to working with students in San Leandro
coming from underserved backgrounds, we thoughtfully selected a set of highly effective
instructional practices, outlined in Figure 43.

Figure 43: Overview of Instructional Practices at San Leandro Catalyst Collegiate

Multiple Modes of
Learning

Students learn through a variety of
structures such as direct instruction,
small-group instruction, 1:1 support,
workshop model, blending learning,
and station rotations. Throughout the
course of the day, students experience
different ways of learning, ensuring
that their specific learning modalities
are met.

Every student learns differently.
Students often absorb, process,
comprehend, and retain information
differently from each other. Multiple
ways of delivering instruction and
teaching content ensures that the
unique learning modalities of students
are met throughout the day. Many
high-performing  urban  schools,
particularly the inspirational schools
described in this petition, makes use of
multiple learning approaches within
their school structure to meet the
diverse learning needs of students.

Small-Group
Instruction

Based on data, teachers pull a small
group of students who are working
through the same skill to provide
targeted, individualized supports for

Small-group instruction maximizes the
number of practice opportunities each
student receives and increases the one-
on-one support between students and
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specific students. Small-group
instruction also occurs during station
rotations, in which teachers conduct
small-group instruction with 8-10
students per rotation.

teachers. Skills and content knowledge
gaps are effectively closed when
students receive targeted, timely
support.

Station Rotations

Students participate in intentional
rotations so that they receive targeted
supports and instruction in small
groups. During Literacy Rotations,
students receive small-group
instruction for Phonics & Word Study
and Guided Reading for students in
grades TK-1, and Guided Reading and
Skills Groups for students in grade 2.

Station rotations allow for smaller
teacher to student ratios, ensuring all
students receive the individualized
support that they need to develop
proficiency in specific areas.

Teachers urgently monitor learning in
the classroom by circulating and
giving quick, targeted written and/or

Constant targeted feedback based on
quality criteria not only provides
teachers with a snapshot of students’

Purposeful verbal feedback based on pre- | initial understandings but also
Monitoring determined criteria. Feedback given in | provides students with information on
the form of codes allows students to | how to improve, ensuring all students
self-monitor their work and make | learn and master the material.
corrections in the moment.
Students collectively read text as a | The practice of close reading mirrors
class through the lens of an essential | the literacy standards set forth by
question. With the essential questionin | Common Core State Standards. Each
mind, students dive deeply into the | reading of the text adds a “different
text by reading with a purpose, | layer of understanding and level of
cl . annotating the text, crafting a written | inquiry as  described in the
ose Reading . . ” .
response to the essential question, and | standards.”18” Close reading supports
citing evidence from the text. Close | students to navigate and comprehend
reading is applied across content areas | complex texts, especially informational
such as English language arts, | texts.1s8
mathematics, science, and social
sciences.
Students use sentence starters and | Communication is an essential skill in
sentence frames grouped by function | every setting, especially in college and
. (e.g., building on, disagreeing, | the workplace. Students clearly
Habits of . . . . R
Discussion agreeing, etfz.) to engage in pI‘Odl.lCt.lve artlcl-llate thelr. thinking to others by
academic discourse, thereby building | framing  their = responses  and
their skills for communication and | supporting their thinking with
discussion. Protocols for habits of | evidence.

187 “4 Major Benefits of Close Reading.” Literacy In Focus, Literacy In Focus LLC, 9 Sept. 2019, https:/ /www litinfocus.com/4-major-

benefits-close-reading/.

188 Connell, Genia. “Investigating Nonfiction Part 2: Digging Deeper With Close Reading.” Scholastic, Scholastic Inc., 25 Apr. 2013,
https:/ /www.scholastic.com/ teachers/blog-posts/ genia-connell/ investigating-nonfiction-part-2-digging-deeper-close-reading/ .
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discussion progress by grade span and
begin as early as transitional
kindergarten.

Students solve a math word problem
by first imagining the scenario,
independently attempting to solve the

Cognitive Guided Instruction (CGI)
provides students with the
opportunity to engage in creative

support students’ development of
understanding.”1®  This  process
demystifies the complexities of

thinking and metacognition.

problem, and then reviewing the | problem-solving and develop
Cognitively Guided | answer to the problem by engaging in | problem-solving  skills.  Students
Instruction academic discourse. During this time, | construct their own knowledge and
the teacher facilitates and asks | solve math problems through
cognitive questions about students’ | academic discourse and carefully
thinking processes and the rationale | planned teacher prompts.
behind students’ cognitive choices.
Teachers activate different types of | Thinking routines enable students to
thinking among students and cultivate | become proficient in various types of
a culture built on thinking by regularly | thinking and to emerge as independent
using a specific set of essential thinking | thinkers and self-sufficient learners.
Thinking Routines | routines “to make thinking visible and | Thinking routines that formulate the

foundation of San Leandro Catalyst
Collegiate instruction are explained
below in Figure 46.

Core Instructional

Teachers provide highly rigorous,
productive, and joyful learning
environments for students by utilizing
and mastering core instructional
taxonomies. These taxonomies cover
essential instructional techniques that
set high academic and behavioral

Core instructional taxonomies provide
a common language among teachers to
improve and develop high-quality
instruction for students. They also
provide a framework for an effective
teaching continuum. Students learn
best when teachers integrate core

content knowledge and skills covered
in core academic disciplines as well as
those covered in making.

Taxonomies expectations; ensure clarity, coherence, | instructional taxonomies in their
and engagement of learning sequence; | practices. Hallmark core instructional
promote high student engagement | taxonomies of San Leandro Catalyst
during instructional delivery; and | Collegiate classrooms are outlined
build character and trust in the | below in Figure 45.
classroom - all of which contribute to a
classroom culture of achievement.

Students produce design projects and | Interdisciplinary experiences offer an

add to their design portfolios through | opportunity for more relevant,

the Creativity & Design course. The | connected, and engaging experiences

Interdisciplinary | design projects are purposefully | for students. When effectively
Projects crafted to demonstrate mastery of | designed and properly executed,

“students break with the traditional
view of knowledge and begin to
actively foster a range of perspectives

189 Ritchhart, Ron, et al. Making Thinking Visible: How to Promote Engagement, Understanding, and Independence for All Learners. Jossey

Bass, 2011.
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that will serve them in the larger
world.”19

San Leandro Catalyst Collegiate is dedicated to developing strong habits of discussion in all of
our students, aligned with our key design principle of cultivating a culture of thinking centered
on discourse and thinking routines. By instilling in our students deeply internalized habits of
discussion across all grade levels, we believe our students will develop into exceptionally strong
critical thinkers. The abilities to think critically and to engage in evidence-based discussion will
open the door for our students to compete in institutions of higher learning and professional
settings. The habits of discussion progression at San Leandro Catalyst Collegiate, beginning in
transitional kindergarten, is included below in Figure 44.

Figure 44: Habits of Discussion Progression1!

Listen and Talk Only in Turn

Track the speaker.
Keep hands down when someone is speaking.
Do not interrupt.

Speak Audibly

Use a voice others can hear.

Speak in Complete Sentences

Restate the question in the response; use complete sentences.

Interact Peer to Peer

Look at every group member, not just the teacher, when giving
an answer.

Elaborate on Your Answer

When prompted, add relevant detail to an answer.

Build Off Others’ Answers

Build off what the previous student said; comments are
connected.

Evaluate Others” Responses

Use thumbs up, to the side, or down: agree, slightly agree or
disagree, disagree.

Say, “I agree with what you said because...
agree with what you said, but...”

”

or “I somewhat

Praise Your Peers

Praise each other’s work or thinking.

Prompt Peers with Universal

Say, “Tell me more.”
Ask, “What in the story makes you think that?”, “Why do you

Prompts think that?”, and “Why is that important?”
Repeat the original question.
Hint, Don’t Tell G}V€ a hint to another student to find the answer without telling
him or her.
No Hands Understar}d wait time and know when to prompt a peer in the
conversation.
Lead Stay focused on the core question.

Identify when the sharing strays and redirect the conversation.

Come Prepared in Writing

Use written responses done during independent reading to guide
the discussion.

19 Jacobs, Heidi Hayes. Interdisciplinary Curriculum: Design and Implementation. Hawker Brownlow Education, 2004.
191 Bambrick-Santoyo, Paul. Great Habits, Great Readers a Practical Guide for K-4 Reading in the Light of Common Core. Jossey-Bass, 2013.
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The core instructional taxonomies detailed in Teach Like a Champion 2.0 are a common framework
employed by a significant number of high-performing urban schools achieving dramatic student
gains. Ten fundamental techniques will be prioritized schoolwide to establish and sustain high
academic and behavioral expectations at San Leandro Catalyst Collegiate.

During Induction Training, we will concentrate on Strong Voice, What To Do, Explain
Everything, 100%, Positive Framing, and Do It Again. Although the Strong Voice and Do It Again
techniques are not included as part of our core instructional taxonomies, we will still include
them as part of our Induction Training as they make up two critical elements of an effective
behavior management cycle aligned to our approach at San Leandro Catalyst Collegiate.
Remaining instructional taxonomies will be introduced and practiced during the first semester to
maintain alignment with the Get Better Faster coaching scope & sequence and to ensure teachers
experience success and master previous practices before moving forward to subsequent practices.
Figure 45 details the set of core instructional taxonomies essential to our instructional framework.

Figure 45: Overview of Core Instructional Taxonomies!92

A sequence of learning Expanding answers North Star Academy:
does not end with the verbally indicates Vailsburg Elementary
right answer; reward right | students” extension of School
answers that extend thinking and increasing Ivy Hill Preparatory
knowledge and test for depth of understanding.
Stretch It reliability. Students stretch their
answers - and, therefore,
their thinking - by
speaking to the “why”
and including evidence in
their responses.
Push students to actively | When students take a Classical Schools:
engage in the ideas stand on an intriguing South Bronx Classical
around them by making question, students begin North Star Academy:
judgments about the to think critically. Vailsburg Elementary
answers their peers Through strategic turn- School
Take A Stand | provide. and-talk moments and
whole-class academic
discourse, students
construct their own
knowledge about the
concepts on hand.
There’s one acceptable 100% of students actively Nashville Classical
100% percentage of students engaging in the learning Purpose Preparatory
following a direction: ensures 100% will achieve Ivy Hill Preparatory

192 Lemov, Doug. Teach Like a Champion 2.0: 62 Techniques That Put Students on the Path to College. San Francisco: Jossey-Bass, 2015.
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completely normal.

Embracing mistakes is a
crucial part of the learning
process. Students

100%. Less and a teacher’s | the learning outcomes. North Star Academy:
authority is subject to Students follow STAR and Vailsburg Elementary
interpretation, situation, teacher instructions at all School
and motivation. times to maximize
learning,.
Use specific, concrete, When students know and Believe Memphis
sequential, and observable | clearly understand the Academy
What To Do directions to tell students expectgtlons, they are Creo College
what to do, as opposed to | more likely to meet them. Preparatory
what not to do. Springfield
Preparatory
Make corrections Positive framing is similar Believe Memphis
consistently and to positive reinforcement. Academy
positively. Narrate the Students learn better Springfield
Positi world students are when given positive Preparatory
ositive . .
Framin expecting to see even reinforcements rather
g o o .
while improving it. than negative
consequences. This fosters
a more positive learning
environment.
Celebrate the work of Finding the joy in learning Memphis RISE
learning throughout with | is one primary driver of a Brooke Charter
“generous servings of high-achieving classroom. Schools
The J-Factor energy, passion, Students work harder Springfield
enthusiasm, fun, and when they can see success Preparatory
humor.”1% and when their work is
sprinkled with joyful
moments.
Make expectations clear, Every structure and BOLD Charter School
rational, and logical; system has a purposeful
remind students why they | rationale behind it. When
do what they do and students are clear and
. ground the explanation in | about the rationale behind
Explain N . )
Everything the mission: getting to expectations and
college (future success). understand the reason
behind expectations, they
are much more likely to
be invested and meet the
expectations.
Getting it wrong and then | Building a growth Springfield
getting it right is the mindset and academic Preparatory
fundamental process of resilience depends less on North Star Academy:
Normalize schooling; respond to both | perfection and more on Vailsburg Elementary
Error parts of the sequence as if | effort, especially when School
they were totally and students make mistakes. Memphis RISE

193 Lemov, Doug. Teach Like a Champion 2.0: 62 Techniques That Put Students on the Path to College. San Francisco: Jossey-Bass, 2015.
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constantly reflect on their
mastery and mistakes;
they act on feedback right
away, demonstrating
resilience and growth.

All Hands

Shift rapidly among and When all students are North Star Academy:
involving a wide array of | expected to contribute to Vailsburg Elementary
participants. the learning environment School

by raising their hands,
they are demonstrating
academic engagement and
engaging in the learning
process with the
community. Students
indicate engagement and
enthusiasm for learning
by raising their hands at
every opportunity.

Forte Preparatory

Turn and Talk

Encourage students to
better formulate their
thoughts by including
short, contained pair
discussions - but make
sure to design them for

Turn and talks provide
students with scaffolded
interactions to verbalize
their thoughts and share
their thinking with peers
in a low-risk setting.

Memphis RISE
Nashville Classical
North Star Academy:

Vailsburg Elementary
School

maximum efficiency and
accountability.

Aligned with our commitment to developing critical thinkers through rigor, we will explicitly
adopt thinking routines as part of our instructional framework. Establishing a consistent pattern
of thinking routines will support the cultivation of a culture of thinking and a strong learning
community in all San Leandro Catalyst Collegiate classrooms.

In our Creativity & Design course, thinking routines play a significant role in instruction as they
follow key aspects of the Agency by Design framework for maker-centered learning. Furthermore,
the thinking routines will support the development of the literacy skills outlined in the Common
Core State Standards and California Content Standards. The thinking routines will also
complement our instructional practices of habits of discussion and specific components of our
core instructional taxonomies. Thinking routines will be rolled out with staff in semester 2 or
when individual teachers demonstrate readiness as determined by their current levels of
instructional practice.

Six thinking routines will be emphasized in all classrooms at San Leandro Catalyst Collegiate (see
Figure 46). These thinking routines will nurture critical thinking in the daily lives of all our
learners, preparing them to view the world with a critical lens, challenge inequitable systems,
and create positive change within their communities and beyond.
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Figure 46: Overview of Essential Thinking Routines!%

e Describing Students spend time silently looking at an image or an
e Interpreting artifact. “Seeing” asks students to look, observe, and notice
See-Think- e Wondering carefully before interpreting. “Thinking” instructs students
Wonder to think abouF wha}/t they th1.nk is going on or what they think
they are seeing. “Wondering” provide students with an
opportunity to process new information and identify any
think they are curious to learn more about.
e Describing This is a variation of See-Think-Wonder using only portions
e Inferring of an image. The routine involves looking closely at a small
e Interpreting bit of image that is revealed, revealing more of the image and
Zoom In asking specific questions, and repeating the reveal and
questioning until the whole image has been revealed. This
routine is especially useful for analyzing primary sources for
social sciences.
¢ Connection A text-based routine that helps identify key points of
making complex text for discussion: making connections, asking
e Identifying key challenging questions, identifying key concepts, and
The 4Cs concept considering changes. The routine demands rich texts or
e Raising questions books and works particularly well with nonfiction
e Considering (informational) texts.
implications
I Used to e Reflecting This routine supports students to reflect on their thinking
Think..., ¢ Metacognition about a topic or issue and explore how their thinking evolved
Now I over time. It can be a useful tool when synthesizing new
Think... learning and recognizing cause-and-effect relationships.
Wh e Reasoning with Teachers can insert this question into discussion to encourage
at Makes . . . . .
You Say evidence stud?nts to provide evidence for th.elr ass.ertlons. When used
That? consistently and frequently, discussions deepen and
students’ reasoning skills increase.
e Identifying Designed to identify and probe claims, this thinking routine
generalizations instructs students to draw on an investigation, experience,
Claim- and theories prior knowledge, or reading to make a claim, identify
Support- ¢ Reasoning with support for the claim, and ask a question related to the claim.
Question evidence This routine can be used with text or as a basic structure for
e Making mathematical and scientific thinking.
counterarguments

Learning Setting

San Leandro Catalyst Collegiate will provide a traditional school setting in a facility we identify
and secure during our planning year (2020-21). The physical space of our school and classroom

194 Ritchhart, Ron, et al. Making Thinking Visible: How to Promote Engagement, Understanding, and Independence for All Learners. Jossey

Bass, 2011.
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environments will mirror our school’s college-preparatory mission and vision for an
academically rigorous, values-driven, and creative learning community.

Our college-preparatory culture will be visually represented throughout classrooms and school
hallways. Classroom doors will display banners from local, state, and national colleges and
universities they are named after. Every classroom at San Leandro Catalyst Collegiate will be
named after a college or a university, and the classroom will be decorated with paraphernalia
and color schemes matching those of the named university. Each class cohort will be known by
their future college graduation year. The focus on academic rigor will be seen on bulletin boards
lining the school hallways as well as those in classrooms. For example, students” writing work
will be posted and updated on a hallway bulletin board on a monthly basis to highlight their
growth in writing. Student work from each class that exceeds expectations or demonstrates
significant growth will be displayed inside clear plastic pockets lined against a wall.

Each classroom will be arranged in a similar configuration to support teachers with classroom
arrangement and maximize time spent on instructional practice and intellectual preparation.
Examples of similar furniture, materials, and instructional supplies in classrooms include two U-
shaped half-tables diagonally across from each other for the purpose of small-group instruction,
pull-outs, conferences, and literacy rotations; calendar math pocket charts and alphabet word
walls for grades transitional kindergarten through two; annotation protocols and other literacy
strategies anchor charts for grades three to five; a barometer indicating the number of books
students have read in the year so far; and a classroom rug with various colored circles for Family
Circle.

San Leandro Catalyst Collegiate’s emphasis on a values-driven community will be exemplified
by our CREATE core values, which will be visible throughout our school’s physical space.
Banners with our CREATE core values - curiosity, resilience, enthusiasm, agency, team, and
excellence - will hang above our hallways, with brief statements of behavior written underneath.
For instance, underneath the banner for our core value of agency, the statement “We believe in
ourselves and our ability to make a collective difference,” will be displayed underneath.
Inspirational quotes from diverse leaders aligned to our CREATE core values will be displayed
in our hallways, serving as physical and visible reminders of our core values and what we stand
for as a school community.

In designing our physical space, San Leandro Catalyst Collegiate aims to optimize our school and
classroom environments to convey our school’s critical mission and core beliefs: that all learners
- through rigorous academics, character education, and creative thinking - can excel, thrive, and
create their futures. Our physical space and learning setting will build and reinforce San Leandro
Catalyst Collegiate’s college-preparatory, mission-centered, and values-driven culture,
cultivating and inspiring students and adults to be the best versions of themselves every day.

Special Populations

San Leandro Catalyst Collegiate believes that all students - regardless of background, language

status, learning needs, or zip code - can excel and succeed at high levels. Our education program

is intentionally designed to address and meet the unique learning needs of our specific student

populations, ensuring all students receive a world-class education. In San Leandro, these specific
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student populations include, but are not limited to, students identified as high-achieving, low-
achieving, English learners or emerging bilinguals, historically disadvantaged,
socioeconomically disadvantaged, and students with disabilities.

As a school, we are cognizant that every child enters our school with varying degrees of school
readiness.!% Each child also brings a wide range of abilities, talents, and ways of learning.
Regardless of where each student begins and how they learn, we remain steadfast in our
conviction that all children can and will experience academic success and personal excellence.
San Leandro Catalyst Collegiate will honor every child for what they bring to our school, meet
each child where they are, and support each child to get them where they need to be. As such, we
are committed to designing and differentiating instruction to ensure all students achieve
excellence. Aligned with our unwavering belief that all learners can attain exceptional results, we
will ensure all students receive the supports they need to achieve academic success and personal
excellence in two ways: (1) our curricular and instructional design features, and (2) our robust
multi-tiered system of support (MTSS). Our multi-tiered system of support (MTSS) framework
will be described in detail later in this section.

The following curricular and instructional design features have been proven to be effective in
supporting a range of learners to make significant academic gains: extended day and time,
individualized supports, inclusion model, and family communication and involvement.

¢ Extended Day and Time: We will operate with an extended day (8:00am to 4:00pm) bell
schedule for all grade levels, ensuring ample opportunities to remediate skills or content
knowledge students may not have upon entering school. In addition, we will provide
triple the amount of instructional time in core literacy classes and double the amount of
instructional time in math classes when compared with San Leandro Unified School
District. More time for learning is a research-based practice: “Schools that add 25 percent
or more instructional time to the average New York City traditional public school’s time
have annual math gains that are equal to 0.625 more months than other schools.”*®
Designing our daily schedule to include more time on core content areas offers additional
opportunities for practice and small-group instruction, which are effective practices for
serving students identified as emerging bilinguals and supporting students with unique
learning needs. Over time, these additional minutes add up to additional school days,
which allow students to make up material they may have missed and receive the support
they need to stay on a college-preparatory path.

¢ Individualized Supports: To ensure we provide differentiated, individualized supports
for all learners at San Leandro Catalyst Collegiate, we will leverage data frequently to
assess student progress to mastery, identify strengths and challenges, and act on making
corrections quickly. Providing intentional individualized supports has been touted as an
effective practice for students with special needs, those identified as emerging bilinguals,
as well as students who are high-achieving because the individualized supports meet a

195 Garcia, Emma. 2015. Inequalities at the Starting Gate: Cognitive and Noncognitive Skills Gaps between 2010-2011 Kindergarten
Classmates, Washington, DC: Economic Policy Institute.

19 Fryer, Roland G., Jr. “Learning from the Successes and Failures of Charter Schools.” The Hamilton Project. 2012.

http:/ /student.harvard.edu/fryer/publications/learning-successes-and-failures-charter-schools.
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range of learners in the ways they learn best.®” This data will inform our strategic student
groupings for small-group instruction and 1:1 conferences, which are two critical
components of our workshop instructional model. In addition to our workshop model,
we will leverage Data Days as another avenue of utilizing data to reflect on student
progress and provide corrective instruction based on student need.

¢ Inclusion Model: To the greatest extent possible, we will function with an inclusion
model, providing instruction for students with special needs in the general education class
whenever possible, supported by in-class Learning Specialists during specific core content
areas as well as accommodations to classwork, instructional delivery, and/or the
classroom environment. We will educate all students in general classroom settings in
accordance with the Least Restrictive Environment (LRE) requirements of the IDEA and
in alignment with our belief that students with unique learning needs learn best alongside
peers in general education classes.'®® Recognizing and adhering to the requirements of all
IEPs and 504 plans, we will maximize accommodations, minimize modifications, and
provide optimal support within the general education classroom through our 1.5-teacher
model and additional inclusionary supports. When appropriate, and when an IEP calls
for out-of-class services, students will receive instruction one-on-one or in small groups
from a Learning Specialist or contracted service provider such as a Speech & Language
Pathologist.

¢ Family Communication and Involvement: San Leandro Catalyst Collegiate believes
families play a vital role in the success of students. As such, we will regularly
communicate with families to reinforce learning habits, goals, and skills at home. We will
hold family conferences (grades TK-2) and student-led conferences (grades 3-5) three
times a year, organize monthly cafecitos in collaboration with Catalyst Collegiate Family
Champions, host Family Workshop Nights at least four times a year, and communicate
with families through email, phone, text, mail, or in-person on a weekly basis. Having a
comprehensive family communication and involvement program is cited as “a key to
addressing the school dropout crisis... foster[ing] higher educational aspirations and more
motivated students,” **° particularly those coming from disadvantaged backgrounds.

The supports listed above are not exhaustive. Additional strategies will be incorporated into
instructional practices, operational systems, and curriculum design as needed in order to meet
the needs of all learners at San Leandro Catalyst Collegiate. As necessary, we will contract with
third-party consultants to facilitate professional development for our teachers and provide direct
services to students to ensure every student receives robust supports, allowing them to thrive as
learners and reach their learning goals.

The second component of our student support system is our MTSS program, which is used by all
students. The program is detailed below, under
. This practice has also been proven to be highly effective with specific subgroups of

197 O'Reilly, F., N. Brigham, and T. G. Loeb. “Reflecting on Success: A Synthesis of Effective Practices of Title ] Commendation
Schools Receiving Dissemination Grants.” Evidence-Based Education Research & Evaluation (EBERE), LLC. 2013.
198 Tbid.

199 Jeynes, W.H. 2003. A meta-analysis: The effects of parental involvement on minority children’s academic achievement. Education
& Urban Society 35(2): 202-218.
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students: students with special needs, emerging bilinguals or English learners, students from
low-income households or underserved backgrounds, and students above grade-level or
identified as gifted.

Plan for Students Not Meeting Student Outcomes

San Leandro Catalyst Collegiate holds high expectations for all students, believes all students can
excel, and is committed to working with students who are not meeting outcomes to support them
to achieve at expected levels. In traditional classrooms, students who are lagging behind or
students who are surpassing their peers often require differentiated instruction responsive to
their needs as learners. The curricular and instructional design features at San Leandro Catalyst
Collegiate allow each learner to be engaged and challenged, as all learners will have access to
individualized supports through our workshop model, small-group instruction, and 1.5-teacher
model. By design, then, our school’s core belief regarding individualized supports ensures all
students receive instruction and master content based on their unique needs and learning styles
- whether they require intervention or acceleration.

To support learners not meeting student outcomes, San Leandro Catalyst Collegiate will employ
a comprehensive multi-tiered system of support (MTSS) program to monitor student
development academically, behaviorally, and socioemotionally and to implement interventions
as needed to ensure all students meet expected levels of performance and excel academically,
behaviorally, and socioemotionally. We will proactively and diligently address academic,
behavioral, and socioemotional challenges to prevent gaps from widening or becoming
magnified. By carefully identifying students in need of additional support, purposefully planning
strategic interventions, and consistently implementing MTSS, San Leandro Catalyst Collegiate
will ensure all our students experience academic, behavioral, and social success.

Our framework for supporting the academic, behavioral, and social success of all our students
originates from California’s multi-tiered system of support (MTSS). Elements of our MTSS are
also influenced by high-performing schools across the country with proven models of educating
and supporting all students, including The Mission Preparatory School and Springfield
Preparatory Charter School. San Leandro Catalyst Collegiate’s MTSS program will allow us to
systematically monitor and assist students who are struggling, not meeting expected levels of
performance, and/or may need additional support in other areas of development (e.g.,
socioemotional, language, etc.).

MTSS is a multi-faceted and comprehensive framework that integrates both Response to
Instruction and Intervention (Rtl?) and Positive Behavioral Interventions and Supports (PBIS) and
aligns these supports to produce one coherent, systematic support system serving the whole
child.20 This framework encompasses evidence-based principles and practices from
Implementation Science, Universal Design for Learning, and the Whole Child approach, among
others. Effective MTSS are contingent on quality universal screenings, strategic data-driven
decision-making, consistent progress-monitoring, and productive problem-solving teams

200 “Multi-Tiered System of Supports.” Multi-Tiered System of Supports - Curriculum Resources (CA Dept of Education), California
Department of Education , https:/ /www.cde.ca.gov/ci/cr/ri/.
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focused on achieving learning and social outcomes for all students, including those who are gifted
and high achievers, English learners, students with disabilities, students living in poverty, and
students of all racial and ethnic backgrounds. Although Rtl2 addresses the academic learning of
students and PBIS focuses on the socioemotional and behavioral learning of students, the
integration of both into MTSS ensures that all our supports are coherently aligned to serve every
student at San Leandro Catalyst Collegiate in every possible way. A diagram of our MTSS is in
Figure 47.201

Figure 47: MTSS Framework Inclusive of RtI2 and PBIS

This comprehensive prevention system allows the early identification of learning, behavioral, and
socioemotional challenges, which, in turn, results in proactive intervention supports for students
who are at risk for long-term learning challenges. An effective MTSS aims to minimize the risk of
long-term negative learning outcomes by responding effectively, quickly, and efficiently to
documented learning, behavioral, or socioemotional gaps and ensuring appropriate
identification of students with disabilities.

At San Leandro Catalyst Collegiate, our MTSS encompasses three tiers of prevention, which
represent a continuum of supports. Examples of support provided can be found in Figure 48.
These tiers include:

e Tier 1: All students receive high-quality core instruction differentiated and responsive to
their needs.

e Tier 2: Some students may require evidence-based intervention supports of moderate
intensity specifically targeted to address specific skill gaps around learning, behavior, or
socioemotional skills.

201 “Module 2: What Is MTSS?” Module 2: What Is MTSS?: MTSS, Granite School District,
https:/ / graniteschools.instructure.com/ courses /797211 / pages/ module-2-what-is-mtss.
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Tier 3: A small number of students may not make adequate progress with both Tier 1 and
Tier 2 supports and will require more individualized interventions of high intensity to
respond to their specific gaps around learning, behavior, or socioemotional skills.

Figure 48: Overview of Multi-Tiered System of Support (MTSS) Program Supports

Differentiation Integrated
within Curriculum and

Classroom-Based and
Schoolwide Positive
Behavior Interventions and

Schoolwide Socioemotional
& Character Education
Curriculum and Positive

Instruction Supports (PBIS) School Climate
Behavior Support Plan
Academic Support (BSP) and Case Social Skills Group
Management
3 Academic Intervention Behavior Intervention Plan Counseling Referral

(BIP) and Case Management

Our MTSS program will be driven by our Student Support Team (SST). In Year 1, our School
Director, Learning Specialist, and applicable external contractors (e.g., Speech & Language
Pathologist, Counselor, etc.) will make up our SST, with our School Director overseeing the
process. In Year 2 and beyond, the SST will be joined by our ELD Teacher and Dean of Curriculum
& Instruction, and our School Director will be transitioning the management of the SST to our
Learning Specialist. In Year 3 and beyond, our Manager of Student Supports, will be a new
addition to the SST, with full team management by the Manager of Student Supports. Teachers,
staff members, and families will also be invited to team meetings concerning supports for specific
students. San Leandro Catalyst Collegiate’s SST will meet every other week to review assessment
and observation data and determine which students require additional interventions and
supports. We will also develop a referral process, which will allow any staff member, teacher, or
family member to request an SST meeting regarding a specific child. Teachers and families will
join these meetings to share insight and offer recommendations to the SST in the development of
a support plan for the student.

Every other week, teachers will meet in Grade-Level Team Huddles during weekly professional
development to identify students who are experiencing academic, behavioral, and/or
socioemotional challenges based on schoolwide and classroom-based data and develop an action
plan that includes research-based Tier 1 strategies to support the identified students. If Tier 1
classroom-level interventions are not effective, teachers and staff can refer a child for discussion
at the next SST meeting. Teachers and family members of the child will be invited to this meeting
to formulate a support plan for the child of concern. Prior to this initial meeting, the SST will ask
all adults directly working with the child to fill out a Present Levels of Performance (PLoP)
Google form. The feedback and insight collected from this form will be shared and discussed
during the first SST meeting for the specific child. The data from the PLoP form will also inform
the goals and aligned interventions of the support plan.

The SST will collectively develop a strategic plan to support the child, outlining areas of strengths,
areas of concern, and selected interventions. The team will agree on 1-2 Tier 2 strategies to
implement across classrooms and the school for at least six weeks. One team member of the SST
will be the point person for consistent weekly monitoring of implementation and effectiveness of
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strategies based on measurable outcomes agreed upon by the team during the initial meeting. A
sample SST tracker for monitoring weekly progress of implementation and effectiveness of
strategies for a specific student at San Leandro Catalyst Collegiate is shown below in Figure 49.

Figure 49: Sample Student Support Team (SST) Tracker for a Specific Student

Mtg1 (02/18) (02/25) (03/04) (03/11) (03/18) (03/25) Mtg2
I —
Student X will speak in complete
sentences (habits of discussion) at least 4
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Student X will also use cne text-based
evidence in writing at least 3 out of 5
opportunities of the week.

Participation Out of 5 Opps. (80%)

Goal 2

Mathematics

Reading

Language
Writing
Speaking and Llstening

Quarter Grades -
Science

Social Sciences

Creativity & Design

Character Education

Physical Education

To promote transparency, streamline communication, and share progress-monitoring results
with all relevant stakeholders, the appointed person on the SST for the specific child will also
send out an e-mail at the end of the week to all pertinent stakeholders. No more than six weeks
will pass before the SST will meet a second time to assess whether the interventions were effective
overall in meeting the needs of the child. The SST can always check in earlier if the interventions
selected do not require long-term data analysis (e.g., when a student simply needs to be given a
hearing screen). If the interventions were effective, then the interventions will continue to ensure
the child demonstrates growth and meets the expected levels of performance by the target date.
If the interventions were ineffective, then the SST, joined by the child’s teachers and family, will
discuss, brainstorm, and select additional Tier 2 strategies and add Tier 3 strategies.

A similar process is followed for the weekly monitoring of implementation and effectiveness of
Tier 3 strategies based on measurable outcomes agreed upon by the team during the second
meeting. At the conclusion of three weeks, the SST will meet a third time to assess whether the
interventions were effective overall in meeting the needs of the child. If the interventions were
effective, then the interventions will continue to ensure the child demonstrates growth and meets
the expected levels of performance by the target date. If the interventions were ineffective, the
SST will recommend a special education evaluation to assess whether an Individualized
Education Program (IEP) is necessary to address academic needs, recommend a behavior
intervention plan (BIP) to respond to behavioral needs, or refer the child for external or internal
counseling services to meet socioemotional needs. As necessary, we will contract with third-party
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consultants to facilitate professional development for our teachers and provide direct services to
students to ensure every student receives robust supports, allowing them to thrive as learners
and reach their learning goals.

Plan for Students Exceeding Student Outcomes

San Leandro Catalyst Collegiate is committed to supporting all learners in excelling and thriving
in our educational program. This includes students who are identified as high-achieving or gifted
and talented. San Leandro Catalyst Collegiate will follow the same diligent and rigorous
identification strategy for students considered to be academically advanced as we will with all
students with special needs. Students who are academically high-achieving will be identified
through multiple data points: teacher recommendation, progress reports, report cards,
assessment scores (e.g., STEP literacy, MAP, CAASPP English language arts/literacy, CAASPP
mathematics, etc.), and other measures.

To provide an appropriate, high-quality educational program to students identified as
academically advanced, research indicates that such students require challenge and targeted
support to further develop their capacities and interests.22 Students identified as high-achieving
must also receive personalized instruction that meets their zone of proximal development. We
will tailor instruction in ways that appropriately match the pace and skill level of students
identified as academically advanced. These include individualized supports, workshop model,
family communication and involvement, and interdisciplinary projects.

¢ Individualized Supports: To ensure we provide differentiated, individualized supports
for all learners at San Leandro Catalyst Collegiate, we will leverage data frequently to
assess student progress to mastery, identify strengths and challenges, and act on making
corrections quickly. Providing intentional individualized supports has been touted as an
effective practice for students with special needs, those identified as emerging bilinguals,
as well as students who are high-achieving, because the individualized supports meet a
range of learners in the ways they learn best.**® This data will inform our strategic student
groupings for small-group instruction and 1:1 conferences, which are two critical
components of our workshop instructional model. In addition to our workshop model,
we will utilize Data Days as another avenue of utilizing data to reflect on student progress
and provide corrective instruction based on student need.

¢ Family Communication and Involvement: San Leandro Catalyst Collegiate believes
families play a vital role in the success of students. As such, we will regularly
communicate with families to reinforce learning habits, goals, and skills at home. We will
hold family conferences (grades TK-2) and student-led conferences (grades 3-5) three
times a year, organize monthly cafecitos in collaboration with Catalyst Collegiate Family
Champions, host Family Workshop Nights at least four times a year, and communicate
with families through email, phone, text, mail, or in-person on a weekly basis. Because
our school will maintain a comprehensive family communication and involvement

202 “Supporting Gifted Children.” Supporting Gifted Children | National Association for Gifted Children, National Association for Gifted
Children, http:/ /www.nagc.org/resources-publications/resources/supporting-gifted-children.

203 O'Reilly, F., N. Brigham, and T. G. Loeb. “Reflecting on Success: A Synthesis of Effective Practices of Title ] Commendation
Schools Receiving Dissemination Grants.” Evidence-Based Education Research & Evaluation (EBERE), LLC. 2013.
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program, San Leandro Catalyst Collegiate “parents can engage with their children to
provide rich stimulation and learning experiences and discover ways to partner with
schools and resources in the broader community to nurture their child’s specialized
learning needs.”?%

¢ Interdisciplinary Projects: At San Leandro Catalyst Collegiate, we believe that creativity
drives student agency. Our Creativity & Design course will integrate cross-disciplinary
design projects that offer students the opportunity to apply and demonstrate mastery of
essential principles and practices of Creativity & Design as well as core content knowledge
and skills of another course, such as English language arts, mathematics, science, and
social sciences. These interdisciplinary design projects meet the needs of learners who are
identified as high-achieving. Allen Repko asserts that “interdisciplinary instruction
fosters advances in cognitive ability and other educational researchers have identified a
number of distinct educational benefits of interdisciplinary learning including gains in the
ability to recognize bias, think critically, tolerate ambiguity, and acknowledge and
appreciate ethical concerns.”?®

Plan for Students with Special Needs

San Leandro Catalyst Collegiate is committed to serving all learners and will not discriminate in
admission and enrollment practices against students having or who are suspected to have special
needs. We will educate students with disabilities in the least restrictive environment (LRE)
alongside peers without disabilities to the extent appropriate and allowed by each student’s
Individualized Education Program (IEP). Aligned with our deep belief that all students can excel
at high levels given the appropriate supports, San Leandro Catalyst Collegiate will provide an
inclusive model to the greatest extent possible for students receiving special education services.

San Leandro Catalyst Collegiate recognizes its responsibility to enroll and support all students,
regardless of disability, and pledges to work in cooperation with the San Leandro Unified School
District and/ or a Special Education Local Plan Area (SELPA) to ensure that a free and appropriate
education is provided to all students with exceptional needs. Our special education program will
provide a Free and Appropriate Public Education (FAPE) and will offer students a wide range of
services to ensure their academic success in accordance with our mission and all applicable
special education laws at the state and federal levels, including, but not limited to, Title II of the
Americans with Disabilities Act of 1990 (ADA), the Individuals with Disabilities Education Act
(IDEA), Section 504 of the Rehabilitation Act of 1973 (Section 504), and any other civil rights laws
enforced by the U.S. Department of Education Office of Civil Rights (OCR). We assure that San
Leandro Catalyst Collegiate complies with AB 602, San Leandro Unified School District
guidelines, and all California laws pertaining to students with special needs.

The following description of how special education and related services will be provided and
funded is being proposed by San Leandro Catalyst Collegiate for the sole purpose of providing a
reasonably comprehensive description of the special education program in the charter petition,

204 “Supporting Gifted Children.” Supporting Gifted Children | National Association for Gifted Children, National Association for Gifted
Children, http:/ /www.nagc.org/resources-publications/resources/supporting-gifted-children.

205 “Why Teach with an Interdisciplinary Approach?” Interdisciplinary Approaches to Teaching, Science Education Resource Center
@ Carleton College, 29 Jan. 2019, https:/ /serc.carleton.edu/econ/interdisciplinary/why.html.
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in accordance with California Ed. Code § 47605(b). As long as San Leandro Catalyst Collegiate
operates as a school of the San Leandro Unified School District for special education purposes
(pursuant to California Ed. Code § 47641(b)), the specific manner in which special education and
related services will be provided and funded shall be set forth in a Memorandum of
Understanding (MOU), delineating the respective responsibilities of San Leandro Catalyst
Collegiate and the San Leandro Unified School District. The language that follows is not meant
to preclude alternative arrangements between the San Leandro Unified School District and San
Leandro Catalyst Collegiate as agreed upon in the MOU.

San Leandro Catalyst Collegiate shall initially be deemed, by default, a public school of San
Leandro Unified School District for purposes of special education, pursuant to California Ed.
Code § 47641(b). However, San Leandro Catalyst Collegiate reserves the right to apply and
become an independent Local Education Agency (LEA) member in a SELPA for purposes of
special education. In this case, San Leandro Catalyst Collegiate will make written verifiable
assurances that it will become an independent LEA and, upon acceptance into a SELPA, will be
an independent LEA member of that SELPA pursuant to California Ed. Code § 47641(a). A
change in LEA status or SELPA membership shall not require a material revision of this charter.

So long as San Leandro Catalyst Collegiate operates as a public school of the San Leandro Unified
School District for purposes of providing special education and related services under the IDEA
pursuant to California Ed. Code § 47641(b), in accordance with California Ed. Code § 47646 and
Section 1414, Title 20 of the United States Code, the San Leandro Unified School District will
provide an equitable share of special education services and/or funding for students enrolled at
San Leandro Catalyst Collegiate, to the extent required by law and as specified in the MOU.

San Leandro Catalyst Collegiate agrees to collaborate with the San Leandro Unified School
District to respond to inquiries and request and provide access to information and records, as
needed, and shall be responsible for maintaining confidentiality of student records.

1. Child Find

San Leandro Catalyst Collegiate understands its responsibility to ensure that all children with
disabilities who need special education and related services are identified, located, and evaluated,
regardless of the severity of the disability. San Leandro Catalyst Collegiate will implement a
MTSS framework prior to referring a child for an evaluation under IDEA. However, San Leandro
Catalyst Collegiate shall ensure that child find identification occurs in a timely manner and that
no procedures or practices result in delaying or denying this identification. A parent/guardian
or San Leandro Catalyst Collegiate staff member may request an initial evaluation at any time to
determine if the child is a child with a disability, regardless of whether the child has participated
in an RTI/MTSS framework. Special education referrals shall be made only after general
education supports and interventions have been considered and provided, as appropriate. San
Leandro Catalyst Collegiate may choose to refer a student for services through the provisions of
a Section 504 plan, if appropriate. No assessment or evaluation will be used for admission
purposes.
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So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, in order to comply with state and federal Child Find
requirements, San Leandro Catalyst Collegiate will follow the applicable San Leandro Unified
School District policies and procedures to identify students who may have a disability that
qualifies them to receive special education services. San Leandro Catalyst Collegiate will
collaborate with the San Leandro Unified School District to ensure timely transfer of
Individualized Education Program (IEP) records and will utilize San Leandro Unified School
District policies, procedures, and forms to appropriately identify and refer students for special
education.

2. Referral for Assessment

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. San Leandro Catalyst Collegiate’s
internal method for referral for assessment will be the Student Support Team (SST) process.
Parents/guardians will be informed that special education and related services are provided at
no cost to them.

The parent/guardian of any student suspected of needing or qualifying for special education
services may make a referral for an evaluation. If the referral is made verbally, San Leandro
Catalyst Collegiate shall assist parent/guardian to submit a request in writing. So long as San
Leandro Catalyst Collegiate operates as a school of San Leandro Unified School District for special
education purposes, and unless otherwise agreed to in the MOU, San Leandro Catalyst Collegiate
will notify the San Leandro Unified School District within two (2) days of any such referrals and
will work collaboratively with the San Leandro Unified School District to respond to the request
in writing within fifteen (15) days.

If San Leandro Catalyst Collegiate, in collaboration with San Leandro Unified School District,
concludes that an assessment is appropriate, the parent/guardian will receive a written
Assessment Plan within fifteen (15) days. The parent/guardian will be given at least fifteen (15)
days to provide written consent to the Assessment Plan. Assessments will be done only upon
receipt of written parent/guardian permission. The assessment will be completed and an
Individualized Education Program (IEP) meeting held within sixty (60) days of receipt of the
parent’s/guardian’s written consent for assessment.

3. Assessment

So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, and unless otherwise agreed to in the MOU, upon receipt
of signed Assessment Plan, San Leandro Unified School District will be responsible for
conducting special education assessments in all areas of suspected disability if deemed
appropriate by San Leandro Unified School District. San Leandro Catalyst Collegiate will work
collaboratively with the San Leandro Unified School District to conduct an evaluation.
Assessment procedures will be conducted in the student’s primary language, and San Leandro
Catalyst Collegiate will work with the San Leandro Unified School District to provide an
interpreter, if needed. The School Director will be responsible for gathering all pertinent
information and sharing such information with San Leandro Unified School District, as needed.

-140 -

o



4. Development and Implementation of IEP

Every student who is assessed for special education will have an IEP that documents assessment
results and eligibility determination for special education services. So long as San Leandro
Catalyst Collegiate operates as a school of San Leandro Unified School District for special
education purposes, San Leandro Catalyst Collegiate will work with San Leandro Unified School
District to develop IEPs and to provide modifications, accommodations and services pursuant to
each student’s IEP. The school will seek to include all students with disabilities in the Least
Restrictive Environment (LRE) with non-disabled peers to the maximum extent appropriate.
However, if a student’s IEP team determines that the student requires placement outside of a
general education classroom, the school will work with San Leandro Unified School District, to
provide the necessary placement and/or services.

San Leandro Catalyst Collegiate views the parent/guardian as a key stakeholder in these
meetings and will make every effort to accommodate parents” schedules and needs so that they
will be able to participate effectively on the IEP team. The school, in collaboration with San
Leandro Unified School District, will provide an interpreter, if necessary, to ensure that all
parents and/or guardians understand and can participate in the IEP process.

A copy of the IEP will be given to the parent/guardian in accordance with state and federal laws.
Upon the parent or guardian’s written consent, the IEP will be implemented by San Leandro
Catalyst Collegiate, in cooperation with the San Leandro Unified School District as agreed upon
in the MOU.

5. IEP Review

The IEP team will formally review the student’s IEP at least once a year to determine how the IEP
is meeting his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a
formal review of the IEP once every three (3) years, in which the student is reassessed and the
IEP is reviewed as part of an overall comprehensive reevaluation of the student’s progress. So
long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, and unless otherwise agreed to in the MOU, San Leandro
Unified School District shall be responsible for conducting IEP reviews and determining
necessary supports, services, placements, in accordance with San Leandro Unified School District
policies and procedures.

If a parent/guardian or faculty member feels the student’s educational needs are not being met,
they may request a reassessment or a review of the IEP by the IEP team at any time during the
year via written notice to San Leandro Catalyst Collegiate. The school will work with the San
Leandro Unified School District to respond to the request. Unless otherwise specified on the
student’s IEP, parents/guardians will be informed of the student’s progress toward meeting
annual goals and whether the student is expected to meet his/her annual goals in accordance
with the San Leandro Unified School District’'s policies and procedures and using the San
Leandro Unified School District’s forms.

6. Instructional Services, Supports, and Strategies for Special Education
So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, San Leandro Catalyst Collegiate shall collaborate with the
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San Leandro Unified School District to provide specialized instruction and services in accordance
with each student’s IEP and as agreed upon in the MOU.

San Leandro Catalyst Collegiate will comply with the federal mandate of the least restrictive
environment (LRE), meaning that the school will make every attempt to educate students who
require special education services alongside their peers who do not. San Leandro Catalyst
Collegiate will mainstream all of its students receiving special education services to the extent
appropriate and allowed by each individual student’s IEP, offering a comprehensive inclusion
program that includes individualized student supports, 1.5-teacher model, workshop model, and
small-group instruction through San Leandro Catalyst Collegiate’s extended day and year. Each
student’s IEP requires different kinds of modifications for instruction and services. Therefore, the
educational strategies of the IEP will be built around the student’s needs and how these fit within
the general educational program of the school. The instruction outlined in each student’s IEP will
be delivered by personnel qualified to do so. San Leandro Catalyst Collegiate reserves the right
to contract with agencies and vendors outside of San Leandro Unified School District, when
appropriate, to secure special education services, including administrative support services.

7. Interim and Initial Placements of New Students

San Leandro Catalyst Collegiate shall comply with California Ed. Code § 56325 with regard to
students transferring into San Leandro Catalyst Collegiate within the academic school year. So
long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, if a student enrolls at San Leandro Catalyst Collegiate
with an existing IEP, San Leandro Catalyst Collegiate will notify the San Leandro Unified School
District, in accordance with any applicable San Leandro Unified School District policies. An IEP
meeting will be convened within thirty (30) days of enrollment to review the existing IEP, discuss
the student’s present levels of performance and needs, and offer an appropriate placement and
services. Prior to such meeting and pending agreement on a new IEP, San Leandro Catalyst
Collegiate shall work with the San Leandro Unified School District to implement the existing IEP
at San Leandro Catalyst Collegiate and offer services comparable to those in the existing IEP, or
as otherwise agreed by the parent/guardian.

8. Staffing

So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for purposes of special education, San Leandro Unified School District will hold ultimate
responsibility for providing special education services, unless otherwise agreed upon in the
MOU. San Leandro Catalyst Collegiate is committed to cooperating with the San Leandro Unified
School District to ensure that all IEPs are properly implemented and all students requiring
services are adequately served. The details of division and coordination of special education
staffing and services shall be specified in an MOU between San Leandro Catalyst Collegiate and
San Leandro Unified School District.

9. Professional Development

San Leandro Catalyst Collegiate administrators, general and special education teaching staff, as
well as other appropriate faculty and staff members will attend professional development and/ or
training meetings necessary to comply with state and federal special education laws, including
training sponsored by the San Leandro Unified School District and/or SELPA.
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So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, San Leandro Unified School District agrees to allow San
Leandro Catalyst Collegiate staff access to all special education related professional development
opportunities that are available to other employees of the San Leandro Unified School District.

Staff at San Leandro Catalyst Collegiate will receive school-site professional development and
training specifically for special education, which may be contracted through external partners. In
Year 3 and beyond, the Manager of Student Supports will facilitate and lead school-site
professional development and training. Topics for school-site special education professional
development and training may include accommodations and modifications, adapting curriculum
for students with special needs, annual and triennial reviews, anxiety disorders, attention deficit
hyperactivity disorder (ADHD), auditory professing disorders, autism, behavior intervention
strategies, cognitive disabilities, dyslexia, early intervention and preschool assessment, and
emotional disturbance. During professional development, teachers will examine academic data
by subgroup, including students with special needs, and develop action plans to support student
mastery.

10. Reporting

San Leandro Catalyst Collegiate, in collaboration with San Leandro Unified School District or
SELPA where appropriate, will collect and maintain the following information on disabled
students as required by IDEA:

* A calculation of all school-age students with disabilities being provided special education
services by age, grade, category of disability and the number of students with disabilities
who are English learners;

* The number of students provided with test modifications and the types and the number
of students exempted from Statewide assessments;

* The settings in which students with disabilities receive their services, specifically
including the portion of the school day they receive services with non-disabled peers and
time away from the regular classroom;

* The number of students with disabilities suspended “in-school” and out-of-school,
organized by disability and length of suspensions; and

* The basis of exit from San Leandro Catalyst Collegiate of students with disabilities (i.e.,
attainment of diploma and type, declassified, moved, etc.).

All necessary procedures and practices to ensure confidentiality and accurate/timely reporting
will be the responsibility of the School Director at San Leandro Catalyst Collegiate. The School
Director will ensure that a central file with all special education evaluation material and IEPs are
maintained and that this file is locked and confidential, in accordance with IDEA guidelines. The
School Director will oversee access to these records and will be responsible for ensuring that all
providers responsible for the implementation of a student’s IEP will have access to a copy of the
IEP and will be informed of their specific responsibilities in implementing the IEP.

11. Procedural Safeguards

Parents or guardians of students with IEPs at San Leandro Catalyst Collegiate must give written
consent for the evaluation and placement of their child, be included in the decision-making
process when change in placement is under consideration, and be invited, along with teachers, to
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conferences and meetings to develop their child’s IEP.

The school will provide the parent with a written Notice of Procedural Safeguards, which will
include information on the procedure to initiate both formal and informal dispute resolutions, at
least once per year. San Leandro Catalyst Collegiate will utilize the Notice of Procedural
Safeguards used by the San Leandro Unified School District or SELPA in which it is a member.

So long as San Leandro Catalyst Collegiate operates as a school of San Leandro Unified School
District for special education purposes, concerns or disagreements raised by parents/guardians
will be acknowledged by the school within five (5) days. San Leandro Catalyst Collegiate work
with the San Leandro Unified School District to arrange a meeting between the
parents/guardians, the school, and San Leandro Unified School District staff to seek resolution
of the disagreement. If a disagreement or concern persists, parents or guardians have the right to
initiate a due process hearing to challenge a decision regarding the identification, evaluation, or
educational placement of their child.

12. Dispute Resolution

So long as San Leandro Catalyst Collegiate operates as a school of the San Leandro Unified School
District for special education purposes, in the event that a parent/guardian files a request for a
due process hearing or request for mediation, the San Leandro Unified School District and San
Leandro Catalyst Collegiate shall work together to defend the case.

In the event that the San Leandro Unified School District determines that legal representation is
needed, the San Leandro Catalyst Collegiate agrees that it shall be jointly represented by legal
counsel of San Leandro Unified School District’s choosing. San Leandro Unified School District
may initiate a due process hearing or request for mediation with respect to a student enrolled in
San Leandro Catalyst Collegiate if the San Leandro Unified School District determines such action
is legally necessary or advisable. San Leandro Catalyst Collegiate agrees to cooperate fully with
San Leandro Unified School District in such a proceeding. San Leandro Catalyst Collegiate
understands that the San Leandro Unified School District shall have sole discretion to settle any
matter in mediation or due process. The San Leandro Unified School District shall also have sole
discretion to file an appeal from a due process hearing or take other legal action involving any
San Leandro Catalyst Collegiate student.

13. Complaint Procedures

Parents or guardians also have the right to file a complaint with San Leandro Unified School
District and/or California State Department of Education if they believe that the school has
violated federal or state laws or regulations governing special education.

If San Leandro Catalyst Collegiate makes written verifiable assurances that it will become an
independent local educational agency (LEA) pursuant to California Ed. Code § 47641(a), San
Leandro Catalyst Collegiate will assume full responsibility for providing special education and
related services to eligible charter school students, in accordance with state and federal law.

San Leandro Catalyst Collegiate will follow policies and procedures of the SELPA it belongs to
and shall utilize SELPA forms and information systems necessary to identify and serve students
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who qualify for special education. San Leandro Catalyst Collegiate agrees to collaborate with the
SELPA to respond to inquiries and request and provide access to information and records, as
needed, and shall be responsible for maintaining confidentiality of student records.

1. Child Find

San Leandro Catalyst Collegiate understands its responsibility to ensure that all children with
disabilities who need special education and related services are identified, located, and evaluated,
regardless of the severity of the disability. San Leandro Catalyst Collegiate will implement a
multi-tiered instructional and support framework, often referred to as RTI or MTSS, prior to
referring a child for an evaluation under IDEA. However, San Leandro Catalyst Collegiate shall
ensure that child find identification occurs in a timely manner and that no procedures or practices
result in delaying or denying this identification. A parent/guardian or San Leandro Catalyst
Collegiate staff member may request an initial evaluation at any time to determine if the child is
a child with a disability, regardless of whether the child has participated in an RTI/MTSS
framework. Special education referrals shall be made only after general education supports and
interventions have been considered and provided, as appropriate. San Leandro Catalyst
Collegiate may also choose to refer a student for services through the provisions of a Section 504
plan, if appropriate. No assessment or evaluation will be used for admission purposes.

If San Leandro Catalyst Collegiate becomes an independent LEA for special education purposes,
San Leandro Catalyst Collegiate shall be solely responsible for compliance with state and federal
Child Find requirements. San Leandro Catalyst Collegiate shall implement policies and
procedures of the SELPA in which it is a member to ensure timely identification and referral of
students suspected of having a disability.

2. Referral for Assessment

The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as
provided in Section 1414, Title 20 of the United States Code. San Leandro Catalyst Collegiate’s
internal method for referral for assessment will be the Student Support Team (SST) process.
Parents/guardians will be informed that special education and related services are provided at
no cost to them.

If San Leandro Catalyst Collegiate operates as an independent LEA for special education
purposes, then, in the event that San Leandro Catalyst Collegiate receives a written request for
evaluation, it will be solely responsible for working with the parent/guardian to address the
request and shall follow SELPA policies, procedures, and timelines. San Leandro Catalyst
Collegiate shall respond to a written request for assessment within fifteen (15) days.

If San Leandro Catalyst Collegiate concludes that an assessment is appropriate, the
parent/ guardian will receive a written Assessment Plan within fifteen (15) days. The parent will
be given at least fifteen (15) days to provide written consent to the Assessment Plan. Assessments
will be done only upon receipt of written parent/guardian permission. The assessment will be
completed and an Individualized Education Program (IEP) meeting held within sixty (60) days
of receipt of the parent’s/guardian’s written consent for assessment.
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3. Assessment

If San Leandro Catalyst Collegiate operates an LEA for special education, San Leandro Catalyst
Collegiate shall be solely responsible for conducting special education assessments deemed
necessary and appropriate by San Leandro Catalyst Collegiate. The School Director will be
responsible for gathering all pertinent information and arranging for assessments to be conducted
in all areas of suspected disability.

Information gathered will be used as tools to determine the student’s disability, eligibility for
services, and determining the nature and extent of required services. The types of assessments
that may be used for determining eligibility for specialized instruction and services will include,
but not limited to:

* Individual testing;

¢ Teacher observations;

¢ Interviews;

* Review of school records, reports, and work samples; and
* Parent input.

San Leandro Catalyst Collegiate will follow the following assessment guidelines:

* Parents or guardians of any student referred for assessment must give their written
consent for the school to administer the assessment;

* The assessment will be completed and an Individualized Education Program (IEP)
meeting held within sixty (60) days of receipt of the parent’s written consent for
assessment;

* The student must be evaluated in all areas related to his/her suspected disability;

* Assessments must be conducted by a person with knowledge of the student’s suspected
disability and administered by trained and knowledgeable personnel and in accordance
with any instructions provided by the producer of the assessments. Individually
administered tests of intellectual or emotional functioning must be administered by a
credentialed school psychologist;

* Assessments will be selected and administered so as not to be racially, culturally, or
sexually discriminatory;

* Assessments will be delivered in the student’s primary language, and a qualified
interpreter will be provided if needed;

* Assessment tools must be used for purposes for which the assessments or measures are
valid and reliable; and

* Assessments will be adapted as necessary for students with impaired sensory, physical or
speaking skills; and

* A multidisciplinary team will be assembled to assess the student, including a teacher
knowledgeable in the disability.

If a conflict with SELPA policies and procedures exists, then SELPA policies and procedures will
govern.

Upon completion of the assessment, an IEP team will be assembled to review the results of the
assessment and determine the student’s eligibility for special education. San Leandro Catalyst
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Collegiate will be responsible for scheduling, coordinating and facilitating the IEP meeting.
Educators qualified to interpret test results will present the assessment data at the IEP meeting.
Parents/guardians will be provided with written notice of the IEP meeting, and the meeting will
be held at a mutually agreeable time and place.

4. Development and Implementation of IEP

Every student who is assessed for special education will have an IEP that documents assessment
results and eligibility determination for special education services. If San Leandro Catalyst
Collegiate operates an LEA for special education, San Leandro Catalyst Collegiate shall be solely
responsible for ensuring that all aspects of the IEP and school site implementation are maintained.
San Leandro Catalyst Collegiate will provide modifications and accommodations outlined within
each individual’s IEP and serve each student in the Least Restrictive Environment (LRE).

Each student who has an IEP will have an IEP team that oversees the IEP Development,
implementation and progress of the student. All decisions concerning the special education
programs and services to be provided to a student with a disability are to be made by the IEP
team. The IEP team will include all of the following members:

* The parent or guardian of the student for whom the IEP was developed;

* The student, if appropriate;

* The School Director and/or the Manager of Student Supports (in Year 3 and beyond);

* At least one (1) Special Education teacher;

* A General Education teacher who is familiar with the curriculum appropriate to that
student, if the student is, or may be, participating in the general education environment;

* A SELPA Special Education Representative, if appropriate;

* If the child was recently assessed, the individual who conducted the assessment or who
is qualified to interpret the assessment results;

* Others familiar with the student may be invited as needed.

San Leandro Catalyst Collegiate will provide an interpreter, if necessary, to ensure that all parents
and/or guardians understand and can participate in the IEP process. If a parent cannot attend
the IEP meeting, the school will ensure his/her participation using other methods, such as
conferencing by telephone or meeting at the parent’s home.

A copy of the IEP will be given to the parent/guardian in accordance with state and federal laws.
Upon the parent or guardian’s written consent, the IEP will be implemented by San Leandro
Catalyst Collegiate. The IEP will include all required components and be written on SELPA
forms. The student’s IEP will include the following;:

* A statement of the student’s present levels of academic achievement and functional
performance;

* The rationale for placement decisions, including cogent and responsive explanations for
the recommendations;

* The services the student will receive and the means for delivering those services;

* A description of when services will begin, how often the student will receive them, who
will provide them, and where they will be delivered;
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* Measurable annual goals and short-term objectives focusing on the student’s current level
of performance and appropriately ambitious for his/her circumstances (the goals and
objectives will also be linguistically appropriate, as per California Ed. Code § 56345(b));

* A description of how the student’s progress toward meeting the annual goals will be
measured and monitored and when reports will be provided;

* Accommodations necessary to measure the academic achievement and functional
performance of the pupil on state and district assessments;

* For students 16 years of age and older, measurable postsecondary goals related to
training, education, employment and independent living skills, along with transition
services needed to assist the student in reaching those goals; and

* The IEP shall be reasonably calculated to enable the child to make progress appropriate
in light of his/her circumstances.

IEP meetings will be held according to the following schedule:

* Yearly to review the student’s progress and make any necessary changes;

* Every three (3) years to review the results of a mandatory comprehensive reevaluation of
the student’s progress;

* After the student has received a formal assessment or reassessment;

* When a parent or teacher feels that the student has demonstrated significant educational
growth or a lack of anticipated progress (consistent with state and federal law, IEP
meetings will be held within thirty (30) days of a parent’s request);

*  When an Individual Transition Plan (ITP) is required at the appropriate age; and

* When San Leandro Catalyst Collegiate seeks to suspend or remove the student for a
period of ten (10) days or more for the same behavior, in order to determine if the student’s
misconduct was a manifestation of his/her disability.

5. IEP Review

The IEP team will formally review the student’s IEP at least once a year to determine how the IEP
is meeting his/her needs. In accordance with IDEA regulations, the IEP team will also conduct a
formal review of the IEP once every three (3) years, in which the student is reassessed and the
IEP is reviewed as part of an overall comprehensive reevaluation of the student’s progress. If San
Leandro Catalyst Collegiate operates as an LEA for special education, San Leandro Catalyst
Collegiate shall be responsible for conducting IEP reviews and determining necessary supports,
services, placements, in accordance with SELPA policies and all applicable laws.

Unless otherwise specified on the student’s IEP, parents will be informed four (4) times a year
(which is the same frequency as progress is reported to all students and parents) of the student’s
progress toward meeting annual goals and whether the student is expected to meet his/her
annual goals. The Goals and Objectives section of the IEP will be an attachment to the general
progress report. This will serve to document the method by which the student’s progress toward
achieving the annual goal is measured, the student’s progress during the relevant period, the
extent to which it is anticipated the student will achieve the annual goal prior to the next annual
review, and where needed, the reasons the student did not meet the goal.

If a parent/guardian or faculty member feels the student’s educational needs are not being met,
they may request a reassessment or a review of the IEP by the IEP team at any time during the
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year via written notice to the school. Once the request is received, San Leandro Catalyst Collegiate
will have thirty (30) days, not including school vacations greater than five (5) days, to hold the
IEP meeting.

6. Instructional Services, Supports, and Strategies for Special Education

If San Leandro Catalyst Collegiate operates as an independent LEA for special education
purposes, San Leandro Catalyst Collegiate will offer a comprehensive inclusion program that
includes individualized student supports, 1.5-teacher model, workshop model, and small-group
instruction through San Leandro Catalyst Collegiate’s extended day and year. Because we will
frequently leverage data to assess student progress to mastery, identify strengths and challenges,
and make corrections quickly, our students, including students with special needs, will receive
targeted, individualized supports. The data will allow us to make strategic student groupings for
small-group instruction and 1:1 conferences, which are key elements of our workshop model. Our
1.5-teacher model will allow us to maximize small-group instruction - specifically during literacy
rotations where student-to-teacher ratio will not exceed 10:1 - and optimize personalized student
supports - especially during content area workshops in which students conference with teachers
to discuss and set individual learning goals. Students with special learning needs at San Leandro
Catalyst Collegiate will also benefit from our extended day bell schedule because they will have
more time to remediate skills or demonstrate mastery. Designing our daily schedule to include
more time on core content areas offers additional opportunities for practice and small-group
instruction, which are effective practices for serving students identified as emerging bilinguals
and supporting students with unique learning needs.

Each student’s IEP requires different kinds of accommodations and modifications for instruction
and services; therefore, the educational strategies of the IEP will be built around the student’s
needs. If a student’s IEP team determines that the student requires placement outside of a general
education classroom, San Leandro Catalyst Collegiate will to provide the necessary placement
and/or services. The instruction outlined in each student’s IEP will be delivered by personnel
qualified to do so.

7. Interim and Initial Placements of New Students

San Leandro Catalyst Collegiate shall comply with California Ed. Code § 56325 with regard to
students transferring into the San Leandro Catalyst Collegiate within the academic school year.
If San Leandro Catalyst Collegiate operates as an independent LEA for special education
purposes, San Leandro Catalyst Collegiate shall provide transferring students with free and
appropriate public education, including services comparable to those listed in the existing IEP.

For students transferring to the San Leandro Catalyst Collegiate from another school within the
same SELPA, San Leandro Catalyst Collegiate, pursuant to California Ed. Code § 56325(a)(2),
shall continue to provide services comparable to those described in the existing approved IEP,
unless parents/guardians and San Leandro Catalyst Collegiate agree to develop and implement
a new IEP.

For students transferring to the San Leandro Catalyst Collegiate from another school within a
different SELPA, San Leandro Catalyst Collegiate, pursuant to California Ed. Code § 56325(a)(1),
shall continue to provide services comparable to those described in the existing approved IEP for
a period of up to thirty (30) days, by which time San Leandro Catalyst Collegiate shall adopt the
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previous IEP or, in consultation with parents/guardians, develop and implement a new IEP that
is consistent with federal and state law.

For students transferring to San Leandro Catalyst Collegiate from a school outside of California,
San Leandro Catalyst Collegiate shall provide the student with a free appropriate public
education, including services comparable to those described in their existing IEP, until San
Leandro Catalyst Collegiate conducts an assessment pursuant to Section 1414 of Title 20 of the
United States Code, if determined to be necessary by San Leandro Catalyst Collegiate, and
develops a new IEP, if appropriate, in accordance with federal and state law.

8. Staffing

If San Leandro Catalyst Collegiate becomes its own LEA for special education purposes, it will
assume responsibility for special education staffing and service delivery. San Leandro Catalyst
Collegiate will be responsible for hiring, training, and/or contracting with the staff necessary to
provide special education services to its students. San Leandro Catalyst Collegiate shall ensure
that all special education staff hired or contracted by San Leandro Catalyst Collegiate is qualified
to provide services in accordance with all applicable laws, regulations, and SELPA policies.

It is the goal of San Leandro Catalyst Collegiate to employ at least one full-time teacher with a
valid Special Education Credential. This teacher (called a “Learning Specialist”), along with the
School Director of San Leandro Catalyst Collegiate, will be the primary San Leandro Catalyst
Collegiate representatives tasked with assuring that all aspects of the IEP and any possible 504
plans are properly implemented. All teaching staff at San Leandro Catalyst Collegiate will also
be involved in assuring that all IEPs and 504 plans are properly implemented.

In Years 3 and 4, San Leandro Catalyst Collegiate plans to employ a Manager of Student Supports.
In Year 5 and beyond, San Leandro Catalyst Collegiate plans to hire a Dean of Student Supports
or promote the Manager of Student Supports. Both positions will have the following duties:

* Ensure that all aspects of the IEP are followed;

* Arrange for the teacher of the student to attend the team meetings;

* Communicate with parents about progress made toward attaining the goals stated on the
student’s IEP, and inform them of due process procedures and rights;

* Consult quarterly with the School Director to ensure that the objectives and goals of
students with IEPs are being met;

* Complete the requisite paperwork, updating and filing of necessary information for initial
referrals, triennial evaluations, ongoing monitoring of student progress, and appropriate
provision of any/all test modifications as stipulated in the IEP;

* Maintain a central file with all special education evaluation material and IEPs in
accordance with FERPA and IDEA guidelines; and

* Provide a report of student progress on the same schedule as students in general
education).

9. Professional Development
San Leandro Catalyst Collegiate administrators, general and special education teaching staff, as
well as other appropriate faculty and staff members will attend professional development and/or
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training meetings necessary to comply with state and federal special education laws, including
training sponsored by the San Leandro Unified School District and/or SELPA.

If San Leandro Catalyst Collegiate operates as an independent LEA for special education, San
Leandro Catalyst Collegiate shall seek professional development opportunities for its staff
through potential trainings facilitated by the County Office of Education, SELPA, colleges and
universities, and private companies or agencies to ensure compliance with state and federal
special education laws as well as implementation of best practices for students with disabilities.

Staff at San Leandro Catalyst Collegiate will receive school-site professional development and
training specifically for special education, which may be contracted through external partners. In
Year 3 and beyond, the Manager of Student Supports will facilitate and lead school-site
professional development and training. Topics for school-site special education professional
development and training may include accommodations and modifications, adapting curriculum
for students with special learning needs, annual and triennial reviews, anxiety disorders,
attention deficit hyperactivity disorder (ADHD), auditory professing disorders, autism, behavior
intervention strategies, cognitive disabilities, dyslexia, early intervention and preschool
assessment, and emotional disturbance. During professional development, teachers will examine
academic data by subgroup, including students with special learning needs, and develop action
plans to support student mastery.

10. Reporting

San Leandro Catalyst Collegiate, in collaboration with San Leandro Unified School District or
SELPA where appropriate, will collect and maintain the following information on disabled
students as required by IDEA:

e A calculation of all school-age students with disabilities being provided special education
services by age, grade, category of disability and the number of students with disabilities
who are English learners;

e The number of students provided with test modifications and the types and the number
of students exempted from Statewide assessments;

e The settings in which students with disabilities receive their services, specifically
including the portion of the school day they receive services with non-disabled peers and
time away from the regular classroom;

e The number of students with disabilities suspended "in-school" and out of school,
organized by disability and length of suspensions; and

e The basis of exit from San Leandro Catalyst Collegiate of students with disabilities (i.e.,
attainment of diploma and type, declassified, moved, etc.).

All necessary procedures and practices to ensure confidentiality and accurate/timely reporting
will be the responsibility of the School Director at San Leandro Catalyst Collegiate. The School
Director will ensure that a central file with all special education evaluation material and IEPs is
maintained and that this file is locked and confidential, in accordance with IDEA guidelines. The
School Director will oversee access to these records and will be responsible for ensuring that all
providers responsible for the implementation of a student’s IEP will have access to a copy of the
IEP and will be informed of their specific responsibilities in implementing the IEP.

-151 -

©



11. Procedural Safeguards

Parents or guardians of students with IEPs at San Leandro Catalyst Collegiate must give written
consent for the evaluation and placement of their child, be included in the decision-making
process when change in placement is under consideration, and be invited, along with teachers, to
conferences and meetings to develop their child’s IEP.

The school will provide the parent with a written Notice of Procedural Safeguards, which will
include information on the procedure to initiate both formal and informal dispute resolutions, at
least once per year. San Leandro Catalyst Collegiate will utilize the Notice of Procedural
Safeguards used by the San Leandro Unified School District or SELPA in which it is a member.

If San Leandro Catalyst Collegiate operates as an LEA for special education purposes, concerns
or disagreements raised by parents/guardians will be acknowledged by the school within five
(5) days. San Leandro Catalyst Collegiate will work to arrange a meeting with the
parents/ guardians to seek resolution of the disagreement. If a disagreement or concern persists,
parents or guardians have the right to initiate a due process hearing to challenge a decision
regarding the identification, evaluation, or educational placement of their child.

12. Dispute Resolution

If San Leandro Catalyst Collegiate operates as an LEA for special education purposes, San
Leandro Catalyst Collegiate acknowledges its responsibility to resolve disputes or defend due
process complaints arising as a result of San Leandro Catalyst Collegiate’s alleged failure to
provide FAPE to students enrolled in the charter school. San Leandro Catalyst Collegiate may
also initiate a due process hearing or request for mediation with respect to a student enrolled in
San Leandro Catalyst Collegiate if it determines such action is legally necessary or advisable.

13. Complaint Procedures

Parents or guardians also have the right to file a complaint with San Leandro Unified School
District and/or California State Department of Education if they believe that the school has
violated federal or state laws or regulations governing special education.

San Leandro Catalyst Collegiate recognizes its legal responsibility to ensure that no qualified
person with a disability shall, on the basis of disability, be excluded from participation, be denied
the benefits of, or otherwise be subjected to discrimination under any program of San Leandro
Catalyst Collegiate. Any student, who has an objectively identified disability that substantially
limits a major life activity including, but not limited to, learning, is eligible for accommodation
by the school.

San Leandro Catalyst Collegiate shall be solely responsible for its compliance with Section 504 of
the Rehabilitation Act and the Americans with Disabilities Act. All facilities of San Leandro
Catalyst Collegiate shall be accessible for all students with disabilities in accordance with the
ADA. San Leandro Catalyst Collegiate will designate one employee to coordinate the school’s
compliance with its responsibilities under Section 504. A 504 team will be assembled by the School
Director in Years 1-2, the Manager of Student Supports in Years 3-4, and the Dean of Student
Supports in Year 5 and beyond. The 504 team shall include the parent/guardian, the student, a
qualified staff member, and other qualified persons knowledgeable about the student, the
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meaning of the evaluation data, placement options, and accommodations. The 504 team will
review the student’s existing records, including academic, social, and behavioral records and is
responsible for determining whether an evaluation for 504 services is appropriate.

If the student has already been evaluated under the IDEA but found ineligible for special
education instruction or related services under the IDEA, those evaluations may be used to help
determine eligibility under Section 504. The student evaluation shall be carried out by the 504
team who will evaluate the nature of the student’s disability and the impact upon the student’s
education. This evaluation will include consideration of any behaviors that interfere with regular
participation in the educational program and/or activities. The 504 team may also consider the
following information in its evaluation:

* Tests and other evaluation materials that have been validated for the specific purpose for
which they are used and are administered by trained personnel;

* Tests and other evaluation materials include those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligent quotient; and

* Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever factor the test purports to measure,
rather than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student is eligible for services under Section 504 must be
made by the 504 team. Written notice of the eligibility determination will be provided to the
parent or guardian of the student in their primary language, along with notice of the procedural
safeguards available to them. If during the evaluation, the 504 team obtains information
indicating possible eligibility of the student for special education per the IDEA, a referral for
assessment under the IDEA will be made by the 504 team.

If the student is found by the 504 team to qualify for services and supports under Section 504, the
504 team shall be responsible for determining what, if any, accommodations or services are
needed to ensure that the student receives a free and appropriate public education (FAPE). In
developing the 504 plan, the team shall consider all relevant information utilized during the
evaluation of the student, drawing upon a variety of sources, including, but not limited to,
assessments conducted by San Leandro Catalyst Collegiate’s professional staff. The 504 plan shall
describe the Section 504 disability and any program accommodations, modifications, or services
that may be necessary.

All 504 team participants, parents, guardians, teachers and any other participants in the student’s
education, including substitutes and tutors, must have a copy of each student’s 504 plan. In Years
1-2, the School Director will ensure that teachers include 504 plans with lesson plans for short-
term substitutes and that he/she reviews the 504 plan with a long-term substitute. In Years 3-4,
the Manager of Student Supports would take on the responsibility of ensuring teachers include
504 plans with lesson plans for short-term substitutes and that he/she reviews the 504 plans with
a long-term substitute. In Year 5 and beyond, the Dean of Student Supports would take on this
responsibility. A copy of the 504 plan shall be maintained in the student’s file. Each student’s 504
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plan will be reviewed at least once per year to determine the appropriateness of the plan, needed
modifications to the plan, and continued eligibility.

Plan for Students Identified as Emerging Bilinguals

San Leandro Catalyst Collegiate is committed to supporting English learners, and, therefore,
holding high expectations for our emerging bilinguals,2¢ regardless of primary language, to
achieve academic success and personal excellence in school, college, career, and life.

Given the demographics of San Leandro Unified School District and based on the 2019-20 District
enrollment data, we anticipate approximately 29.3% of our students will be emerging bilinguals,
or English learners. We will support our students who identify as emerging bilinguals with a
combination of inclusion model and specialized push-in supports within an extended day,
employing instructional techniques to differentiate and accommodate for these students’ needs.
Our instructional design features at San Leandro Catalyst Collegiate also include individualized
supports, workshop model, small-group instruction, 1.5-teacher model, and purposeful
monitoring - all features designed to maximize student supports so that all learners get exactly
what they need when they need it to demonstrate mastery. Altogether, our model fully complies
with all federal, state, and district regulations regarding equal access to the school curriculum for
students who are emerging bilinguals.

San Leandro Catalyst Collegiate complies with all applicable federal laws related to the education
of language minority students as stated under Title IV of the Civil Rights Act of 1964 and the
Equal Education Opportunities Act of 1974. Our school will meet all applicable legal
requirements for emerging bilinguals as they pertain to annual notification to families, student
identification, placement, program options, EL and core content instruction, teacher
qualifications and training, reclassification to fluent English proficient status, monitoring and
evaluating program effectiveness, and standardized testing requirements. San Leandro Catalyst
Collegiate will also implement policies to assure proper placement, evaluation, and
communication regarding emerging bilinguals and the rights of students and families.

Enrollment data from elementary schools within the San Leandro Unified School District shows
a substantial population of English learners. Across the District, 29.3% of students identify as
English learners. District elementary school data from 2018-19 pertaining to English learner, or
emerging bilingual, enrollment and academic performance is shown below in Figure 50.

206 Throughout this petition, we use the term “emerging bilinguals” interchangeably of English learners. In this section, we solely
use “emerging bilinguals.” The term “emerging bilinguals” honors students” primary language and celebrates multilingualism,
whereas the term “English learner” presupposes students from a deficit-based perspective.
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Figure 50: Enrollment?07 and Performance2® of English Learners at SLUSD Elementary

Schools
S —
Garfield 28.2% 0.00% 0.00%
McKinley 210 484 43.4% 6.85% 5.26%
Roosevelt 83 528 15.7% 12.50% 14.81%
Washington 171 382 44.8% 6.39% 12.77%
Wilson 48.9% 18.58% 14.78%
Jefferson 50.9% 0.00% 3.61%
Monroe 113 376 30.1% 6.45% 8.82%
94579
Madison 164 488 33.6% 26.09% 29.17%

Our program for supporting emerging bilinguals is outlined below and addresses the process for
student identification and notification, assessment, designation, curriculum and instruction,
progress monitoring, and reclassification. We also include program elements that pertain to
program evaluation, staffing, professional development, and an English Learner Advisory
Committee (ELAC).

Following enrollment, families of students who will attend San Leandro Catalyst Collegiate will
complete a home language survey, offered in multiple languages to ensure accuracy, in which
they will indicate whether their children speak a language other than English at home as a part
of their enrollment paperwork. If the home language is not English, or the student’s native
language is not English, appropriate San Leandro Catalyst Collegiate staff or a hired translator
will conduct an informal interview in the student’s primary language and English. In compliance
with the Office for Civil Rights (OCR) of the U.S. Department of Education, if a parent affirms on
the home language survey that the child first learned to speak a language other than English, that
the child currently speaks a language other than English, or that a language other than English is
spoken in the home, the child is classified as having a primary home language other than English.

In accordance with federal and state laws, students for whom the primary language spoken at
home is not English will be assessed for English proficiency, using the English Language
Proficiency Assessments for California (ELPAC) Initial Assessment within 30 days of receipt of
the home language survey. The ELPAC Initial Assessment determines whether a student is
English proficient as well as the student’s level of English proficiency. Consistent with the law
and San Leandro Catalyst Collegiate’s commitment to partnering with families, we will then

207 “California School Dashboard (CA Dept of Education).” California School Dashboard (CA Dept of Education), California Department
of Education, https:/ /www.caschooldashboard.org/.

208 “English Language Arts/Literacy and Mathematics Smarter Balanced Summative Assessments.” 2019 View Smarter Balanced
Test Results at a Glance, California Department of Education, https:/ /caaspp-
elpac.cde.ca.gov/caaspp/DashViewReport?ps=true&lstTestYear=2019&IstTestType=B&lstGroup=1&lstSubGroup=1&lstSchool Typ
e=A&lstGrade=13&IstCounty=00&IstDistrict=00000&1stSchool=0000000.
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notify families of our responsibility to conduct ELPAC testing and inform families of ELPAC
testing results within 30 days following receipt of results. Families will also be invited to the
school for an information session to review these results in detail and discuss ways to support
their child’s English language development.

These results include whether the child qualifies for classification as an English learner and, if so,
the basis for this classification. All students classified as English learners, or emerging bilinguals,
will be assessed in the spring of the same school year, using the ELPAC Summative Assessment
to determine which English learners qualify for reclassification as English proficient and, for those
who do not, what progress they have made towards reclassification. San Leandro Catalyst
Collegiate will report the number of English learner students attending the school to the District
and the state.

Should the state of California change its tool and/or timeline for measuring English proficiency
during the term of this charter, San Leandro Catalyst Collegiate adopts the state-mandated tool
and timeline. This change will not be considered a material change of the charter.

Students who indicate that their home language is other than English will be tested with the
English Language Proficiency Assessments for California (ELPAC). The ELPAC has four
proficiency levels: Level 1: minimally developed; Level 2: somewhat developed; Level 3:
moderately developed; and Level 4: well developed.

The ELPAC is aligned with the 2012 California English Language Development Standards. It
consists of two separate ELP assessments: one for the initial identification of students as English
learners, and a second annual summative assessment to measure a student’s progress in learning
English and to identify the student's level of ELP.

The ELPAC Initial Assessment is used to identify students as either an English learner, or as fluent
in English. The Initial Assessment is administered only once during a student’s time in the
California public school system based upon the results of the home language survey. The locally
scored IA will be the official score. The Initial Assessment is given to students in grades TK-12
whose primary language is not English to determine their English proficiency status.

English learners, or emerging bilinguals, will take the ELPAC Summative Assessment every year
until they are reclassified as fluent English proficient. The ELPAC Summative Assessment is only
given to students who have previously been identified as an English learner, or emerging
bilingual, based upon the Initial Assessment results, in order to measure how well they are
progressing with English language development in each of the four domains. The results are used
as one of four criteria to determine if the student is ready to be reclassified as fluent English
proficient, to help inform proper educational placement, and to report progress for
accountability.

Both the ELPAC Initial Assessment and Summative Assessment are paper-pencil assessments
administered in seven grade spans: TK/K, 1, 2, 3-5, 6-8, 9-10, and 11-12. In transitional
kindergarten/kindergarten and grade 1, all domains are administered individually. In grades 2
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through 12, the test is administered in groups, exclusive of speaking, which is administered
individually.

The ELPAC Initial Assessment testing window will be year-round (July 1-June 30). Any student
whose primary language is other than English as determined by the home language survey and
who has not previously been identified as an English learner, or emerging bilingual, by a
California public school or for whom there is no record of results from an administration of an
English language proficiency test, shall be assessed for English language proficiency within 30
calendar days after the date of first enrollment in a California public school, or within 60 calendar
days before the date of first enrollment, but not before July 1 of that school year. The ELPAC
Summative Assessment testing window will be a four-month window after January 1 (February
1-May 31). The English language proficiency of all currently enrolled English learners shall be
assessed by administering the test during the annual assessment window.

Upon receipt of initial scores, students are designated as either Initially Fluent English Proficient
(IFEP), Intermediate English Learner (IEL) or Novice English Learner (NEL), using the guidelines
in Figure 51 below. Should the state of California change its recommendations for classification
of IFEP, IEL, and NEL during the term of this charter, San Leandro Catalyst Collegiate will adopt
the state recommendations and this change will not be considered a material change of the
charter.

Figure 51: English Learner Designation Criteria2®

Initial Fluent Students at this level have well developed oral and written English
450-600 English Proficient | skills. They can use English to learn and communicate in meaningful
(IFEP) ways. They may occasionally need help using English.

Students at this level have somewhat to moderately developed oral
. and written English skills. They may sometimes be able to use
Intermediate . . . .
370-449 . English to learn and communicate in meaningful ways. They may
English Learner . o .o .
need some help to communicate about familiar topics in English and
more help on less familiar topics.

Students at this level have minimally developed oral and written
Novice English English skills. They may be able to use known words and phrases to

Learner communicate meaning at a basic level. They may need substantial
help using English.

150-369

Our education program is purposefully designed to integrate the California English Language
Development (ELD) standards into our instructional framework and meet our legal obligations
to English learners. Aligned with the California Department of Education’s ELA/ELD Framework,
San Leandro Catalyst Collegiate will provide both integrated and designated ELD to English
learners. San Leandro Catalyst Collegiate will offer specialized English Language Development
instruction for students who require additional language instruction and supports through a fully

20 “Navigation for Test Administration: Sample Initial ELPAC 2018-19 SSR in English (PDF).” English Language Proficiency
Assessments for California, California Department of Education, 28 May 2019, https:/ /www.elpac.org/ test-
administration/reporting/.
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inclusive, integrated model. Integrated ELD will be “provided to ELs throughout the school day
and across all subjects by all teachers of ELs”210 as our teachers will intellectually prepare lesson
plans to include both an academic and a language objective - an approach aligned with the
Specifically Designed Academic Instruction in English (SDAIE) model. The SDAIE model involves
“the teaching of grade-level subject matter in English specifically designed for speakers of other
languages...including planning, classroom management, lesson delivery, and assessment.” 211 We
intentionally selected this model to reflect the population of students we intend to serve, a
significant portion of whom will likely identify as emerging bilinguals, based on the 2018-19
student enrollment for San Leandro Unified School District. For designated ELD, San Leandro
Catalyst Collegiate teachers will group students based on ELPAC level and provide targeted
language instruction at the student’s level during literacy blocks.

In Year 2 and beyond, San Leandro Catalyst Collegiate plans to employ an English Language
Development (ELD) teacher who will provide push-in services and supports - such as small-
group instruction and one-on-one conferences - to students identified as English learners.

To ensure our teachers are fully equipped with the tools and skills necessary to implement an
effective SDAIE program requires professional development. We will support our teachers by
offering training on Guided Language Acquisition Design (GLAD), a program that provides
“teachers a set of very specific, multistep instructional strategies to support students at various
levels of English language proficiency, including native speakers.”212 Controlled studies
conducted on classrooms implementing GLAD strategies revealed positive effects on student
language acquisition across a range of skills when compared to a control group. The same
research suggests that GLAD strategies positively affect academic achievement of all learners in
full inclusion classrooms. 213

Both the SDAIE program and GLAD training will ensure teachers develop and implement
instructional strategies proven to be highly effective for English learners. The strategies we will
incorporate in our instructional practices across all content areas for students who are English
learners, or emerging bilinguals, include, but are not limited to, the following:

e Previewing or frontloading vocabulary;

e Activating prior knowledge;

¢ Embedding direct literacy instruction during core content workshops and literacy
rotations;

¢ Maintaining consistent classroom routines, procedures, and instructional practices;

e Fostering a positive, supportive classroom culture;

¢ Including literacy scaffolds as appropriate (e.g., sentence starters, sentence frames, etc.);

¢ Developing a culturally relevant curriculum;

e Using Word Walls, audiobooks, and leveled libraries;

¢ Employing small-group instruction in core content areas;

210 “Using the CA ELD Standards.” ELA/ELD Framework, Sonoma County Office of Education, www.scoe.org/pub/htdocs/ el-
framework.html.

211 Genzuk, Michael. "Specifically Designed Academic Instruction in English for Language Minority Students." Center for
Multilingual, Multicultural Research-Occasional Paper Series (2011): University of Southern California: Rossier School of Education.
22 Deussen, Theresa, et al. The Impact of Project GLAD on Students Literacy and Science Learning: Year 1 Results from a Cluster-
Randomized Trial of Sheltered Instruction. Distributed by ERIC Clearinghouse, 2014.

213 Thid.
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¢ Administering STEP literacy assessments and engaging in frequent data monitoring;

¢ Embedding frequent opportunities for “turn and talk”;

e Practicing habits of discussion during academic discourse;

¢ Including direct instruction in writing and grammar;

¢ Engaging in choral reading and close reading;

e Standardizing instruction of cross-disciplinary literacy skills (e.g., annotation, purpose for
reading, etc.);

e Cultivating relationships with English learners, or emerging bilinguals;

e Utilizing visual representations when applicable (e.g., graphs, pictures, graphic
organizers, etc.);

¢ Building in flexible groupings; and

¢ Incorporating opportunities for cooperative learning.

We will consistently monitor English learner student data at both the individual student level
and the schoolwide level. The School Director will provide annual data reports and analysis of
English learner progress, as measured by assessment scores, reclassification figures, and
academic progress metrics. Beginning in our second year of operation, the school’s Instructional
Leadership Team will monitor English learner data on a monthly basis, and academic
achievement data corresponding to English learner students with all relevant metrics will be
reported to San Leandro Catalyst Collegiate’s Board of Directors. The School Director, the
Academic Committee of the Board of Directors, and the full Board of Directors will review
English learner student progress and its alignment with San Leandro Catalyst Collegiate’s
English learner progress goals, which will be set on an annual basis in alignment with our
accountability goals prior to the start of the academic year by our school’s Instructional
Leadership Team.

In addition to the ELPAC, we will monitor the progress of English learners, or emerging
bilinguals, through additional assessment measures such as STEP, NWEA MAP, CAASPP
English language arts/literacy, catalysts, exit tickets, learning target assessments, interim
assessments, and summative assessments. For students who do not demonstrate expected levels
of growth or performance on these measures, we will employ a combination of interventions,
including:

¢ Recommending at-home support with the use of books, audiobooks, practice packets, and
online resources;

e Providing targeted, leveled small-group practice;

o Offering supplemental technology-based literacy supports and practice; and

e Initiation of the Student Support Team (SST) process as needed.

Reclassification is the process whereby a student is reclassified from an English learner to Fluent
English Proficient (RFEP).214 In accordance with the reclassification procedures developed by the
California Department of Education, as set forth in California Ed. Code § 313(f), San Leandro

214 “Reclassification.” Reclassification - English Learners (CA Dept of Education), California Department of Education,
www.cde.ca.gov/sp/el/rd/.
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Catalyst Collegiate will use multiple measures and assessments to determine whether a student’s
English proficiency should be reclassified. Students who are identified as English learners take
the ELPAC Summative Assessment annually to determine growth in English language
proficiency until they are reclassified. A combination of ELPAC scores, teacher assessments,
NWEA MAP scores, and CAASPP English language arts/literacy results will be used to
determine reclassification of students. We will follow the reclassification requirements and
criteria as outlined in Figure 52 to determine eligibility for reclassification.

Prior to reclassification, the school leadership team and teachers will communicate with families
about their rights and the rights of their child regarding reclassification. Families will be invited
to an in-person meeting with a member of the San Leandro Catalyst Collegiate school leadership
team for a consultation and discussion of potential reclassification. Families will be notified upon
reclassification and all student records will be updated to reflect reclassification. After
reclassification, students” academic progress will continue to be monitored for two years by
assessing student mastery of English Language Development (ELD) standards, to which San
Leandro Catalyst Collegiate curriculum materials will be aligned.

Should the state of California change its tool and recommendations for reclassification during the
term of this charter, San Leandro Catalyst Collegiate will adopt the state tool and
recommendations. This change will not be considered a material change of the charter.

Figure 52: English Learner Reclassification Criteria

Assessment of English language
proficiency, using an  objective
assessment instrument, including, but
not limited to, the ELD test that is

For grades TK-1, student demonstrates an overall score of 3 or
4 (listening and speaking only) on annual ELPAC Summative
Assessment. For grades 2-5, student demonstrates an overall
score of 3 or 4 on annual ELPAC Summative Assessment AND

developed or acquired pursuant to e Listeningis a 3 or higher;
California Ed. Code § 60810. This e Speaking is a 3 or higher;
includes the ELPAC Summative ¢ Readingis a 3 or higher; and
Assessment. e Writing is a 3 or higher.

Teacher evaluation, including, but not
limited to, a review of the student’s
mastery of standards.

Teachers determine proficiency and readiness for
reclassification by examining;:
e Student CAASPP performance in ELA/literacy;
e Student performance of mastery on internally
developed assessments; and
e Student normed score on NWEA MAP for ELA.

Comparison of student performance in
basic skills against an empirically
established range of performance in
basic skills based on the performance of
English proficient students of the same
age, which demonstrates whether the
student is sufficiently proficient in
English to effectively participate in a
curriculum designed for students of the
same age whose native language is
English.

Student achieves scores meeting or exceeding standards on
annual CAASPP English language arts/literacy assessment,
as applicable.
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To determine the need for programmatic modifications, San Leandro Catalyst Collegiate will
evaluate the progressive growth of its English learner, or emerging bilingual, students on
standardized assessments and non-standardized assessments in comparison to that of students
fluent in English. We will track students longitudinally throughout their matriculation to
determine if there is significant variation in the academic achievement of students who were once
classified English learners and those who are not, as measured by standardized assessments and
non-standardized assessments. Furthermore, we will also monitor the number of students who
are reclassified and the number of years it takes for this reclassification to occur. San Leandro
Catalyst Collegiate will evaluate the effectiveness of its education program for English learners,
or emerging bilinguals, by:

e Adhering to school-adopted academic benchmarks by language proficiency level and
years in program to determine annual progress;

e Reviewing teacher qualifications and the use of appropriate instructional strategies based
on program design;

¢ Monitoring student identification and designation;

e Examining family program choice options; and

e Assessing availability of adequate resources.

The Board, first through its Academic Committee and then as an entire Board, will evaluate the
efficacy of our English learner program formally on an annual basis through performance results
provided in the academic dashboard disaggregated by subgroup. The School Director will work
with the school leadership team and staff - formally during the summer planning period and
summer all-staff Induction Training and ongoing throughout the year as part of weekly
professional development and Data Days - to implement and support any changes as needed to
ensure the success of all students.

All teacher candidates admitted to a California Multiple or Single Subject Teacher Credential
Program on or after July 1, 2002 completed embedded English learner course work authorized
under Assembly Bill 1059 (Chap. 711, Stats. 1999). In June 2006, an English Learner Authorization
(ELA) was also embedded in the coursework for the Education Specialist Credential.!> Thus, all
teachers at San Leandro Catalyst Collegiate will hold teaching credentials with English learner or
bilingual authorization. In Year 2 and beyond, pending budgetary availability, San Leandro
Catalyst Collegiate plans to employ an English Language Development Teacher who will provide
push-in services and supports - such as small-group instruction and one-on-one conferences - to
students identified as English learners.

San Leandro Catalyst Collegiate’s professional development for teachers includes robust support
regarding instruction for students identified as English learners. Teachers will be trained to
integrate English Language Development (ELD) standards into core content curriculum and

215 “Serving English Learners.” State of California Commission on Teacher Credentialing, State of California Commission on Teacher
Credentialing, May 2019, https:/ /www.ctc.ca.gov/docs/default-source/leaflets/ cl622. pdf?sfvrsn=8.
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instruction, and all teachers will be required to include both an academic and language objective
for lesson plans.

San Leandro Catalyst Collegiate administrators, teaching staff, and other appropriate faculty and
staff members will attend professional development and/or training meetings necessary to
comply with state laws as they pertain to English learners. The school will seek professional
development opportunities for its staff through potential trainings facilitated by the County
Office of Education and private companies or agencies to ensure compliance with state laws as
well as implementation of best practices for students identified as emerging bilinguals.

Staff at San Leandro Catalyst Collegiate will receive school-site professional development and
training specifically for students identified as emerging bilinguals, which may be contracted
through external partners. In Year 2 and beyond, the ELD Teacher will facilitate and lead school-
site professional development and training. Topics for school-site English learner professional
development and training may include newcomers, scaffolding and differentiated instruction,
language and content instruction in elementary, vocabulary development, academic language,
content language objectives, oral literacy, and language and literacy development. During
professional development, teachers will examine academic data by subgroup, including for
students identified as emerging bilinguals, and develop action plans to support student mastery.

Pursuant to California state law, San Leandro Catalyst Collegiate will initiate an English Learner
Advisory Committee (ELAC) when the number of English learners at our school reaches a
minimum of 21 students. The ELAC will act in an advisory capacity to provide school leadership
with guidance on school programs, services, and practices as they pertain to English learners. The
ELAC shall:

e Adpvise the School Director and staff on programs and services for English learners;

e Provide input on the development of a Single Plan for Student Achievement (SPSA), or
its successor under current state and federal law; and

e Support San Leandro Catalyst Collegiate in the development of the school’s needs
assessment and communication of importance of student attendance with families.

Family members of the ELAC will be elected on an annual basis by families of English learners.
The percentage of family members of English learners on the ELAC will be greater than or equal
to the percentage of students identified as English learners at San Leandro Catalyst Collegiate.
Parents or guardians of English learners must make up at least 51% of those parents or guardians
serving on the ELAC. Upon the establishment of the ELAC, appropriate funds will be allocated
to support reasonable expenses that family members may incur in carrying out their duties as
ELAC members. Each year, San Leandro Catalyst Collegiate shall provide the ELAC with
relevant training that may be required for committee members to carry out their duties.

Local Control and Accountability Plan (LCAP)

San Leandro Catalyst Collegiate will comply with all requirements pursuant to California Ed.
Code § 47605(b)(5)(A)(ii) including developing annual goals, for all pupils (i.e., schoolwide) and

-162 -

©



for each subgroup of pupils as identified in California Ed. Code § 52052, for each of the applicable
eight state priorities identified in California Ed. Code § 52060(d). These priorities are:

1.

N

PN »

Quality Teachers, Curriculum, and Facilities (Basic Services)

Alignment To and Implementation of the Common Core State Standards (CCSS), with
Support for ELLs and Other Subgroups

Parental Involvement

Student Achievement

Student Engagement

School Climate

Course Access

Student Outcomes

For schoolwide goals regarding relevant subgroups and corresponding assessments, refer to the
Local Control and Accountability Plan (LCAP) table in Figure 53 within

. The LCAP table details our annual goals, actions, and measures. San Leandro

Catalyst Collegiate will comply with all elements of the LCAP pursuant to regulations and
templates adopted by the State Board of Education and reserves the right to establish additional,
school-specific goals and corresponding assessments throughout the duration of the charter.
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Element 2: Measurable Student Outcomes

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in
the charter school’s educational program. Pupil outcomes shall include outcomes that address
increases in pupil academic achievement both schoolwide and for all groups of pupils served by
the charter school, as that term is defined in subparagraph (B) of paragraph (3) of subdivision (a)
of Section 47607. The pupil outcomes shall align with the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the
program operated, by the charter school.

Education Code Section 47605(b)(5)(B).

Schoolwide Outcomes

In service of our mission at San Leandro Catalyst Collegiate, we will implement a clear and robust
assessment system to meticulously track schoolwide progress towards our academic and
organizational goals. This includes a series of performance-based academic goals, using absolute,
comparative, and longitudinal measures of student mastery and achievement, all of which serve
to demonstrate the added value of our school. Because we are committed to transparency and
growth as an organization, all data will be published on our website; all annual reports will be
disseminated to key stakeholders, including our Board of Directors and families; and all reporting
requirements, as applicable, will be communicated to the District - actions that will hold us
accountable to the pledges made in our charter agreement.

San Leandro Catalyst Collegiate students will take criterion-based and norm-referenced
standardized assessments to measure their academic progress on an absolute and comparative
basis locally, regionally, and nationally. Our reporting will include analysis of year-by-year
growth, by cohort, and by subgroup, to track our school’s effectiveness in continuously
improving. We will conduct thorough collection, analysis, and reporting of data on performance
and progress on school goals for relevant assessments, including, but not limited to, the CAASPP,
STEP, and NWEA MAP.

Goals, Actions, and Measurable Outcomes Aligned with the Eight State Priorities

We crafted and developed a number of academic and organizational goals to hold us accountable
to the promise we made to our children and families. Given that students enter school with
varying degrees of readiness and gaps in literacy, mathematics, or both, it is paramount that all
students across our school, including each subgroup of pupils, receive the instruction and
supports to which they are entitled. Pursuant to California Ed. Code § 47605(b)(5)(A)(ii) and
47605(b)(5)(B), San Leandro Catalyst Collegiate has established goals, actions, and measurable
outcomes both schoolwide and for all pupil subgroups, aligned to each of the eight state priorities
described in California Ed. Code § 51060(d). These priorities are:

1. Quality Teachers, Curriculum, and Facilities (Basic Services)
2. Alignment To and Implementation of the Common Core State Standards (CCSS), with
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Support for ELLs and Other Subgroups

Course Access
Student Outcomes

3. Parental Involvement
4. Student Achievement
5. Student Engagement

6. School Climate

7.

8.

San Leandro Catalyst Collegiate has clearly defined schoolwide outcome goals in compliance
with California Ed. Code § 47605(b)(5)(B) and 52060(d). All goals and measures also address and
meet all applicable state priorities detailed in California Ed. Code § 52060(d) for the grade levels
served and the nature of the program operated by San Leandro Catalyst Collegiate. For purposes
of measuring achievement of these goals, a numerically significant pupil subgroup shall be
defined, pursuant to California Ed. Code § 52052(a)(3), as one that consists of at least 30 pupils,
each of whom has a valid test score; or for a subgroup of pupils who are foster youth or homeless
youth, a numerically significant pupil subgroup consists of at least 15 pupils.

A detailed and rigorous Local Control and Accountability Plan (LCAP) will guide our academic
and organizational goals on an annual basis for the term of the charter (refer to our Local Control
and Accountability Plan (LCAP) in Figure 53 below).

Local Control and Accountability Plan

San Leandro Catalyst Collegiate acknowledges and agrees that it must comply with all applicable
laws and regulations related to AB 97 (Local Control Funding Formula). Consistent with
California Ed. Code § 47604.33 and 47606.5, San Leandro Catalyst Collegiate shall comply with
all elements of the Local Control and Accountability Plan (LCAP) pursuant to regulations and a
template adopted by the California State Board of Education and reserves the right to establish
additional and/or amend school-specific goals and corresponding assessments throughout the
duration of the charter. San Leandro Catalyst Collegiate shall submit the LCAP to the District and
the County Superintendent of Schools annually on or before July 1, as required by California Ed.
Code § 47604.33. As set forth in California Ed. Code § 47605.5(a), the annual update shall include:

e A review of the progress towards the goals included in the charter, an assessment of the
effectiveness of specific actions toward achieving those goals, and a description of the
changes to the specific actions San Leandro Catalyst Collegiate will make as a result of the
review and assessment; and

e A list and description of the expenditures for the fiscal year in implementing the specific
actions included in the charter as a result of the reviews and assessments, classified using
the California School Accounting Manual.

San Leandro Catalyst Collegiate shall also comply with all requirements of California Ed. Code
§ 47606.5(e), including, but not limited to, the requirement that San Leandro Catalyst Collegiate
“shall consult with teachers, principals, administrators, other school personnel, parents, and
pupils in developing the annual update.”
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The LCAP and any necessary revisions to implement the LCAP, including outcomes and methods
of measurement listed below, shall not be considered a material revision to the charter, and shall
be maintained by San Leandro Catalyst Collegiate at the school site.

Figure 53: Local Control Funding Formula (LCFF) State Priorities

The degree to which teachers are appropriately assigned (California Ed. Code § 44258.9) and fully
credentialed, pupils have sufficient access to standards-aligned instructional materials California Ed.
Code § 60119), and school facilities are maintained in good repair (California Ed. Code § 17002(d)).

Subpriority A - Teacher Assignments & Credentials
Goal Measurable Outcomes

100% of teachers will be required to hold a valid
California Teaching Credential with appropriate
English learner authorization as defined by the

100% of students will be taught by teachers with a
valid California Teaching Credential with
appropriate English learner authorization.

California Commission on Teaching
Credentialing and will be appropriately assigned
to specific subjects and grade levels.

Methods of Measurement

Application requirements include proof of valid California Teaching Credential with appropriate
English learner authorization.
Comprehensive check for valid California Teaching Credential with appropriate English learner
authorization during interview process and before officially hiring candidate.
Annual audit of teaching credentials, school schedule, and teacher assignments.

Specific Actions

All candidates for employment as teachers will be required to provide proof of valid California
Teaching Credential with appropriate English learner authorization.
All teaching credentials will be thoroughly checked and reviewed by the School Director and
school leadership team?'¢ during the interview process and before extending an employment offer.
All teaching credentials will be audited by School Director and school leadership team annually.
School Director and school leadership team will perform an annual audit of the school schedule
and teacher assignments.
Subpriority B - Access to Instructional Materials

Goal Measurable Outcomes
Students will have access to CCSS-aligned 100% of students will have access to CCSS-aligned
materials, to use in-home and at school, as instructional materials.
outlined in the charter petition.

100% of students identified as ELs will have
access to instructional materials aligned with
CCSS and ELD standards.

ELs will be provided with the supports and
accommodations to fully access CCSS-aligned
materials and services to support their mastery of
CCSS standards, including ELD standards.
Students with an IEP will be provided the
supports, appropriate modifications, and
accommodations, in accordance with their IEP, to
access CCSS-aligned materials and services to
support their mastery of CCSS and engage in the
program set forth in their IEP.

100% of students with an IEP will have access to
CCSS-aligned instructional materials that are in
accordance with their IEP.

216 The school leadership team is composed of the School Director and all administrative leadership positions at the school:
Managers, Directors, and Deans. The Instructional Leadership Team is comprised of the School Director, Deans of Curriculum &
Instruction, and Manager/Dean of Student Supports.
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Methods of Measurement

e Annual audit of instructional materials.

¢ Annual budget review of instructional materials and resources.

¢ Annual review of educational program and analysis of instructional impact on learning.

e Weekly review of lesson plans and classroom observations for alignment with CCSS and
California Content Standards, including ELD standards for EL students and adherence to IEPs for
students receiving special education services.

Specific Actions

e School Director and Manager of Operations will perform an annual audit of instructional materials
and will make immediate purchases of necessary resources.

e School Director and Manager of Operations will perform an annual audit of EL and special
education instructional materials and will make immediate purchases of necessary resources.

e School Director and school leadership team will conduct an annual review of educational program
and analysis of instructional impact on learning.

e Board Finance Committee and full Board of Directors will conduct annual budget review process
to ensure purchases of necessary materials.

e Instructional Leadership Team?!” will conduct weekly review of lesson plans and classroom
observations to ensure implementation of instructional materials aligned with CCSS and ELD
standards for EL students and adherence to IEPs for students receiving special education services.

Subpriority C - Facilities Maintenance

Goal Measurable Outcomes
School facilities will be maintained and in good 100% of students will attend a school that is
repair. maintained and in good repair.

80% of families will indicate high satisfaction with
school facility.

100% of monthly site inspections will report
school is 90%+ in compliance.

100% of all required corrections will take place
within 3 months.

Methods of Measurement

e Monthly review and inspection of school facilities and facility repair log.
e Bi-annual family surveys.

Specific Actions

e School Director and Manager of Operations will conduct regular facility walkthroughs and update
facility repair log on a monthly basis and ensure necessary repairs take place.

e  Staff will ask families to fill out bi-annual family surveys during family & student-led conferences,
in the fall and spring.

The implementation of state board adopted academic content and performance standards for all
students, and how the programs and services enable EL students to access the CCSS and the ELD
standards for purposes of gaining academic content knowledge and English language proficiency.

Subpriority A - Implementation of State Academic Content and Performance Standards

Goal Measurable Outcomes
Curricular plans (i.e., scope & sequences, unit 100% of classrooms will experience full
plans, and lesson plans) aligned to CCSS, NGSS, implementation of curricular plans (i.e., scope &
and California Content Standards will be fully sequences, unit plans, and lesson plans) aligned to
implemented in all classrooms. CCSS, NGSS, and California Content Standards.

217 The Instructional Leadership Team includes School Director (Years 1-2), joined by a Dean of Curriculum & Instruction (Year 2
and beyond), and another Dean of Curriculum & Instruction (Year 5 and beyond).
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Methods of Measurement

Content Standards.

Annual review of curricular scope & sequences for alignment with CCSS, NGSS, and California

Ongoing weekly review of lesson plans, unit plans, assessments and other curricular materials for
alignment with CCSS, NGSS and California Content Standards.

Specific Actions

through professional development.

especially during Data Days.

School Director and school leadership team will select, and purchase if necessary, curricular
materials aligned with CCSS, NGSS, and California Content Standards.

School Director and school leadership team will train and support teachers on CCSS and
California Content Standards implementation over the summer and throughout the school year

Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS-aligned curriculum.
School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS-aligned instruction.

Staff will engage in ongoing analysis of student CCSS-aligned assessment data and work,

Instructional Leadership Team?!8 will conduct weekly review of lesson plans and classroom
observations to ensure implementation of instructional materials aligned with CCSS.

Instructional Leadership Team will conduct an annual review of curricular materials to ensure
alignment with CCSS, NGSS, and California Content Standards.

School Director and school leadership team will conduct an annual review of educational program
and analysis of instructional impact on learning.

School Director, school leadership team, Board, and staff will review academic performance of all
students and all subgroups on all state and national assessments.

Subpriority B - English Learners, Academic Content Knowledge, & English Language Proficiency

Goal

Measurable Outcomes

100% of EL students will gain academic content
knowledge and demonstrate English language,
literacy, and mathematics proficiency through
implementation of programs and services aligned
to CCSS and ELD standards.

5% annual increase in the number of students
meeting or exceeding ELPAC performance
expectations.

5% annual increase in the number of students
meeting or exceeding NWEA MAP performance
expectations.

Methods of Measurement

Annual instructional training on EL support for teachers.

Ongoing monitoring of EL academic performance on all state and national assessments.

Ongoing ELD small-group instruction for EL students.

Tri-annual administration of NWEA MAP assessment.

Annual administration of ELPAC Summative Assessment for eligible students in kindergarten, or
year one of a two-year kindergarten program (i.e., transitional kindergarten), through grade five.

Specific Actions

appropriate instructional supports.

observations and feedback.

EL students will engage in CCSS-aligned English language arts/literacy instruction with

Teachers will receive training in Guided Language Acquisition Design.
The school will provide yearly SDAIE training to staff and support implementation with follow-up

218 The Instructional Leadership Team includes School Director (Years 1-2), joined by a Dean of Curriculum & Instruction (Year 2
and beyond), and another Dean of Curriculum & Instruction (Year 5 and beyond).
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e Teachers will provide increased opportunities for academic discourse in all classrooms through

specific instructional strategies.

e  Staff will provide regular ELD small-group instruction for lower ELPAC levels.
e Staff will administer the ELPAC Initial Assessment and Summative Assessment to eligible
students in kindergarten, or year one of a two-year kindergarten program (i.e., transitional

kindergarten), through grade five.

e Teachers will administer the NWEA MAP assessment three times a year (beginning, middle, and

end) to students in all grade levels.

The efforts the school makes to seek parental input in making decisions for the school and how the
school will promote parental participation in programs for unduplicated pupils and individuals with

exceptional needs.

Subpriority A - Parent Input

Goal

Measurable Outcomes

Families will report satisfaction with academic
program and parent involvement at school.

80% of families will indicate satisfaction with
academic program and opportunities for parent
involvement offered by the school.

Families will provide input on school decisions.

80% of families will complete and provide input
bi-annual family survey.

Methods of Measurement

e Bi-annual family surveys.

e  Monthly cafecitos (coffee and conversation) sign-in logs.

Specific Actions

e  Staff will ask families to fill out bi-annual family surveys during family & student-led conferences,

in the fall and spring.

e School Director and school will host monthly cafecitos (coffee and conversation), during which
families and community members will be encouraged to share input on the school.

Subpriority B - Parent Participation

Goal

Measurable Outcomes

Parents will attend school-sponsored events and
engage with their child’s education.

80% of families will complete and provide input
bi-annual family survey.

90% of families will attend tri-annual student-led
conferences for their child.

80% of families will attend school-sponsored
events throughout the year.

Methods of Measurement

e Bi-annual family surveys.

e  Monthly cafecitos (coffee and conversation) sign-in logs.

Specific Actions

Staff will ask families to fill out bi-annual family surveys during family & student-led conferences,
in the fall and spring.

School Director and school will host monthly cafecitos (coffee and conversation).

School Director and Manager of Operations will send out monthly family communication.

Staff and students in grades 3-5 will prepare student-led conferences three times per year.

School will plan and host various school-sponsored events families and community members are
invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and
annual Design Showcase.
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Pupil achievement, as measured by all of the following, as applicable: statewide assessments,
percentage of EL students who make progress toward English proficiency as measured by the English
Language Proficiency Assessment for California (ELPAC), and EL reclassification rate.

Subpriority A - Statewide Assessments

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in ELA/literacy,
mathematics, science, and physical fitness.

Percent of students, including those in subgroups,
meeting or exceeding standards in ELA/literacy,
on average, will exceed % of students in local
school district, meeting or exceeding standards in
ELA /literacy, on average, by at least 5%.

Percent of students, including those in subgroups,
meeting or exceeding standards in mathematics,
on average, will exceed % of students in local
school district, meeting or exceeding standards in
mathematics, on average, by at least 5%.

Percent of students, including those in subgroups,
meeting or exceeding standards in science, on
average, will exceed % of students in local school
district, meeting or exceeding standards in
science, on average, by at least 5%.

Percent of students, including those in subgroups,
meeting or exceeding standards in physical
fitness, on average, will exceed % of students in
local school district, or exceeding standards in
physical fitness, on average, by at least 5%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in
ELA/literacy and mathematics on the CAASPP
assessments compared to students at other
schools in the local school district.

Students will attain proficiency rates in
ELA/literacy 5% higher than the local school
district and state average proficiency rates, as
measured by the CAASPP assessment for
ELA/literacy, until the local school district and
state reaches average proficiency rates of 70%.

Students will attain proficiency rates in
mathematics 5% higher than the local school
district and state average proficiency rates, as
measured by the CAASPP assessment for
mathematics, until the local school district and
state reaches average proficiency rates of 70%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in science on
the CAST assessment compared to students at
other schools in the local school district.

Students will attain proficiency rates in science 5%
higher than the local school district and state
average proficiency rates, as measured by the
CAST assessment for science, until the local
school district and state reaches average
proficiency rates of 70%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in physical
fitness on the physical fitness test (PFT) compared
to students at other schools in the local school
district.

Students will attain proficiency rates in physical
fitness 5% higher than the local school district and
state average proficiency rates, as measured by
the PFT, until the local school district and state
reaches average proficiency rates of 70%.

Methods of Measurement
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Annual administration of California Assessment of Student Performance and Progress (CAASPP)
for English language arts/literacy and mathematics for grades three through five.

Annual administration of California Science Test (CAST) assessment for science for grade five.
Annual administration of FITNESSGRAM® assessment for physical fitness for grade five.

Specific Actions

School Director and school leadership team will train and support teachers on CCSS and
California Content Standards implementation over the summer and throughout the school year
through professional development.

Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS-aligned curriculum.

School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS-aligned instruction.

Instructional Leadership Team will establish, monitor, and analyze benchmark proficiency and
growth goals on an annual basis.

Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.

Staff will engage in ongoing analysis of student CCSS-aligned assessment data and work,
especially during Data Days.

Teachers will develop corrective instruction action plans informed by assessment data, adjust
instruction to meet student needs, and provide appropriate supports for struggling students.
School Director, school leadership team, Board, and staff will review academic performance of all
students and all subgroups on all state and national assessments.

Subpriority B - English Learners & English Proficiency

Goal Measurable Outcomes
100% of EL students will demonstrate growthin | 100% of EL students will advance at least one
English proficiency. performance level on the ELPAC each academic
year.

5% annual increase in the number of students
meeting or exceeding ELPAC performance
expectations.

Methods of Measurement

Annual administration of ELPAC Summative Assessment for eligible students in kindergarten, or
year one of a two-year kindergarten program (i.e., transitional kindergarten), through grade five.

Specific Actions

Instructional Leadership Team will conduct an annual review of curricular materials to ensure
alignment with CCSS, NGSS, and California Content Standards, including ELD standards for EL
students.

Instructional Leadership Team will conduct weekly review of lesson plans and classroom
observations to ensure implementation of instructional materials aligned with CCSS and ELD
standards for EL students.

EL students will engage in CCSS-aligned English language arts/literacy instruction with
appropriate instructional supports.

Teachers will receive training in Guided Language Acquisition Design.

The school will provide yearly SDAIE training to staff and support implementation with follow-up
observations and feedback.

Teachers will provide increased opportunities for academic discourse in all classrooms through
specific instructional strategies.

Staff will provide regular ELD small-group instruction for lower ELPAC levels.
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e Staff will administer the ELPAC Initial Assessment and Summative Assessment to eligible
students in kindergarten, or year one of a two-year kindergarten program (i.e., transitional

kindergarten), through grade five.

e School Director, school leadership team, Board, and staff will review academic performance of EL

students on all state and national assessments.

Subpriority C - English Learner Reclassification Rate

Goal

Measurable Outcomes

EL students will demonstrate a higher rate of
reclassification compared to EL students at other
schools in the local school district.

Students will reclassify at rates 5% higher than the
local school district average reclassification rates,
as measured by the ELPAC Summative
Assessment.

Methods of Measurement

¢ Annual administration of ELPAC Summative Assessment to eligible students in kindergarten, or
year one of a two-year kindergarten program (i.e., transitional kindergarten), through grade five.

Specific Actions

e Instructional Leadership Team will conduct an annual review of curricular materials to ensure
alignment with CCSS, NGSS, and California Content Standards, including ELD standards for EL

students.

e Instructional Leadership Team will conduct weekly review of lesson plans and classroom
observations to ensure implementation of instructional materials aligned with CCSS and ELD

standards for EL students.

e EL students will engage in CCSS-aligned English language arts/literacy instruction with

appropriate instructional supports.

e Teachers will receive training in Guided Language Acquisition Design.
e The school will provide yearly SDAIE training to staff and support implementation with follow-up

observations and feedback.

e Teachers will provide increased opportunities for academic discourse in all classrooms through

specific instructional strategies.

e Staff will provide regular ELD small-group instruction for lower ELPAC levels.
o Staff will administer the ELPAC Initial Assessment and Summative Assessment to eligible
students in kindergarten, or year one of a two-year kindergarten program (i.e., transitional

kindergarten), through grade five.

e School Director, school leadership team, Board, and staff will review academic performance of EL

students on all state and national assessments.

Pupil engagement, as measured by all of the following, as applicable: school attendance rates and

chronic absenteeism rates.

Subpriority A - School Attendance Rate

Goal

Measurable Outcomes

School will have high levels of daily attendance.

School will maintain an annual average of 95% or
higher daily attendance.

Methods of Measurement

¢ Annual average daily attendance rate.
e Daily attendance rates.
e  Number of daily tardies.

Specific Actions

e School Director will hire a Dean of Culture in Year 4 and beyond to provide supports for students

who have attendance challenges.

e The school will conduct Home Visits to all new families.
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School will plan and host various school-sponsored events families and community members are

invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and

annual Design Showcase.

School will create a student & family handbook to ensure all staff and parents are clear about

schoolwide expectations and disciplinary processes.

Office Coordinator and school office will make
absent or tardy.

Office Coordinator and school office will make
tardy more than once per week.

School Director and Dean of Culture (in Year 4

daily phone calls to parents of students marked
end-of-week phone calls to parents of students

and beyond) will initiate the Student Support Team

(SST) process, facilitate family conferences, and develop student support plans for students absent

more than three times in a quarter.

School will incentivize consistent attendance through awards, celebrations, and other incentives.

Subpriority B - Chronic Absenteeism Rate

Goal

Measurable Outcomes

Students will regularly attend school.

Less than 3% of students will be chronically
absent.

Methods of Measurement

Daily attendance rates.
Number of daily tardies.

Specific Actions

who have attendance challenges.

School Director will hire a Dean of Culture in Year 4 and beyond to provide supports for students

The school will conduct Home Visits to all new families.
School will plan and host various school-sponsored events families and community members are

invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and

annual Design Showcase.

School will create a student & family handbook to ensure all staff and parents are clear about

schoolwide expectations and disciplinary processes.

Office Coordinator and school office will make
absent or tardy.

Office Coordinator and school office will make
tardy more than once per week.

School Director and Dean of Culture (in Year 4

daily phone calls to parents of students marked
end-of-week phone calls to parents of students

and beyond) will initiate the Student Support Team

(SST) process, facilitate family conferences, and develop student support plans for students absent

more than three times in a quarter.

School will incentivize consistent attendance through awards, celebrations, and other incentives.

School climate, as measured by all of the following, as applicable: pupil suspension rates, pupil
expulsion rates, and other local measures, including surveys of pupils, parents, and teachers on the sense

of safety and school connectedness.

Subpriority A - Pu

pil Suspension Rate

Goal

Measurable Outcomes

Students will remain in good behavioral standing
with the school.

Less than 4% of students will be suspended.

Methods of Measurement

e Annual suspension rate.

Specific Actions
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e School Director will hire a Manager of Student Supports in Year 3 and a Dean of Culture in Year 4
and beyond to provide supports for students who have behavioral challenges.

e The school will conduct Home Visits to all new families.

e School will plan and host various school-sponsored events families and community members are
invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and
annual Design Showcase.

e School will create a student & family handbook to ensure all staff and parents are clear about
schoolwide expectations and disciplinary processes.

e School Director and school leadership team will train and support teachers on school culture and
management implementation through professional development.

e Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice school culture moves and
management implementation.

e School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support effective management.

e School will implement character education curriculum and instruction during Family Circles,
Community Circles, and throughout daily schedule.

e Dean of Culture (in Year 4 and beyond) and school office will make daily phone calls to parents of
students who receive a community violation.

e School Director, Dean of Culture (in Year 4 and beyond), and respective teachers will initiate the
Student Support Team (SST) process, facilitate family conferences, and develop student support
plans for students who receive community violations more than three times in a quarter.

e School will incentivize consistent good behavior through awards, celebrations, and other
incentives.

Subpriority B - Pupil Expulsion Rate

Goal Measurable Outcomes

Students will remain in good behavioral standing | Less than 1% of students will be expelled.
with the school.

Methods of Measurement

e Annual expulsion rate.

Specific Actions

e School Director will hire a Manager of Student Supports in Year 3 and a Dean of Culture in Year 4
and beyond to provide supports for students who have behavioral challenges.

e The school will conduct Home Visits to all new families.

e School will plan and host various school-sponsored events families and community members are
invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and
annual Design Showcase.

e School will create a student & family handbook to ensure all staff and parents are clear about
schoolwide expectations and disciplinary processes.

e School Director and school leadership team will train and support teachers on school culture and
management implementation through professional development.

e Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice school culture moves and
management implementation.

e School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support effective management.

e School will implement character education curriculum and instruction during Family Circles,
Community Circles, and throughout daily schedule.

e Dean of Culture (in Year 4 and beyond) and school office will make daily phone calls to parents of
students who receive a community violation.
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School Director, Dean of Culture (in Year 4 and beyond), and respective teachers will initiate the
Student Support Team (SST) process, facilitate family conferences, and develop student support
plans for students who receive community violations more than three times in a quarter.

School will incentivize consistent good behavior through awards, celebrations, and other
incentives.

Subpriority C - Other Local Measures (Surveys) on Sense of Safety and School Connectedness

Goal Measurable Outcomes
Students will report satisfaction with sense of 80% of students will complete and provide input
safety and school connectedness at school. bi-annual student survey.

80% of students will indicate satisfaction with
sense of safety and opportunities for school
connectedness offered by the school.

Families will report satisfaction with sense of 80% of families will complete and provide input
safety and school connectedness at school. bi-annual family survey.

80% of families will indicate satisfaction with
sense of safety and opportunities for school
connectedness offered by the school.

Teachers will report satisfaction with sense of 80% of teachers will complete and provide input
safety and school connectedness at school. bi-annual teacher survey.

80% of teachers will indicate satisfaction with
sense of safety and opportunities for school
connectedness offered by the school.

Methods of Measurement

Bi-annual family surveys.
Bi-annual student surveys, beginning in grade three.
Bi-annual teacher surveys.

Specific Actions

Staff will ask families to fill out bi-annual family surveys during family & student-led conferences,
in the fall and spring.

Staff will ask students to fill out bi-annual student surveys during Family Circles, twice per year,
beginning in grade three.

Staff will ask teachers to fill out bi-annual teacher surveys during weekly professional
development, twice per year.

School Director and school leadership team will conduct weekly Community Circles every Friday
to cultivate and maintain positive school culture.

Teachers will lead daily Family Circles to foster positive classroom and school culture and build
strong student relationships.

School Director and school will host monthly cafecitos (coffee and conversation).

School Director and Manager of Operations will send out monthly family communication.

School will plan and host various school-sponsored events families and community members are
invited to attend, including, but not limited to, back-to-school night, Family Workshop Nights, and
annual Design Showcase.

The extent to which pupils have access to and are enrolled in a broad course of study including courses
described under California Ed. Code § 51210 and California Ed. Code § 51220(a)-(i), as applicable, and
programs and services developed and provided to unduplicated pupils and individuals with exceptional
needs. “Broad course of study” includes the following, as applicable:

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, physical
education, and other as prescribed by the governing board. (California Ed. Code § 51210)

Subpriority A - Broad Course of Study
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Goal

Measurable Outcomes

Students will have access to and will be enrolled
in engaging courses.

100% of students will enroll in a course of study
that includes core subjects, Creativity & Design,
character education, and elective enrichment
courses.

Methods of Measurement

e Daily student schedule.
e Annual student transcripts.

Specific Actions

e School Director and school leadership team will perform an annual audit of curricular program,
course offerings, and instructional minutes to ensure all students have access to and are enrolled in

a broad course of study.

e School Director and Manager of Operations will review support services for unduplicated pupils
to ensure support services do not interfere with pupil access to a broad course of study.

Pupil outcomes, if available, for courses described under California Ed. Code § 51210 and California Ed.

Code § 51220(a)-(i), as applicable.

Subpriority A - English

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in ELA/literacy.

Percent of students, including those in subgroups,
meeting or exceeding standards in ELA/literacy,
on average, will exceed the percent of students in
local school district, including those in subgroups,
meeting or exceeding standards in ELA/literacy,
on average, by at least 5%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in

ELA /literacy on the CAASPP assessments
compared to students at other schools in the local
school district.

Students will attain proficiency rates in
ELA/literacy 5% higher than the local school
district and state average proficiency rates, as
measured by the CAASPP assessment for
ELA/literacy, until the local school district and
state reaches average proficiency rates of 70%.

Methods of Measurement

e Annual administration of California Assessment of Student Performance and Progress (CAASPP)
for English language arts/literacy and mathematics for grades three through five.

Specific Actions

e School Director and school leadership team will train and support teachers on CCSS and
California Content Standards implementation over the summer and throughout the school year

through professional development.

e Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS-aligned curriculum.

e School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS-aligned instruction.

e Instructional Leadership Team will establish, monitor, and analyze benchmark proficiency and

growth goals on an annual basis.

e Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.
e Staff will engage in ongoing analysis of student CCSS-aligned assessment data and work,

especially during Data Days.

e Teachers will develop corrective instruction action plans informed by assessment data, adjust
instruction to meet student needs, and provide appropriate supports for struggling students.
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e School Director, school leadership team, Board, and staff will review academic performance of all
students and all subgroups on all state and national assessments.

Subpriority B - Mathematics

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in mathematics.

Percent of students, including those in subgroups,
meeting or exceeding standards in mathematics,
on average, will exceed the percent of students in
local school district, including those in subgroups,
meeting or exceeding standards in mathematics,
on average, by at least 5%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in
mathematics on the CAASPP assessments
compared to students at other schools in the local
school district.

Students will attain proficiency rates in
mathematics 5% higher than the local school
district and state average proficiency rates, as
measured by the CAASPP assessment for
mathematics, until the local school district and
state reaches average proficiency rates of 70%.

Methods of Measurement

Annual administration of California Assessment of Student Performance and Progress (CAASPP)

for English language arts/literacy and mathematics for grades three through five.

Specific Actions

e School Director and school leadership team will train and support teachers on CCSS and
California Content Standards implementation over the summer and throughout the school year

through professional development.

e Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS-aligned curriculum.

e School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS-aligned instruction.

e Instructional Leadership Team will establish, monitor, and analyze benchmark proficiency and

growth goals on an annual basis.

e Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.
e Staff will engage in ongoing analysis of student CCSS-aligned assessment data and work,

especially during Data Days.

e Teachers will develop corrective instruction action plans informed by assessment data, adjust
instruction to meet student needs, and provide appropriate supports for struggling students.

e School Director, school leadership team, Board, and staff will review academic performance of all
students and all subgroups on all state and national assessments.

Subpriority C - Social Sciences

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in social sciences.

Percent of students, including those in subgroups,
meeting or exceeding standards in social sciences,
on average, will exceed 80% as measured by an
internally created summative assessment for
social sciences.

Methods of Measurement

e Annual administration of internally created summative assessment for social sciences for grades

two through five.

Specific Actions
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School Director and school leadership team will develop internal interim assessments and
summative assessments for social sciences over the summer prior to the start of the school year.
Instructional Leadership Team will conduct an annual review of curricular materials to ensure
alignment with CCSS, NGSS, and California Content Standards.

School Director and school leadership team will train and support teachers on CCSS and
California Content Standards implementation over the summer and throughout the school year
through professional development.

Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS-aligned curriculum.

School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS-aligned instruction.

Instructional Leadership Team will establish, monitor, and analyze benchmark proficiency and
growth goals on an annual basis.

Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.

Staff will engage in ongoing analysis of student CCSS-aligned assessment data and work,
especially during Data Days.

Teachers will develop corrective instruction action plans informed by assessment data, adjust
instruction to meet student needs, and provide appropriate supports for struggling students.
School Director, school leadership team, Board, and staff will review academic performance of all
students and all subgroups on all state and national assessments.

Subpriority D - Science

Goal Measurable Outcomes
Students, including those in subgroups, will Percent of students, including those in subgroups,
demonstrate proficiency in science. meeting or exceeding standards in science, on

average, will exceed the percent of students in
local school district, including those in subgroups,
meeting or exceeding standards in science, on
average, by at least 5%.

Students, including those in subgroups, will Students will attain proficiency rates in science 5%
achieve a higher rate of proficiency in science on | higher than the local school district and state

the CAST assessment compared to students at average proficiency rates, as measured by the
other schools in the local school district. CAST assessment for science, until the local

school district and state reaches average
proficiency rates of 70%.

Methods of Measurement

Annual administration of California Science Test (CAST) assessment for science for grade five.

Specific Actions

School Director and school leadership team will train and support teachers on CCSS, NGSS, and
California Content Standards implementation over the summer and throughout the school year
through professional development.

Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice CCSS- and NGSS-aligned
curriculum and instruction.

School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support CCSS- and NGSS-aligned instruction.

Instructional Leadership Team will establish, monitor, and analyze benchmark proficiency and
growth goals on an annual basis.

Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.
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work, especially during Data Days.

Staff will engage in ongoing analysis of student CCSS- and NGSS-aligned assessment data and

Teachers will develop corrective instruction action plans informed by assessment data, adjust

instruction to meet student needs, and provide appropriate supports for struggling students.

School Director, school leadership team, Board, and staff will review academic performance of all

students and all subgroups on all state and national assessments.

Subpriority E - Creativity & Design

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in Creativity & Design
principles and practices.

Percent of students, including those in subgroups,
meeting or exceeding standards in Creativity &
Design, on average, will exceed 80% as measured
by an internally created portfolio-based
summative assessment for Creativity & Design.

Methods of Measurement

design principles and practices.
Annual Design Showcase event for Creativity &
kindergarten through five.

Ongoing and annual creation of design portfolio in grades transitional kindergarten through five.
Ongoing and annual use of portfolio-based summative assessment rubric based on creativity and

Design for students in grades transitional

Specific Actions

School Director and school leadership team will develop internal portfolio-based summative

assessments and a portfolio-based summative assessment rubric based on creativity and design
principles and practices over the summer prior to the start of the school year.

Instructional Leadership Team will conduct an annual review of curricular materials and resources

to ensure alignment with Creativity & Design principles and practices.

Creativity & Design instruction implementation

School Director and school leadership team will train and support Enrichment Teacher on

through professional development.

Instructional Leadership Team will coach and support Enrichment Teacher on instructional

strategies and techniques to support Creativity & Design-aligned instruction.

for their design portfolio throughout the year.

School will require students in every grade level to plan, prepare, and complete design products

Enrichment Teacher will facilitate and support students to plan, prepare, and complete design

products for their design portfolio throughout the year.

invited to attend.

School will plan and host annual Design Showcase, which families and community members are

Students will present design portfolios during annual Design Showcase each year and

demonstrate reflection, communication, and Creativity & Design skills.

Subpriority F - Physical Education

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in physical fitness.

Percent of students, including those in subgroups,
meeting or exceeding standards in physical
fitness, on average, will exceed the percent of
students in local school district, including those in
subgroups, meeting or exceeding standards in
physical fitness, on average, by at least 5%.

Students, including those in subgroups, will
achieve a higher rate of proficiency in physical
fitness on the physical fitness test (PFT) compared
to students at other schools in the local school
district.

Students will attain proficiency rates in physical
fitness 5% higher than the local school district and
state average proficiency rates, as measured by
the PFT, until the local school district and state
reaches average proficiency rates of 70%.
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Methods of Measurement

e Annual administration of FITNESSGRAM® assessment for physical fitness for grade five.

Specific Actions

e School will offer Physical Education course and ensure all students are enrolled in Physical

Education.

e School will promote health and wellness in various spaces and times, including Physical
Education course, Family Circles, Community Circles, mealtimes, brain breaks, and play times.

Subpriority G -

Character Education

Goal

Measurable Outcomes

Students, including those in subgroups, will
demonstrate proficiency in character education
principles and practices.

Percent of students, including those in subgroups,
meeting or exceeding standards in character
education, on average, will exceed 80% as

measured by an internally created formative
assessment for character education.

Methods of Measurement

Ongoing and annual use of internally created interim assessments and formative assessments for
character education.

Ongoing and annual use of internally created formative assessment rubric based on character
education principles and practices.

Specific Actions

School Director and school leadership team will develop internal interim assessments and
formative assessments for character education prior to the start of the school year.

School Director and school leadership team will conduct an annual review of curricular materials
to ensure alignment with character education standards.

School Director and school leadership team will train and support teachers on character education
standards implementation through professional development.

Teachers will attend Induction Training over the summer and weekly professional development
throughout the school year to review, internalize, and practice character education standards,
curriculum, and instruction.

School Director and school leadership team will coach and support teachers on instructional
strategies and techniques to support character education standards-aligned instruction.

School Director and school leadership team will establish, monitor, and analyze benchmark
proficiency and growth goals on an annual basis.

Teachers will establish, monitor, and analyze benchmark proficiency and growth goals throughout
the school year, prior to beginning an assessment for learning cycle.

Staff will engage in ongoing analysis of student character education standards-aligned formative
assessment data and work, especially during Data Days.

Teachers will develop corrective instruction action plans informed by assessment data, adjust
instruction to meet student needs, and provide appropriate supports for struggling students.
School Director, school leadership team, Board, and staff will review socioemotional and
behavioral learning of all students and all subgroups on all internal assessments.




Element 3: Student Progress Measurement

Governing Law: The method by which pupil progress in meeting those pupil outcomes is to be
measured. To the extent practicable, the method for measuring pupil outcomes for state priorities
shall be consistent with the way information is reported on a school accountability report card.”
Education Code Section 47605(b)(5)(C).

Assessment System

In order for our students to exceed expectations for career and college readiness, our students
must be able to perform at academic achievement levels dramatically higher than the levels
presently demonstrated within our district, county, state, and nation. Currently, 34.6% of all
students in the San Leandro Unified School District are considered college and career ready
according to the 2018 California School Dashboard.?? Furthermore, the percentage of students in
San Leandro Unified School District meeting (level 3) and exceeding (level 4) grade-level English
language arts/literacy standards as measured by the California Assessment of Student
Performance and Progress (CAASPP) trails that of Alameda County and that of the state by
almost twenty percent: 37.74% standard met or exceeded in San Leandro Unified School District
compared to 56.05% in Alameda County and 49.88% in California.220 Similarly, student
performance on the California Assessment of Student Performance and Progress (CAASPP) for
mathematics in San Leandro Unified School District also falls below those of Alameda County
and the state of California. The percentage of students in San Leandro Unified School District
meeting (level 3) and exceeding (level 4) grade-level mathematics standards as measured by the
California Assessment of Student Performance and Progress (CAASPP) is significantly lower
than that of Alameda County and that of the state by almost twenty-five percent: 25.64% standard
met or exceeded in San Leandro Unified School District compared to 48.6% in Alameda County
and 38.65% in California.22!

A closer examination of data reveals a stark gap based on racial and ethnic background: the
percentage of white and Asian students meeting or exceeding grade-level literacy standards is
nearly double that of black and Latinx students (53.74% white and 63.16% Asian compared to
28.35% black and 34.39% Latinx), and the percentage of white and Asian students performing on
grade-level for mathematics is at least triple that of black and Latinx students (42.63% white and
55.46% Asian compared to 13.94% black and 19.85% Latinx).222 San Leandro Catalyst Collegiate
intends to counter this trend by producing student achievement results that significantly surpass
those at the district, county, state, and national levels, thereby demonstrating that academic
success and personal excellence is within reach for all students regardless of background.

In order to fulfill our mission of ensuring all students are on a measurable and successful path
toward middle school, high school, college, and career, we will leverage data and use it to inform

219 “San Leandro Unified.” California School Dashboard, California Department of Education,
www.caschooldashboard.org/reports/01612910000000/ 2018 / academic-performance#english-language-arts.

20 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.

221 Tbid.

222 San Leandro Unified Smarter Balanced Test Results.” Smarter Balanced Test Results, EdSource,

http:/ / caaspp.edsource.org/sbac/san-leandro-unified-01612910000000.
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our practice at every level of our school. In establishing a highly effective data-driven culture, we
will adopt the practice of sharing data openly and frequently with relevant stakeholders. Doing
so will also promote collective ownership of and responsibility for our mission. At San Leandro
Catalyst Collegiate, data will drive the instructional decisions of our school leaders and teachers,
provide our students and families a clear sense of academic progress, and set priorities for our
Board of Directors.

Assessments, while they are not the only measure of learning, play a crucial role in our school’s
mission because they inform us of our progress towards achieving the outcomes we want to see
for our students. As emphasized in Grant Wiggin’s Educative Assessment: Designing Assessments
to Inform and Improve Student Performance, “Assessment is central, not peripheral, to
instruction...learning depends on the goals provided by assessment and on the adjustment based
on its results. We learn through receiving and using feedback.”?? At San Leandro Catalyst
Collegiate, the purpose of assessments is to improve student learning, not to audit it. We will use
an intentional and comprehensive assessment approach that balances assessment for learning
(i.e., formative assessments) and assessment of learning (i.e., summative assessments).

We will exercise a daily cycle of performance and feedback from quick formative assessments to
ensure student mastery in the short term and engage in an ongoing practice of reflection and
action following interim and summative assessments to ensure significant student achievement
gains in the long term. Throughout the year, we will regularly monitor students’ learning
progress by collecting, analyzing, and reflecting on formative and summative data to drive
student learning. Strategic analysis of data will allow us to effectively meet the needs of our
students as a group and to provide targeted supports to individual students and subgroups of
students. We will assess our students frequently and consistently to capture a comprehensive
snapshot of their learning progress. Furthermore, we will prioritize and designate time within
our professional development structures at San Leandro Catalyst Collegiate to support our
teachers in utilizing data to inform instruction and to ensure the academic success of every
student.

Our assessment suite at San Leandro Catalyst Collegiate ranges from external to internal
assessments, including, but not limited to, nationally normed, state-mandated, literacy, interim,
portfolio-based, cumulative, weekly, and daily formative assessments. These assessments include
the Strategic Teaching and Evaluation of Progress (STEP) Assessment System; standards-based
catalysts (also known as launches or do nows); pre-release exit tickets /checks for understandings
(CFUs); exit tickets; learning target assessments, or quizzes; mid-unit assessments; end-of-unit
assessments; and interim assessments; NWEA MAP; CAASPP English language arts/literacy;
CAASPP mathematics; CAST; design portfolios; character education progress report; Physical
Fitness Test (PFT); and ELPAC. Figure 54 provides a detailed summary of the assessments, the
purpose of the assessments, and how we will use data from these assessments to drive student
mastery.

23 Wiggins, Grant. Educative Assessment: Designing Assessments to Inform and Improve Student Performance. John Wiley & Sons, 1998.
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Figure 54: Assessment Portfolio?

Short (<5 minute) Review students’ Teachers score daily catalysts real-
formative assessment | mastery of previous | time to determine if students
at the beginning of lesson’s standards- | mastered the learning targets.
Catalysts class, aligned to the aligned learning Results inform teachers’ next steps
previous lesson’s target(s). for instruction: whole-class
standards-aligned reteaching, small-group instruction,
learning target(s). or individual remediation.
Short (<3 minute) Determine Teachers score daily pre-exit tickets
formative assessment | students’ current real-time to determine if students
at the end of direct or | understandings of | mastered the learning targets.
Pre-Release guided instruction, current lesson’s Results inform teachers’ next steps
Exit Tickets/ | aligned to the current | standards-aligned | for instruction before students
CFUs lesson’s standards- learning target(s). practice with incorrect
aligned learning misconceptions: whole-class
target(s). reteaching, small-group instruction,
or individual remediation.
Short (<5 minute) Determine Teachers score daily exit tickets
formative assessment | students’ mastery real-time to determine if students
at the end of class, of current lesson’s | mastered the learning targets.
Exit Tickets aligned to the current | standards-aligned Results inform teachers’ next steps
lesson’s standards- learning target(s). for instruction: whole-class
aligned learning reteaching, small-group instruction,
target(s). or individual remediation.
Formative assessment | Provide students Teachers check classwork for
during class, aligned with opportunities | completion and utilizes classwork
Classwork to the current lesson’s | to practice to monitor progress of student
standards-aligned standards-aligned | learning throughout class.
learning target(s). learning target(s).
Formative assessment | Provide students Teachers check homework for
after class, aligned to with opportunities | completion and writes progress
Homework the current lesson’s to practice note to students’ families.
standards-aligned standards-aligned
learning target(s). learning target(s).
Longer (<30 minute) Determine Teachers score learning target
formative and students’ assessments to determine if
summative assessment | cumulative mastery | students mastered and retained the
of standards-aligned and retention of learning targets covered in class
Learning Target | learning targets standards-aligned | leading up to the day of the
Assessments | covered during the learning target(s). learning target assessment. Results
week, similar to a inform teachers’ next steps for
weekly quiz. instruction: whole-class reteaching,
small-group instruction, or
individual remediation.
Mid-Unit Summative Assess studer.lts’ Teachers score mid—un-it .
Assessments | 25Sessment of mastery of aligned | assessments to determine if
standards covered standards halfway | students mastered the unit

24 Our budget, attached as Appendix 13: Budget, accounts for STEP assessment, STEP implementation training, and MAP

assessment.
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through the middle of
the unit.

through the unit.

standards. Results inform teachers’
next steps for instruction for the
second half of the unit: whole-class
reteaching, small-group instruction,
or individual remediation.

Summative
assessment of
standards covered

Assess students’
mastery of aligned
standards through

Teachers score end-of-unit
assessments to determine if
students mastered the unit

End-of-Unit | through the end of the | the end of the unit. | standards. Results inform teachers’
Assessments | unit. next steps for instruction for future
instruction: whole-class reteaching,
small-group instruction, or
individual remediation.
Summative Assess students’ Teachers use interim assessment
assessment of mastery of aligned | data results on Data Days to
standards covered standards analyze current student
through the end of an | throughout the performance on standards.
assessment for year, roughly every | Teachers develop corrective
- learning cycle, aligned | six to eight weeks, | instruction action plans to ensure
Interim .
to Common Core State | and predict how all students demonstrate
Assessments . .
Standards and all students will proficiency on standards and
internally developed demonstrate receive appropriate individualized
with exception of one | mastery on the supports if necessary.
externally developed state assessments.
assessment from
CAASSP.
Literacy assessment to | Determine Teachers score STEP assessments to
determine growth in students’ determine if students mastered and
S literacy skills cumulative mastery | retained literacy skills covered in
ategic throughout the year, and growth in class leading up to the day STEP
Teaching and . . ; .
. about every six to literacy skills such | assessment. Results inform
Evaluation of . , . .
eight weeks. as fluency, teachers’ next steps for instruction:

Progress (STEP)

accuracy, phonemic

small-group instruction or

Assessments awareness, and individual support. Depending on
reading grade level, students track mastery
comprehension. of literacy skills on their own.

Portfolio-based Monitor students’ Teachers review design portfolios
summative assessment | proficiency on to monitor students” proficiency on
of Creativity & Design | Creativity & Design | Creativity & Design principles and
Mesftan princ.iples and princ.iples and practicgs anc} evaluate- design
Portfolios practices covered practices covered portfolios with a rubric. Students
through the end of the | over a period of select pieces of work aligned to
semester. time. specific principles and practices to
present and highlight at the end-of-
year Design Showcase.
Formative assessment | Monitor students’ Teachers monitor students’
Character of .Ch.?racter education | proficiency on . prf)ficliency on Chara-cter ecliucation
Education prmc.lples and Ch'ara.cter education prm?lples and p.ract.lces with a
s e practices covered principles and rubric. Information informs
through the end of the | practices covered teachers’ next steps for skill
quarter. over a period of development: whole-class refocus,
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NWEA
Measures of
Academic
Progress (MAP)

time. family communication, or
individual learning plan.
Nationally normed Determine At the beginning of the year,
adaptive assessment students’ teachers use MAP assessment as a

administered at the
beginning, middle,
and end of year.

cumulative mastery
and growth in
reading,
mathematics, and
language skills by
grade level
equivalency
throughout the
year; allows
measure of growth
throughout the
year and from year
to year as well as
national
comparison.

diagnostic tool to assess students’
reading, mathematics, and literacy
skills. The data provides baseline
data for students for the purpose of
monitoring students” growth in the
respective skills throughout the
year. MAP assessment is
administered two more times, at
the middle and end of the year, and
results serve the same purposes as
the first MAP assessment. The end-
of-year MAP assessment informs
instruction for the upcoming
academic year and allows
identification of critical grade-level
patterns and trends to address.

State summative
assessment aligned to

Assess students’
mastery of

Results provide measurable
evidence for effectiveness of

California Common Core State Common Core school’s instructional program.
Assessment of | Standards for English State Standards for | Because the data is reliable and
Student language arts/literacy. | English language valid, the data is used to compare
Performance arts/literacy. against other instructional
and Progress programs across the district,
(CAASPP) county, and state. Results drive
English schoolwide reflection of school’s
Language curricular choices, instructional
Arts/Literacy model, and staff development to
ensure schoolwide and student
academic growth each year.
State summative Assess students’ Results provide measurable
assessment aligned to | mastery of evidence for effectiveness of
Common Core State Common Core school’s instructional program.
California Standards for State Standards for | Because the data is reliable and
Assessment of | mathematics. mathematics. valid, the data is used to compare
Student against other instructional
Performance programs across the district,
and Progress county, and state. Results drive
(CAASPP) schoolwide reflection of school’s
Mathematics curricular choices, instructional
model, and staff development to
ensure schoolwide and student
academic growth each year.
State summative Assess students’ Results provide measurable
California assessment aligned to | mastery of Next evidence for effectiveness of
Science Test | Next Generation Generation Science | school’s instructional program.
(CAST) Science Standards. Standards. Because the data is reliable and
valid, the data is used to compare
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against other instructional
programs across the district,
county, and state. Results drive
schoolwide reflection of school’s
curricular choices, instructional
model, and staff development to
ensure schoolwide and student
academic growth each year.

Comprehensive,
health-related physical
fitness battery of tests,
consisting of six fitness
areas: aerobic capacity,

Monitor students’
proficiency on
physical fitness
areas.

Results provide health-related
information students, families, and
school can use to monitor students’
overall fitness.

Physical Fitness | abdominal strength
Test and endurance, upper
(PFT) body strength and
endurance, trunk
extensor strength and
flexibility, body
composition, and
flexibility.
Required state test for | Determine and Newly enrolled students whose
English language monitor students’ primary language is not English as
proficiency (ELP), English language indicated in the home language
given to students proficiency (ELP); survey must take the initial ELPAC
whose primary reclassify students | assessment. Results identify
language is a language | who have been students who are English Learners
other than English. previously and students’ level of English
identified as language proficiency. Data also
English English Learners used to strategically inform
Language (Els). instruction and provide
Proficiency individualized student supports to
Assessments ensure all students, including ELs,
for California demonstrate expected growth.
(ELPAC) Summative ELPAC assessment

results used to reclassify students
who have demonstrated English
language proficiency. ELPAC
assessment also ensures
accountability for school’s
instructional program and supports
provided for ELs and EL
reclassification rate.

The vast majority of our assessments will derive from curriculum we have selected, such as
EngageNY/Expeditionary Learning, which includes launches (catalysts at San Leandro Catalyst
Collegiate), exit tickets, classwork, homework, mid-unit assessments, and end-of-unit
assessments. We will utilize and tailor externally developed assessments for the content areas of
literacy, mathematics, science, and social sciences, although we may modify those assessments or
supplement them with internally developed ones to suit our instructional needs. Our design
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portfolio system in Creativity & Design as well as our character education progress report will be
internally developed by the School Director during our planning year.

As mentioned previously in , the
School Director will tailor and adapt curricular programs and materials, including assessments,
to ensure strong alignment to the Common Core State Standards and California Content
Standards and provide appropriate access for all students. In Years 2 through 4, the School
Director will be joined by a Dean of Curriculum & Instruction in the adaptation of curricular
programs, materials, and assessments. In Year 5 and beyond, an additional Dean of Curriculum
& Instruction will be hired and will also support in the adaptation of curricular programs and
materials.

In Years 1 and 2, the Manager of Operations (Director of Operations in Year 3 and beyond) will
coordinate the scheduling and administration of assessments under the supervision of the School
Director. The Manager of Operations and the School Director will also train teachers on proper
administration of the assessments listed above, and support teachers with instructional planning
around the assessment calendar and schedule to keep disrupted instructional time to a minimum.
Instructional planning developed by the Instructional Leadership Team will include all
assessments for all grade levels to maintain cohesion with the curriculum and reduce
interruptions to daily instruction. In all grades, the Manager of Operations will lead the collecting
and storing of all data, while the School Director will lead the synthesizing, analyzing, and
sharing of all data across all assessments.

Figure 55 below provides additional information regarding our assessment suite: person(s)
responsible for administration, development type (external vs. internal), subjects tested,
frequency, and minimum performance level of each assessment.

Figure 55: Assessment Administration and Format

Catalysts Teachers (TK-5) Inge;;i;;ld All Daily Prof7i(c)i0/e0nt =
Exit Tickets | Teachers (TK-5) Inf;)f;iﬁ‘d All Daily P“’f;gizm =
Classwork Teachers (TK-5) Ing;;i;;?d All Daily Prof;giznt =
Homework Teachers (TK-5) Inge;;iLz?d All Daily Prof7i(c)i0/e0nt =
L;aal;‘;ler:g Teachers (TK-5) Internal All Weekly Prof;gioznt =
Assessments
Alsvs[(i:sl;z:ir:ts Teachers (TK-5) In;cze)f; iié?d All Cyclically Prof7i(c)i0/e0nt z
andofUnt | eachers (Tk5) [ Mernaland Al Cyclically | PrOhctent=
Interim Teachers (TK-5) Internal and ELA/ 3 Times Proficient >
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Assessments External Literacy, Semesterly 70%
Math
Teachers (TK-5), Annual
Dean(s) of ELA/ 3 Times Growth Based
STEP Curriculum & External Literacy Semesterly on STEP
Instruction Levels
Proficient
Design Enrichment Creativity & Base<.i on
. Internal . Semesterly Design
Portfolios Teacher(s) Design .
Portfolio
Rubric
Proficient
Based on
E;;:::it(f:l Character Character
Teachers (TK-5) Internal Education/ Semesterly Education
Progress .
SEL Principles and
Report )
Practices
Rubric
. ELA/ . Annual
NWEA MAP Lelarllsglslﬁ;lo?:;m External Literacy, :nilj;is Growth Based
P Math Y on RIT Scores
Within 30
Days for
Newly Early
Enrolled Advanced (4)
Students or Growth at
ELD Teacher and Based on Rate. That Will
- ELA/ Home Achieve Early
ELPAC Associate External .
Teachers Literacy Language Advanced (4)
Survey; Within 5-7
Annually for Years of
Students Language
Identified as Acquisition
English
Learners
Students in grades 3-5 will also take the assessments listed below.
CAA$PP Teachers (TK-5)
English . ELA/ Meet
Trained as External . Annually
Language Literacy Standards (3)
A Proctors
Arts/Literacy
CAASPP Te?l"i"}:ielisec(lTanS) External Math Annuall Meet
Mathematics y Standards (3)
Proctors

Students in grade 5 only will take the assessments listed below as well as all of the assessments listed
above in grades TK-2 and those in grades 3-5.
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California Teachers (TK-5) Meet

Science Test Trained as External Science Annually Standards (3)
(CAST) Proctors
. Enrichment Physically Fit
‘Physmal Teacher(s) and Physical In at Least 4
Fitness Test ) External . Annually
(PFT) Associate Education Out of 6
Teachers Fitness Areas
Data Analysis

High-performing schools exhibit strong data-driven cultures, regularly collecting and analyzing
data to keep a pulse on student trajectories and to evaluate whether instruction is meeting the
needs of all students. Effective data-driven instruction drives academic excellence and “is based
on strong assessment, analysis, action, and culture.”??> San Leandro Catalyst Collegiate will
implement standards-aligned assessments, engaging in robust data analysis cycles, taking
immediate action, and promoting a practice of reflection and decision-making based on data.

We will utilize every moment to collect data on student learning, monitor progress, and provide
strategic follow-ups with students who are not meeting expected levels of growth and
proficiency. Teachers at San Leandro Catalyst Collegiate will regularly collect data for every
student during and after every lesson through various formative assessments such as catalysts,
checks for understandings, exit tickets, classwork, and homework. They will use this information
to inform planning, adjust instruction, create targeted small groups, differentiate delivery,
include scaffolding, address whole-group misconceptions, and reteach learning gaps. In class,
especially during content area workshops, teachers will provide targeted supports for students
in the form of one-on-one conferences or small-group instruction. One key instructional practice
at San Leandro Catalyst Collegiate aligned to data collection and usage is Purposeful
Monitoring. Purposeful Monitoring is a practice in which teachers urgently monitor learning in
the classroom by circulating and giving quick, targeted written and/or verbal feedback based on
pre-determined quality criteria. Students can then receive feedback in the moment and make
immediate corrections to their work.

San Leandro Catalyst Collegiate will support and train all staff in developing a strong data-driven
mindset to ensure all minutes devoted to instruction and assessment yield results. Structures
during which our teachers will practice and exercise data analysis include Induction Training,
grade-level team meetings (called Grade-Level Team Huddles) during weekly professional
development, assessment for learning cycles, all-staff professional development days (i.e.,
middle-of-year reflection, end-of-year reflection, etc.), weekly one-on-one coaching sessions, and
whole-school Data Days. In preparation for each assessment for learning cycle, teachers will take
the interim assessment, analyze it, and discuss how upcoming lesson plans, instruction, and
practice opportunities prepare students for specific skills measured by the interim assessment.
To conclude each assessment for learning cycle, San Leandro Catalyst Collegiate teachers will

25 Bambrick-Santoyo, Paul. Driven by Data: a Practical Guide to Improve Instruction. Jossey-Bass, 2010.
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collaborate within their grade-level teams and collectively examine interim assessment results for
their individual classes and grade-level cohort as a whole.

Included in our annual school calendar are six Data Days during which staff participates in a full-
day professional development. These days follow the end of an assessment for learning cycle,
during which either an interim assessment, STEP assessment, or both was administered. During
Data Days, teachers reflect on their practice, analyze assessment results, and create strategic
action plans in response to the data. To maximize our time together, teachers will be expected to
complete pre-work by bringing student assessment samples. We will implement a few
thoughtfully curated research-based data analysis protocols to make sense of data and student
learning (see Appendix 20: Data Analysis Protocol). With support from the Instructional
Leadership Team, teachers will collaborate to identify key trends, highlights, and areas for
growth; adjust instruction and modify future lesson plans; and plan for interventions and
develop corrective instruction action plans to ensure all students demonstrate mastery of grade-
level standards. For additional high-level details on Data Days and data analysis protocols, refer
to

Data Reporting & Stakeholder Access and Use

At San Leandro Catalyst Collegiate, we embrace and value transparency at all levels. We will
proactively inform all stakeholders (i.e., students, families, teachers, school leaders, Board of
Directors, district, and state) of the purpose of assessments, communicate and share pertinent
data with key stakeholders, and invest each stakeholder group in the appropriate analysis of
results to best meet the needs of each student. In doing so, we intend to share ownership with all
stakeholders in increasing student achievement and improving our school. A summary of our
stakeholder communication regarding data is outlined in Figure 56.

Figure 56: Description of Stakeholder Data Communication & Analysis

Our educational program is designed to build student agency. Therefore, we will
develop a weekly goal-setting protocol for students to use during Family Circles. During
content area workshops, students and teachers will work closely together to understand
data and progress to mastery. Through frequent practice, students will develop an
Students | analytical data-driven mindset, a competency central to our school. Beginning in third
grade, students will be expected to lead these conferences during workshops and to set
individual goals for MAP tests. Starting in the third grade, students begin the year by
reviewing their previous year’s CAASPP data and developing end-of-year goals to meet
or surpass their data from the year before.

We will consistently and frequently communicate with families about their child’s
academic and behavioral progress. In Lower School (grades TK-2), families receive daily
communication through our Lifework folder system. The frequency changes to weekly
for families with children in Upper School (grades 3-5). Three times a year, we will host

Families family and student-led conferences, during which we will share and discuss more
comprehensive snapshots of student learning and progress to mastery. During monthly
cafecitos, we will facilitate and support our families to engage in data deep dives of
assessments, instruction, school climate, culture, and family engagement.

Teachers We will support our teachers’ data analysis skills by providing frequent opportunities

during professional development for teachers to engage with assessment and schoolwide
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data. These opportunities include, but are not limited to, coaching, weekly professional
development, Data Days, and Grade-Level Team Huddles. At the close of every interim
assessment window, teachers will participate in Data Days. Data Days will provide
teachers with dedicated time for the analysis of student trends, growth areas, and
proficiency rates across their class and our school. Outside of Data Days, teachers will
use formative and interim assessment data to constantly inform and adjust their practice
in order to meet the needs of each student.

School
Leadership
Team

The School Director will regularly review data collected from interim and end-of-unit
assessments to prioritize areas of focus for teacher observations/coaching and
schoolwide professional development. The School Director will consistently share
information with members of the school leadership team during weekly meetings,
ensuring that the team analyzes disaggregated data for English learners, students who
identify as black or Latinx, students with special needs, and students considered to be
gifted and talented. The school leadership team will adopt a weekly data review protocol
to strategically determine areas of focus around instruction, culture, and operations.

Board of
Directors

The School Director will prepare a monthly data report for the Board of Directors,
detailing all pertinent data points (i.e., academics, enrollment, attendance, behavior, etc.)
and highlighting trends across the school. This data will be broken down by subgroup,
including special education, emerging bilingual, gifted and talented, socioeconomically
disadvantaged, black, and Latinx students to ensure that we closely monitor progress of
our subpopulations. The report will include data from the most recent round of interim
and end-of-unit assessments, including, but not limited to, STEP reading data and
NWEA MAP data. The Board’s Academic Committee will review the data each month
with the School Director. The data and findings will be shared with the full Board of
Directors. Our Board of Directors will use the data to inform their oversight of our
academic program, ensuring progress toward our predetermined measurable goals.

District &
State

The School Director will prepare an annual data report detailing all pertinent data points
(i-e., academics, enrollment, attendance, behavior, etc.) and highlighting trends across the
school. This data will be broken down by subgroup, including special education,
emerging bilingual, gifted and talented, socioeconomically disadvantaged, black, and
Latinx students to ensure that we closely monitor progress of our subpopulations. The
report will include data from the most recent round of state-mandated assessments such
as CAASPP English language arts/literacy, CAASPP Mathematics, CAST, Physical
Fitness Test (PFT), and ELPAC.

Funders

The School Director will prepare an annual data report, detailing all pertinent data points
(i.e., academics, enrollment, attendance, behavior, etc.) and highlighting trends across the
school. This data will be broken down by subgroup, including special education,
emerging bilingual, gifted and talented, socioeconomically disadvantaged, black, and
Latinx students to ensure that we closely monitor progress of our subpopulations. The
report will include data from the most recent round of interim and end-of-unit
assessments, including, but not limited to, STEP reading data, NWEA MAP data, and
CAASPP data. Depending on funding criteria, the School Director will tailor the annual
report with relevant data as requested by funders.

Grading

Inherent in our mission is the expectation that all students demonstrate the necessary academic
and character skills, knowledge, and qualities at each grade level, positioning them for success
and personal excellence in school, career, and life beyond San Leandro Catalyst Collegiate. We
are cognizant that our students will be coming to us with a range of school readiness, educational
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experiences, and overall academic preparedness. For these reasons, we will utilize and implement
instructional models and practices such as small-group instruction, workshop model, extended
day and time, purposeful monitoring, and data-driven instruction, so that all students are able to
meet grade-level academic expectations. Because we have clear vision for the skills, knowledge,
and habits our students must develop each year as informed by the Common Core State
Standards and California Content Standards, we will provide the critical foundations all students
need to successfully transition from elementary school to a rigorous middle school, a college
preparatory high school, and the college or career of their choice. With our attentive focus on, and
consistent use of, data systems, progress monitoring, and individualized action plans aligned to
the needs of our students based on data, we are confident that a majority, if not all, of our students
will meet grade-level expectations and matriculate to the next grade.

San Leandro Catalyst Collegiate will implement a mastery-based grading system across all grade
levels organized by Common Core State Standards, California Content Standards, and Next
Generation Science Standards. For content areas currently without state-adopted standards -
such as Creativity & Design and Character Education - we will develop rigorous, grade-level
standards based on exemplary models from well-reputed organizations, as well as high-
performing schools across the region and country. Figure 57 below outlines the standards we
intend to utilize as part of our grading system at San Leandro Catalyst Collegiate.

Figure 57: Standards for Grading and Standards Modeled From by Content Area

English Language Common Core State Standards for Common Core State Standards for
Arts/Literacy English Language Arts & Literacy English Language Arts & Literacy
Common Core State Standards for Common Core State Standards for
Mathematics Mathematical Content Mathematical Content
Standards for Mathematical Standards for Mathematical
Practice Practice
Science Next Generation Science Standards Next Generation Science Standards

Internally Developed
History Social Science Framework
for California Public Schools:

College and Career Readiness
Anchor Standards for Reading
Teaching Hard History Essential

: : Kindergarten = Through  Grade Knowledges
Social Sciences . . .
Twelve History Social Science Framework
for California Public Schools:
Kindergarten = Through  Grade
Twelve?2
Internally Developed International Society for
Creativity & Technology in Education
Design Learning Dimensions of Making
and Tinkering??”
Internally Developed Model Standards for Academic,
Character ) .
. Social, Emotional, and Character
Education

Development

226 History Social Science Framework for California Public Schools: Kindergarten through Grade Twelve. California Department of

Education, 2017.

227 Model Standards for Academic, Social, Emotional, and Character Development: Critical Educational Outcomes. Josephson Institute, 2013.
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Grade Twelve Grade Twelve

We will implement schoolwide standards for grading that align to exit standards for each grade.
All teachers at San Leandro Catalyst Collegiate will be appropriately trained on our school’s
grading policy and methodology. Our School Director will work closely with teachers to ensure
grades are calibrated and assigned in a fair and consistent manner.

Students at San Leandro Catalyst Collegiate will receive standards-based report cards that reflect
student progress towards mastering grade-level standards each quarter. We expect all students
to demonstrate mastery of all standards by the end of each grade level. San Leandro Catalyst
Collegiate students will be graded on a scale of one to four for each standard, with the average
point value of all standards for a given content area corresponding to a letter grade - either A, B,
C, or NC for no credit. Figure 58 describes the grading policy for all students.

Figure 58: Grading Policy

1 A Student exceeds grade-level mastery of the standard and can apply the
standard in new situations.

3 B Student meets grade-level mastery of the standard and can work
independently.

2 C Student nearly meets grade-level mastery of the standard and requires
minimal support.

1 NC Student does not meet grade-level mastery of the standard and requires
continued support.

Formal quarterly report cards are mailed out to families four times per year, at the end of each
quarter. These report cards will also be shared with families during family (grades TK-2) and
student-led (grades 3-5) conferences, which occur each quarter except for Quarter 4. Families of
students identified as requiring additional support to meet grade-level standards will be invited
to participate in a Student Support Team (SST) meeting with all relevant stakeholders. For more
detailed information on our Student Support Team (SST) process, refer to

. In addition to regular communication, state and national assessment results will
also be mailed out to families of enrolled students. On an annual basis, San Leandro Catalyst
Collegiate will prepare the Student Accountability Report Card (SARC), which is a public
document that describes important information about our school’s progress towards achieving
our goals and measurable outcomes.

Promotion

San Leandro Catalyst Collegiate is committed to setting up our students for success, so we
maintain rigorous standards for promotion. Our promotion policy takes into account two factors:
(1) reading level and (2) grade-level standard mastery in core content areas, as specified on our
report cards. Figure 59 outlines our grade-level promotion requirements.
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Figure 59: Promotion Criteria

TK-2 K=>STEP 3;1>STEP 6; 2> STEP 9; or
5 STEP levels of growth
3=STEP 12 or

i >
3 5 STEP levels of growth mathematics assessment average = 2.5

4 > grade-level expectation on MAP
4-5 reading assessment; 5 > grade-level mathematics assessment average > 2.5
expectation on MAP reading assessment

mathematics assessment average > 2.5

In compliance with IDEA, all students who have IEPs will be promoted to the subsequent grade
level based on the successful completion of their IEP goals in alignment with our school’s
promotion policy. Promotion decisions for English learners, or emerging bilinguals, will be
considered on a case-by-case basis. Present levels of performance, strengths, areas of growth, and
barriers for each student identified as an emerging bilingual will be taken into consideration
when determining promotion.

As a school, we will proactively communicate, consistently uphold, and fairly apply our
promotion policy to students and families. Our promotion policy will be outlined in our San
Leandro Catalyst Collegiate Student & Family Handbook, which will be drafted upon approval
and distributed to all families during Home Visits prior to the start of the school year.

Retention

If we determine a student is not academically ready for the next grade despite multiple
interventions and supports given throughout the year, we reserve the right to retain a student
and will make the decision in service of the student’s best interest and long-term academic and
personal success. In developing our retention policy, we considered the detrimental effects of
social promotion, which can lead to significant academic gaps in middle school and high school.
When students are socially promoted without demonstrating appropriate grade-level
proficiency, students may experience academic challenges with more advanced work as a result
of not having mastered previous grade-level standards. Thus, we will make decisions around
retention and promotion carefully, in consultation with relevant stakeholders, such as families,
teachers, and school leadership team members, considering reading level and grade-level
standard mastery in core content areas.

¢ Reading Level: Students who are not reading on grade level by the end of the school year
may be eligible for retention, and students who are reading more than half a year below
grade level according to the final STEP literacy assessment results will be recommended
for retention in their current grade level.

¢ Grade-Level Standard Mastery in Core Content Areas: San Leandro Catalyst Collegiate
students who average below a 2.5 in English language arts/literacy or mathematics at the
end of the academic year will be eligible for retention.
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San Leandro Catalyst Collegiate’s school leadership team will work diligently to keep families
abreast of student progress and discuss ways to support learning at home. If retention is a
possibility, then our school leadership team will work closely with the student’s family to
determine appropriate next steps, grounded in the student’s best interest. Families of students
who are likely candidates for retention will be notified by our school leadership team during our
second family & student-led conferences. Families will also be invited to attend a meeting with
our School Director to discuss continued action steps for supporting student success through our
Student Support Team (SST) process and to clearly communicate promotion requirements.
Teachers will provide promotion or retention recommendations for all students and our School
Director will make all final promotion or retention decisions.

Families can appeal a promotion or retention recommendation by submitting a formal, written
appeal to the School Director within 20 days of the promotion or retention recommendation. The
written notification shall provide evidence and an explanation describing why the
recommendation is unwarranted. The School Director will review the presentation of facts and
make a final determination within 20 days of receiving the written appeal.

Attendance

At San Leandro Catalyst Collegiate, we expect our students to come to school on time, every day.
More time in class means more time for learning, thereby preparing our students to access and
excel in the college and career of their choice. In acknowledging the importance of school
attendance and its impact on learning, we will hold an attendance expectation of 95% for the year.
With our extended school year, this means that a student cannot have more than ten unexcused
absences during the year. As defined by California Ed. Code § 6090(c)(1), a “chronic absentee” is
“a pupil who is absent on 10 percent or more of the school days in the school year when the total
number of days a pupil is absent is divided by the total number of days the pupil is enrolled and
school was actually taught in the regular day schools of the district, exclusive of Saturdays and
Sundays.”228 Our attendance expectation of 95% ensures compliance and deters students at San
Leandro Catalyst Collegiate from being identified as a “chronic absentee.”

While a student will not be retained based solely on attendance, it will be a contributing factor
considered in our decision-making. As a school, we will engage students and parents early on by
conducting Home Visits to all new families before the beginning of the academic year. During
our Home Visits, we will go over key school policies such as uniform, attendance, and discipline.
We will also review and provide the San Leandro Catalyst Collegiate Student & Family
Handbook to ensure all families are clear about schoolwide expectations and disciplinary
processes. San Leandro Catalyst Collegiate will also host various school-sponsored events that
families are invited to attend, including, but not limited to, back-to-school night and Family
Workshop Nights. Throughout the year, we will recognize exemplary and improved attendance
through awards, celebrations, and other incentives.

Aligned with our core belief of providing individualized student supports through intentional
use of data, we will maintain a practice of diligently monitoring attendance data on a daily,

28 “Child Welfare & Attendance.” Child Welfare & Attendance - Attendance Improvement (CA Dept of Education), California Department
of Education, https:/ /www.cde.ca.gov/Is/ai/cw/.
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weekly, monthly, and annual basis. We will analyze this data and adjust as needed to ensure all
learners are consistently attending school, thereby maximizing time for learning.
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Element 4: Governance Structure

Governing Law: The governance structure of the school, including, but not limited to, the
process to be followed by the school to ensure parental involvement.
Education Code Section 47605(b)(5)(D).

Governance Structure

Our organizational structure at San Leandro Catalyst Collegiate represents a relationship wherein
both management and governance are accountable to our mission of providing a high-quality
school option for children and ensuring student academic achievement. We recognize that charter
school governance, along with the academic program, is paramount to the success of a school. As
such, we developed our governance structure to ensure that San Leandro Catalyst Collegiate’s
mission is fulfilled.

There are five broad organizational levels for governance at San Leandro Catalyst Collegiate: (1)
mission, (2) governance (Board of Directors and Board committees), (3) management (School
Director), (4) supporting leadership (school leadership team and Catalyst Collegiate Family
Champions), and (5) teachers and staff. The organizational structure is depicted below in Figure
60. As seen below, our school’s mission is at the forefront of our operations and steers the work
of the Board of Directors. The control and governance of San Leandro Catalyst Collegiate is vested
in the Board of Directors and all management decisions will be delegated to the School Director,
who will be hired by, report to, and evaluated by the Board. The San Leandro Catalyst Collegiate
Board of Directors commit to upholding and overseeing the fulfillment of the mission and
purpose of San Leandro Catalyst Collegiate. No individual aside from the School Director will
report directly to the Board of Directors.

Following charter approval, San Leandro Catalyst Collegiate’s Board of Directors will hire the
School Director and the School Director will manage all operations and day-to-day activities with
the guidance and support of the Board of Directors. Board committees will not formally manage
any individual at San Leandro Catalyst Collegiate. San Leandro Catalyst Collegiate Board of
Director’s governance will be informed by its committees, Back Office Provider (EdTec), School
Director, and Catalyst Collegiate Family Champions.
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Figure 60: Board Governance Organizational Structure
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Nonprofit Public Benefit Corporation

San Leandro Catalyst Collegiate Charter School shall be operated by San Leandro Catalyst
Collegiate, Inc., a California nonprofit public benefit corporation, pursuant to California law upon
approval of this charter.

Our school will operate autonomously from the District, with the exception of the supervisory
oversight as required by statute and other contracted services as may be negotiated between San
Leandro Catalyst Collegiate and the District. Pursuant to California Ed. Code § 47604(c), the
District shall not be liable for the debts and obligations of San Leandro Catalyst Collegiate or for
claims arising from the performance of acts, errors, or omissions by San Leandro Catalyst
Collegiate, as long as the District has complied with all oversight responsibilities required by law.

The Articles of Incorporation, Conflict of Interest Code, Bylaws, and Articles of Incorporation for
San Leandro Catalyst Collegiate are attached as Appendix 10: Articles of Incorporation,
Appendix 11: Conflict of Interest Code, and Appendix 12: Board Bylaws, respectively.

San Leandro Catalyst Collegiate Founding Team

San Leandro Catalyst Collegiate’s Founding Team comprises of nine (9) members, eight (8) of
whom intend to serve on the governing board and one (1) whom we intend to name as School
Director. As of January 2020, the eight (8) proposed Directors and are listed below along with the
proposed School Director, who will not serve on the Board. Detailed biographies are provided in
the section of this petition.

e Nicolette Fox, Lead Petitioner & Proposed School Director (non-Board member)

¢ Rohit Agarwal, Proposed Board Member, Treasurer, Finance Committee

e Carey Hawkins Ash, Proposed Board Member, Board Chair, Governance Committee,
Finance Committee
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¢ Ryan Delaney, Proposed Board Member, Governance Committee

Aniya Grimm, Proposed Board Member, Development Committee

Sharrie Overall, Proposed Board Member, Secretary, Academic Committee
Elizabeth Raji-Grieg, Proposed Board Member, Vice Chair, Academic Committee
Keyur Shah, Proposed Board Member, Academic Chair, Academic Committee

¢ Darryl Stafford, Proposed Board Member, Development Committee

Our Founding Team reviewed, contributed to, and supported all aspects of the charter
application and school design. Members of the San Leandro Catalyst Collegiate Founding Team
bring a diverse wealth of expertise, talent, and skills, including education, finance, community
outreach, legal counsel, human resources, real estate, organization & development, and board
governance (refer to Figure 1 in the section for a matrix of expertise of our
Founding Team). San Leandro Catalyst Collegiate strategically assembled our Founding Team to
provide the knowledge, competencies, experiences, and skills to open, execute, and operate a
sound educational program as outlined in this charter.

Since November 2019, when our Founding Team met for the first time, we have engaged in over
60 hours of formal training. The resume of each Founding Team member is attached as Appendix
8: Proposed School Director Resume and Appendix 9: Proposed Board of Directors’ Resumes.

Board of Directors

The San Leandro Catalyst Collegiate Board of Directors (“Board”) will serve as the governing
body of San Leandro Catalyst Collegiate, pursuant to its corporate Bylaws, which shall be
consistent with this charter. The San Leandro Catalyst Collegiate Board of Directors is a policy-
making board, overseeing fundamental and leadership aspects of the school.

Upon approval of the charter, the Founding Team will hold an organizational meeting and
officially transition to a Board of Directors. In addition, BES will facilitate and support Board
training, which includes a Committee Action Planning meeting. The Board of Directors will
follow a clear and transparent board election, decision-making process, and membership term
policies.

The number of directors on the Board shall be no less than seven (7) and no more than fifteen (15)
as indicated in our Bylaws. In addition, in accordance with California Ed. Code § 47604(b), the
District shall be entitled to a single representative on the Board of Directors of the nonprofit public
benefit corporation and San Leandro Catalyst Collegiate reserves the right to add an additional
member to achieve an odd number of members for voting purposes.

Except for the initial Board of Directors, each director shall hold office unless otherwise removed
from office in accordance with the Bylaws for three (3) years, and until a successor Director has
been designated and qualified. A full three (3)-year term will be considered to have been served
after three (3) annual meetings. Directors may serve consecutive, three (3)-year terms. Directors
will serve staggered terms to balance continuity with new perspectives.
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Terms for the initial Board of Directors shall be staggered with two (2) seats serving a one (1)-
year term, three (3) seats serving a two (2)-year term, and three (3) seats serving a three (3)-year
term. Assigned staggered term lengths for the members of the founding board assures that all
initial members do not roll off the board simultaneously.

Any vacancy or any position to be filled by reason of an increase in the number of Directors may
be filled by approval of the Board of Directors or, if the number of Directors then in office is less than
a quorum, by (a) the affirmative vote of a majority of the Directors then in office at a regular or special
meeting of the Board, or (b) a sole remaining Director. A Director elected to fill the vacancy will be
elected for the unexpired term of his/her predecessor in office. A Director may resign at any time
by filing a written resignation with the Board Chair.

San Leandro Catalyst Collegiate Board of Directors may remove any Officer or Director by a
majority vote of the entire Board of Directors at any regular or special meeting of the Board, notice
of that meeting and such removal are given in compliance with the provisions of the Ralph M.
Brown Act. The Board of Directors at San Leandro Catalyst Collegiate will act in full accordance
with its Bylaws. A draft of the proposed Bylaws is included as an attachment in Appendix 12:
Board Bylaws.

Members of the Board of Directors:

e Shall serve San Leandro Catalyst Collegiate with the highest degree of undivided duty,
loyalty, and care and shall undertake no enterprise to profit personally from their position
with San Leandro Catalyst Collegiate;

e Are bound by the Code of Conduct, Conflict of Interest Code, and Confidentiality Policy
statements;

e May not receive compensation for their services as Directors or Officers, only such
reimbursement of expenses as the Board of Directors may establish by resolution to be
just and reasonable as to the Corporation at the time that the resolution is adopted; and

e Shall have no direct or indirect financial interest in the assets or leases of San Leandro
Catalyst Collegiate.

Board Recruitment

The Board of Directors at San Leandro Catalyst Collegiate represents a highly respected and
highly committed team of leaders from our San Leandro community as well as the Bay Area. Both
as individuals and as a collective, our Founding Team has dedicated time, energy, and resources
to commit to the founding responsibilities associated with a successful school launch and
operation.

Founding Team members were recruited by our Lead Founder and Petitioner, Nicolette Fox. All
members were selected based on strong alignment with our mission, deep commitment to our
San Leandro community, and a professional skillset that contributes to the successful founding
and governance of San Leandro Catalyst Collegiate. With the exception of our Lead Founder,
Nicolette Fox, our proposed School Director, all members of the Founding Team will officially
transition to the governing board upon charter authorization.
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In addition, our Founding Team is committed to the development of the Board by continually
seeking out individuals who reflect the qualifications, expertise, and mission alignment as
determined by the Board. In general, the San Leandro Catalyst Collegiate Governance Committee
will present potential board members and officers for election to the Board of Directors. The list
will be presented at the annual meeting of the Board of Directors, although additional candidates
may be added between annual meetings if deemed necessary by the Governance Committee and
approved by a vote of the Board.

Methods for board elections, turnover, recruitment, and board development are detailed and
delineated in San Leandro Catalyst Collegiate’s proposed Bylaws. The Bylaws will be formally
voted on at the board’s first organizational meeting upon authorization, and the policies will
guide subsequent board member recruitment and board development.

Board Membership Criteria

Although the San Leandro Catalyst Collegiate Board of Directors designates management to the
School Director, the Board of Directors holds responsibility and accountability for ensuring that
San Leandro Catalyst Collegiate delivers on its mission of developing students with the
intellectual, moral, and creative agency needed as lifelong learners and creative change agents in
our community and beyond. The chief qualification necessary for Board membership at San
Leandro Catalyst Collegiate is an unwavering commitment to our mission and a belief that our
school and all of our students can and will attain our mission.

In addition, Board members possess a set of personal and professional skills and attributes,
including, but not limited to, the following;:

e A firm commitment to improving access to high-quality education for all children
regardless of background and circumstances they are born into - race, socioeconomic
status, home language, special education need, or zip code;

e A clear understanding of the Board’s obligation to act as an effective and attentive steward
of public funds;

e An effective ability to assess information regarding the School Director’s educational and
fiscal management of the school;

e A willingness to replace the School Director if results are not satisfactory;

e A steadfast resolve to focusing on the academic achievement and learning of children in
San Leandro Catalyst Collegiate;

e An ability to equitably and accurately assess and respond to the needs of the community
as well as to represent the school to the community and other stakeholders;

e A minimum age of eighteen (18) years old; and

e Anextensive background and/ or experience in finance, law, business, fund development,
marketing, nonprofit, community, management, governance, human resources, real
estate, technology, and/or education.

Members of the San Leandro Catalyst Collegiate Board of Directors must also demonstrate the
willingness and ability to do the following: accept and support decisions made in accordance
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with our Bylaws; give time and energy to our school; and provide access to resources, both
financial and in-kind, to support and strengthen San Leandro Catalyst Collegiate in service of our
mission.

Board Officers

The work of the Board of Directors is organized according to the Officer positions of Board Chair,
Board Vice Chair, Board Secretary, and Board Treasurer. The responsibilities that fall under the
purview of each position are detailed below in Figure 61.

Figure 61: Officer Titles and Responsibilities

The Board Chair is responsible for the supervision and administration of all governance
related matters and business of San Leandro Catalyst Collegiate. The Board Chair will
preside at meetings of the Board, guide the Board in the enforcement of all policies and
Board Chair | regulations relating to San Leandro Catalyst Collegiate, ensure the Board addresses each
of its due diligence functions through each fiscal year cycle, serve on designated
committees, and perform all other duties normally incumbent upon such an officer. The
Board Chair will complete any other duties as prescribed by the Board.

The Vice Chair will perform all duties and responsibilities of the Chair in the event that

Board Vice | the Chair is absent or unable to perform his or her duties, as well as other duties
Chair prescribed by the Board or the Chair. In the event that the office of the Chair becomes

vacant, the Vice Chair shall become Chair for the unexpired portion of the term.

The Secretary will ensure accurate recordkeeping of all Board meeting minutes, in
accordance with the Brown Act, as well as any standing committees to which the
Secretary is appointed. The Secretary will distribute to Board members appropriate
Board background information on subjects to be discussed one week in advance of the board
Secretary meeting, prepare and provide written minutes to Board members, file approved
minutes, and maintain the official list of Board members in accordance with adopted
procedures. The Board Secretary will be the keeper of San Leandro Catalyst Collegiate’s
non-financial records and be responsible for any other duties prescribed by the Board.

As the chair of the Finance Committee, the Treasurer will keep complete and accurate
accounts of all receipts and disbursements of the San Leandro Catalyst Collegiate. The
Treasurer will also be responsible for depositing all money of San Leandro Catalyst
Collegiate’s in banks and depositories, as designated by the Board. The Treasurer will
maintain accurate financial recordkeeping and ensure transparency, both for the Board

Board and the public. The Treasurer will submit a report on the financial viability of San
Treasurer | Leandro Catalyst Collegiate annually and as requested. The Board Treasurer will work
with the School Director to ensure that appropriate financial reports are made available
to the Board on a timely basis and will assist the School Director in preparing the annual
budget and presenting the budget to the Board for approval. The Board Treasurer and
members of the Finance Committee will review the annual financial audit and answer
Board members’ questions regarding the annual financial audit.

Board Committees

The Board of Directors will consist of the following committees: Governance, Academic, Finance,

and Development. The committees meet monthly and report their minutes to the Board at the full

Board meetings. The Board of Directors has the discretion to add or remove committees, change
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meeting schedules, or make other adjustments to committee structure as allowed by the Board’s
Bylaws. The committee descriptions, qualifications, and responsibilities for each committee are
described and outlined in detail in Figure 62 below.

Figure 62: Committees, Qualifications, and Responsibilities

Comimnittee Description: The responsibility of this committee is to ensure the strength of the Board as a
whole. The committee develops an objective rubric and protocol to evaluate the strength of the Board.
The Governance Committee is responsible for identifying, recruiting, nominating, verifying, and
training all new members. Directors of this committee possess skills that include, but are not limited to,
management, human resources, school leadership, and prior successful board membership. For a variety
of reasons, at-large vacancies may occur on the Board during the period between elections. When these
occur, it is the responsibility of the Governance Committee to recommend a suitable candidate for
appointment by the Board to fill the vacancy. The Governance Committee reports to the full Board and
maintains consistent communication with management.

alignment with San Leandro Catalyst
Collegiate’s mission and vision

Prior successful experience with management,
human resources, school leadership, and/or
board governance

e Outstanding commitment to, belief in, and | ¢ Identify, recruit, and nominate persons to

serve as members and officers of the Board of
Directors
Orient and train new and current Board
members
Oversee adoption and implementation of

Board policies, Bylaws, and due diligence
functions

e Oversee annual evaluation processes of each
Board member and the Board as a whole as
measured against Board responsibilities and
performance expectations

Committee Description: This committee oversees the financial management and health of San Leandro
Catalyst Collegiate. The Finance Committee works closely with the Board Chair, School Director,
Manager of Operations, and the Financial Back Office Provider. This committee reviews cash flow and
budget statements on a monthly basis, prepares financial reports as needed, and presents this
information to the Board of Directors. Members of this committee should possess skills that include, but
are not limited to, finance, consulting, accounting, and business ownership. The Board Treasurer will
chair this committee. The Finance Committee reports to the full Board and maintains consistent
communication with management.

e Outstanding commitment to, belief in, and | ¢ Coordinate the Board’s financial oversight
alignment with San Leandro Catalyst responsibilities by recommending policy to
Collegiate’s mission and vision the Board, interpreting it for the staff, and

e Prior successful experience with finance, monitoring its implementation
consulting, accounting, and/or business | ¢ Provide Board oversight of the organization’s
ownership financial audit

e Monitor organization’s financial records

e Review and oversee the creation of accurate,
timely, and meaningful financial statements to
be presented to the Board

e Review annual budget and recommend it to
the full Board for approval




e Monitor budget implementation and financial
procedures

e Monitor budget assets and compliance with
federal, state, and other financial reporting
requirements

e Support the full Board to understanding the
organization’s financial standing

e Review adequacy of the organization’s
internal control structure

e Review activities, organizational structure,
and qualifications of internal audit

e Review policies and procedures in effect for
review of executive compensation and benefits

e If necessary, institute special investigations
and, if appropriate, hire special counsel or
experts to assist

e Perform other oversight functions as
requested by the full Board

Committee Description: This committee is responsible with reviewing the progress toward academic
goals of the San Leandro Catalyst Collegiate and with evaluating student performance outcomes. To
determine the academic status of San Leandro Catalyst Collegiate, the Academic Committee will review
assessment results, both internal and external. The evaluations are linked to the annual performance
review of the School Director. Directors of this committee should possess skills that include, but are not
limited to, education, consulting, school leadership, and law. The Academic Committee reports to the
full Board and maintains consistent communication with management.

e Outstanding commitment to, belief in, and | ¢ Review and recommend the school’s annual

alignment with San Leandro Catalyst academic accountability plan for adoption
Collegiate’s mission and vision e Maintain  oversight of the school’s
e Prior successful experience with education, performance against academic goals as
consulting, school leadership, and/or law articulated and adopted in the accountability
plan

e Provide regular updates to the Board
regarding the school’s progress toward
academic outcomes

e Educate Board members about the adopted
academic goals and assessment tools and their
relation to the school’s mission

Committee Description: The Development Committee is responsible for working with the School
Director to set fundraising strategies, increase public awareness about the San Leandro Catalyst
Collegiate, develop strong partnerships with key political, financial, and business allies, and develop
marketing materials. The Directors of this committee should possess skills that include, but are not
limited to, finance, consulting, marketing, public relations, prior successful board membership, fund
development, campaign or political management experience, and human resources. The Development
Committee reports to the full Board and consistently communicates with management.
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Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Prior successful experience with finance,
consulting, marketing, public relations,
advertising, board governance, grant writing,
fund development, campaign or political
management experience, and/or human
resources

Review and recommend the school’s annual
fundraising plan for adoption

Strategize with School Director to maximize
relationships for the benefit of the school and
to engage Board members in specific fund
development efforts

Provide regular updates to the Board
regarding the school’s fundraising activities
and outcomes

e Educate board members about the importance
of philanthropy to the school and of
conducting a donor-centered fund
development program

Board Meetings

San Leandro Catalyst Collegiate Board of Directors will meet once per month for at least ten
months of each fiscal year. Board agendas will be distributed to the Board at least one week prior
to each monthly meeting. Robert’s Rules of Order shall govern the conduct of all meetings of San
Leandro Catalyst Collegiate. San Leandro Catalyst Collegiate shall keep adequate and correct
account records and proceedings minutes of the Board of Directors and committees of the Board.

All meetings of the Board of Directors and committees shall be called, noticed, and held in
compliance with the provision of the Ralph M. Brown Act (“Brown Act”), Chapter 9 (commencing
with Section 54950) of Division 2 of Title 5 of the California Government Code. A Board meeting
will be defined as “ Any gathering of a quorum of a legislative body to discuss or transact business
under the body’s jurisdiction.”2? To maintain public transparency and ensure accountability to
the stakeholders in San Leandro, our Board of Directors is committed to abiding by the tenets of
the Brown Act, including, but not limited to, the following;:

1. Location
Board meetings will be held within the territorial boundaries of the District to ensure public
access for local stakeholders.

2. Public Testimony
Meeting agendas will include time for public comment for consideration by the Board.

3. Facilities
Meetings cannot occur in places that discriminate upon the basis of race, religion, color,
nationality, sex, or where disabled people do not have access. Meetings must be free.

4. Public Votes
All votes other than those cast during closed session must be made in public.

22 Lockyer, Bill. "Books and Pamphlets." The American Journal of Nursing 79.4 (1979): n. pag. The Brown Act. The Attorney General of
California. Web. http:/ /ag.ca.gov/publications/2003_Intro_BrownAct.pdf.
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5. Public Records and Record-Keeping
All materials, excluding those made exempt under the Public Records Act, must be provided to
the public. A recording of meetings will be made available to the public.

All Board members will receive an annual training on the Brown Act that are conducted by legal
counsel or facilitated by qualified consultants. Moreover, all new Board members will undergo
an orientation that is in accordance with and trains them on the Brown Act. Our Board Secretary
will ensure that all meeting announcements, locations, agendas, and minutes are posted in
accordance to each specific type of meeting and as required by the Brown Act.

These meetings include the following:

1. Regular Meetings
Agendas will be provided at least 72 hours prior to the meeting.

2. Special Meetings
24-hour notice will be provided to the Board and media outlets.

3. Emergency Meetings
One-hour notice will be provided in the case of a dire emergency.

Postings occur by email to those who have requested it and in a location that is publicly available
24 hours per day, 7 days per week in both English and Spanish. San Leandro Catalyst Collegiate
maintains for its Board a record book of meeting agendas and minutes. Agendas and minutes
will be provided in English and Spanish. For ease of access, San Leandro Catalyst Collegiate will
post the agendas and minutes on its website.

The law requires no less than one meeting annually; however, the Board will meet at least ten
times annually to conduct business plus special meetings. All meetings of the Board will be open
to the public, excluding closed sessions as permitted by the Brown Act.

The Board may elect to use teleconferencing in connection with any meeting of the Board. If the
Board elects to use teleconferencing, it shall post agendas at all teleconference locations and
conduct teleconference meetings in full compliance with the Brown Act and in a manner that
protects the statutory and constitutional rights of the parties or the public appearing before the
Board. Each teleconference location shall be identified in the notice and agenda of the meeting or
proceeding, and each teleconference location shall be accessible to the public. The agenda shall
provide an opportunity for members of the public to address the Board directly at each
teleconference location. During the teleconference, at least a quorum of the members of the Board
shall participate from locations within the boundaries of the territorial boundaries of San Leandro
Unified School District. Participation in a meeting through use of teleconferencing constitutes
presence in person at that meeting as long as all members participating in the meeting are able to
hear one another. All votes taken during a teleconferenced meeting shall be by roll call.
“Teleconference” means a meeting of the Board, the members of which are in different locations,
connected by electronic means, through either audio or video, or both. Nothing stated here shall
prohibit the corporation from providing the public with additional teleconference locations.

- 206 -

©



We acknowledge that there are times when closed session meetings must occur. For these
meetings, agenda items are described in the agenda and notice for the meeting in accordance with
the Brown Act. Prior to the session, the Board must orally announce the subject of the session. If
action is taken in the closed session, the Board must report the action at the close end of the
session. The following are reasons to have a closed session:

1. Personnel Exemption
Generally held to consider appointment, employment, and evaluation of an employee.

2. Public Security
Generally held to meet with law enforcement or security concerning safety and services.

3. Pending Litigation
Generally held when receiving advise from legal counsel in situations that require litigation.

4. Labor Negotiations
Generally held to discuss salary of employees and the budget. Decisions must be made public.

5. Real Property Negotiations
Generally held to negotiate or consider the terms of payment or purchase in exchange of real

property.

Board Training

The Board of Directors at San Leandro Catalyst Collegiate will be supported by BES governance
staff through professional development, Follow-On Support, and direct training. The Board may
also utilize contracted services to participate in board professional development focused on
effective governance practices, organizational accountability and maintenance, and in-person
school studies of high-performing urban schools and their respective board meetings. All Board
of Directors will attend Brown Act training and any other trainings required of Board members
in California.

The Governance Committee will plan and facilitate ongoing professional development for the
Board of Directors at San Leandro Catalyst Collegiate as they pertain to governance. Additionally,
new members to the Board of Directors will participate in onboarding training planned and led
by the Governance Committee.

Governance Accountability

San Leandro Catalyst Collegiate Board of Directors will provide and conduct oversight of our
school’s academic performance according to the outlined in

. In addition, the Board of Directors at San Leandro Catalyst Collegiate will maintain
oversight of the following organizational viability factors: student enrollment, financial solvency
and soundness, family satisfaction, legal compliance, satisfactory facilities, and organizational
viability - all factors the school will be held accountable to.
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Governance and Management

San Leandro Catalyst Collegiate Board of Directors will hold responsibility for hiring and
evaluating the School Director. The Board will also review and approve policies that ensure the
current and future fiscal, legal, and operational health of our school, San Leandro Catalyst
Collegiate. Our Board is then able to provide sound and responsible oversight and accountability
to management. Additionally, the Board of Directors will also be responsible for reviewing and
approving the annual budget, fiscal policy manual, San Leandro Catalyst Collegiate Staff
Handbook, San Leandro Catalyst Collegiate Student & Family Handbook, and all relevant
stakeholder handbooks. Members of the Board ensure that adequate resources are in place, while
management ensures that those resources advance our mission. The Board develops personnel
policies that management utilizes to hire and retain staff.

Management maintains responsibility for executing San Leandro Catalyst Collegiate’s mission on
a day-to-day operational level. Some of those duties include hiring and evaluating school staff,
selecting and implementing curricula, and adhering to personnel policies. Management is
expected to frequently and consistently communicate with the Board Chair and board committees
to ensure cohesion across the organization.

Role of the Board

The Board of Directors is responsible for accountability and oversight for San Leandro Catalyst
Collegiate. The roles and responsibilities that fall under the purview of the Board of Directors
include the following:

e Hiring and annually evaluating the School Director

¢ Ensuring effective planning and adequate financial resources

e Protecting assets and providing adequate financial oversight

e Maintaining and building effective capacity for the Board

e Ensuring legal and ethical integrity

e Approving key policies including, but not limited to, budget, personnel, and Board
Bylaws

e Contract with and evaluate third-party support providers to provide payroll,
bookkeeping, budgeting, and other back-office services

¢ Complying with Open Meeting Law in accordance with the Brown Act

e Abiding by all internal Board Bylaws, including the Board’s Conflict of Interest Code

e Conducting an annual self-evaluation according to Board’s self-evaluation protocol

¢ Building Board capacity by rotating and adding members, as needed

Role of the School Director

The School Director communicates and executes the mission and vision of San Leandro Catalyst
Collegiate. The roles and responsibilities that fall under the purview of the School Director
include the following;:
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¢ Develop and communicate the mission, academic program, and culture of San Leandro
Catalyst Collegiate to key stakeholders, including students, families, and staff

¢ Design and implement fundraising initiatives in concert with the Board to ensure the
long-term fiscal health and viability of San Leandro Catalyst Collegiate

¢ Ensure complete and thorough reporting to the Board, including key measures of student
achievement, financial indicators, and other operational issues as needed for the Board to
fulfill its oversight and accountability duties

e Serve as a liaison between the District and the San Leandro Catalyst Collegiate Board of
Directors

¢ Develop and implement the budget of San Leandro Catalyst Collegiate in accordance with
generally accepted accounting principles

e Manage, with San Leandro Catalyst Collegiate’s Manager of Operations, the efficient and
effective planning and implementation of back-office tasks for San Leandro Catalyst
Collegiate, including, but not limited to, budget development, financial reporting, audits,
and fundraising

e Ensure that the District, County Office of Education, and California Department of
Education receive all necessary and mandated reports and data

¢ Negotiate Memoranda of Understanding and other contracts with the District, and any
other applicable partners and/or community organizations

e Ensure all state and federal required reports are completed and filed (i.e., CBEPS, R30;
quarterly and annual financial reporting, etc.)

Family and Stakeholder Involvement in Governance

Research has shown that strong, positive partnerships and relationships with families and
community stakeholders are paramount to transformative outcomes for students.20 A study
conducted by Leithwood & Mascall revealed a positive relationship between schools with higher
academic performance and greater family input in decision-making processes.??! Schools who
serve a significant portion of students who identify as low-income yet attain high academic
results develop intentional and innovative ways to engage families and the community, some of
which include the following: school-family liaisons, mentoring, community-based and service
learning opportunities, Home Visits, family workshops, and family leadership teams. In
particular, schools that go beyond increasing family engagement and empower families to
exercise leadership within schools observe an increase in student achievement, increase in
attendance, decrease in suspension, and decrease in special education placements.?2 In
communities in which many families identify as low-income and underserved, “increasing family
involvement in the education of their children is an important goal for schools.”233

At San Leandro Catalyst Collegiate, we believe that families are our partners in educating
children and are critical to advancing our mission of preparing students to excel and thrive in

20 Wood, Lacy, et al. How Family, School, and Community Engagement Can Improve Student Achievement and Influence School Reform:
Literature Review. American Institutes for Research, 2017.

21 Ibid.

22 Dryfoos, J.G., & Maguire, S. (2002. Inside Full-Service Community Schools.” Thousand Oaks, CA: Corwin.

23 “Did You Know: About Families and Schools as Partners?” Adapted from J.E. Funkhouse & M.R. Gonzales: Executive Summary
in “Family Involvement in Children’s Education: Successful Local Approaches.”

http:/ /www.urbanschools.org/pdf/Linkages/Partners.pdf
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school and in life. As such, active family involvement and leadership in San Leandro Catalyst
Collegiate will be heavily emphasized, encouraged, and promoted.

In terms of board membership and governance, additional and future members of the Board of
Directors for San Leandro Catalyst Collegiate will be selected in accordance with adopted Bylaws
and may include family members of past, current, or future students of the school. Parents and
families of San Leandro Catalyst Collegiate students will have ongoing opportunities to
communicate, collaborate, and engage with school leadership and the Board of Directors. All
regular board meetings will be open meetings, pursuant to the Brown Act. Families will be
notified of meeting times and locations so that they may attend and provide public comments to
the Board, share feedback about our school, or offer suggestions for board action on items up for
discussion by the Board. Each year, San Leandro Catalyst Collegiate Board of Directors will
reserve time on the Board agenda for a presentation from our Catalyst Collegiate Family
Champions, our school’s family leadership team.

Catalyst Collegiate Family Champions is a volunteer advisory council of 10-12 family members
who will have the opportunity to provide regular feedback and input to our school leadership
team and our Board of Trustees. Additionally, our Catalyst Collegiate Family Champions will
take shared ownership of organizing, planning, and supporting family engagement, family
involvement, school events, and monthly cafecitos. Other duties of our Catalyst Collegiate Family
Champions include planning and assisting with Family Workshop Nights, supporting student
and family recruitment events, organizing emergency family phone chains, organizing family
and community fundraisers, and planning volunteer service projects to support our school. Our
Catalyst Collegiate Family Champions will not be responsible for developing or implementing
school policies. In Years 1 and 2, our School Director will support and manage our Catalyst
Collegiate Family Champions; in Year 3 and beyond, our Dean of Culture will be our primary
support person for our Catalyst Collegiate Family Champions.

Pursuant to California state law, San Leandro Catalyst Collegiate will initiate an English Learner
Advisory Committee (ELAC) when the number of English learners at our school reaches a
minimum of 21 students. The English Learner Advisory Committee (ELAC) will act in a volunteer
advisory capacity to provide school leadership guidance on school programs, services, and
practices as they pertain to English learners. The English Learner Advisory Committee (ELAC)
shall:

e Advise the School Director and staff on programs and services for English learners;

e Provide input on the development of a Single Plan for Student Achievement (SPSA), or
its successor under current state and federal law; and

e Support San Leandro Catalyst Collegiate in the development of the school’s needs
assessment and communication of importance of student attendance with families.

Family members of the ELAC will be elected on an annual basis by families of English learners.
The percentage of family members of English learners on the ELAC will be greater than or equal
to the percentage of students identified as English learners at San Leandro Catalyst Collegiate.
Parents or guardians of English learners must comprise at least 51% of those parents or guardians
serving on the ELAC. Upon the establishment of the ELAC, appropriate funds will be allocated
to support reasonable expenses that family members may incur in carrying out their duties as
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ELAC members. Each year, San Leandro Catalyst Collegiate shall provide the ELAC with
relevant training that may be required for committee members to carry out their duties.

Outside of governance, we will cultivate partnerships with our families and develop family
leadership by engaging in the following:

¢ Gathering family input and feedback on our school design during our listening circles,
information sessions, and school surveys;

e Distributing a bi-annual family survey to measure their satisfaction with school’s
performance and to collect family input on school’s academic program, climate, and
Community outreach;

e Conducting Home Visits for all enrolled students and collecting comprehensive student
and family information prior to the start of the academic year;

e Making a shared commitment and partnership to co-educate our students with families
by co-signing our Catalyst Collegiate Contracts of Excellence and reviewing our San
Leandro Catalyst Collegiate Student & Family Handbook;

¢ Sending home daily behavior reports (TK-2) and weekly behavior reports (3-5) to families,
which they review, sign, and return to school on Mondays;

¢ Facilitating and offering periodic Family Workshop Nights, designed to support families
with continuing their child’s education at home;

¢ Hosting and meeting a minimum of three parent-teacher conferences (TK-2) and student-
led conferences (3-5) each year;

e Developing and organizing a family leadership team, Catalyst Collegiate Family
Champions, composed of 10-12 families who lead and support with family engagement,
involvement, and leadership at San Leandro Catalyst Collegiate;

e Hosting a monthly cafecito (coffee and conversation) for families and parents to provide
feedback to the school and to collaborate with the school and other families on upcoming
initiatives and family events; and

e Serving and supporting with English Learner programs and services as part of the English
Learner Advisory Committee (ELAC).

Establishing cyclical rituals, events, and opportunities for families to lead and engage with our
school will allow San Leandro Catalyst Collegiate to effectively partner and collaborate with
families in educating our children in San Leandro. Figure 63 below details San Leandro Catalyst
Collegiate’s plan for family leadership and partnership.

Figure 63: Family Leadership & PartnershipPlan

During our school design process, we hosted several listening
circles, organized numerous information sessions, and administered

Listening Circles /

Inf i . . .
I;eosirir(l)ar:;(}n school surveys to learn about what families want to see in our school | Ongoing
design. Based on overall trends from families, we iterated our school
School Surveys

design to meet the needs and desires of our families.

Two times a year, our school will administer a family survey to
measure family’s satisfaction with school’s performance and to
collect family input on school’s academic program, climate, and

Once Per
Semester

Bi-Annual Family
Survey
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community outreach. The family survey will be distributed during
our family and student-led conferences: October and March.

Before the beginning of the academic year, our school leadership
team will conduct initial Home Visits to each enrolled student.
During our Home Visits, we will communicate our school’s Code of
Conduct, uniform policy, homework expectations, annual calendar,

Home Visits attendance expectations, and family involvement opportunities. Or;;j;lser
Families will sign our Contract of Excellence during the Home Visit
to indicate their formal support for San Leandro Catalyst
Collegiate’s expectations and consent to the expectations outlined in
the San Leandro Catalyst Collegiate Student & Family Handbook.
Catalyst Students, families, teachers, and school leaders will sign a San
Collegiate Leandro Catalyst Collegiate Contract of Excellence that articulates | Once Per
Contracts of clear expectations for behavior and outlines consequences for Year
Excellence infractions during initial Home Visits prior to the start of the school.
The purpose of our Family Workshop Nights is to support our
families in helping our children excel academically and socially.
These Family Workshop Nights will occur quarterly (see Figure 31
Family Workshop | for workshop dates on our annual calendar) and will cover topics | Once Per
Nights such as homework help, CREATE core values at home, and literacy Quarter
at home. During our Family Workshop Nights, our families will also
have the opportunity to connect with one another and to share
updates at San Leandro Catalyst Collegiate.
At the conclusion of each quarter, teachers will invite families to
conferences, during which teachers and families discuss academic
and behavioral performance and progress of our children. In grades Once Per
Family & TK-2, conferences will be structured as family conferences, where Quarter
Student-Led our teachers are the primary drivers of the conference. In grades 3-5, (Except
Conferences conferences will be designed as student-led conferences, where our Quar tef 4)
students are the main drivers of the conferences. During
conferences, students  highlight academic and  social
accomplishments, areas of growth, and plans for improvement.
San Leandro Catalyst Collegiate will develop a volunteer advisory
council of 10-12 family members who will have the opportunity to
Catalyst provide regular feedback and input to our school leadership team Once Per
Collegiate Family | and our Board of Trustees. Additionally, our Catalyst Collegiate Month
Champions Family Champions will organize, plan, and support family
engagement, family involvement, school events, and monthly
cafecitos.
Once per month, we will host a morning open house with free coffee
Cafecitos (Coffee | and pastries for families to meet, build relationships, and connect o
. . . nce Per
and with each other. The cafecitos will also serve as a space for our Month
Conversation) families to ask our school leadership team any questions they might
have as well as provide input and feedback.
To advance our mission, we will partner with families to develop the
. college-bound mindset through annual college field trips and
College Field . . . o\ .
Trips & workshops. For field trips t.o. local ur11V.e1.‘51tles andlcol.leges, we will | Once Per
Workshops reserve spaces for our families to participate and invite families to Year
P

join our children and chaperone our field trips. Families will also be
invited to attend college workshops throughout the year.
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Our school will invite families to participate in various family engagement and leadership
opportunities and will also implement a plan for frequent and consistent communication with
tamilies. Figure 64 below outlines the communication levels families can expect at San Leandro
Catalyst Collegiate.

Figure 64: Family Communication Plan

Daily Behavior
Report

In grades TK-2, families will receive daily behavior reports that
indicate whether their child is meeting behavioral expectations. Each
day, San Leandro Catalyst Collegiate teachers will provide written
feedback on daily behavior reports to communicate with families
about their child’s behavior. Families are informed about their child’s
behavioral status through visual colored stamps.

Daily

Weekly
Behavior Report

In grades 3-5, families will receive weekly behavior reports that
specify whether their child is meeting behavior expectations. We will
encourage regular conversations between families and their children
to foster and reinforce developmentally appropriate reflection on
behavior. Each week, teachers will provide written feedback on
weekly behavior reports to communicate with families about their
child’s behavior. Families are informed about their child’s behavioral
status through written comments.

Weekly

Phone Calls

We will regularly make phone calls to families to maintain constant,
transparent communication. Purpose of phone calls home vary: share
significant student accomplishments; inquiry and provide support
regarding attendance, tardies, and egregious behaviors the day of;
and highlight remarkable student growth.

Regularly

Monthly
Newsletter

Each month, San Leandro Catalyst Collegiate will mail a newsletter
to families. The newsletter will provide families with classroom and
schoolwide news, information, and updates.

Monthly

Report Cards

Four times a year, each quarter, we will mail home a report card
synthesizing students” academic, social, and behavior progress. We
will also share the report cards during our quarterly family
conferences (TK-2) and student-led conferences (3-5).

Quarterly

English Learner
Advisory
Committee
(ELAC)

When the number of English Learners reaches a minimum of 21
students at our school, we will establish an English Learner Advisory
Committee (ELAC). The volunteer advisory committee will be
composed of parents of emerging bilinguals, parents of native English
speakers, and school staff, in accordance with California Ed. Code §
35147(c), California Ed. Code § 52176(b), California Ed. Code §
52176(c), California Ed. Code § 62002.5, California Ed. Code §
64001 (a).

Monthly
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Element 5: Employee Qualifications

Governing Law: The qualifications to be met by individuals to be employed by the school.
Education Code Section 47605(b)(5)(E).

Statement of Non-Discrimination

San Leandro Catalyst Collegiate shall be nonsectarian in its employment practices and all other
operations. San Leandro Catalyst Collegiate will not discriminate against any employee on the
basis of race, religious belief, color, sex, pregnancy, sexual orientation, age, national origin,
ancestry, physical or mental disability, medical condition, marital status, or any other protected
classification, in accordance with California Ed. Code § 220.

Organizational Structure

San Leandro Catalyst Collegiate will employ a staff of professionals strongly aligned with our
mission and core beliefs to create and foster a strong, positive school culture relentlessly focused
on student achievement and excellence. Our team of staff members, school leaders, and educators
will be deeply committed to upholding high academic expectations for each student and to
providing a rigorous, college-preparatory educational program that will prepare all students for
success in school, college, career, and life. As a team, we will tenaciously pursue our vision and
mission of eliminating the predictive power of race, class, language, or other social differences on
opportunity and achievement outcomes for students in San Leandro.

Our organizational structure represents a relationship wherein both management and
governance are accountable to our mission of providing a high-quality school option for children
and ensuring student academic achievement. We will evolve and grow annually with our slow-
growth model, until we reach full capacity in 2025-2026. No individual aside from the School
Director will report directly to the Board of Directors. Following charter approval, San Leandro
Catalyst Collegiate’s Board of Directors will hire the School Director. Once hired, the School
Director will manage all operations with the close guidance and support of the Board of Directors.
In Year 1, the school leadership team, which includes the School Director and Manager of
Operations, will ensure that all critical components are in place for a successful school opening
in fall 2021. The School Director will identify and hire the Manager of Operations, instructional
staff, and support staff, beginning in spring 2021.

In Year 2, the school leadership team will also include a Dean of Curriculum & Instruction. And
3 additional staff members to meet the increase in student enrollment. In Years 3 and beyond, the
school leadership team will expand to include a Manager of Student Supports (promoted to Dean
of Student Supports in Year 5 and beyond), Dean of School Culture, and Deans of Curriculum &
Instruction. Figure 65 provides the organizational charts outlining the hierarchy of supervision
and staff growth over the first five operational years and throughout the charter term at San
Leandro Catalyst Collegiate. Our school intends to open our doors with all Year 1 positions filled.
Financial viability is critical to our success at San Leandro Catalyst Collegiate. Thus, our
organizational structure reflects not only our slow-growth model but also our fiscally
conservative budget. We plan on effectively operating and soundly establishing our
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organizational structure as much as possible in our early years to execute our mission with high

quality and ensure immediate strong academic results for our students in San Leandro.

Figure 65: Organizational Charts Years 1-5 at San Leandro Catalyst Collegiate

Operational Year 1: Grades TK-1
120 students
10 FTE

MISSION

BOARD OF
DIRECTORS

20 FTE

2021
SCHOOL DIRECTOR
MANAGER OF ASLSEAD l‘l_}_;{ﬂ, LEARNING
OPERATIONS 0 CIA SPECIALIST
COORDINATOR
Operational Year 2: Grades TK-2
180 students
14 FTE
MISSION
BOARD OF
DIRECTORS
2022
DEAN OF
M aons [l CURRICULUM &
INSTRUCTION
LEAD (6) &
ASSOCIATE (1) ELD TEACHER
e TEACHER SPECIALIST
Operational Year 3: Grades TK-3
2023 | 240 students
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DIRECTOR OF
OPERATIONS

MISSION

BOARD OF
DIRECTORS

SCHOOL
DIRECTOR

DEAN OF
CURRICULUM &
INSTRUCTION

LEAD (8) &

OFFICE
COORDINATOR

ASSO0OCIATE (2)

TEACHERS

MANAGER OF
STUDENT
SUPPORTS

LEARNING
SPECIALISTS (2)

Operational Year 4: Grades TK-4

300 students
24 FTE

MISSION

BOARD OF
DIRECTORS
2024
SCHOOL
DIRECTOR
) :l’\l‘
: MANAGER OF
; guum T UDET
INSTRUCTION ALLLELIE
LEAD (10) & -
COORDINATOR ASSOCIATE (2) HIEI RAC
e SPECIALIST
Operational Year 5: Grades TK-5
360 students
27 FTE
MISSION
BOARD OF
DIRECTORS
2025

SCHOOL
DIRECTOR

DEAN OF
CURRICULUM
&
INSTRUCTION

LEAD (6) &
ASSOCTATE (1)
TEACHERS

DEAN OF
CURRICULUM
&

INSTRUCTION

DEAN OF
STUDENT

SUPPORTS

LEAD (6) &
ASSOCIATE (1)
TEACHERS

(2)

LEARNING
SPECIALISTS

LITERACY
SPECIALIST

ENRICHMENT
TEACHERS (2)

ELD
TEACHER
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Figure 66 illustrates our staffing plan for the first five years of operation. San Leandro Catalyst
Collegiate will remain competitive in the educational market by adequately compensating staff,
strategically recruiting and hiring, deliberately supporting and developing, and retaining
exceptional adults. Our staffing model and approach are aligned with our core belief that
exceptional teaching yields exceptional results. By ensuring we employ best practices for
recruitment, hiring, development, and staff retention, we will advance towards our mission of
providing high-quality education and preparing all students to create their futures.

Figure 66: San Leandro Catalyst Collegiate 5-Year Staffing Plan

Lead Teacher(s) 4 FTE 6 FTE 8 FTE 10 FTE 12 FTE
Enrichment Teacher(s) 1FTE 1FTE 2 FTE 2 FTE 2 FTE
Associate Teacher(s) 1FTE 1 FTE 2 FTE 2 FTE 2 FTE
ELD Teacher(s) 0 FTE 1FTE 1FTE 1FTE 1FTE
Learning Specialist(s) 1FTE 1FTE 2 FTE 2 FTE 2 FTE
Literacy Specialist(s) 0 FTE 0 FTE 0 FTE 1FTE 1FTE
School Director 1FTE 1FTE 1FTE 1FTE 1FTE
Manager / Dean 1FTE

of Student Supports 0 FTE 0 FTE 1 FTE L FTE promoted
Dean of Culture 0 FTE 0 FTE 0 FTE 1FTE 1FTE
Manager / D.1rector 1 FTE 1 FTE 1FTE 1 FTE 1 FTE

of Operations promoted
Dean(s) of Curriculum & 0 FTE 1FTE 1FTE 1FTE 2 FTE
Instruction

Office Coordinator 1FTE 1FTE 1FTE 1FTE 1FTE
TOTAL 10 FTE 14 FTE 20 FTE 24 FTE 27 FTE

General Qualifications

All staff members must have an unwavering belief in all students and an absolute commitment
to high expectations for student learning, character development, and creative thinking, all of
which best position our students to excel, thrive, and create their futures. Furthermore, all adults
in all positions in our school must demonstrate strong alignment with our mission and core
beliefs, leveraging every opportunity to model, practice, and live out our core beliefs and operate
with the conviction that all students can learn and excel.
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To ensure that all staff members at San Leandro Catalyst Collegiate demonstrates alignment with
our mission, vision, and educational philosophy, we will utilize rigorous hiring practices.
Regardless of the role for which an applicant is applying, the following qualities will be sought
in all personnel seeking employment at San Leandro Catalyst Collegiate:

¢ The applicant strongly aligns with San Leandro Catalyst Collegiate’s mission and vision.

e The applicant demonstrates unflappable belief that all students regardless of their
background and circumstances they are born into - race, socioeconomic status, home
language, special education need, or zip code - can excel at high levels.

e The applicant indicates staunch commitment to serving and working with a student
population that is reflective of the general student population within the territorial
jurisdiction of the District.

e The applicant seeks to join a team-oriented, high-performing culture and school
community that holds all stakeholders to high standards and expectations.

San Leandro Catalyst Collegiate will comply with California Ed. Code § 44237 and California
Ed. Code § 45125.1 regarding the requirement to fingerprint and obtain criminal background
clearance before employment of staff. Prior to employment, all employees must furnish an
updated tuberculosis test result and documents establishing legal employment status.

Leadership Qualifications

In addition to the attributes listed above, San Leandro Catalyst Collegiate will require more
specialized knowledge, skills, and qualities for leadership positions. The certification
requirements, qualifications, and responsibilities for each leadership position are described and
outlined in detail in Figure 67 for roles included in our organizational structure. Job descriptions
will be revised as necessary to reflect the needs of the school.

Figure 67: Leadership Requirements, Qualifications, and Responsibilities

Certification: California Administrative Services Credential

Role Description: The Board of Directors will hold the School Director of San Leandro Catalyst
Collegiate accountable to all aspects of the school’s academic program, financial management, and
organizational health. The School Director is entrusted with advancing the school’s mission, maintaining
the financial viability of the organization, and determining the future direction of the school in
accordance with the mission.

¢ Outstanding commitment to, belief in, and Instruction
alignment with San Leandro Catalyst e Create, monitor, and sustain school culture of
Collegiate’s mission and vision academic excellence through consistent

e (lear criminal background check implementation of systems and structures to

e Clear tuberculosis risk assessment maximize student learning

e Bachelor’s degree required; Master’s or e Monitor implementation and effectiveness of
advanced degree preferred academic programs to ensure significant

e Preliminary administrative services credential student growth and achievement
required; clear administrative services e Oversee implementation of programs to
credential preferred or currently participating support students with special needs and

students identified as emerging bilinguals
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in administrative services credentialing
program

Clear California teaching credential required
At least five years of teaching and/or school
leadership experience in an urban setting
Successful school leadership experience or
targeted training with a track record of
excellent results

Bilingual Spanish speaker preferred
Demonstrated ability to affect positive
organizational change and management
Solutions-oriented strategic thinker who has
overcome complex organizational challenges
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Experience in budgetary planning,
accounting, and effective allocation of school
resources

Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Work with Manager of Operations in Year 1
and beyond, Dean of Curriculum &
Instruction in Year 2 and beyond, and
additional Dean of Curriculum & Instruction
in Year 5 and beyond to prepare or oversee
and submit required reports, evaluations, and
data to all external and funding sources

Culture

Embody, advocate for, and execute on the
mission, vision and strategic direction of San
Leandro Catalyst Collegiate

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Set tone and culture of the school, leading
staff to convey and exercise high expectations
for students and hold all stakeholders
accountable for student achievement
Cultivate a positive school culture that
supports student learning and deep
relationships between students and adults
Lead all Community Circles in coordination
with the Manager of Student Supports in
Years 3-4 (promoted to Dean of Student
Supports in Year 5 and beyond) and the Dean
of Culture in Year 4 and beyond

Serve as primary school disciplinarian for any
student misbehavior

Adult & Team

Manage and direct recruitment, hiring,
development, retention, and dismissal of all
staff members, including salary, contract, and
benefit orientations, and job assignments
Mediate and manage school-related conflicts
Manage other school leadership roles and all
other staff, including representatives of all
outsourced business functions

Lead and coordinate all professional
development for all staff members, including
coaching each week, supporting with
curriculum development, facilitating
professional development days and weekly
sessions, and leading team meetings with the
Dean of Curriculum & Instruction in Year 2
and beyond and additional Dean of
Curriculum & Instruction in Year 5

Draft and conduct evaluations of all staff
members

Use data to evaluate teacher performance and
student academic achievement and develop
targeted action plans for improvement




Operations

Develop and implement mission-driven
programs and policies

Oversee all day-to-day school operations,
including setting and maintaining a balanced
budget, managing state and local compliance,
and ensuring a safe and smooth-functioning
school environment

Coordinate lottery, admissions, enrollment,
and waitlist procedures for the school

Lead school enrollment efforts to ensure a
fully enrolled school with a waiting list
Attend all Board meetings and regularly
communicate with the Board of Directors
regarding the status and health of San
Leandro Catalyst Collegiate to support
effective governance of the school

Develop and implement fiscally-responsible,
mission-aligned annual and five-year budget
plans

Manage and allocate school resources,
including financial resources, in alignment
with values of school; work with external
back office providers and Manager of
Operations to evaluate the accuracy of all
financial documents and ensure operational
viability of the school

Supervise school facilities and ensure
excellence facility management

Develop and implement fundraising
initiatives that contribute to student and staff
development and meet the school’s financial
commitments

Manage the application process for public
and private funding

Work with the Board and its Committees to
marshal resources for capital improvements
and a permanent facility, extracurricular
opportunities, and supplemental academic
programs

Manage and oversee any vendor and
contractor relationships

Serve as primary spokesperson for school to
both internal and external constituents,
including media, community partners,
families, political leaders and representatives,
and visitors

Build positive, productive relationships with
families, community members, nonprofit
organizations, corporations, foundations, and
others who will support the realization of San




Leandro Catalyst Collegiate’s mission and
vision

e Ensure educational and regulatory
compliance at all governmental levels

e Comply with the charter, accountability
requirements, and all relevant laws

Certification: None

Role Description: The School Director will hold the Manager of Operations (promoted to Director of
Operations in Year 3 and beyond) accountable to performance and growth. The Manager of Operations
(promoted to Director of Operations in Year 3 and beyond) is entrusted with advancing the mission of
the school through the development and implementation of a budget, coordination of external and
internal operations, and fundraising and grant writing, all of which will be done in collaboration with
the School Director.

¢ Outstanding commitment to, belief in, and Culture

alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required; Master’s or
advanced degree preferred

At least two years of operations and/or
finance experience

Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Fluent with Microsoft Office, especially Word,
Excel, and PowerPoint; Google Suite; and
QuickBooks and/ or other financial
management software

Ability to assess data, find trends, and use
information to make strategic decisions
Experience in budgetary planning,
accounting, and effective allocation of school
resources

Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Operations

Support the School Director with the day-to-
day management of San Leandro Catalyst
Collegiate

Oversee maintenance and development of
federal and state required documents and
reports

Create and maintain high standards of
financial management and oversight with
regard to budgets, cash flow statements,
expenditures and revenues

Ensure compliance with generally accepted
accounting principles as well as all other
requirements (i.e., federal, state, local, and
suggested)

Provide bookkeeping services to school, using
provided financial and accounting software
Provide regular feedback to School Director
on tools and resources that may strategically
improve financial management

Supervise daily accounting of school,
including accounts payable and receivable,
cash receipts, payroll and benefits, general
ledger, taxes, and allocation of non-financial
resources




Research and apply to grants in accordance
with general school guidelines, and manage
disbursement and reporting of activities in
collaboration with School Director

Work with School Director in Year 1 and
beyond, Dean of Curriculum & Instruction in
Year 2 and beyond, and additional Dean of
Curriculum & Instruction in Year 5 and
beyond to prepare or oversee and submit
required reports, evaluations, and data to all
external agencies, funding sources, and
parties

Coordinate with School Director regarding
facilities matters

Report to and collaborate with School
Director and interface with external back
office support throughout budgetary process,
including establishment of priorities and
maintenance of financial outputs on daily
and/or weekly basis

Coordinate food service bids and contract for
all student meals and snacks in conjunction
with vendor selected and with School
Director

Coordinate and implement strategy for
teacher and student recruitment in
collaboration with School Director

Oversee resources provided to all staff,
including classroom resources, copy
machines, phones, computers and technology
Provide verbal and written financial reports
at all Board of Directors Finance Committee
meetings in coordination with School Director
Manage all data-tracking platforms

Serve as the primary assessment coordinator
and manage assessment system

Oversee the needs of the front office and
manage San Leandro Catalyst Collegiate’s
front office staff

Certification: Clear California Teaching Credential

Role Description: The Dean of Curriculum & Instruction will be held accountable by the School Director
with respect to teacher performance and growth, student achievement, and quality of curriculum. The
Dean of Curriculum & Instruction is entrusted with advancing the mission of the school through the
management and development of a standards-aligned curriculum; participation in the evaluation,
support, and development of teaching staff; and collaboration with the School Director on areas of

instructional and/ or curricular need at the school.




¢ Outstanding commitment to, belief in, and Instruction

alignment with San Leandro Catalyst .
Collegiate’s mission and vision

e Clear criminal background check

e  (lear tuberculosis risk assessment

e Bachelor’s degree required; Master’s or i
advanced degree preferred

e Preliminary administrative services credential
preferred; clear administrative services
credential preferred or currently participating
in administrative services credentialing °
program

e C(lear California teaching credential required | ®

e Atleast three years of teaching and/or school
leadership experience in an urban setting

e Successful school leadership experience or
targeted training with a track record of
excellent results

In consultation with School Director, help to
develop and monitor a curriculum (scope and
sequence, planning, etc.) that maximizes and
enhances student learning in all core subjects
Serve as instructional coach for staff through
regular observations, feedback, meetings, and
additional metrics of support in order to
provide a quality instructional program to
students

Research and develop best practices to be
implemented and supported in school
Analyze student achievement data as well as
teacher performance data on variety of
metrics, both quantitative and qualitative,
and use information to collaborate with
School Director on strategic plan and short-
and long-term vision for school

e Bilingual Spanish speaker preferred Culture

e Exceptional verbal and written °

communication skills

e Strong organizational skills and ability to
multi-task

e Ability to assess data, find trends, and use
information to make strategic decisions

e Strong knowledge of Common Core State
Standards, Next Generation Science
Standards, and other state standards in all
relevant grades and subjects

e Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Adult & Team

Plan and coordinate all professional
development for all staff members, including
coaching each week, supporting with
curriculum development, facilitating
professional development days and weekly
sessions, and supporting team meetings with
the School Director in Year 3 and beyond
Draft and conduct evaluations of teaching
staff members with the School Director

Use data to evaluate teacher performance and
student academic achievement and develop
targeted action plans for improvement

Operations

Coordinate and manage administration of all
standardized student assessments and
evaluations, including state assessments,
interim assessments, and nationally normed
assessments

Review report cards for every student and
provide feedback to teachers

Certification: Clear California Teaching Credential
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Role Description: The Dean of Culture will be held accountable by the School Director with respect to
staff culture, student culture, and school culture. The Dean of Culture is entrusted with advancing the
mission of the school through: development and management of a positive school culture; supervision
or schoolwide management structures and systems; evaluation, support, and development of teaching
staff on areas relevant to school culture; and collaboration with the School Director on areas of student
culture and/ or adult culture at the school.

Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment

Bachelor’s degree required; Master’s or
advanced degree preferred

Preliminary administrative services credential
preferred; clear administrative services
credential preferred or currently participating
in administrative services credentialing
program

Clear California teaching credential required
At least three years of teaching and/or school
leadership experience in an urban setting
Successful school leadership experience or
targeted training with a track record of
excellent results

Strong classroom management and
instructional skills

Bilingual Spanish speaker preferred
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Strong knowledge of culturally responsive
teaching, restorative justice practices, Positive
Behavior Interventions and Supports (PBIS)
framework, and other pertinent student
support systems

Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Instruction

Serve as culture coach for staff through
regular observations, feedback, meetings, and
additional metrics of support in order to
provide a quality instructional program to
students as it relates to culture

Research and develop best practices to be
implemented and supported in school
Analyze student culture data as well as
teacher performance data on variety of
metrics, both quantitative and qualitative,
and use information to collaborate with
School Director on strategic plan and short-
and long-term vision for school

Culture

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

In consultation with School Director, lead
school culture initiatives, including student
discipline systems, character development,
and weekly community meetings
Communicate consistently and often with
parents and families regarding student
behavior

Support the School Director in developing a
positive school culture and implementing
schoolwide cultural and discipline systems
Be highly present and visible during school
hours, relentlessly ensuring school has a
strong, positive school culture

Adult & Team

Plan and coordinate professional
development regarding school culture,
student support systems, and classroom
management for all staff members, including
coaching each week, facilitating professional
development days and weekly sessions, and




supporting team meetings with the School
Director in Year 3 and beyond

¢ Lead community building efforts with staff
and develop staff culture plan with School
Director

Operations

e Ensure all students have impeccable
attendance and come to school on time,
maintaining accurate attendance records, and
working intently with students and families
to ensure impeccable attendance

e Evaluate student discipline records (including
attendance) and strategize ways to address
schoolwide trends and any individual issues

Certification: Clear California Special Education Credential

Role Description: The Manager of Student Supports (promoted to Dean of Student Supports in Year 5
and beyond) will be held accountable by the School Director for performance and growth, student
achievement, and quality of curriculum as modified for students” needs. All special education staff
members are entrusted with advancing the mission of the school through the development of a rigorous,
standards-aligned curriculum, responsiveness to feedback provided and collaboration with the Dean(s)
of Curriculum & Instruction on areas of instructional and/or curricular need at the school, especially in
relation to students with special needs.

Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required; Master’s or
advanced degree preferred

Preliminary administrative services credential
preferred; clear administrative services
credential preferred or currently participating
in administrative services credentialing
program

Clear California Special Education teaching
credential required

At least one year of teaching and/or school
leadership experience in an urban setting
Successful school leadership experience or
targeted training with a track record of
excellent results

Bilingual Spanish speaker preferred
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions

Instruction

Work with the District or SELPA as needed to
ensure the successful management of special
education services in San Leandro Catalyst
Collegiate

Manage and oversee matters involving
special education

Maintain up to date records regarding
students with special needs and the education
services provided to them

Coordinate review of student IEPs with
teachers and offer detailed recommendations
on supporting students with special needs,
including implementation of IEPs

Facilitate review of intake assessments for
new students

Facilitate evaluation and reevaluation process
Ensure San Leandro Catalyst Collegiate’s
compliance with state and federal special
education laws and regulations

Confer with families, administrators, testing
specialists, social workers, and professionals
to develop IEPs designed to promote
students’” academic, physical, and social
development




Knowledge of special education rights of
students and responsibilities of schools,
including the IEP process, testing, and
implementation of accommodations and
modifications

Experience in writing high-quality Individual
Education Plans (IEPs) and communicating
the contents in an accessible way to multiple
audiences

Experience compiling and managing special
education reporting data

Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Draft and revise IEPs as necessary to ensure
needs of students receiving special education
services are being served

Meet with families to discuss their children’s
progress and to determine their priorities for
their children and their resource needs
Maintain detailed student IEP and 504
records according to state and federal
guidelines

Analyze student achievement data as well as
teacher performance data for students with
special needs on variety of metrics, both
quantitative and qualitative, and use
information to collaborate with School
Director and Dean(s) of Curriculum &
Instruction on strategic plan and short- and
long-term vision for school

Culture

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Communicate consistently and often with
parents and families

Support family and student-led conferences
for students in special education

Draft student report cards and revise as
required for students in special education

Adult & Team

Plan and coordinate professional
development regarding student support
systems and special education services for all
staff members, including facilitating
professional development days and weekly
sessions, and supporting team meetings with
the School Director and Dean(s) of
Curriculum & Instruction in Year 3 and
beyond

Operations

Complete and meet all administrative
requirements and deadlines for San Leandro
Catalyst Collegiate’s special education
program

Keep accurate student discipline records,
documenting all conferences, suspension, and




behavior calls for students in special
education

e Comply with the charter, accountability
requirements, and all relevant law

Certification: None

Role Description: The School Director will hold the Office Coordinator accountable for performance and
growth. The Office Coordinator will report to both the Manager of Student Supports (Dean of Student
Supports in year 5 and beyond). The Office Coordinator is entrusted with advancing the mission of the
school through the organization and running of all administrative tasks, including phone calls, copies,
newsletter drafts, filing, and record-keeping.

Culture

¢ Outstanding commitment to, belief in, and

alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment

At least one year of working experience in an
urban setting

Bilingual Spanish speaker preferred

Clear and effective verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Detail-oriented

Knowledge of office equipment and services,
including computers, printers, copiers, fax
machines, phones, and software

Fluent with Microsoft Office, especially Word,
Excel, and PowerPoint; and Google Suite
Ability to assess data, find trends, and use
information to make strategic decisions
Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Communicate consistently and often with
parents and families

Support family and student-led conferences
for students as needed

Adult & Team

Maintain enthusiastic greetings of all school
stakeholders (i.e., in-person, phone, email,
and mail) and provides information and
directs communication thoughtfully
Communicate to all school stakeholders in a
thoughtful, calm, and knowledgeable way

Operations

Complete and meet all administrative
requirements and deadlines as communicated
by School Director

Maintain accurate, complete, neat, and
organized files for every student

Collect, enter, and maintain school data in
administrative database

Create purchase orders, track shipments, and
follow up on administrative needs with
vendors, including ordering, receipt, and
maintenance of supplies

Maintain accurate attendance records and
follow up with families when students are not
present at school

Coordinate all school mailings

Ensure strict confidentiality of personal
student and staff records and data




e Make copies as needed

e Support Manager of Operations in
operational duties, including lunch
distribution, inventory of supplies, and
distribution of supplies

e Coordinate daily distribution of schoolwide
information and documents

¢ Contact families and emergency assistance
agencies in the case of serious illness or injury

¢ Remain familiar with school policies,
procedures, and operations

e Draft and edit documents as needed

Teacher Qualifications

San Leandro Catalyst Collegiate will make every effort to recruit, hire, and staff teachers who
share cultural and ethnic backgrounds reflective of our San Leandro community and student
body. Above all, it is vital that all our staff members are absolutely committed to realizing the
school’s mission and vision. Teachers at San Leandro Catalyst Collegiate will demonstrate
tenacity in ensuring exceptional student achievement and will work to constantly improve their
instructional practice and meet every student’s learning needs.

Similar to the qualifications and responsibilities detailed above for leadership positions, San
Leandro Catalyst Collegiate will require more specialized knowledge, skills, and qualities for
teaching positions. Pursuant to California Ed. Code § 47605(l), all teachers at San Leandro
Catalyst Collegiate will be required to hold a Commission on Teacher Credentialing certificate,
permit, or other document equivalent to that which a teacher in other public schools would be
required to hold. Flexibility will be granted only in accordance with California Ed. Code §
47605(1) for teachers in non-core courses. The certification requirements, qualifications, and
responsibilities for teaching positions are described and outlined in detail in Figure 68. Again,
employment descriptions will be modified as necessary to reflect the needs of the school.

Figure 68: Teacher Requirements, Qualifications, and Responsibilities

Certification: California Teaching Credential

Role Description: All teaching staff will be held accountable by the School Director, by the Dean(s) of
Curriculum & Instruction in Year 2 and beyond, or by the Dean of Culture in Year 5 and beyond, with
respect to teacher performance and growth, student achievement, and quality of instruction. All
teaching staff is entrusted with advancing the mission of the school through the implementation and
execution of a standards-aligned curriculum; participation in professional learning and collaboration
with the Lead Teacher and other staff members; and upholding professional responsibilities and norms.

¢ Outstanding commitment to, belief in, and Instruction
alignment with San Leandro Catalyst e Implement and execute standards-aligned
Collegiate’s mission and vision curriculum, including scope and sequence,
e  (lear criminal background check long-term plan, unit plans, and lesson plans
e  (Clear tuberculosis risk assessment e Administer interim, summative, and
diagnostic assessments as needed
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Bachelor’s degree required; Master’s or
advanced degree preferred

Preliminary California teaching credential
required; clear California teaching credential
preferred, currently participating in teacher
induction program, or actively working
towards completion of California teaching
credential

At least one year of teaching experience in an
urban setting

Successful teaching experience or targeted
training with a track record of excellent
results

Bilingual Spanish speaker preferred
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Execute, adjust, and intellectually prepare
standards-aligned lesson plans targeted with
end goal of student performance at or above
grade-level expectations

Intellectually prepare lesson plans and submit
to the School Director or Dean(s) of
Curriculum & Instruction in Year 3 and
beyond in a timely manner

Review IEPs frequently to ensure needs of
students in special education are being served
Review biographies frequently to ensure
needs of students identified as emerging
bilinguals are being served

Deliver instruction, using variety of targeted
learning modalities in order to develop
necessary skills (i.e., motor, language,
cognitive, memory) and using methods to
enhance student achievement

Provide engaging, motivating, and rigorous
instruction in whole-class and individual
settings

Provide academic support and tutoring to
small groups or individual students as
needed and/or scheduled

Identify and support students who are not
meeting expected levels of performance and
growth and initiate effective intervention
strategies

Analyze student performance data in
collaboration with Dean(s) of Curriculum &
Instruction and School Director

Implement data tracking systems and use
data to inform instructional development and
delivery

Culture

Remain focused and determined in work of
fulfilling the mission of school

Model and exercise the school’s CREATE core
values

Support tone and culture of the school by
conveying and exercising high expectations
for students and holding all stakeholders
accountable for student achievement
Cultivate a positive school culture that
supports student learning and deep
relationships between students and adults
Teach and uphold schoolwide systems,
expectations and consequences, disciplinary
codes, and rewards at all times




Keep accurate student discipline records and
document all conferences, suspensions, and
behavior logs and phone calls

Communicate consistently and often with
parents and families

Build and maintain strong relationships with
students and families

Schedule and facilitate family and student-led
conferences for students

Draft student report cards and revise as
required

Participate in additional activities, including
field trips, intensive academic support
sessions, and other required programs as
needed throughout the year

Adult & Team

Set the standard for professional behavior
Collaborate with Learning Specialist weekly
to support students with special needs and
504s

Collaborate with ELD Teacher weekly to
support students identified as emerging
bilinguals

Participate and engage in all professional
development for all staff members, including
coaching each week, attending professional
development days and weekly sessions, and
collaborating in team meetings

Work to continuously improve effectiveness
on in all instructional practices, using school’s
teacher effectiveness rubric as a guide
Reflect and use feedback to make productive
changes in performance

Operations

Complete and meet all administrative
requirements and deadlines

Take and maintain accurate student
attendance

Assist in student arrival and departure,
transitions between class periods, and lunch
periods

Provide supervision before- and after-school
and at lunch as assigned in order to maintain
student safety

Certification: None

Role Description: All teaching support staff will be held accountable by the School Director, or by the
Dean(s) of Curriculum & Instruction in Year 2 and beyond, with respect to teaching support staff
performance and growth, student achievement, and quality of instruction. All teaching support staff is
entrusted with advancing the mission of the school by supporting teachers with the implementation and
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execution of a standards-aligned curriculum; participation in professional learning and collaboration
with other staff members; and upholding professional responsibilities and norms.

Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required

Currently enrolled in a teacher education
program, or actively working towards
completion of California teaching credential
At least one year of teaching experience in an
urban setting

Bilingual Spanish speaker preferred

Strong verbal and written communication
skills

Effective organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Instruction

Support Lead Teachers with the
implementation and execution of standards-
aligned curriculum, including scope and
sequence, long-term plan, unit plans, and
lesson plans

Support administration of interim,
summative, and diagnostic assessments as
needed

Support with providing engaging,
motivating, and rigorous instruction in
whole-class and individual settings
Support with providing academic support
and tutoring to small groups or individual
students as needed and/ or scheduled

Culture

Remain focused and determined in work of
fulfilling the mission of school

Model and exercise the school’s CREATE core
values

Support tone and culture of the school by
conveying and exercising high expectations
for students and holding all stakeholders
accountable for student achievement
Cultivate a positive school culture that
supports student learning and deep
relationships between students and adults
Build and maintain strong relationships with
students and families

Participate in additional activities, including
field trips, intensive academic support
sessions, and other required programs as
needed throughout the year

Adult & Team

Set the standard for professional behavior
Collaborate with Lead Teacher to ensure they
are providing the best support possible for
students

Participate and engage in all professional
development for all staff members, including
coaching each week, attending professional
development days and weekly sessions, and
collaborating in team meetings

Work to continuously improve effectiveness
on in all instructional practices, using school’s
teacher effectiveness rubric as a guide

Reflect and use feedback to make productive
changes in performance




Operations

e Help perform general duties for Lead Teacher

e Assist in student arrival and departure,
transitions between class periods, and lunch
periods

e Provide supervision before- and after-school
and at lunch as assigned in order to maintain
student safety

Certification: California Teaching Credential

Role Description: ELD Teacher will be held accountable by the School Director, or by the Manager of
Student Supports (promoted to Dean of Student Supports in Year 5 and beyond) in Year 3 and beyond,
with respect to teacher performance and growth, student achievement, and quality of instruction. ELD
Teacher is entrusted with advancing the mission of the school through the implementation and
execution of a standards-aligned curriculum for emerging bilingual students, or English learners;
participation in professional learning and collaboration with other staff members; and upholding
professional responsibilities and norms.

Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required; Master’s or
advanced degree preferred

Preliminary California teaching credential
required; clear California teaching credential
preferred, currently participating in teacher
induction program, or actively working
towards completion of California teaching
credential

At least one year of teaching experience in an
urban setting

Successful teaching experience or targeted
training with a track record of excellent
results

Bilingual Spanish speaker required
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Instruction

Work with the District or school site as
needed to ensure the successful management
of ELD services in San Leandro Catalyst
Collegiate

Manage and oversee matters involving ELD
Maintain up to date records regarding
students identified as emerging bilinguals
and the education services provided to them
Tracks academic data for non-native speakers
at the school to ensure their needs are being
met and that they are successful

Coordinate review of student language
biographies with teachers and offer detailed
recommendations on supporting students
with language needs

Modify lessons and supports for students
who are identified as emerging bilinguals
Facilitate review of intake assessments for
new students

Facilitate evaluation and reevaluation process
Ensure San Leandro Catalyst Collegiate’s
compliance with state laws and regulations
Meet with families to discuss their children’s
progress and to determine their priorities for
their children and their resource needs
Analyze student achievement data as well as
teacher performance data for students
identified as emerging bilinguals on variety of
metrics, both quantitative and qualitative,
and use information to collaborate with
School Director and Dean(s) of Curriculum &




Instruction on strategic plan and short- and
long-term vision for school

Culture

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Communicate consistently and often with
parents and families

Support family and student-led conferences
for students identified as emerging bilinguals
Draft student report cards and revise as
required for students identified as emerging
bilinguals

Adult & Team

Plan and coordinate professional
development regarding student support
systems and ELD supports for all staff
members when necessary

Set the standard for professional behavior
Collaborate with teachers to ensure they are
providing the best support possible for
students

Participate and engage in all professional
development for all staff members, including
coaching each week, attending professional
development days and weekly sessions, and
collaborating in team meetings

Work to continuously improve effectiveness
on in all instructional practices, using school’s
teacher effectiveness rubric as a guide
Reflect and use feedback to make productive
changes in performance

Operations

Complete and meet all administrative
requirements and deadlines for San Leandro
Catalyst Collegiate’s special education
program

Keep accurate student discipline records,
documenting all conferences, suspension, and
behavior calls for students in special
education

Comply with the charter, accountability
requirements, and all relevant law

Certification: California Special Education Credential
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Role Description: Learning Specialists will be held accountable by the School Director, or by the
Manager of Student Supports (promoted to Dean of Student Supports in Year 5 and beyond) in Year 3
and beyond, with respect to performance and growth, student achievement, and quality of curriculum.
All special education staff members are entrusted with advancing the mission of the school through the
development of a rigorous, standards-aligned curriculum, responsiveness to feedback provided and
collaboration with Lead Teachers on areas of instructional and/or curricular need at the school,
especially in relation to students with special needs. This position will be determined by the needs of
the students.

Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required; Master’s or
advanced degree preferred

Clear California Special Education teaching
credential preferred

At least one year of teaching and/or school
leadership experience in an urban setting
Successful school leadership experience or
targeted training with a track record of
excellent results

Bilingual Spanish speaker preferred
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Knowledge of special education rights of
students and responsibilities of schools,
including the IEP process, testing, and
implementation of accommodations and
modifications

Experience in writing high-quality Individual
Education Plans (IEPs) and communicating
the contents in an accessible way to multiple
audiences

Experience compiling and managing special
education reporting data

Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Instruction

Work with the District or SELPA as needed to
ensure the successful management of special
education services in San Leandro Catalyst
Collegiate

Maintain up to date records regarding
students with special needs and the education
services provided to them

Coordinate review of student IEPs with
teachers and offer detailed recommendations
on supporting students with special needs,
including implementation of IEPs

Facilitate review of intake assessments for
new students

Facilitate evaluation and reevaluation process
Ensure San Leandro Catalyst Collegiate’s
compliance with state and federal special
education laws and regulations

Confer with families, administrators, testing
specialists, social workers, and professionals
to develop IEPs designed to promote
students’ academic, physical, and social
development

Draft and revise IEPs as necessary to ensure
needs of students receiving special education
services are being served

Meet with families to discuss their children’s
progress and to determine their priorities for
their children and their resource needs
Maintain detailed student IEP and 504
records according to state and federal
guidelines

Analyze student achievement data as well as
teacher performance data for students with
special needs on variety of metrics, both
quantitative and qualitative, and use
information to collaborate with School
Director and Dean(s) of Curriculum &
Instruction on strategic plan and short- and
long-term vision for school

Culture




e Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

e Support a positive school culture that
supports student learning and deep
relationships between students and adults

¢ Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

e Communicate consistently and often with
parents and families

e Support family and student-led conferences
for students in special education

e Draft student report cards and revise as
required for students in special education

Adult & Team

e Set the standard for professional behavior

e Collaborate with teachers to ensure they are
providing the best support possible for
students

e Participate and engage in all professional
development for all staff members, including
coaching each week, attending professional
development days and weekly sessions, and
collaborating in team meetings

e  Work to continuously improve effectiveness
on in all instructional practices, using school’s
teacher effectiveness rubric as a guide

e Reflect and use feedback to make productive
changes in performance

Operations

e Complete and meet all administrative
requirements and deadlines for San Leandro
Catalyst Collegiate’s special education
program

e Keep accurate student discipline records,
documenting all conferences, suspension, and
behavior calls for students in special
education

e Comply with the charter, accountability
requirements, and all relevant law

Certification: California Teaching Credential

Role Description: Literacy Specialist will be held accountable by the School Director, or by the Manager
of Student Supports (promoted to Dean of Student Supports in Year 5 and beyond) in Year 3 and beyond,
with respect to teacher performance and growth, student achievement, and quality of instruction.
Literacy Specialist is entrusted with advancing the mission of the school through the implementation
and execution of a standards-aligned curriculum; participation in professional learning and
collaboration with other staff members; and upholding professional responsibilities and norms.
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Outstanding commitment to, belief in, and
alignment with San Leandro Catalyst
Collegiate’s mission and vision

Clear criminal background check

Clear tuberculosis risk assessment
Bachelor’s degree required; Master’s or
advanced degree preferred

Preliminary California teaching credential
required; clear California teaching credential
preferred, currently participating in teacher
induction program, or actively working
towards completion of California teaching
credential

At least one year of teaching experience in an
urban setting

Successful teaching experience or targeted
training with a track record of excellent
results

Bilingual Spanish speaker required
Exceptional verbal and written
communication skills

Strong organizational skills and ability to
multi-task

Ability to assess data, find trends, and use
information to make strategic decisions
Ability to approach situations with optimism
and perseverance, willingness to take
personal responsibility, open to and
interested in feedback on performance,
eagerness to continue to improve in
effectiveness, and steady determination to
pursue excellence regardless of the situation

Instruction

Work with the District or school site as
needed to ensure the successful management
of specialized literacy services and supports
in San Leandro Catalyst Collegiate

Manage and oversee matters involving
literacy program

Tracks academic data for specific students at
the school to ensure their needs are being met
and that they are successful

Coordinate review of student academic
biographies with teachers and offer detailed
recommendations on supporting students
requiring additional literacy supports
Facilitate review of intake assessments for
new students

Facilitate evaluation and reevaluation process
Ensure San Leandro Catalyst Collegiate’s
compliance with state laws and regulations
Meet with families to discuss their children’s
progress and to determine their priorities for
their children and their resource needs
Analyze student achievement data as well as
teacher performance data for students
identified as requiring additional literacy
supports on variety of metrics, both
quantitative and qualitative, and use
information to collaborate with School
Director and Dean(s) of Curriculum &
Instruction on strategic plan and short- and
long-term vision for school

Culture

Inspire staff and student body to remain
focused and determined in work of fulfilling
the mission of school

Support a positive school culture that
supports student learning and deep
relationships between students and adults
Embody mission, vision, core beliefs, and
strategic direction of San Leandro Catalyst
Collegiate

Communicate consistently and often with
parents and families

Support family and student-led conferences
for students identified as requiring additional
literacy supports

Draft student report cards and revise as
required for students identified as requiring
additional literacy supports

Adult & Team




e Plan and coordinate professional
development regarding student support
systems and literacy supports for all staff
members when necessary

e Set the standard for professional behavior

e Collaborate with teachers to ensure they are
providing the best support possible for
students

e Participate and engage in all professional
development for all staff members, including
coaching each week, attending professional
development days and weekly sessions, and
collaborating in team meetings

e  Work to continuously improve effectiveness
on in all instructional practices, using school’s
teacher effectiveness rubric as a guide

e Reflect and use feedback to make productive
changes in performance

Operations

e Complete and meet all administrative
requirements and deadlines for San Leandro
Catalyst Collegiate’s special education
program

e Keep accurate student discipline records,
documenting all conferences, suspension, and
behavior calls for students in special
education

e Comply with the charter, accountability
requirements, and all relevant law

Teacher Credentials

San Leandro Catalyst Collegiate shall comply with the provisions of Every Student Succeeds Act
(ESSA) as they apply to certificated and paraprofessional employees of charter schools. All
teachers must meet state certification and licensure requirements as stated in ESSA Sections
1111(g)(2)(J) and 1112(c)(6). San Leandro Catalyst Collegiate will conform to the legal
requirement that all San Leandro Catalyst Collegiate teachers shall hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a teacher
in other public schools would be required to hold, as stated in California Ed. Code § 47650(1):

“Teachers in charter schools shall be required to hold a Commission on Teacher
Credentialing certificate, permit or other document equivalent to that which a teacher in
other public schools would be required to hold. These documents shall be maintained on
file at the charter school and shall be subject to periodic inspection by chartering authority.
It is the intent of the Legislature that charter schools be given flexibility with regard to non-
core, non-college preparatory courses.” 23

24 “Charter Schools FAQ Section 5.” Charter Schools FAQ Section 5 - Charter Schools (CA Dept of Education), California Department of
Education, https:/ /www.cde.ca.gov/sp/ch/qandasec5mar04.asp.
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Pursuant to California Ed. Code § 48000(g), San Leandro Catalyst Collegiate shall ensure that
credentialed teachers who are assigned to a transitional kindergarten after July 1, 2015, have one
of the following:

e At least 24 units in early childhood education, or childhood development, or both.

e Asdetermined by San Leandro Catalyst Collegiate, professional experience in a classroom
setting with preschool-age children that is comparable to the 24 units of education
described in paragraph (1).

e A child development teacher permit issued by the Commission on Teacher Credentialing.

Support Staff Qualifications

San Leandro Catalyst Collegiate reserves the right to hire and retain non-credentialed school
support staff to support noncore?5, non-college preparatory courses, if the prospective staff
person has an appropriate combination of subject matter expertise, professional experience, and
demonstrated ability to work effectively in such capacity. All non-instructional support staff will
possess experience and expertise appropriate for their position. In addition, San Leandro Catalyst
Collegiate maintains the right to hire or retain non-credentialed instructional support staff (e.g.,
Associate Teachers) to support core, college preparatory subjects. In such instances, the
instructional support staff shall meet the following requirements such as appropriate certification
and passing score on the California Basic Educational Skills Test (CBEST). The instructional
support staff shall also meet the following qualifications: a Bachelor’s degree, current enrollment
in a teacher education program or in progress of completing a California teaching credential, and
demonstrated ability to aid in supporting academic instruction.

Recruitment

As outlined in , we believe that exceptional teaching yields
exceptional results. Students learn best when they have exceptional teachers in front of them. This
belief drives both our philosophy and approach to teacher recruitment, hiring, and staffing, and
as outlined below, to ensure that all students learn from outstanding teachers in every classroom.

San Leandro Catalyst Collegiate will develop robust partnerships with local teacher education
programs to identify, recruit, and hire teachers from the community. Recruitment efforts with
local higher education institutions and teacher education programs such as California State
University East Bay, University of California-Berkeley, Stanford University, and Mills College
will be prioritized to increase the number of local teacher candidates at San Leandro Catalyst
Collegiate. We will make every effort to staff our classrooms with locally-based teachers to
support long-term teacher retention and to promote strong teacher-student connections.

To ensure selection of the highest quality staff, the School Director will also leverage a variety of
additional resources. These sources include, but are not limited to, Teach For America, pre-
existing contacts within San Leandro Catalyst Collegiate’s professional network, referrals, and
postings of job openings (i.e., EDJoin, career and education websites, newspapers, email, and

25 Core is defined as English, mathematics, science, and social sciences.
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higher education institutions). We have allocated $10,000 for staff recruitment in our budget,
outlined in Appendix 13: Budget.

Hiring Process

San Leandro Catalyst Collegiate will implement a rigorous process for hiring that ensures our
students learn from talented, qualified, and diverse candidates committed to our school’s
mission, core beliefs, and values. To advance our mission at San Leandro Catalyst Collegiate, we
will hire and develop teachers and staff members who share our core beliefs about transformative
education, of which the most important is the belief that all students can excel at high levels.
Additional principles central to our school that all adults must share include:

e We use data to ensure that all children get exactly what they need to succeed.

e All students must be reading at or above grade level by the third grade.

e As educators, it is our responsibility to teach students to develop intellectual, moral, and
creative agency.

e We are all active members of a community and build and sustain our culture together.

e We are committed to learning and engage in all learning and development opportunities.

To guarantee all employees meet standards and certification requirements, we have developed a
detailed hiring process described in Figure 69. The overall process and timeline remain
approximately the same for both leadership and teaching positions, with additional components
and requirements included for administrative, school leadership positions.

Figure 69: San Leandro Catalyst Collegiate Hiring Process & Timeline

After a candidate submits initial application (i.e., cover letter and
resume), the School Director will review application for candidate

A Irﬁgaatlion alignment with San Leandro Catalyst Collegiate’s mission and
(CE‘II)el‘ Letter Ongoing candidate credentials. For those who demonstrate strong

alignment with the school’s mission and meets credentialing
requirements, the School Director will contact candidates for a
phone interview.

and Resume)

The School Director will schedule a phone interview with
prospective staff. Candidates will be asked a series of questions to

Within 1-3 Days determine if they are a mission-fit for San Leandro Catalyst

Phone o Collegiate. Questions will focus on background experience,
. of Application | . . . . 1
Interview . instructional approach, educational philosophy, and willingness
Submission
to be coached and supported. For those who demonstrate strong
alignment with the school’s mission and core beliefs, the School
Director will schedule an in-person interview.
The School Director will schedule an in-person interview with
prospective staff. Candidates will participate in a series of
In-Person Within 2 Weeks | performance tasks to determine if they are a mission fit for San
Interview of Phone Leandro Catalyst Collegiate. Performance tasks will include 20-
Interview minute demonstration lesson, an in-person interview with the

School Director, an in-person interview with a select panel of staff,
and a candidate reflection. The purpose of the 20-minute
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demonstration lesson is to gauge how effectively the candidate
implements feedback. The in-person interviews with various
stakeholders allow all stakeholders to provide input on
prospective staff. The candidate reflection at the conclusion of the
interview day offers time and space for the candidate to self-reflect
on experience, provide feedback to the school, and determine
candidate’s ability to reflect. The recommendation team -
composed of the School Director, participating parents, and
participating staff - will convene and discuss candidates. The
School Director will make all final hiring decisions.

The Manager of Operations will verify credentials, previous
Within 1-2 Days | employment of candidates. Additionally, the Manager of

Verification of In-Person Operations will conduct state and federal background checks
Interview professional and personal reference checks for continuing
candidates.

The School Director will contact candidates for an offer of
employment at San Leandro Catalyst Collegiate, contingent on
verification of credentials, previous employment, state and federal
background checks, and professional and personal reference
checks.

Employment | Within 1-2 Days
Offer of Verification

Onboarding Process

Figure 70 indicates the onboarding process at San Leandro Catalyst Collegiate. Our onboarding
process ensures compliance, that all employees meet standards and licensing requirements. The
overall process and timeline remain approximately the same for all employee positions.

Figure 70: San Leandro Catalyst Collegiate Onboarding Process & Timeline

After a candidate receives offer of employment, the candidate
must return the signed employment offer to the School Director
within one week. The School Director may provide an extension
in extenuating circumstances.

Signed Within 1 Week
Employment | after Employment
Offer Offer

Once the School Director receives the signed employment offer
from a candidate, the School Director will schedule a time for
the candidate to come in and fill out onboarding documents. The
candidate must complete and bring the following documents to
the onboarding appointment: livescan, 1-9, TB test results,
resume, transcripts and certifications, voided check, and new
hire paperwork. DOJ approved agencies can be found here:
http:/ /ag.ca.gov/fingerprints/publications/contact.php.

Evidence must be provided that the candidate is eligible to work
in the United States. I-9 document provides examples of
acceptable documentation. TB test results must be taken within
the last two months. If TB clearance is still valid, then another
TB test is not necessary. An updated letter from a physician
stating that TB is clear with an updated date must be provided.
A transcript copy from the last school the candidate attended,
along with required credentials and certification, must be

Within 2 weeks
after Signed
Employment Offer

Onboarding
Pre-Work
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provided. To sign up for direct deposit, candidate must bring a
voided check with current address listed.

Candidate completes and brings all onboarding pre-work
documents to the onboarding appointment with the School
Director and/or Manager of Operations. These documents
Within 2 weeks include the following: livescan, I-9, TB test results, resume,
after Signed transcripts and certifications, voided check, and new hire
Employment Offer | paperwork. The School Director and/or Manager of Operations
onboards and reviews new hire paperwork with candidate.
These include, but is not limited to, the following: benefits,
options for health coverage, and employee handbook.

Onboarding
Appointment

Background Check Procedures

Employees and contractors of San Leandro Catalyst Collegiate will be required to submit to a
criminal background check and furnish a criminal record summary as required by California Ed.
Code § 44237 and California Ed. Code § 45125.1. New employees not possessing a valid
California Teaching Credential must submit two sets of fingerprints to the California Department
of Justice for the purpose of obtaining a criminal record summary. The School Director shall
monitor compliance with this policy and report to San Leandro Catalyst Collegiate Board of
Directors on a quarterly basis. The San Leandro Catalyst Collegiate Board Chair shall monitor the
fingerprinting and background clearance of the School Director. Individuals who will volunteer
outside of the direct supervision of a credentialed employee shall be fingerprinted and receive
background clearance prior to volunteering.

Compliance and Recordkeeping of Credentials

We will comply with all federal laws regarding maintenance and disclosure of employee records.
San Leandro Catalyst Collegiate will maintain current copies of all teacher credentials at the
school and ensure that they are readily available for inspection. The School Director will ensure
that credentials are processed and maintained in accordance with requirements as set forth by
the Commission for Teacher Credentialing and the State’s interpretation of highly qualified for
the purposes of compliance with No Child Left Behind. Credentials will be reviewed during the
hiring process for new staff and reviewed on an annual basis for all staff.

Employee Compensation and Benefits

The School Director, in consultation with the Board of Directors, will develop a competitive salary
scale for San Leandro Catalyst Collegiate. This salary scale will be informed by the salary
schedule of San Leandro Unified School District, the salaries of leading private and charter
schools in San Leandro and surrounding communities, and best practices in salary schedules
among charter schools nationally. We aim to offer salaries that compensate teachers and staff for
the additional workdays and hours as well as to attract top talent to San Leandro Catalyst
Collegiate. School leadership and staff salaries will be set at the discretion of the School Director,
based on the candidate’s experience and responsibilities and will fall within the salary range
outlined in the approved annual budget. The salary of the School Director will be set by the Board
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of Directors. A comprehensive benefits package (i.e., medical, dental, and retirement) will be
included as part of each full-time employee’s compensation.

Performance Evaluations

All San Leandro Catalyst Collegiate staff will be formally evaluated by their supervisor twice per
year. Annual goals and objectives will be developed jointly by each staff member and the
supervisor in accordance with the mission and vision of San Leandro Catalyst Collegiate and the
school’s accountability plan. Staff evaluations will be based on the degree to which goals and
objectives have been achieved. If a staff member is having difficulties achieving his or her goals,
the supervisor will provide appropriate support, training, and development. Staff members not
meeting expectations will be given at least one verbal warning followed by two written warnings
and thirty (30) days’ notice and then may be terminated. In certain instances, staff members may
be terminated immediately. If a grievance arises regarding the evaluation process, an employee
should attempt to resolve the issue with his or her immediate supervisor. See Appendix 21:
Sample Teacher Evaluation Rubric and Appendix 22: Sample School Director Evaluation
Rubric for sample evaluation tools.

The School Director will be evaluated annually by the Board of Directors. This evaluation will be
based on the degree to which the school has reached the academic and organizational goals
established in the adopted accountability plan. See Appendix 22: Sample School Director
Evaluation Rubric for a sample evaluation tool. If the School Director fails to reach acceptable
academic and organizational outcomes in a timely manner, the Board of Directors may terminate
the School Director and seek a qualified replacement.
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Element 6: Health and Safety

Gowverning Law: The procedures that the school will follow to ensure the health and safety of

pupils and staff. These procedures shall require all of the following:

(@) Include the requirement that each employee of the school furnish the school with a
criminal record summary as described in Section 44237.

(1i) The development of a school safety plan, which shall include the safety topics listed in
subparagraphs (A) to (H), inclusive, of paragraph (2) of subdivision (a) of Section 32282
and procedures for conducting tactical responses to criminal incidents.

(7ii)  That the school safety plan be reviewed and updated by March 1 of every year by the
charter school.

Education Code Section 47605(b)(5)(F).

Health, Safety, and Risk Management Policies

San Leandro Catalyst Collegiate will adopt and implement a comprehensive set of health, safety,
and risk management policies and procedures at the school site to ensure the health and safety of
our students, families, and staff. These policies and procedures will be developed in consultation
with our insurance carriers and risk management experts. Once a facility has been finalized, San
Leandro Catalyst Collegiate will develop a site-specific school Health, Safety, and Emergency
Preparedness Plan, which will include procedures to implement the policy statements listed
below. The Health, Safety, and Emergency Preparedness Plan will be guided by California Ed.
Code § 35294(a).

These policies and procedures will be incorporated into the San Leandro Catalyst Collegiate
Student & Family Handbook and the San Leandro Catalyst Collegiate Staff Handbook. Our
School Director and Board of Directors will review and update these policies and procedures as
necessary on an ongoing basis, and more formally, on an annual basis. San Leandro Catalyst
Collegiate shall ensure that all staff members are trained annually on health, safety, and risk
management policies and procedures. The following is a summary of San Leandro Catalyst
Collegiate’s health, safety, and risk management policies.

Health, Safety, and Emergency Preparedness

San Leandro Catalyst Collegiate shall adopt, implement, and maintain at all times a current,
comprehensive, and site-specific Health, Safety, and Emergency Preparedness Plan drafted
specifically to the needs of the facility in conjunction with law enforcement and the Fire Marshal.
The Health, Safety, and Emergency Preparedness Plan shall include, but not be limited to,
responses to fire, flood, earthquake, terrorist threats, and hostage situations, as well as provisions
for building and site emergency evacuation and the acquisition and maintenance of adequate
onsite emergency supplies.

San Leandro Catalyst Collegiate shall ensure that all staff members receive annual training on the
San Leandro Catalyst Collegiate’s health, safety, and emergency procedures, and shall maintain
a calendar for, and conduct, emergency response drills for students and staff. The school will
require that all staff receive training in emergency and first aid response, including appropriate
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“first responder” training or its equivalent. The training, which will occur at least twice per year,
will be conducted by a certified instructor and provided during a regularly scheduled
professional development session.

San Leandro Catalyst Collegiate shall periodically review, and update and/or modify as
necessary, its Health, Safety, and Emergency Preparedness Plan, and keep it readily available for
onsite use. San Leandro Catalyst Collegiate shall provide a copy of the Health, Safety, and
Emergency Preparedness Plan for review upon the District’s request.

Discrimination and Sexual Harassment Protection

San Leandro Catalyst Collegiate is committed to providing a school that is free from
discrimination and sexual harassment, as well as any other harassment based upon the actual or
perceived characteristics of race, religion, creed, color, gender, gender identity, gender
expression, nationality, national origin, ancestry, ethnic group identification, genetic information,
age, medical condition, marital status, sexual orientation, sex and pregnancy, physical or mental
disability, childbirth or related medical conditions, military and veteran status, denial of family
and medical care leave, or on the basis of a person’s association with a person or group with one
or more of these actual or perceived characteristics, or any other basis protected by federal, state,
local law, ordinance or regulation. San Leandro Catalyst Collegiate will develop and maintain
comprehensive policies and procedures to prevent and immediately remediate any concerns
about discrimination or harassment at San Leandro Catalyst Collegiate (including employee to
employee, employee to student, and student to employee misconduct). Misconduct of this nature
is very serious and will be addressed in accordance with San Leandro Catalyst Collegiate’s anti-
discrimination and harassment policies.

Integrated Complaint and Investigation Procedure

As required by state law, San Leandro Catalyst Collegiate has established complaint procedures
that address both complaints alleging discrimination or violations of law and complaints
regarding other areas in the form of a Uniform Complaint Policy and Procedures. Under the
direction of the San Leandro Catalyst Collegiate Board of Directors, the School Director is
responsible for investigation, remediation, and follow-up on matters submitted to San Leandro
Catalyst Collegiate through this procedure. The complaint procedures are clearly articulated in
San Leandro Catalyst Collegiate’s Student & Family Handbook and will be distributed widely in
both English and Spanish.

Family Educational Rights and Privacy Act (FERPA)

San Leandro Catalyst Collegiate, including its employees and officers, shall comply with the
Family Educational Rights and Privacy Act (“FERPA”) and California Ed. Code § 49060 et seq. at
all times.
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Background Checks

San Leandro Catalyst Collegiate will comply with all applicable state and federal laws regarding
the background checks and clearance of all state and federal laws concerning the maintenance
and disclosure of employee records. Employees and contractors of San Leandro Catalyst
Collegiate will be required to submit to a criminal background check and furnish a criminal
record summary as required by California Ed. Code § 44237 and 45125.1. New employees must
submit two sets of fingerprints to the California Department of Justice for the purpose of
obtaining a criminal record summary. San Leandro Catalyst Collegiate shall not hire any person,
in either a certificated or classified position, who has been convicted of a violent or serious felony
except as otherwise provided by law, pursuant to California Ed. Code § 44830.1 and 45122.1.

The School Director shall monitor compliance with this policy and report to the San Leandro
Catalyst Collegiate Board of Directors on an annual basis. The Board Chair shall monitor the
fingerprinting and background clearance of the School Director. Volunteers who will volunteer
outside of the direct supervision of a credentialed employee shall be fingerprinted and receive
background clearance prior to volunteering without the direct supervision of a credentialed
employee. San Leandro Catalyst Collegiate shall designate and maintain at all times at least one
(1) Custodian of Records duly authorized by the California Department of Justice.

Mandated Reporting of Child Abuse

All employees will be mandated child abuse reporters and will follow all applicable reporting
laws, the same policies and procedures used by San Leandro Unified School District. San Leandro
Catalyst Collegiate shall provide mandated reporter training to all employees annually in
accordance with California Ed. Code § 44691.

Tuberculosis Risk Assessment and Examination

Employees, and volunteers who have frequent or prolonged contact with students, will be
assessed and examined (if necessary) for tuberculosis prior to commencing employment and
working with students as required by California Ed. Code § 49406. Employees will be tested for
tuberculosis at least once each four (4) years thereafter, maintaining compliance with state law.

Immunizations

All enrolled students who receive classroom-based instruction and all staff will be required to
provide records documenting immunizations as is required at public schools, pursuant to Health
and Safety Code Sections 120325-120375, and Title 17, California Code of Regulations Sections
6000-6075.

CPR and First Aid

At least 10% of staff shall be CPR and First Aid trained.
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Medication in School

San Leandro Catalyst Collegiate will adhere to California Ed. Code § 49423 regarding
administration of medication in school. San Leandro Catalyst Collegiate will adhere to California
Ed. Code § 49414 regarding epinephrine auto-injectors and training for staff members.

Diabetes

Our school will provide an information sheet regarding type 2 diabetes to the families of
incoming and newly enrolled students pursuant to California Ed. Code § 49452.7. The
information sheet shall include, but shall not be limited to, all of the following:

e A description of type 2 diabetes;

e A description of the risk factors and warning signs associated with type 2 diabetes;

e A recommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes;

e A description of treatments and prevention of methods of type 2 diabetes; and

e A description of the different types of diabetes screening tests available.

Vision, Hearing, and Scoliosis

Students will be screened for vision, hearing and scoliosis. San Leandro Catalyst Collegiate will
adhere to California Ed. Code § 49450 et seq., as applicable to the grade levels served by San
Leandro Catalyst Collegiate.

Feminine Hygiene Products

San Leandro Catalyst Collegiate will stock at least 50% of its restrooms with feminine hygiene
products, and shall not charge students for these products, pursuant to California Ed. Code §
35292.6.

Bloodborne Pathogens

San Leandro Catalyst Collegiate shall meet state and federal standards for dealing with
bloodborne pathogens and other potentially infectious materials in the workplace. The Board of
Directors shall establish a written Exposure Control Plan designed to protect employees and
students from possible infection due to contact with bloodborne viruses, including human
immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”). Whenever exposed to blood or
other bodily fluids through injury or accident, staff and students shall follow the latest medical
protocol for disinfecting procedures.

Suicide Prevention

San Leandro Catalyst Collegiate shall maintain a policy on student suicide prevention in
accordance with California Ed. Code § 215.
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Drug-Free, Alcohol-Free, and Smoke-Free Environment

Under the Drug-Free Workplace Act of 1988, the Safe and Drug-Free Schools and Communities

Act, and the No Child Left Behind (NCLB) Act of 2001, San Leandro Catalyst Collegiate will
maintain a drug-free, alcohol-free, and tobacco-free environment.

Facility Safety

San Leandro Catalyst Collegiate shall comply with California Ed. Code § 47610 by either utilizing
facilities that are compliant with the Field Act or facilities that are compliant with the California
Building Standards Code, including provisions for seismic safety. Toward that end, the school:

e Shall be housed in a facility that has received state Fire Marshal approval and that has
been evaluated by a qualified structural engineer who has determined that the facilities
present no substantial seismic safety hazard;

e Shall occupy facilities that comply with the asbestos requirement as cited in the Asbestos
Hazard Emergency Response Act (AHERA), 40CFR part 763, which requires that any
building leased or acquired that is to be used as a school or as an administrative building
shall maintain an asbestos management plan;

e Shall secure a Certificate of Occupancy before start of school; and

e Agrees to test sprinkler systems, fire extinguishers, and fire alarms annually at its facilities
to ensure that they are maintained in an operable condition at all times.

If San Leandro Catalyst Collegiate fails to submit a Certificate of Occupancy or other valid
documentation to the District verifying that the intended facility in which the school will operate
complies with California Ed. Code § 47610, not less than thirty (30) days before the school is
scheduled to begin operation pursuant to the first year of this charter term, it may not commence
operations unless an exception is made by the Office of Charter Schools and/ or the local planning
department or equivalent agency. If San Leandro Catalyst Collegiate moves or expands to another
facility during the term of this charter, San Leandro Catalyst Collegiate shall provide a Certificate
of Occupancy or other valid documentation to the District verifying that the intended facility in
which the school will operate complies with California Ed. Code § 47610, to the District for each
facility at least thirty (30) days before the school is scheduled to begin operations in the facility or
facilities. San Leandro Catalyst Collegiate shall not begin operation in any location for which it
has failed to timely provide a Certificate of Occupancy to the District, unless an exception is made
by the Office of Charter Schools and/or the local planning department or equivalent agency.
Notwithstanding any language to the contrary in this charter, the interpretation, application, and
enforcement of this provision is not subject to the Dispute Resolution Process.

San Leandro Catalyst Collegiate will maintain on file records documenting such compliance.

Disaster Drills

Students and staff will participate in earthquake, fire, and lock-down drills as required under
California Ed. Code § 32001.

- 247 -

©



Element 7: Racial and Ethnic Balance

Governing Law: The means by which the school will achieve a racial and ethnic balance among
its pupils that is reflective of the general population residing within the territorial jurisdiction
of the school district to which the charter petition is submitted.

Education Code Section 47605(b)(5)(G).23¢

Recruitment Strategy

San Leandro Catalyst Collegiate is dedicated to ensuring and achieving a racial and ethnic
balance among its student population that is reflective of the general student population residing
within the territorial jurisdiction of San Leandro Unified School District. San Leandro Catalyst
Collegiate is also committed to serving significant numbers of students typically underserved.
Therefore, we will monitor the racial and ethnic balance of our student population on an annual
basis and modify our student recruitment plan to achieve a continually racially and ethnically
diverse student population.

Our team at San Leandro Catalyst Collegiate has developed relationships with families, local
community organizations, and churches across the city. In addition, we have grown our social
media presence by engaging in several key social media platforms and creating an easily
accessible website with enrollment information. By continuing to cultivate our community
relationships and leveraging our online tools, we expect to recruit a student population that is
reflective of the District and the community we seek to serve.

To achieve a racial and ethnic balance reflective of the District, San Leandro Catalyst Collegiate
has implemented and will continue to implement a student recruitment strategy that includes,
but is not limited to, the following components:

e Design and adopt an open enrollment process with a lengthy timeline that allows for
broad-based recruiting and application submission;

e Develop strong relationships within San Leandro through families, staff at local
preschools and childcares, staff at local schools, and leaders at community organizations;

e Engage families in community organizing, student recruitment, and family referrals;

e Empower parent leaders to leverage their networks to recruit families;

e Create and distribute promotional and informational materials in a variety of languages,
such as English, Spanish, and Tagalog;

e Translate all marketing and enrollment materials, information sessions, and family
meetings in Spanish and Tagalog as available;

e Distribute flyers, postcards, and other marketing materials in neighborhoods, grocery
stores, coffee shops, restaurants, businesses, churches, local public libraries, community
centers, and apartment complexes in low-income neighborhoods in multiple languages;

e Communicate and publish enrollment and recruitment information in local newspapers,
online news sources, and social media;

2% San Leandro Catalyst Collegiate recognizes that as of July 1, 2020 Section 52064.5 will take effect. We will adhere to all
components and requirements of this law, including ensuring in addition to achieving a racial and ethnic balance, we will ensure
our special education and English learner student populations are reflective of the general population residing within the District.
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¢ Host family and community outreach events throughout the community with locations,
dates, and times scheduled in a manner that ensures the greatest amount of community
knowledge and interest to the greatest extent possible;

e Host information sessions to share information about San Leandro Catalyst Collegiate’s
mission and educational program;

¢ Organize and conduct family workshops to share San Leandro Catalyst Collegiate’s key
design principles and program-specific strategies;

¢ Engage in outreach meetings and develop partnerships with local churches, community
organizations, and faith-based groups, neighborhood associations, civic organizations,
athletic facilities, youth groups, and community-based agencies that serve the various
racial, ethnic, and interest groups of the District;

e Attend specific community events such as the Bayfair Farmers” Market and Downtown
San Leandro Farmers” Market;

e Schedule meetings with district officials and principals of local schools to recruit students
from overcrowded schools and students who may benefit from a school that works to
meet physical, social, emotional, and academic needs of each child;

e Communicate clearly in all outreach efforts and marketing materials that San Leandro
Catalyst Collegiate is open to all students, including those who come from underserved
backgrounds, low-income households, identify as English learners, or have special
learning needs; and

e Conduct a yearly evaluation process to adjust recruitment strategy as needed, due to
changes in demographics or outreach needs.

Examples of our informational flyers are found in Appendix 6: Informational Flyers. A sample
draft of our student recruitment plan is included in Appendix 7: Student Recruitment Plan. The
San Leandro Catalyst Collegiate Board of Directors and school staff will review San Leandro
Catalyst Collegiate’s student demographic data at least annually in order to adjust as necessary
to the outreach and recruitment strategies listed above.

We are committed to ensuring that all outreach efforts are accessible and welcoming to students
and families from all backgrounds. San Leandro Catalyst Collegiate shall not discriminate on the
basis of the characteristics listed in Section 220 (actual or perceived disability, gender, gender
expression, gender identity, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55 of the
Penal Code or association with an individual who has any of the aforementioned characteristics).
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Element 8: Admission Policies and Procedures

Governing Law: Admission policies and procedures, consistent with subdivision (d).
Education Code Section 47605(b)(5)(H).

Assurances

San Leandro Catalyst Collegiate targets historically underserved students for enrollment. San
Leandro Catalyst Collegiate is a nonsectarian, tuition-free public school. As such, San Leandro
Catalyst Collegiate will admit all grade-level eligible (TK-5) pupils who wish to attend, up to the
school’s capacity, in accordance with California Ed. Code § 47605(d)(2)(A).

San Leandro Catalyst Collegiate will be open to all California residents and admission shall not
be determined based on prior academic achievement or place of residence of the student or of the
student’s family in the State of California, except as is required by California Ed. Code §
47605(d)(2)(B). San Leandro Catalyst Collegiate shall not limit access for students with
disabilities, academically low-achieving students, English learners, neglected or delinquent
students, homeless students, students who are economically disadvantaged, foster youth, or
students based on race, ethnicity, or sexual orientation.

San Leandro Catalyst Collegiate will be a school of choice, and in compliance with California Ed.
Code § 47605(f), no student will be required to attend San Leandro Catalyst Collegiate.

San Leandro Catalyst Collegiate will be nonsectarian in its programs, admission policies, and all
other operations, and will not charge tuition or discriminate against any student based upon any
of the characteristics listed in California Ed. Code § 220.

San Leandro Catalyst Collegiate shall abide by California Ed. Code § 47605(d)(1) and shall not
charge tuition, nor discriminate against any student based on the characteristics listed in
Education Code Section 220.

San Leandro Catalyst Collegiate shall admit all students who wish to attend San Leandro Catalyst
Collegiate. There will be no test, assessment, or interview as a condition for enrollment in San
Leandro Catalyst Collegiate. Admission, except in the case of a public random drawing
(“lottery”), shall not be determined by the place of residence of the student or the family of the
student within the state. In accordance with California Ed. Code § 49011 and 47605(d)(2)(B)(iv),
admission preferences shall not require mandatory family volunteer hours as a criterion for
admission or continued enrollment.

In accordance with Education Code Section 47605(d)(4)(A), the Charter School shall not
discourage a pupil from enrolling or seeking to enroll in the charter school for any reason,
including, but not limited to, academic performance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605(d)(2)(B)(iii), including pupils
with disabilities, academically low-achieving pupils, English learners, neglected or delinquent
pupils, homeless pupils, or pupils who are economically disadvantaged, as determined by
eligibility for any free or reduced-price meal program, foster youth, or pupils based on
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nationality, race, ethnicity, or sexual orientation. Similarly, in accordance with Section
47605(d)(4)(C), the Charter School shall not encourage a pupil currently attending the Charter
School to disenroll from the Charter School or transfer to another school for any reason, including,
but not limited to the academic performance of the pupil or because the pupil exhibits any of the
characteristics described in Education Code Section 47605(d)(2)(B)(iii), as listed above.

Pursuant to Education Code Section 47605(d)(4)(D), the Charter School shall post a notice
developed by the CDE on the Charter School website, outlining the requirements of Section
47605(d)(4), and make this notice available to parents.

San Leandro Catalyst Collegiate shall clearly define a lottery process and include lottery
preferences as approved by the authorizer at a public hearing.

San Leandro Catalyst Collegiate will adhere to all state and federal laws regarding the minimum
and maximum age for public school attendance in charter schools. In accordance with California
Ed. Code § 48000, children must meet minimum age requirements for enrollment. Transitional
kindergarten students must have their fifth birthday between September 2rd and December 2nd of
the school year. The Board of Directors may make exceptions on a case-by-case basis to admit a
student who attains the age of five years at any time during the school year if they determine it
would be in the best interest of the child and the parents of the child are informed about the
advantages and disadvantages of this early admittance.

Kindergarten students must have their fifth birthday on or before September 1st of the school year.
The Board of Directors may make exceptions on a case-by-case basis to admit a student who
attains the age of five years at any time during the school year if they determine it would be in
the best interest of the child and the parents of the child are informed about the advantages and
disadvantages of this early admittance. Proof of the child’s age must be presented at the time of
enrollment as described in California Ed. Code § 48002. San Leandro Catalyst Collegiate will
abide by California Ed. Code 47612(b) and will not enroll students over nineteen (19) years of
age who have not been continuously enrolled in public school and making satisfactory progress
toward graduation.

Admissions Process

San Leandro Catalyst Collegiate will actively recruit a student population with a balance of racial
and ethnic students, special education students, and English learner students, including re-
designated fluent English proficient students, that is reflective of the general population residing
within the territorial jurisdiction of the school district San Leandro Unified School District. San
Leandro Catalyst Collegiate is also committed to serving significant numbers of students who are
traditionally underserved. Both commitments are reflected, and will continue to be reflected, in
our community outreach and recruitment efforts. The admission process for prospective students
and their families will include:

e An optional school tour (in Year 1 of operation and beyond);
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e Optional attendance at an enrollment meeting?” to understand San Leandro Catalyst
Collegiate’s mission and educational program; and

e Completion and submission of an application form, which is comprised of basic
information (i.e., name, address, contact information, grade level, and eligibility for
admission preference(s)).

San Leandro Catalyst Collegiate will admit all students who wish to attend, subject to capacity.
An open enrollment period will be publicly advertised by San Leandro Catalyst Collegiate for
admission in the following school year. Families may attend an enrollment meeting to learn more
about the school’s mission and academic program and fill out an application form. At the close
of the open enrollment period, applications shall be counted to determine whether any grade
level has received more applications than its capacity. If more applications are received than there
are available slots, San Leandro Catalyst Collegiate will hold a public, random drawing
(“lottery”) moderated by a neutral third party in a public location to determine the following
school year’s admission for the impacted grade level(s), with the exception of existing San
Leandro Catalyst Collegiate students, who are guaranteed admission for the following school
year.

Information on the lottery process, timeline, and location will be provided to families during the
optional enrollment meeting. The lottery process will be transparent and fair, and families need
not be present to participate. Families and students will be informed of their admission to San
Leandro Catalyst Collegiate via the public lottery session or by phone or mail if they are not
present at the lottery. Once admitted, students need not apply each subsequent year and will be
exempt from the lottery process if they provide continued enrollment paperwork by the
published deadline. However, if the student disenrolls, the student will need to submit a new
application for admission.

If necessary, San Leandro Catalyst Collegiate will have subsequent enrollment periods and public
lotteries if not all spaces are filled in the first open enrollment window.

Admission Preferences

San Leandro Catalyst Collegiate is committed to representing the diversity of San Leandro and
providing a high-quality school choice to children historically underserved based on background,
socioeconomic status, learning ability, and language status. To reflect our values, in the event of
a public random drawing, admission to San Leandro Catalyst Collegiate shall be granted in the
following order of preference and according to the following rationale with the exception of
existing students, who will be guaranteed admission in the following school year:

1. Siblings of students admitted to or attending San Leandro Catalyst Collegiate to keep families
together.

2. Children of Founding Families of San Leandro Catalyst Collegiate (not to exceed 10% of the
total enrollment), as defined by the Founding Family Designation below in accordance with

27 Multiple optional enrollment meetings will be held on different days of the week and times of day, allowing parents to schedule
attendance at their convenience and preference.
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California Ed. Code § 47605(d)(2)(A), to honor the efforts and dedication of Founding
Families.

3. Children of full-time employees and Board of Directors of San Leandro Catalyst Collegiate
(not to exceed 10% of the total enrollment) to honor the work and commitment of staff and
board members.

4. Students zoned to attend underperforming schools within the District, in which 55% or more
of students quality for free or reduced-price lunch, to provide an equitable, high-quality
public school option for students and families in San Leandro.

5. Students residing within the 94578 zip code and within the District boundaries, as required
by California Ed. Code § 47605(d)(2)(B), to serve as a high-quality public school option for
students and families in San Leandro.

6. Other students residing within the District boundaries, as required by California Ed. Code §
47605(d)(2)(B), to serve as a high-quality public school option for students and families in San
Leandro.

7. All other applicants.

Admission preferences are applied to provide applicants who meet the group criteria detailed
below to participate with a weighted advantage in a lottery process. These groups and their
weighted advantages will include the following: (1) students zoned to attend underperforming
schools within the District, in which 70% or more of students quality for free and reduced-price
lunch, (2) 94578 zip code residents within the San Leandro Unified School District, and (3) San
Leandro residents within the San Leandro Unified School District

Applicants zoned to attend underperforming schools within the District, in which 70% or more
of students quality for free and reduced-price lunch, shall be drawn in a separate pool, until a
minimum of 60% of all available grade lottery spots have been filled. Once the minimum of 60%
of all available lottery spots have been filled, all remaining applicants in this pool shall be
combined with all other San Leandro resident applicants residing in 94578 zip code. In the case
that there are fewer applicants in this pool than 60% of all available lottery spots, the remainder
of the available spots will be made available to the pool of all other San Leandro resident
applicants. The percentage of students in this separate pool shall be at minimum 60% with
additional spaces in this pool subject to annual review by the San Leandro Catalyst Collegiate
Board of Directors.

Applicants zoned to attend District schools within the 94578 zip code, shall be drawn in a separate
pool, until a minimum of 25% of all available grade lottery spots have been filled. Once the
minimum of 25% of all available lottery spots have been filled, all remaining applicants in this
pool shall be combined with all other San Leandro resident applicants for the remainder of the
lottery draw. In the case that there are fewer applicants in this pool than 25% of all available
lottery spots, the remainder of the available spots will be made available to the pool of all other
San Leandro resident applicants. The percentage of students in this separate pool shall be at
minimum 25% with additional spaces in this pool subject to annual review by the San Leandro
Catalyst Collegiate Board of Directors.

Applicants must provide proof of residence during enrollment. San Leandro residents who
provide proof of residence within the San Leandro Unified School District will be drawn in a
separate pool prior to residents outside of San Leandro.
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San Leandro Catalyst Collegiate and the District agree to adhere to the requirements related to
admission preferences as set forth in California Ed. Code § 47605(d)(2)(B)(i)-(iv)-

Founding Family Designation

San Leandro Catalyst Collegiate is dedicated to partnering and working closely with families to
advance our mission. The Founding Team at San Leandro Catalyst Collegiate has cultivated these
partnerships during our founding stages, with some families leading and/ or contributing to our
community outreach efforts. In recognition of their efforts, we seek to designate these families as
“Founding Families.”

To qualify for this designation, a family must contribute significant personal time in founding
efforts, including, but not limited to, holding events with other parents, tabling, collecting petition
signatures, and disseminating flyers prior to the holding of a lottery, if necessary. Families shall
not be required to make any financial contribution to earn designation as a Founding Family. The
following definitions, requirements, and descriptions apply to the “Founding Family”
designation in accordance with California Ed. Code § 47605(d)(2)(A):

¢ “Founding Families” are defined as parent(s), legal guardian(s), or individual(s) who
commit to supporting the development of San Leandro Catalyst Collegiate through the
completion of meaningful tasks during its founding stages.

e Assistance in the initial development of San Leandro Catalyst Collegiate is not a
prerequisite or condition for becoming a Founding Family; families who are unable to
attempt or complete meaningful tasks will not be turned away.

e There shall be no requirement that Founding Families contribute funds or a specific
numbers of hours as a part of their commitment.

e Interested Founding Families will be designated on a first-come, first-served basis; San
Leandro Catalyst Collegiate will not utilize any selection process whatsoever in
determining Founding Families. San Leandro Catalyst Collegiate will not actively
advertise the Founding Family designation.

e Founding Families have and will support San Leandro Catalyst Collegiate during its
founding stages, which have begun with San Leandro Catalyst Collegiate’s proposal
stages and will end on the first day of instruction.

e Founding Family status cannot be delegated or transferred to other individuals.

e Admission preference for children of Founding Families may apply during the life of the
charter as long as students who receive this preference do not constitute more than 10%
of the school’s enrollment. The admission preference is applicable to all children of San
Leandro Catalyst Collegiate’s Founding Families even if the children do not begin
attending San Leandro Catalyst Collegiate until after the first year of school operation.

Lottery and Waitlist Procedures

In the event that a lottery is necessary, lottery rules will be communicated to all parties present at
the lottery, orally and in writing, in both English and Spanish, including applicable enrollment
preferences. Prior to any student names being drawn from the lottery, students who qualify for
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preference will be identified. Student names will be pulled during the lottery by an uninterested
third party selected by the School Director. To ensure the fairness and propriety of the admission
lottery, the following process shall be followed:

e Student names will be printed on slips of paper and placed into a box, with enrollment
preferences identified by visible mark.

e Lottery will be conducted by grade level.

¢ Upon being drawn, student names will be read aloud twice and recorded in chronological
order, to include student name, an assigned number corresponding to the order it was
drawn, student contact information, and any preference identifiers.

e The recording and review of lottery results will be conducted by an uninterested third
party different from and unrelated to the individual who conducted the public lottery. A
final review of lottery results, including a review of appropriate distribution of seats to
students with preferences, will be completed prior to an announcement of final lottery
results.

Student names will be drawn until all open seats are filled. Remaining names will be pulled and
placed in chronological order to populate the waitlist. Students applying for admission after the
open enrollment period will be held in abeyance for subsequent lotteries, if needed. At any time,
a family may request to be removed from the waitlist, with any such requests being granted
immediately. Waitlists shall be valid for the duration of the applicable school year for which the
lottery populating the waitlist took place.

Families of students included in the lottery will be notified of enrollment and waitlist status by
phone and/or U.S. mail within two (2) weeks of the lottery. Students offered admission for the
upcoming school year will be required to complete enrollment documents within four (4) weeks
of notification of an offer for admission. Following the lottery, and within two (2) weeks of
distributing initial notification enrollment status based on the lottery, the school will hold an
information session for families to answer any outstanding questions prior to the deadline for
submitting enrollment documents.

If a seat becomes available for students on the waitlist, families will be notified and offered
admission in chronological order, as identified on the waitlist. Families notified of admission
from the waitlist up until two (2) weeks prior to the start of the school year must confirm
enrollment and complete enrollment documents within three (3) business days of notification.
Families notified of an open seat from the waitlist less than two (2) weeks prior to the start of the
school year or during the course of the school year must confirm enrollment and complete
enrollment documents within seventy-two (72) hours of notification. In the event a family
declines an offer for a seat, the next student in chronological order on the waitlist shall be offered
a seat until the seat is filled. In no event shall a waitlist be applicable for more than one (1) school
year. Students on a waitlist who are not offered a seat prior to the conclusion of a given school
year must apply for enrollment the following year.

San Leandro Catalyst Collegiate shall maintain records of applications, lottery, waitlists,
enrollment, and notifications related thereto. Policies related to enrollment and lottery shall be
available at the school site. Records of lottery, enrollment, and waitlists shall be made available,
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upon request, for public viewing, provided. However, student identification information,
including identification numbers, shall not be included in such records.

Families must submit a completed Student Enrollment Form for all students who secure a seat at
San Leandro Catalyst Collegiate.

During any period of discretionary grant funding from the U.S. Department of Education, San
Leandro Catalyst Collegiate will comply with the Charter Schools Program Non-Regulatory
Guidance (CSP NRG) regarding lotteries. In the event any provisions included here are deemed
to conflict with Charter Schools Program Non-Regulatory Guidance (CSP NRG), San Leandro
Catalyst Collegiate will modify its lottery procedures to ensure compliance and eligibility for
federal funding.

Timeline

Figure 71 illustrates the tentative application, public random drawing, and admission schedule
and process as proposed, and may be amended by San Leandro Catalyst Collegiate as necessary.
If necessary and appropriate, the timeline may be amended without any need to formally
materially revise the charter as long as changes are communicated to the District and are posted
on San Leandro Catalyst Collegiate’s website.

It is San Leandro Catalyst Collegiate’s intent to align the schedule with the District schedule for
school options. The final schedule and due dates will be communicated to prospective families
and students on San Leandro Catalyst Collegiate’s website, through the school newsletter, and
through local publications and information sessions. In Year 1, if the charter is approved after the
beginning of the timeline specified herein, the schedule proposed below will be pushed forward
and abbreviated to ensure all steps are followed within a shorter time frame.

Figure 71: Proposed Enrollment Process Timeline for 2021-22 School Year

November 1,2020 | ¢ Applications available.

e  Multi-lingual information sessions held in small- and large-group settings
with community partners, including, but not limited to, individual families,
preschools, daycares, churches, and community organizations.

November 2020- | ¢ Optional enrollment meetings held on multiple days of the week and multiple

February 2021 times of day. Instructions for applying through the online application portal
shared during the optional enrollment meeting.

e Application materials sent out to target students and families in their
preferred language.

March 3, 2021 e Application deadline occurs.

March 17, 2021 e  Public random drawing (“lottery”) held, if necessary.

¢ Enrollment results and packets mailed.

e Phone calls made to families.

o If applicable, waitlist letters distributed to families of students not granted
admission through the public random drawing (“lottery”).

March 18-31, 2021

April 15, 2021 e Deadline to confirm intent to enroll and submit enrollment packet.
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April 16-May 31,
2021

If necessary, second enrollment period takes place, including two (2)
enrollment meetings and one (1) public drawing.

June 1-30, 2021

If necessary, third enrollment period takes place, including two (2) enrollment
meetings and one (1) public drawing,.

Enrollment

After admission, students and families of students will be required to submit an enrollment
packet, which shall include the following;:

e Student enrollment form;

e  Proof of immunization;

e Proof of withdrawal from previous school (if applicable);
e Proof of residence;

¢ Home language survey;

e Completion of Emergency Medical Information Form;

e Proof of minimum age requirements; and

e Release of records? (if applicable).

Family Educational Rights and Privacy Act (FERPA)

San Leandro Catalyst Collegiate, including its employees and officers, shall comply with the
Family Educational Rights and Privacy Act (“FERPA”) and California Ed. Code § 49060 et seq. at

all times.

28 San Leandro Catalyst Collegiate shall not request a student’s records or require a parent, guardian, or student to submit the
student’s records to San Leandro Catalyst Collegiate before enrollment.
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Element 9: Annual Financial Audits

Governing Law: The manner in which annual, independent, financial audits shall be conducted,
which shall employ generally accepted accounting principles, and the manner in which audit
exceptions and deficiencies shall be resolved to the satisfaction of the chartering authority.
Education Code Section 47605(b)(5)(I).

Annual Financial Audits

In compliance with California Ed. Code § 47605(b)(5)(I) and 47605(m), the Board of Directors of
San Leandro Catalyst Collegiate will oversee the selection of an independent auditor and the
preparation and completion of an annual audit of the school’s financial affairs. Money is allocated
in the annual and multi-year budget to cover the cost of audits (refer to proposed multi-year
budget attached as Appendix 13: Budget). The books and records of San Leandro Catalyst
Collegiate will be kept in accordance with Generally Accepted Accounting Principles (GAAP),
and the audit will check the accuracy of the school’s financial statements, revenue-related data
collection and reporting practices, and review the school’s internal controls. The audit will follow
Generally Accepted Accounting Principles (GAAP) and be conducted in accordance with
applicable provisions within the California Code of Regulations governing audits of San Leandro
Catalyst Collegiate as published in the State Controller’s K-12 Audit Guide. To the extent required
under applicable federal law, the audit scope will be expanded to include items and processes
specified in any applicable Office of Management and Budget Circulars.

The San Leandro Catalyst Collegiate Board of Directors will select the auditor after conducting a
formal request for proposals from qualified auditors with experience in educational finance. The
independent auditor will have, at a minimum, a CPA and educational institution audit experience
and will be approved by the State Controller on its published list as an educational audit provider.

The San Leandro Catalyst Collegiate Board of Directors will then oversee and accept the
independent audit. It is anticipated that the annual audit will be completed within four (4)
months of the close of the fiscal year, and a copy of the auditor’s report will be sent to the charter
liaison, or its designee, of the San Leandro Unified School District, the Superintendent of Alameda
County, the State Controller, and to the California Department of Education by certified mail by
the 15th of December of each year. The Finance Committee of the San Leandro Catalyst Collegiate
Board of Directors (which oversees audits) in conjunction with the School Director will then
review any audit exceptions or deficiencies within thirty (30) days of Board review and issue an
acceptance of the audit to San Leandro Catalyst Collegiate’s Board of Directors with
recommendations on how these will be resolved. Finally, the Board of Directors will submit a
formal report to the District, describing how the exceptions and deficiencies have been or will be
resolved to the satisfaction of the District, along with an anticipated timeline for the same. The
anticipated timeline will incorporate any recommendations from the auditor and shall reflect
discussions with the District as to a reasonable timeline for resolution. Any disputes regarding
the resolution of audit exceptions and deficiencies will be referred to the dispute resolution
process contained in . Audit appeals or requests for
summary review shall be submitted to the Education Audit Appeals Panel (“EAAP”) in
accordance with applicable law.
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The independent fiscal audit of San Leandro Catalyst Collegiate is public record and will be
provided to the public upon request.

Annual Programmatic Audits

San Leandro Catalyst Collegiate will provide to San Leandro Unified School District an annual
performance report. This report will include at least the following information:

e Summary data showing student progress toward the goals and outcomes listed above;

¢ Summary of major decisions and policies set forth by the San Leandro Catalyst Collegiate
Board of Directors during the year;

e Data demonstrating family involvement in the San Leandro Catalyst Collegiate’s
governance (and other facets of our school) and summary data from school surveys;

e Data regarding the number of staff working at the school and their qualifications;

e A copy of the San Leandro Catalyst Collegiate’s health and safety policies and any major
changes to those policies during the year;

¢ Data showing whether San Leandro Catalyst Collegiate implemented the means listed in
the charter to strive to achieve a racially and ethnically diverse student population
reflective of the territorial jurisdiction of the District;

e A comprehensive review of San Leandro Catalyst Collegiate’s admissions practices
during the year, including information regarding the number of students enrolled,
students on waiting lists, and students expelled and/or suspended;

e Analysis of the effectiveness of San Leandro Catalyst Collegiate’s internal dispute
mechanisms and information regarding the number and resolutions of disputes and
complaints;

e Summary data showing stakeholder satisfaction results from school surveys; and

e Any other information regarding the educational program, administrative, legal and
governance operations of San Leandro Catalyst Collegiate relative to compliance with the
terms of the charter generally.

San Leandro Catalyst Collegiate and San Leandro Unified School District will jointly develop any
additional content, evaluation criteria, timelines, and process for the annual performance report.
San Leandro Catalyst Collegiate will use the data in the performance report to assess and improve
upon its educational programming on an ongoing basis.

The above-referenced annual performance report and the State-mandated School Accountability
Report Card (SARC) will be submitted to San Leandro Unified School District within the
timelines agreed upon by San Leandro Unified School District and San Leandro Catalyst
Collegiate and will be made available to the public.
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Element 10: Suspension and Expulsion

Governing Law: The procedures by which pupils can be suspended or expelled from the charter
school for disciplinary reasons or otherwise involuntarily removed from the charter school for
any reason. These procedures, at a minimum, shall include an explanation of how the charter
school will comply with federal and state constitutional procedural and substantive due process
requirements that is consistent with all of the following:

(1) For suspensions of fewer than 10 days, provide oral or written notice of the charges
against the pupil and, if the pupil denies the charges, an explanation of the evidence that
supports the charges and an opportunity for the pupil to present his or her side of the
story.

(ii)  For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both
of the following:

D Provide timely, written notice of the charges against the pupil and an explanation
of the pupil’s basic rights.

(I)  Provide a hearing adjudicated by a neutral officer within a reasonable number of
days at which the pupil has a fair opportunity to present testimony, evidence, and
witnesses and confront and cross-examine adverse witnesses, and at which the
pupil has the right to bring legal counsel or an advocate.

(iii)  Contain a clear statement that no pupil shall be involuntarily removed by the charter
school for any reason unless the parent or guardian of the pupil has been provided written
notice of intent to remove the pupil no less than five schooldays before the effective date
of the action. The written notice shall be in the native language of the pupil or the pupil’s
parent or guardian or, if the pupil is a foster child or youth or a homeless child or youth,
the pupil’s educational rights holder, and shall inform him or her of the right to initiate
the procedures specified in clause (ii) before the effective date of the action. If the pupil’s
parent, guardian, or educational rights holder initiates the procedures specified in clause
(ii), the pupil shall remain enrolled and shall not be removed until the charter school
issues a final decision. For purposes of this clause, “involuntarily removed” includes
disenrolled, dismissed, transferred, or terminated, but does not include suspensions
specified in clauses (i) and (ii).

Education Code Section 47605 (b)(5)(]).

School Culture

The overall goal of discipline at San Leandro Catalyst Collegiate is to develop the habits and
values of lifelong learners, including the following;:

Respect for diverse perspectives, backgrounds, and experiences;
Conflict resolution through communication skills;

Agency in making ethical and moral choices; and

Personal ownership and responsibility to community.

At San Leandro Catalyst Collegiate, we believe that our culture conveys who we are and the
values we stand for as a community. A positive school culture has a significant impact on student
and adult experiences, feelings, and, therefore, achievement. Our school will establish and
reinforce a strong school culture that supports learning by clearly communicating expectations,
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consistently implementing a fair behavior management system, and providing opportunities for
learning and redemption. Our discipline framework incorporates elements of restorative
practices and socioemotional learning to help students develop an internal moral code. By
ensuring our students experience spaces that allow them to exemplify core values, opportunities
to demonstrate expected behaviors, a discipline system rooted in community restoration, our
students will develop moral agency and make choices that allow them to be positive, engaged
leaders of our community.

In every San Leandro Catalyst Collegiate classroom, a strong culture of academic and personal
excellence is palpable. Teachers deliver high-quality lessons and instruction urgently and
purposefully. They hold students to high academic and behavioral expectations because teachers
operate with the conviction that all students can and will excel at high levels. All San Leandro
Catalyst Collegiate teachers and adults execute and maintain management expectations
consistently, ensuring that our students have uniform, shared learning experiences across our
school. Our expectations are clearly communicated, practiced, and internalized by our staff so
that San Leandro Catalyst Collegiate students know exactly what is expected of them, how they
are expected to engage in learning, and why each expectation matters for learning.

Our school culture is further supported and reinforced by our parents and families. Strong
relationships between teachers and students as well as staff and families form the foundation of
our school culture. These relationships are cultivated through our initial Home Visits, family and
student-led conferences, and frequent family communication. Parents and families at San
Leandro Catalyst Collegiate feel welcomed and included in the learning process at school as
demonstrated by consistent family attendance at monthly cafecitos and highly engaged family
leadership team (called “Catalyst Collegiate Family Champions”). Because there is strong clarity
and consistent, shared messaging about our school’s CREATE core values and how they are
manifested in our expectations, our school culture allows both students and adults grow into the
best versions of themselves. We embody, live, and exercise our CREATE core values,
understanding that our values communicate our identity as a community.

A set of core values is one essential element contributing to a culture of academic success and
personal excellence. As such, San Leandro Catalyst Collegiate will develop and sustain an
exceptional school culture that teaches and rewards positive skills and behaviors. Our culture of
positive behavior and academic achievement is grounded on the teaching and practice of our
CREATE core values: curiosity, resilience, enthusiasm, agency, team, and excellence. At San
Leandro Catalyst Collegiate, we will live and exercise our CREATE core values each and every
day. Our CREATE core values are outlined and defined below:

Curiosity: We embrace new ideas, ask critical questions, and never stop learning.

We operate with a lens of curiosity, eager to learn about the way things work and understand the
diverse perspectives others bring to the table. We listen attentively, ask critical questions, and
exercise humility. We lead with empathy and listen from a place of care, curiosity, and openness
to challenge our own assumptions. We suspend judgment and adopt an assets-based approach
to different perspectives. We have curious minds; we go to new places and are open to testing,
learning, and iterating as we go. In order to thrive, both as individuals and as a team, we must
continuously learn, evolve, and share our discoveries with each other.
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Resilience: We stick to our promises and do not give up when setbacks occur.

We stay the course, no matter how difficult that may be. Even in the face of adversity, we tell the
hard truths and meet challenges head on. We regularly reflect on our current practices, habits,
and mistakes. We welcome positive and critical feedback while constantly looking for ways to
improve ourselves. When we experience setbacks, we do not give up and persist. When we work
hard and stay focused, we believe anything is possible.

Enthusiasm: We participate fully in everything we do with positivity and eagerness.

We laugh and enjoy the learning process by engaging completely in everything we do. We show
up with a positive orientation, get to school on time, and are prepared to learn. We commit to
building an encouraging, caring, and positive environment. We believe that eagerness and
excitement for what we do spills over into all parts of our lives and positively affects our
relationships.

Agency: We believe in ourselves and our ability to make a collective difference.

At our core, we hold the belief that we have a personal and collective responsibility to create a
more just world. We move with a strong sense of urgency and purpose, knowing that we are the
master of our destinies and creators of our futures. We carefully consider every choice we make
because we understand that the actions we take today affect future outcomes. We believe that our
individual actions contribute to a long-term, collective impact. We make choices every day that
leads positive change in our own lives and the world around us.

Team: We encourage, support, and collaborate with each other.

The collective is stronger than the individual. We know that we are more powerful when we are
together than when we are alone. We deliver more success through shared goals and mutual
support. We actively find ways to encourage and uplift our community. In moments of challenge
and difficulty, we support ourselves and one another. We intentionally build and cultivate
relationships with each other. We take care of those around us. Our team is one big family. We
support each other, help each other, and genuinely care about each other and our community.

Excellence: We hold high standards for ourselves and for each other, go the extra mile, and take pride in
our work.

We work hard because we are committed to our individual growth as learners and our collective
impact as community members. We demonstrate pride in ourselves, our school, and our
community. We do our best in all of our endeavors and never settle. In everything we do, we
challenge our ideas of what is possible in order to deliver excellence. We stand for what is just
and right and hold ourselves to a high level of ethical standards.

Discipline System

In service of our mission and grounded in our core belief that all students can achieve academic
success and personal excellence, we will implement a disciplinary system that will hold all
students to a high level of comportment that is developmentally appropriate and fully supports
the safety and learning of every child. We will teach, model, reinforce, and practice purposeful
routines and structures, San Leandro Catalyst Collegiate students will develop moral agency and
personal responsibility for holding themselves to high behavioral standards and expectations.
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We will work closely with families and embed socioemotional learning skills in our instructional
program to support students develop self and social management, two critical skills that
encourage students to engage in both internal and external conflict resolution.

We will clearly work and communicate with families around discipline well before the school
year starts during our Home Visits. All students and families will be introduced and onboarded
to the school’s disciplinary approach and discipline policy during our Home Visits prior to the
start of the school year. During our Home Visits, we will communicate our school’s Code of
Conduct, uniform policy, homework expectations, annual calendar, attendance expectations, and
family involvement opportunities. Families will be encouraged to sign the Catalyst Collegiate
Contract of Excellence during the home visit to indicate their formal support for San Leandro
Catalyst Collegiate’s expectations and consent to the expectations outlined in the San Leandro
Catalyst Collegiate Student & Family Handbook. The discipline policies will be revisited again
throughout the school year in classes, back to school night, and Family Workshop Nights among
others.

In grades TK-2, families will receive daily behavior reports that indicate whether their child is
meeting behavioral expectations. In grades 3-5, families will receive weekly behavior reports that
specify whether their child is meeting behavior expectations. We will encourage regular
conversations between families and their children to foster and reinforce developmentally
appropriate reflection on behavior. Parents will continue to be invited to voice their opinions of
San Leandro Catalyst Collegiate’s disciplinary approach and policies and to offer suggestions
through the bi-annual surveys.

Schoolwide expectations are clear, concise, and positively stated statements outlining appropriate
behaviors in each setting. These statements reflect the language, culture, and values of our school
community. Similarly, establishing schoolwide expectations supports all students to know
exactly what is expected of them in each space, creating a more predictable and structured
environment conducive to learning.* When expectations are clearly visible, adults are taught
and normed on execution, and students are taught the expectations and receive ongoing
feedback, students are much more likely to engage in desired behaviors.240

Schoolwide expectations at San Leandro Catalyst Collegiate will provide our staff with shared
language to use when they teach, remind, recognize, and correct students. During our summer
Induction Training, school leadership team will communicate, model, and practice
implementation and execution of our schoolwide expectations with all staff. Staff will internalize
the language and approach to modeling and teaching schoolwide expectations so that all students
experience consistency and predictability. Promoting our schoolwide expectations at San
Leandro Catalyst Collegiate will build a positive school culture that allows all adults and students
to demonstrate excellence every day.

29 Mazur, Erica L., et al. “Behavioral Expectations Tip Sheet.” Tennessee Behavior Supports Project, Vanderbilt University,
https:/ / vke.mc.vanderbilt.edu/assets/ files/ resources/ tbsp-behaviorexpectationstips.pdf.

20 Simonsen, B., Fairbanks, S., Briesch, A., Myers, D., & Sugai, G. (2008). Evidence-based practices in classroom management:
Considerations for research to Practice. Education & Treatment of Children, 31(3), 351-380.
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Figure 72 below describes the expected behaviors aligned to our CREATE core values at San
Leandro Catalyst Collegiate.

Figure 72: Expected Behaviors Aligned to CREATE Core Values

Curiosity

I take risks and ask critical questions.

I explore new ideas and consider fresh perspectives by listening and refraining from
making judgments right away.

I take initiative to try and find answers to questions.

Resilience | e

I keep working hard even when the problem is difficult.
I embrace feedback and analyze my mistakes so I can improve.
I manage my emotions during challenging academic and social situations.

Enthusiasm | e

I come to school every day on time, prepared with materials and ready to learn.

I fully participate in school activities and meaningfully contribute to group work.
I celebrate my peers with cheers when they are working hard.

I make eye contact and greet others with a strong handshake and a bright smile.
I track the speaker, showing that I am eager to listen.

I believe I am the creator of my future and I have the power to shape my life.
I make good choices and respect all physical spaces in our school community.

Agency e T advocate for myself and for all members of my school community.
e [ use a strong voice and communicate loudly and proudly.
e T help my peers, notice when someone needs help, and lend a hand.
Team e lencourage my peers with silent support when they are thinking of responses.

I listen to my peers in class, build off their answers, and add to the conversation with
my own thoughts.

Excellence | o

I stay engaged in class and keep my body in a learning stance.
I take pride in and do my best on all of my work, at school and at home.
I use time well and spend minimal time out of class (i.e., restroom, office, etc.).

Our goal at San Leandro Catalyst Collegiate is for our students to leave our school with an
internalized moral compass that guides them to make ethical choices throughout their lives as
they pursue personal excellence and demonstrate collective responsibility in school, college,
career, and life. This end goal is reflected by a child’s growth according to Kohlberg's Stages of
Moral Development, as outlined in Figure 73, which provides a framework for actions
corresponding to our core values.

Figure 73: Kohlberg'’s Stages of Moral Development

L;‘;:} I Children at this stage are focused on an obedience and punishment orientation.
. They conform to avoid getting in trouble. Students respond most strongly to
Conventional - L. ) .
(TK-2) explicit provision or denial of privileges or rewards.
Children at this stage are focused on conforming to acceptable roles in a given
Level IT . . .
. social structure. They do not want to be singled out as being bad and are concerned
Conventional . .
(3-4) about pleasing others. Students respond most strongly to being acknowledged as
being an exemplary member of their social group.
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Children at this stage are internalizing beliefs about what is right and wrong, based

Level III L. .
er:st upon recognition that mutual respect and acceptable behavior are necessary to
g maintain order in society. Students at this stage are more intrinsically motivated
Conventional

and will respond most strongly to opportunities to engage in self-reflection and
opportunities to modify their own behavior.

©)

Grades TK-2: In TK-2, students are most likely to exhibit Level I behavior orientation. Students
in grades TK-2 learn best how to carry themselves in various settings by receiving ongoing
feedback about their behavior. As students receive behavioral feedback, they know if they are “in
trouble” and adjust their behavior accordingly. Each day, San Leandro Catalyst Collegiate
teachers will provide written feedback on daily behavior reports to communicate with families
about their child’s behavior. Families are informed about their child’s behavioral status through
visual colored stamps. Each colored stamp corresponds to a behavior standard: red denotes
unacceptable behavior (“rough day red”), yellow denotes acceptable behavior (“yikes yellow”),
green denotes good behavior (“great day green”), and silver denotes exemplary behavior (“super
star silver”). At the conclusion of each week, students in TK-2 who earn a positive behavior report
consistently each day will receive special privileges in our community. These special privileges
include student leadership roles during Community Circles, special jobs and responsibilities
throughout the school, or additional opportunities to participate in school trips or college visits.

During the day, students at the pre-conventional stage - grades TK-2 - will have behavior
monitored by teachers with a color-coded behavior system, the color clip chart. The color clip
chart is a yardstick broken up into fourths, with the bottom fourth red, above that yellow, above
that green, and finally silver at the top. Each color corresponds to a behavior standard: red
denotes unacceptable behavior (“rough day red”), yellow denotes acceptable behavior (“yikes
yellow”), green denotes good behavior (“great day green”), and silver denotes exemplary
behavior (“super star silver”). All students at San Leandro Catalyst Collegiate start the day with
their clothespin clip (labeled with their name) on green. Over the course of the day, students’
clothespins clips move up and down the color clip chart as they practice expected student
behaviors; students’ clothespins will move up the color clip chart on the yardstick when they
demonstrate our school’'s CREATE core values and their clothespins will move down the
yardstick when they require redirection for not meeting schoolwide expectations.

Grades 3-4: In grades 3-4, students are most likely to exhibit Level II behavior orientation.
Students in grades 3-4 receive feedback on their behavior on a weekly basis, except in cases of
egregious or extraordinary behaviors, during which families are immediately notified. San
Leandro Catalyst Collegiate students with positive weekly behavior reports earn special
privileges within our school community. These special privileges include student leadership roles
during Community Circles, special jobs and responsibilities throughout the school, or additional
opportunities to participate in school trips or college visits.

We will utilize a community-based management system, starting in grade 3, modeled from and
inspired by RISE Prep Mayoral Academy, a high-performing public charter school in
Woonsocket, Rhode Island.2#1 On the whiteboard, there will be categories of impact on our
community printed and laminated in the following order from top to bottom: leading our

241 In 2018-19, 76.00% of students at RISE Prep Mayoral Academy met or exceeded English language arts/literacy standards and
66.00% met or exceeded mathematics standards, as measured by the Rhode Island Comprehensive Assessment System (RICAS).
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community, contributing to our community, participating in our community, taking away from
our community, and realigning with our community. All students at San Leandro Catalyst
Collegiate start the day with their individual magnet (labeled with their name) on the
contributing to the community category. Over the course of the day, students” individual magnets
move up and down the categories as they demonstrate expected student behaviors; students’
individual magnets will move up a category on the whiteboard when they demonstrate our
school’s CREATE core values and their individual magnets will move down a category when
they require redirection for engaging in behaviors not aligned with our CREATE core values. At
the end of each school day, teachers will consider the average of where student’s individual
magnets fell throughout the school day and record it on the student’s individual weekly behavior
report. The weekly behavior reports will be sent home with students for family review and
signature on Friday, to be returned to school on Monday. By applying a community-based
classroom management system, we expect our students at San Leandro Catalyst Collegiate to
gradually develop a strong internal moral code not only for themselves but also one that takes
into account our overall community.

Grade 5: In grade 5, students are most likely to begin exhibiting Level III behavior orientation.
Because our mission at San Leandro Catalyst Collegiate is to prepare all students to excel and
thrive in middle school, high school, and beyond, we will begin orienting our students into a
post-convention orientation. While we will continue to use our community-based management
system and weekly behavior reports, the emphasis moves away from leveraging extrinsic
rewards and moves closer to intrinsic benefits as motivation for exemplary behavior. Students
who are motivated extrinsically to uphold our CREATE core values do so because they strongly
identify with and have internalized our core set of community values. The main reward for
students in grade 5 comes from the understanding that they are contributing as committed
members to our school community. To support students as they transition to middle school in
grade 6, where students may not necessarily experience robust systems of intrinsic and extrinsic
reward systems, we will continue to recognize students in grade 5 who uphold our CREATE core
values, although rewards at the Level Il stage will be less frequent compared to those at the Level
I and II stages.

As much as possible, we will encourage students to engage in exemplary behavior through clear
expectations, effective practice opportunities, and positive reinforcements. Class-wide and
schoolwide incentives, including school trips, student leadership roles, and the like, will be
awarded based on attendance, homework completion, and demonstration of our school’s
CREATE core values. We will also reinforce values and uphold our vision for a strong, positive
school culture through rituals and celebrations. San Leandro Catalyst Collegiate’s incentive
system is included in Figure 74 below.

Figure 74: Incentive System by Grade Level

Super Star Silver e Silver-colored stamp on student’s daily behavior report
on Daily Behavior Report o  Family Circle recognition

TK-2 Super Star Silver e Family Circle recognition
on Daily Behavior Report | e Community Circle recognition
Each Day of the Week e  Positive note home
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Special job and responsibility in class or at school
Creator of the Week blazer

Super Star Silver
on Daily Behavior Report
Each Day of a Month

Family Circle recognition

Community Circle recognition

Positive note home

Positive phone call home

Special job and responsibility in class or at school
College Friday Pass in lieu of uniform
Extracurricular school trip

Leading / Contributing to
Our Community on
Weekly Behavior Report
One Day of the Week

Happy face for specific day on student’s weekly behavior
report
Family Circle recognition

Leading / Contributing to
Our Community
on Weekly Behavior Report

Family Circle recognition

Community Circle recognition

Positive note home

Special job and responsibility in class or at school

Each Day of the Week
3-4 Creator of the Week blazer
Family Circle recognition
Community Circle recognition
Leading / Contributing to Positive note home
Our Community Positive phone call home
on Weekly Behavior Report Special job and responsibility in class or at school
Each Day of the Month College Friday Pass in lieu of uniform
Extracurricular school trip
Additional college visit
Leading / Contributing to Happy face for specific day on student’s weekly behavior
Our Community on report
Weekly Behavior Report Family Circle recognition
One Day of the Week
Leading / Contributing to Family Cl.r cle 1jecogn1t10n s
. Community Circle recognition
Our Community o\
. Positive note home
on Weekly Behavior Report e e
Special job and responsibility in class or at school
Each Day of the Week
5 Creator of the Week blazer

Leading / Contributing to
Our Community
on Weekly Behavior Report
Each Day of the Month

Family Circle recognition

Community Circle recognition

Positive note home

Positive phone call home

Special job and responsibility in class or at school
College Friday Pass in lieu of uniform
Extracurricular school trip

Additional college visit

San Leandro Catalyst Collegiate will systematically utilize and implement elements of Lee
Canter’s The Behavior Management Cycle to support students meet behavior expectations and
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establish strong environments conducive to learning.#2 The behavior management system
developed by Lee Canter is composed of three steps, which must be administered in sequence:

1. Teachers clearly communicate the explicit and specific directions they need students to
follow;

2. Teachers positively narrate students on task to reinforce expectations; and

3. Teachers correct and/or redirect students still not meeting expectations, using a pre-
established consequence ladder.

Teachers who consistently use and implement this management approach in classrooms often do
not advance to the third and final step - administering consequences - because students are clear
on behavioral expectations and received several opportunities to correct themselves. When taking
corrective action or administering consequences (i.e., moving the clip down the color chip chart
or moving the individual magnet down a category), teachers must do so with emotional
constancy. More specifically, teachers must use a neutral tone to avoid escalating a student and
engaging in an unproductive (sometimes, harmful) interaction with a student. Furthermore,
teachers assign consequences from a pre-established ladder that has been clearly communicated
and reviewed with students and families so that all stakeholders know what and why a
consequence is appropriate. The goal of our management system outlined below is to increase
the amount of time students spend in class. The consequence ladder within San Leandro Catalyst
Collegiate classrooms is included in Figure 75 below.

The number of opportunities for students to correct their behavior and meet behavioral
expectations differ between lower school (TK-2) and upper school. In lower school, we view our
responsibility as adults at San Leandro Catalyst Collegiate is to teach, practice, and correct
behavior as early as possible so that students are set up for success in upper school. Once students
in lower school have mastered strong self-sufficiency and self-management habits, they have a
better sense of how to carry themselves and interact with other peers and stakeholders in upper
school. Students in upper school (3-5) have slightly more opportunities to correct their behavior
and schoolwide expectations because as they get older, they gradually learn that they have moral
agency.

Figure 75: Classroom Management System by Grade Level

0 - Silver No teacher action.

Teacher provides 1 verbal corrective action and/or redirect in
1- Green each instructional block. Teacher moves clothespin to green on
color clip chart yardstick.

Teacher provides 1 verbal corrective action and/or redirect in
each instructional block. Teacher moves clothespin to yellow on

TK-2 2~ Yellow color clip chart yardstick. Teacher engages in a conversation
with student during class.

Teacher provides 1 verbal corrective action and/or redirect in

3 _Red each instructional block. Teacher moves clothespin to red on

color clip chart yardstick. Teacher engages in a conversation
with student during class and makes a phone call home.

242 Canter, Lee. Lee Canter’s Classroom Management. Hawker Brownlow Education, 2009.
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Teacher sends student out of class for a restorative conversation
with School Director. This is a community violation. School
4 - Double Red Director checks in with student during class and teacher out of
class. School Director and student make a phone call home.
Student and teacher engage in a restorative conversation.

0 - Leading Our

. No teacher action.
Community

1 - Contributing to Our

¢ No teacher action.
Community

Teacher provides 3 verbal and/or nonverbal corrective actions
and/or redirects in each instructional block. Teacher moves
student’s individual magnet to “participating in our
community” category on the whiteboard. Teacher engages in a
conversation with student during class.

2 - Participating in Our
Community

3.5 Teacher provides 3 verbal and/or nonverbal corrective actions
and/or redirects in each instructional block. Teacher moves
3 - Taking Away from Our | student’s individual magnet to “taking away from our

Community community” category on the whiteboard. Teacher engages in a
conversation with student during class and makes a phone call
home.

Teacher sends student out of class for a restorative conversation
with School Director. This is a community violation. School
Director checks in with student during class and teacher out of
class. School Director and student make a phone call home.
Student and teacher engage in a restorative conversation.

4 - Realigning with Our
Community

When a student reaches a level 4 consequence level, this is a community violation, which will
result in a restorative conversation. During the restorative conversation, the student meets with
the teacher while that teacher is available, and both parties seek to understand each other’s
experiences, acknowledge each other’s feelings, and problem-solve ways they could have done
the moment differently. These restorative conversations serve as a method for both the student
and the teacher to better understand each other, recognize each other’s humanity, and continue
to build a learning partnership with each other.23 A sample restorative conversation framework
document is included in Appendix 23: Restorative Conversation Framework.

For more severe cases, students will be referred to the office for a conference with a parent and
the School Director. For the most severe cases, a student may be referred to the School Director
for consideration of suspension (in- or out-of-school) or expulsion in accordance with the policies
described below.

Recognizing that behavior is a form of communication, our schoolwide discipline ladder aims to
understand the root causes of a student’s misbehavior and problem-solve with stakeholders to
meet the unmet needs of the student and support the student in making positive behavioral
changes. This system is aligned with our multi-tiered system of support (MTSS) program, which
is described in great detail in

Figure 76 outlines our school’s system for schoolwide discipline ladder.

23 Hammond, Zaretta, and Yvette Jackson. Culturally Responsive Teaching and the Brain: Promoting Authentic Engagement and Rigor
among Culturally and Linguistically Diverse Students. Corwin, a SAGE Company, 2015.
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Figure 76: Schoolwide Discipline System

Reflection Time School Director (joined by the Dean of Culture in
Phone Call Year 4 and beyond) checks in with student during
1-3 Restorative Conversation class and teacher out of class. School Director
- in Family Circle or (joined by the Dean of Culture in Year 4 and
Community . .
Yol are Community Circle beyond) and student make a phone call home.
Student and teacher engage in a restorative
(Referrals) . . . .
conversation. Student will also engage in a public
apology as part of conflict & relationship work
during Family Circle or Community Circle.
Reflection Time All actions listed under the consequence level for 1-
Phone Call 3 community violations (referrals) will apply in
4-5 Restorative Conversation addition to the ones described for this consequence
Community in Family Circle or level. School Director, Dean of Culture (in Year 4
Violations Community Circle SST and beyond), and respective teachers will initiate
(Referrals) Process the Student Support Team (SST) process, facilitate
Behavior Support Plan family conferences, and develop a behavior support
plan (BSP).
Reflection Time All actions listed under the consequence level for 1-
Phone Call 3 community violations (referrals) will apply in
Restorative Conversation addition to the ones described for this consequence
6+ . in Family Circle or level. Student Support Team (SST) will work with
Co.m ml.mlty Community Circle SST Learning Specialist (Manager of Student Supports
Violations . .
Process in Year 3 and beyond) to conduct a functional
(Referrals) ) . . .
Behavior Support Plan behavior assessment. The School Director will
Functional Behavior continue engaging with and working closely with
Assessment family of student to problem-solve.

Discipline Policies

San Leandro Catalyst Collegiate has developed and maintains a comprehensive set of student
discipline policies. These policies will be summarized in San Leandro Catalyst Collegiate’s
Student & Family Handbook and will clearly describe the school’s expectations regarding
expected behaviors, attendance, substance abuse, violence, safety, and work habits.

We recognize that students will on occasion make poor choices that warrant further consequences
than listed above. If necessary, students will be suspended from class while remaining on
campus. Suspensions where a child is required to stay home will be used in cases when the safety
of the child or others is in question. The School Director or designee may, pursuant to the school’s
adopted discipline policies, ultimately suspend students who fail to comply with the terms of the
student policies. The School Director or designee may, pursuant to the school’s adopted discipline
policies, ultimately recommend students who fail to comply with the terms of the student policies
for expulsion by the San Leandro Catalyst Collegiate Board of Directors.

Students who present an immediate threat to the health and safety of others may also be
immediately suspended and later expelled by the school’s Board of Directors upon
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recommendation of the School Director. The school’s policies clarify specifically for what
infractions students may be suspended and/or expelled. All students accused of any such
infractions will be provided their due process rights as mandated by law and in accordance with
district and county policies. This will involve a collection and analysis of facts, a meeting with the
students involved and their families around the facts, and a fair and appropriate conclusion and
consequence. All policies will be developed to conform to applicable federal law regarding
student due process rights and students with exceptional needs.

Assurances

San Leandro Catalyst Collegiate shall notify, within thirty (30) days, the superintendent of the
school district of any pupil who is expelled or leaves San Leandro Catalyst Collegiate without
graduating or completing the school year for any reason. The school district notified shall be
determined by the pupil’s last known address. San Leandro Catalyst Collegiate shall, upon
request, provide that school district with a copy of the cumulative record of the pupil, including
a transcript of grades or report card and health information, pursuant to California Ed. Code §
47605(d)(3). San Leandro Catalyst Collegiate shall define any student dismissal under San
Leandro Catalyst Collegiate’s disciplinary procedure, or termination of a student’s right to attend
San Leandro Catalyst Collegiate under its disciplinary procedure, as an “expulsion” under the
Education Code.

In the case of a special education student, or a student who receives 504 accommodations, San
Leandro Catalyst Collegiate will ensure that it makes the necessary adjustments to comply with
the mandates of state and federal laws, including the IDEA and Section 504 of the Rehabilitation
Plan of 1973, regarding the discipline of students with disabilities. Prior to recommending
expulsion for a Section 504 student or special education student, the School Director or designee
will convene a review committee to determine (1) if the conduct in question was caused by, or
had a direct and substantial relationship to the child’s disability; or (2) if the conduct in question
was the direct result of the LEA’s failure to implement the 504 plan or IEP. If it is determined that
the student’s misconduct was not caused by or had direct and substantial relationship to the
child’s disability or the conduct in question was not a direct result of the LEA’s failure to
implement the 504 plan or IEP, the student may be expelled.

Suspension and Expulsion Policies

These suspension and expulsion policies have been established to promote learning and protect
the safety and well-being of all students at San Leandro Catalyst Collegiate. In creating this policy,
San Leandro Catalyst Collegiate has reviewed California Ed. Code § 48900 et seq. which describes
the non-charter schools’ list of offenses and procedures to establish its list of offenses and
procedures for suspensions and expulsions. The language that follows closely mirrors the
language of California Ed. Code § 48900 et seq. San Leandro Catalyst Collegiate is committed to
an annual review of policies surrounding suspensions and expulsions and, as necessary,
modification of the lists of offenses for which students are subject to suspension or expulsion.

When the policy is violated, it may be necessary to suspend or expel a student from regular
classroom instruction. This policy shall serve as San Leandro Catalyst Collegiate’s policy and
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procedures for student suspension and expulsion and it may be amended from time to time
without the need to amend the charter so long as the amendments comport with legal
requirements. San Leandro Catalyst Collegiate staff shall enforce disciplinary rules and
procedures fairly and consistently among all students. The policy and procedures will be
distributed as part of the San Leandro Catalyst Collegiate Student & Family Handbook and will
clearly describe discipline expectations. Discipline includes, but is not limited to, the following:
advising and counseling students, implementing the behavior management system, conferring
with families, utilizing detention during and after school hours, using alternative educational
environments, and enforcing suspension and expulsion.

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of or willfully causing the infliction of physical pain on
a student. For purposes of the policy, corporal punishment does not include an employee’s use
of force that is reasonable and necessary to protect the employee, students, staff or other persons
or to prevent damage to school property. San Leandro Catalyst Collegiate administration shall
ensure that students and their parents and guardians are notified in writing upon enrollment of
all discipline policies and procedures. The notice shall state that this policy and procedures are
available on request at the School Director’s office.

Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion. Absences resulting from
out-of-school suspensions for less than five (5) days will not excused.

A student identified as an individual with disabilities or for whom San Leandro Catalyst
Collegiate has a basis of knowledge of a suspected disability pursuant to the Individuals with
Disabilities Education Improvement Act of 2004 (“IDEA”) or who is qualified for services under
Section 504 of the Rehabilitation Act of 1973 (“Section 504”) is subject to the same grounds for
suspension and expulsion and is accorded the same due process procedures applicable to general
education students except when federal and state law mandates additional or different
procedures. San Leandro Catalyst Collegiate will follow all applicable federal and state laws
including but not limited to the California Education Code, when imposing any form of discipline
on a student identified as an individual with disabilities or for whom San Leandro Catalyst
Collegiate has a basis of knowledge of a suspected disability or who is otherwise qualified for
such services or protections in according due process to such students.

No student shall be involuntarily removed by San Leandro Catalyst Collegiate for any reason
unless the parent or guardian of the student has been provided written notice of intent to remove
the student no less than five schooldays before the effective date of the action. The written notice
shall be in the native language of the student or the student’s parent or guardian or, if the student
is a foster child or youth or a homeless child or youth, the student’s educational rights holder,
and shall inform him or her of the right to initiate the procedures specified below for suspensions,
before the effective date of the action. If the student’s parent, guardian, or educational rights
holder initiates the procedures specified below for suspensions, the student shall remain enrolled
and shall not be removed until San Leandro Catalyst Collegiate issues a final decision. As used
herein, “involuntarily removed” includes disenrolled, dismissed, transferred, or terminated, but
does not include suspensions or expulsions pursuant to the suspension and expulsion procedures
described below.
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Grounds for Suspension and Expulsion

Behavior matters related to suspension and expulsion will be handled by the School Director. If
a student is persistently disruptive to the learning process of other students, the School Director
will intervene to conference with the disruptive student in order to calm the situation and return
the student to class as soon as possible, as a productive and contributing community member.
Any breaches of community that are so egregious that they might warrant suspension or
expulsion will be handled by the School Director.

A student may be suspended or expelled for prohibited misconduct if the act is related to school
activity or school attendance occurring at any time including but not limited to:

¢ while on school grounds;

¢ while going to or coming from school;

e during the lunch period, whether on or off the school campus;
e during, going to, or returning from school sponsored activities.

Enumerated Suspension and Expulsion Offenses

1. Discretionary Suspension Offenses
Students may be suspended for any of the following acts when it is determined the pupil:

e Caused, attempted to cause, or threatened to cause physical injury to another person.

o Willfully used force or violence upon the person of another, except self-defense.

e Unlawfully possessed, used, sold, or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code Sections 11053-11058,
alcoholic beverage, or an intoxicant of any kind.

e Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or an intoxicant of any
kind, and then sold, delivered, or otherwise furnished to any person another liquid
substance or material and represented same as a controlled substance, alcoholic beverage,
or intoxicant.

¢ Committed or attempted to commit robbery or extortion.

e Caused or attempted to cause damage to school property or private property, which
includes, but is not limited to, electronic files and databases.

e Stole or attempted to steal school property or private property, which includes, but is not
limited to, electronic files and databases.

e DPossessed or used tobacco, or products containing tobacco or nicotine products,
including, but not limited to, cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets, and betel. This section does not prohibit the use
of his or her own prescription products.

¢ Committed an obscene act or engaged in habitual profanity or vulgarity.

e Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.
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Knowingly received stolen school property or private property, which includes, but is not
limited to, electronic files and databases.
Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in
physical properties to an existing firearm as to lead a reasonable person to conclude that
the replica is a firearm.
Committed or attempted to commit a sexual assault as defined in Penal Code Sections
261, 266¢, 286, 288, 288a, or 289, or committed a sexual battery as defined in Penal Code
Section 243 4.
Harassed, threatened, or intimidated a pupil who is a complaining witness or a witness
in a school disciplinary proceeding for purpose of preventing that student from being a
witness and/ or retaliating against that pupil for being a witness.
Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.
Engaged in, or attempted to engage in, hazing. For purposes of this subdivision, “hazing”
means a method of initiation or preinitiation into a pupil organization or body, whether
or not the organization or body is officially recognized by an educational institution, that
is likely to cause serious bodily injury or personal degradation or disgrace resulting in
physical or mental harm to a former, current, or prospective pupil. For purposes of this
subdivision, “hazing” does not include athletic events or school-sanctioned events.
Made terroristic threats against school officials or school property, which includes, but is
not limited to, electronic files and databases. For purposes of this section, “terroristic
threat” shall include any statement, whether written or oral, by a person who willfully
threatens to commit a crime which will result in death, great bodily injury to another
person, or property damage in excess of one thousand dollars ($1,000), with the specific
intent that the statement is to be taken as a threat, even if there is no intent of actually
carrying it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the threat,
and thereby causes that person reasonably to be in sustained fear for his or her own safety
or for his or her immediate family’s safety, or for the protection of school property, which
includes but is not limited to, electronic files and databases, or the personal property of
the person threatened or his or her immediate family.
Committed sexual harassment as defined in California Ed. Code § 212.5. For the purposes
of this section, the conduct described in California Ed. Code § 212.5 must be considered
by a reasonable person of the same gender as the victim to be sufficiently severe or
pervasive to have a negative impact upon the individual’s academic performance or to
create an intimidating, hostile, or offensive educational environment. This section shall
apply to pupils in any of grades 4 to 12, inclusive.
Caused, attempted to cause, threatened to cause, or participated in an act of hate violence,
as defined in the California Ed. Code § 233(e). This section shall apply to pupils in any of
grades 4 to 12, inclusive.
Intentionally harassed, threatened, or intimidated school personnel or volunteers and/or
a student or group of students to the extent of having the actual and reasonably expected
effect of materially disrupting class work, creating substantial disorder, and invading the
rights of either school personnel or volunteers and/or student(s) by creating an
intimidating or hostile educational environment. This section shall apply to pupils in any
of grades 4 to 12, inclusive.
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¢ Engaged in an act of bullying, including, but not limited to, bullying committed by means
of an electronic act.

A. “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a student or group of students which
would be deemed hate violence or harassment, threats, or intimidation, which are
directed toward one or more students that has or can be reasonably predicted to
have the effect of one or more of the following;:

i. Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person of his or her age, or for a person
of his or her age with exceptional needs) or students in fear of harm to that
student’s or those students’ person or property.

ii. Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

iii. Causing a reasonable student to experience substantial interference with
his or her academic performance.

iv. Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from the services, activities, or
privileges provided by the Charter School.

B. “Electronic Act” means the creation or transmission originated on or off the school
site, by means of an electronic device, including, but not limited to, a telephone,
wireless telephone, or other wireless communication device, computer, or pager,
of a communication, including, but not limited to, any of the following:

i. A message, text, sound, video, or image.

ii. A poston a social network Internet Web site including, but not limited to:

(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.

(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and
without consent impersonate a pupil for the purpose of bullying
the pupil and such that another pupil would reasonably believe, or
has reasonably believed, that the pupil was or is the pupil who was
impersonated.

(c) Creating a false profile for the purpose of having one or more of the
effects listed in subparagraph (1) above. “False profile” means a
profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil who created the
false profile.

iii. An act of cyber sexual bullying.

(a) For purposes of this clause, “cyber sexual bullying” means the
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or
to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described
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in subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above, shall
include the depiction of a nude, semi-nude, or sexually explicit
photograph or other visual recording of a minor where the minor
is identifiable from the photograph, visual recording, or other
electronic act.

(b) For purposes of this clause, “cyber sexual bullying” does not
include a depiction, portrayal, or image that has any serious
literary, artistic, educational, political, or scientific value or that
involves athletic events or school-sanctioned activities.

C. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet.

e A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension, but
not expulsion, except that a pupil who has been adjudged by a juvenile court to have
committed, as an aider and abettor, a crime of physical violence in which the victim suffered
great bodily injury or serious bodily injury shall be subject to discipline pursuant to
subdivision (1)(a)-(b).

e DPossessed, sold, or otherwise furnished any knife, unless, in the case of possession of any
object of this type, the student had obtained written permission to possess the item from a
certificated school employee, with the School Director or designee’s concurrence.

2. Non-Discretionary Suspension Offenses
Students must be suspended and recommended for expulsion for any of the following acts when
it is determined the pupil:

Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous object
unless, in the case of possession of any object of this type, the student had obtained written
permission to possess the item from a certificated school employee, with the School
Director or designee’s concurrence.

3. Discretionary Expellable Offenses
Students may be recommended for expulsion for any of the following acts when it is determined
the pupil:

Caused, attempted to cause, or threatened to cause physical injury to another person.
Willfully used force or violence upon the person of another, except self-defense.
Unlawfully possessed, used, sold, or otherwise furnished, or was under the influence of
any controlled substance, as defined in Health and Safety Code Sections 11053-11058,
alcoholic beverage, or an intoxicant of any kind.
Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or an intoxicant of any
kind, and then sold, delivered, or otherwise furnished to any person another liquid
substance or material and represented same as a controlled substance, alcoholic beverage,
or intoxicant.
Committed or attempted to commit robbery or extortion.
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Caused or attempted to cause damage to school property or private property, which
includes, but is not limited to, electronic files and databases.

Stole or attempted to steal school property or private property, which includes, but is not
limited to, electronic files and databases.

Possessed or used tobacco, or products containing tobacco or nicotine products,
including, but not limited to, cigars, cigarettes, miniature cigars, clove cigarettes,
smokeless tobacco, snuff, chew packets, and betel. This section does not prohibit the use
of his or her own prescription products.

Committed an obscene act or engaged in habitual profanity or vulgarity.

Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.

Knowingly received stolen school property or private property, which includes, but is not
limited to, electronic files and databases.

Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially similar in
physical properties to an existing firearm as to lead a reasonable person to conclude that
the replica is a firearm.

Possessed, sold, or otherwise furnished a knife unless, in the case of possession of any
object of this type, the students had obtained written permission to possess the item from
a certificated school employee, with the School Director or designee’s concurrence.
Committed or attempted to commit a sexual assault as defined in Penal Code Sections
261, 266¢, 286, 288, 288a, or 289, or committed a sexual battery as defined in Penal Code
Section 243 4.

Harassed, threatened, or intimidated a pupil who is a complaining witness or a witness
in a school disciplinary proceeding for purpose of preventing that student from being a
witness and/ or retaliating against that pupil for being a witness.

Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

Engaged in, or attempted to engage in, hazing. For purposes of this subdivision, “hazing”
means a method of initiation or preinitiation into a pupil organization or body, whether
or not the organization or body is officially recognized by an educational institution, that
is likely to cause serious bodily injury or personal degradation or disgrace resulting in
physical or mental harm to a former, current, or prospective pupil. For purposes of this
subdivision, “hazing” does not include athletic events or school-sanctioned events.
Made terroristic threats against school officials or school property, which includes, but is
not limited to, electronic files and databases. For purposes of this section, “terroristic
threat” shall include any statement, whether written or oral, by a person who willfully
threatens to commit a crime which will result in death, great bodily injury to another
person, or property damage in excess of one thousand dollars ($1,000), with the specific
intent that the statement is to be taken as a threat, even if there is no intent of actually
carrying it out, which, on its face and under the circumstances in which it is made, is so
unequivocal, unconditional, immediate, and specific as to convey to the person
threatened, a gravity of purpose and an immediate prospect of execution of the threat,
and thereby causes that person reasonably to be in sustained fear for his or her own safety
or for his or her immediate family’s safety, or for the protection of school property, which
includes but is not limited to, electronic files and databases, or the personal property of
the person threatened or his or her immediate family.
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Committed sexual harassment as defined in California Ed. Code § 212.5. For the purposes
of this section, the conduct described in California Ed. Code § 212.5 must be considered
by a reasonable person of the same gender as the victim to be sufficiently severe or
pervasive to have a negative impact upon the individual’s academic performance or to
create an intimidating, hostile, or offensive educational environment. This section shall
apply to pupils in any of grades 4 to 12, inclusive.

Caused, attempted to cause, threatened to cause, or participated in an act of hate violence,
as defined in the California Ed. Code § 233(e). This section shall apply to pupils in any of
grades 4 to 12, inclusive.

Intentionally harassed, threatened, or intimidated school personnel or volunteers and/or
a student or group of students to the extent of having the actual and reasonably expected
effect of materially disrupting class work, creating substantial disorder, and invading the
rights of either school personnel or volunteers and/or student(s) by creating an
intimidating or hostile educational environment. This section shall apply to pupils in any
of grades 4 to 12, inclusive.

Engaged in an act of bullying, including, but not limited to, bullying committed by means
of an electronic act.

A. “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a student or group of students which
would be deemed hate violence or harassment, threats, or intimidation, which are
directed toward one or more students that has or can be reasonably predicted to
have the effect of one or more of the following;:

i. Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person of his or her age, or for a person
of his or her age with exceptional needs) or students in fear of harm to that
student’s or those students’ person or property.

ii. Causing a reasonable student to experience a substantially detrimental
effect on his or her physical or mental health.

iii. Causing a reasonable student to experience substantial interference with
his or her academic performance.

iv. Causing a reasonable student to experience substantial interference with
his or her ability to participate in or benefit from the services, activities, or
privileges provided by the Charter School.

B. “Electronic Act” means the creation or transmission originated on or off the school
site, by means of an electronic device, including, but not limited to, a telephone,
wireless telephone, or other wireless communication device, computer, or pager,
of a communication, including, but not limited to, any of the following:

i. A message, text, sound, video, or image.

ii. A post on a social network Internet Web site including, but not limited to:
(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or more of

the effects as listed in subparagraph (1) above.
(b) Creating a credible impersonation of another actual pupil for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and
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without consent impersonate a pupil for the purpose of bullying
the pupil and such that another pupil would reasonably believe, or
has reasonably believed, that the pupil was or is the pupil who was
impersonated.

Creating a false profile for the purpose of having one or more of the
effects listed in subparagraph (1) above. “False profile” means a
profile of a fictitious pupil or a profile using the likeness or
attributes of an actual pupil other than the pupil who created the
false profile.

An act of cyber sexual bullying.

(a) For purposes of this clause, “cyber sexual bullying” means the

dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a pupil to another pupil or
to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described
in subparagraphs (i) to (iv), inclusive, of paragraph (1). A
photograph or other visual recording, as described above, shall
include the depiction of a nude, semi-nude, or sexually explicit
photograph or other visual recording of a minor where the minor
is identifiable from the photograph, visual recording, or other
electronic act.

(b) For purposes of this clause, “cyber sexual bullying” does not

include a depiction, portrayal, or image that has any serious
literary, artistic, educational, political, or scientific value or that
involves athletic events or school-sanctioned activities.

C. Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet.

e A pupil who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension, but
not expulsion, except that a pupil who has been adjudged by a juvenile court to have
committed, as an aider and abettor, a crime of physical violence in which the victim suffered
great bodily injury or serious bodily injury shall be subject to discipline pursuant to

subdivision (1)(a)-(b).

e Possessed, sold, or otherwise furnished any knife, unless, in the case of possession of any
object of this type, the student had obtained written permission to possess the item from a
certificated school employee, with the School Director or designee’s concurrence.

4. Non-Discretionary Expellable Offenses
Students must be recommended for expulsion for any of the following acts when it is determined
pursuant to the procedures below that the pupil:

Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous object
unless, in the case of possession of any object of this type, the student had obtained written
permission to possess the item from a certificated school employee, with the School
Director or designee’s concurrence.
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If it is determined by the Administrative Panel, Board of Directors, or appointed subset of the
Board, that a student has brought a firearm or destructive device, as defined in Section 921 of
Title 18 of the United States Code, on to campus or to have possessed a firearm or dangerous
device on campus, the student shall be expelled for one year, pursuant to the Federal Gun Free
Schools Act of 1994. In such instances, the pupil shall be provided due process rights of notice
and a hearing as required in this policy.

The term “firearm” means (A) any weapon (including a starter gun) which will or is designed to
or may readily be converted to expel a projectile by the action of an explosive; (B) the frame or
receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive
device. Such term does not include an antique firearm.

The term “destructive device” means (A) any explosive, incendiary, or poison gas, including but
not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge of more than four
ounces, (iv) missile having an explosive or incendiary charge of more than one-quarter ounce, (v)
mine, or (vi) device similar to any of the devices described in the preceding clauses.

Involuntary Student Disenrollment, Dismissal, or Transfer

No student shall be involuntarily removed by San Leandro Catalyst Collegiate for any reason
unless the parent or guardian of the student has been provided written notice of intent to remove
the student no less than five (5) school days before the effective date of the action. The written
notice shall be in the native language of the student or the student’s parent or guardian or, if the
student is a foster child or youth or a homeless child or youth, the student’s educational rights
holder, and shall inform him or her of the right to initiate the procedures specified below for
suspensions, before the effective date of the action. If the student’'s parent, guardian, or
educational rights holder initiates the procedures specified below for suspensions, the student
shall remain enrolled and shall not be removed until San Leandro Catalyst Collegiate issues a
final decision. As used herein, “involuntarily removed” includes disenrolled, dismissed,
transferred, or terminated, but does not include suspensions or expulsions pursuant to the
suspension and expulsion procedures described below.

Suspension Procedures

To protect student rights, we have established fair and thorough procedures to ensure a
comprehensive and consistent due process for suspension. Suspensions shall be initiated
according to the following procedures:

1. Hearing

Suspension shall be preceded, if possible, by a conference conducted by the School Director or
the School Director’s designee with the student and his or her parent and, whenever practical,
the teacher, supervisor or school employee who referred the student to the School Director or
designee.

The conference may be omitted if the School Director or designee determines that an emergency
situation exists. An “emergency situation” involves a clear and present danger to the lives, safety
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or health of students or school personnel. If a student is suspended without this conference, both
the parent or guardian and student shall be notified of the student’s right to return to school for
the purpose of a conference.

At the conference, the pupil shall be informed of the reason for the disciplinary action and the
evidence against him or her and shall be given the opportunity to present his or her version and
evidence in his or her defense, in accordance with California Ed. Code § 47605(b)(5)(J)(i). This
conference shall be held within two (2) school days, unless the pupil waives this right or is
physically unable to attend for any reason including, but not limited to, incarceration or
hospitalization. No penalties may be imposed on a pupil for failure of the pupil’s parent or
guardian to attend a conference with San Leandro Catalyst Collegiate officials. Reinstatement of
the suspended pupil shall not be contingent upon attendance by the pupil’s parent or guardian
at the conference.

For suspensions of fewer than ten (10) days, San Leandro Catalyst Collegiate will provide oral or
written notice of the charges against the student. If the student denies the charges, San Leandro
Catalyst Collegiate will provide explanation of the evidence that supports the charges, and an
opportunity for the student to present his or her side of the story.

For suspensions of ten (10) days or more, San Leandro Catalyst Collegiate will provide timely,
written notice of the charges against the student and an explanation of the student's basic rights.
Within a two (2) school days, the school will also hold a hearing adjudicated by a neutral officer,
at which the student has a fair opportunity to present testimony, evidence, and witnesses, to
confront and cross-examine adverse witnesses, and at which the student has the right to bring
legal counsel or an advocate.

2. Suspension Time Limits & Recommendation for Expulsion

Suspensions, when not including a recommendation for expulsion, shall not exceed five (5)
consecutive school days per suspension. Upon a recommendation of expulsion by the School
Director or School Director’s designee, the student and the student’s parent or guardian or
representative will be invited to a conference to determine if the suspension for the pupil should
be extended pending an expulsion hearing. In such instances when San Leandro Catalyst
Collegiate has determined a suspension period shall be extended, such extension shall be made
only after a conference is held with the student or the student’s parents, unless the student and
the student’s parents fail to attend the conference.

This determination will be made by the School Director or designee upon either of the following;:
(1) the pupil’s presence will be disruptive to the education process; or (2) the pupil poses a threat
or danger to others. Upon either determination, the pupil’s suspension will be extended pending
the results of an expulsion hearing.

3. Suspension Setting

In order to support student learning and maintain the student’s connection to the school
community, every effort will be made to provide for in-school suspension rather than at home
suspension. In-school suspension may be served within a student’s general classroom or, if the
general classroom setting is not appropriate under the circumstances, in a separate space with
constant supervision and support from a member of the instructional team.
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If a student is suspended, the parent or guardian will be called and a letter will be sent home with
the student, stating the violation and where the suspension is to take place. Regardless of where
the suspension is to take place, a student who receives a suspension notice, will be required to
return home for the remainder of the day on which the violation is made. For an in- school
suspension, the student will report to school the next day, but the student will remain in the office
for the day. For an at-home suspension, the student is to not report to school the next day.

4. Multiple Suspensions

Upon a student’s third suspension in one year, the student will be referred to the Student Support
Team. The Student Support Team - made up of one school leadership team member, the student’s
teacher, the referring teacher (if applicable), and any outside consultants necessary (i.e., school
psychologist, etc.) - will meet to devise an intervention plan for the student. The Student Study
Team reserves the right to refer the student to the San Leandro Catalyst Collegiate Board of
Directors or appointed subset of the Board for an expulsion hearing.

Upon a student’s fourth suspension in one year, the student will be referred to the San Leandro
Catalyst Collegiate Board of Directors or appointed subset of the Board for an expulsion hearing.

5. Disciplinary Records
San Leandro Catalyst Collegiate shall maintain records of all student suspensions and expulsions
at the school site. Such records shall be made available to the authorizer upon request.

6. Appeal of Suspension

The suspension of a student will be at the discretion of the School Director or designee at San
Leandro Catalyst Collegiate. Parents or guardians will be notified in advance of enactment of the
suspension or expulsion and can appeal a student’s suspension or expulsion. A suspension
appeal will be heard by the School Director, and upon consideration, the School Director’s
decision is final.

Authority to Expel

As required by California Ed. Code § 47605(b)(5)(J)(ii), students recommended for expulsion are
entitled to a hearing adjudicated by a neutral officer to determine whether the student should be
expelled. The procedures herein provide for such a hearing and the notice of said hearing, as
required by law.

A student may be expelled either by the neutral and impartial San Leandro Catalyst Collegiate
Board of Directors or appointed subset of the Board following a hearing before it or by the San
Leandro Catalyst Collegiate Board of Directors or appointed subset of the Board upon the
recommendation of a neutral and impartial Administrative Panel, to be assigned by the Board of
Directors or appointed subset of the Board as needed. The Administrative Panel shall consist of
at least three members who are certificated and neither a teacher of the pupil nor a member of the
San Leandro Catalyst Collegiate School Board of Directors. Each entity shall be presided over by
a designated neutral hearing chairperson. The Administrative Panel may recommend expulsion
of any student found to have committed an expellable offense, and the Board of Directors or
appointed subset of the Board shall make the final determination.
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Expulsion Procedures

The petition provides the following assurances related to expulsion:

e San Leandro Catalyst Collegiate will provide timely, written notice of the charges against
the student and an explanation of the student's basic rights;

e Within two (2) school days, the school will hold a hearing adjudicated by a neutral officer,
at which the student has a fair opportunity to present testimony, evidence, and witnesses,
to confront and cross-examine adverse witnesses, and at which the student has the right
to bring legal counsel or an advocate; and

e If a pupil is expelled or leaves San Leandro Catalyst Collegiate without graduating or
completing the school year for any reason, San Leandro Catalyst Collegiate shall notify
the superintendent of the school district of the student’s last known address within thirty
(30) days, and shall, upon request, provide that school district with a copy of the
cumulative record of the student, including report cards or a transcript of grades, and
health information.

To protect student rights, we have established fair and thorough procedures to ensure a
comprehensive and consistent due process for expulsion. Expulsions shall be initiated according
to the following procedures:

1. Hearing

Students recommended for expulsion are entitled to a hearing to determine whether the student
should be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30)
school days after the School Director or designee determines that the pupil has committed an
expellable offense.

In the event an Administrative Panel hears the case, it will make a recommendation to the Board
or appointed subset of Board for a final decision whether to expel. The hearing shall be held in
closed session (complying with all pupil confidentiality rules under FERPA) unless the pupil
makes a written request for a public hearing in open session three (3) days prior to the date of the
scheduled hearing.

2. Notice to Parents or Guardians

Written notice of the hearing shall be forwarded to the student and the student’s parent or
guardian at least ten (10) calendar days before the date of the hearing. Upon mailing the notice,
it shall be deemed served upon the pupil. The notice shall include:

e The date and place of the expulsion hearing;

e A statement of specific facts, charges and offenses upon which the proposed expulsion is
based;

e A copy of San Leandro Catalyst Collegiate’s disciplinary rules which relate to the alleged
violation;

e Notification of the student’s or parent or guardian’s obligation to provide information
about the student’s status at San Leandro Catalyst Collegiate to any other school district
or school to which the student seeks enrollment;
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e The opportunity for the student’s or student’s parent or guardian to appear in person or
to employ and be represented by counsel or a non-attorney advisor;

e The right to inspect and obtain copies of all documents to be used at the hearing;

e The opportunity to confront and question all witnesses who testify at the hearing;

e The opportunity to question all evidence presented and to present oral and documentary
evidence on the student’s behalf including witnesses.

3. Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic
recording, as long as a reasonably accurate and complete written transcription of the proceedings
can be made.

4. Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted
and used as proof only if it is the kind of evidence on which reasonable persons can rely in the
conduct of serious affairs. A recommendation by the Administrative Panel to expel must be
supported by substantial evidence that the student committed an expellable offense. Findings of
fact shall be based solely on the evidence at the hearing. While hearsay evidence is admissible, no
decision to expel shall be based solely on hearsay. Sworn declarations may be admitted as
testimony from witnesses of whom the Board or Administrative Panel determines that disclosure
of their identity or testimony at the hearing may subject them to an unreasonable risk of physical
or psychological harm.

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, and the
charge is committing or attempting to commit a sexual assault or committing a sexual battery as
defined in California Ed. Code § 48900, a complaining witness shall have the right to have his or
her testimony heard in a session closed to the public. The decision of the Administrative Panel
shall be in the form of written findings of fact and a written recommendation to the Board of
Directors or appointed subset of Board, which will make a final determination regarding the
expulsion. The final decision by the Board of Directors or appointed subset of Board shall be made
within ten (10) calendar days following the conclusion of the hearing. The decision of the Board
of Directors or appointed subset of Board is final. If the Administrative Panel decides not to
recommend expulsion, the pupil shall immediately be returned to his or her educational program.

5. Written Notice to Expel

The School Director or designee, following a decision of the Board of Directors or appointed
subset of the Board to expel, shall send written notice of the decision to expel, including the Board
of Directors’ or appointed subset of the Board’s adopted findings of fact, to the student or parent
or guardian. This notice shall also include the following: (a) notice of the specific offense
committed by the student; and (b) notice of the student’s or parent or guardian’s obligation to
inform any new district in which the student seeks to enroll of the student’s status with San
Leandro Catalyst Collegiate.

The School Director or designee shall send a copy of the written notice of the decision to expel to
the authorizer. This notice shall include the following: (a) the student’s name; and (b) the specific
expellable offense committed by the student.
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6. Disciplinary Records
San Leandro Catalyst Collegiate shall maintain records of all student suspensions and expulsions
at the school site. Such records shall be made available to the authorizer upon request.

7. Expelled Pupils & Alternative Education

Parents or guardians of pupils who are expelled shall be responsible for seeking alternative
education programs including, but not limited to, programs within the County or their school
district of residence. San Leandro Catalyst Collegiate shall work cooperatively with parents or
guardians as requested by parents or guardians or by the school district of residence to assist with
locating alternative placements during expulsion.

8. Rehabilitation Plans

Students who are expelled from San Leandro Catalyst Collegiate shall be given a rehabilitation
plan upon expulsion as developed by the Board of Directors or appointed subset of the Board at
the time of the expulsion order, which may include, but is not limited to, periodic review as well
as assessment at the time of review for readmission. The rehabilitation plan should include a date
not later than one year from the date of expulsion when the pupil may reapply to San Leandro
Catalyst Collegiate for readmission.

9. Readmission

The decision to readmit a pupil or to admit a previously expelled pupil from another school
district or charter school shall be in the sole discretion of the Board of Directors or appointed
subset of the Board following a meeting with the School Director or designee and the pupil and
parent or guardian or representative to determine whether the pupil has successfully completed
the rehabilitation plan and to determine whether the pupil poses a threat to others or will be
disruptive to the school environment. The School Director or designee shall make a
recommendation to the Board of Directors or appointed subset of the Board following the meeting
regarding his or her determination. The Board shall then make a final decision regarding
readmission during the closed session of a public meeting, reporting out any action taken during
closed session consistent with the requirements of the Brown Act. The pupil’s readmission is also
contingent upon San Leandro Catalyst Collegiate’s capacity at the time the student seeks
readmission or admission.

San Leandro Catalyst Collegiate will provide enrollment information to pupils who have been
expelled and their families. Students may choose to attend other public schools in their district of
residence or pursue an inter-district transfer in accordance with existing enrollment and transfer
policies of the district.

10. No Right to Appeal
The pupil shall have no right of appeal from expulsion from San Leandro Catalyst Collegiate as
the Board of Directors’ or appointed subset of the Board’s decision to expel shall be final.

However, the pupil and family of the pupil may file an appeal with the Alameda County Board
of Education within thirty (30) days after the Board of Directors’ decision.?#* The review

24 “California Expulsion Attorneys Explain School Expulsion Hearings: WK.” Wallin & Klarich, Wallin & Klarich, 2019,
https:/ /www.wklaw.com/school-expulsion-hearings/.
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conducted by the Alameda County Board of Education of the Board’s decision shall be limited to
the following questions:

e  Whether the Board of Directors acted without or in excess of its jurisdiction;

e  Whether there was a fair hearing before the Board;

e Whether there was a prejudicial abuse of discretion in the hearing; and

e Whether there is relevant material evidence which, in the exercise of reasonable diligence,
could not have been produced or which was improperly excluded at the hearing before
the Board of Directors.

The Alameda County Board of Education will determine whether to affirm, reverse, or remand
the matter back to the Board of Directors at San Leandro Catalyst Collegiate.

Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery
Offenses

San Leandro Catalyst Collegiate may, upon a finding of good cause, determine that the disclosure
of either the identity of the witness or the testimony of that witness at the hearing, or both, would
subject the witness to an unreasonable risk of psychological or physical harm. Upon this
determination, the testimony of the witness may be presented at the hearing in the form of sworn
declarations that shall be examined only by San Leandro Catalyst Collegiate or the hearing officer.
Copies of these sworn declarations, edited to delete the name and identity of the witness, shall be
made available to the student.

The complaining witness in any sexual assault or battery case must be provided with a copy of
the applicable disciplinary rules and advised of his or her right to (a) receive five days’ notice of
his or her scheduled testimony, (b) have up to two (2) adult support persons of his or her choosing
present in the hearing at the time he or she testifies, which may include a parent, guardian, or
legal counsel, and (c) elect to have the hearing closed while testifying.

San Leandro Catalyst Collegiate must also provide the victim a room separate from the hearing
room for the complaining witness” use prior to and during breaks in testimony.

At the discretion of the entity conducting the expulsion hearing, the complaining witness shall be
allowed periods of relief from examination and cross-examination during which he or she may
leave the hearing room. The entity conducting the expulsion hearing may also arrange the seating
within the hearing room to facilitate a less intimidating environment for the complaining witness.
The entity conducting the expulsion hearing may also limit time for taking the testimony of the
complaining witness to the hours he or she is normally in school, if there is no good cause to take
the testimony during other hours.

Prior to a complaining witness testifying, the support persons must be admonished that the
hearing is confidential. Nothing in the law precludes the entity presiding over the hearing from
removing a support person whom the presiding person finds is disrupting the hearing. The entity
conducting the hearing may permit any one of the support persons for the complaining witness
to accompany him or her to the witness stand.
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If one or both of the support persons is also a witness, San Leandro Catalyst Collegiate must
present evidence that the witness’ presence is both desired by the witness and will be helpful to
San Leandro Catalyst Collegiate. The entity presiding over the hearing shall permit the witness
to stay unless it is established that there is a substantial risk that the testimony of the complaining
witness would be influenced by the support person, in which case the presiding official shall
admonish the support person or persons not to prompt, sway, or influence the witness in any
way. Nothing shall preclude the presiding officer from exercising his or her discretion to remove
a person from the hearing whom he or she believes is prompting, swaying, or influencing the
witness.

The testimony of the support person shall be presented before the testimony of the complaining
witness and the complaining witness shall be excluded from the courtroom during that
testimony.

Especially for charges involving sexual assault or battery, if the hearing is to be conducted in
public at the request of the pupil being expelled, the complaining witness shall have the right to
have his or her testimony heard in a closed session when testifying at a public meeting would
threaten serious psychological harm to the complaining witness and there are no alternative
procedures to avoid the threatened harm. The alternative procedures may include videotaped
depositions or contemporaneous examination in another place communicated to the hearing
room by means of closed-circuit television.

Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed
inadmissible and shall not be heard absent a determination by the entity conducting the hearing
that extraordinary circumstances exist requiring the evidence be heard. Before such a
determination regarding extraordinary circumstance can be made, the witness shall be provided
notice and an opportunity to present opposition to the introduction of the evidence. In the hearing
on the admissibility of the evidence, the complaining witness shall be entitled to be represented
by a parent, legal counsel, or other support person. Reputation or opinion evidence regarding the
sexual behavior of the complaining witness is not admissible for any purpose.

Special Procedures for the Consideration of Suspension and Expulsion of Students
with Disabilities

1. Notification of SELPA

San Leandro Catalyst Collegiate shall immediately notify the SELPA and coordinate the
procedures in this policy with the SELPA of the discipline of any student with a disability or
student that San Leandro Catalyst Collegiate or the SELPA would be deemed to have knowledge
that the student had a disability.

2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall continue to receive

services so as to enable the student to continue to participate in the general education curriculum,

although in another setting (which could constitute a change of placement and the student’s IEP

would reflect this change), and to progress toward meeting the goals set out in the child’s IEP or

504 Plan; and receive, as appropriate, a functional behavioral assessment and behavioral
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intervention services and modifications, that are designed to address the behavior violation so
that it does not recur. These services may be provided in an interim alterative educational setting.

3. Procedural Safeguards & Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to change the
placement of a child with a disability because of a violation of a code of student conduct, San
Leandro Catalyst Collegiate, the parent, and relevant members of the IEP or 504 Team shall
review all relevant information in the student’s file, including the child’s IEP or 504 Plan, any
teacher observations, and any relevant information provided by the parents to determine:

e If the conduct in question was caused by, or had a direct and substantial relationship to,
the child’s disability; or

e If the conduct in question was the direct result of the local educational agency’s failure to
implement the IEP or 504 Plan.

If San Leandro Catalyst Collegiate, the parent, and relevant members of the IEP or 504 Team
determine that either of the above is applicable for the child, the conduct shall be determined to
be a manifestation of the child’s disability. If San Leandro Catalyst Collegiate, the parent, and
relevant members of the IEP or 504 Team make the determination that the conduct was a
manifestation of the child’s disability, the IEP or 504 Team shall:

e Conduct a functional behavioral assessment and implement a behavioral intervention
plan for such child, provided that San Leandro Catalyst Collegiate had not conducted
such assessment prior to such determination before the behavior that resulted in a change
in placement;

e If a behavioral intervention plan has been developed, review the behavioral intervention
plan if the child already has such a behavioral intervention plan, and modify it, as
necessary, to address the behavior; and

e Return the child to the placement from which the child was removed, unless the parent
and San Leandro Catalyst Collegiate agree to a change of placement as part of the
modification of the behavioral intervention plan.

If San Leandro Catalyst Collegiate, the parent, and relevant members of the IEP or 504 Team
determine that the behavior was not a manifestation of the student’s disability and that the
conduct in question was not a direct result of the failure to implement the IEP or 504 Plan, then
San Leandro Catalyst Collegiate may apply the relevant disciplinary procedures to children with
disabilities in the same manner and for the same duration as the procedures would be applied to
students without disabilities.

4. Due Process Appeals

The parent or guardian of a child with a disability who disagrees with any decision regarding
placement, or the manifestation determination, or San Leandro Catalyst Collegiate believes that
maintaining the current placement of the child is substantially likely to result in injury to the child
or to others, may request an expedited administrative hearing through the Special Education Unit
of the Office of Administrative Hearings or by utilizing the dispute provisions of the 504 Policy
and Procedures.
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When an appeal relating to the placement of the student or the manifestation determination has
been requested by either the parent or guardian or San Leandro Catalyst Collegiate, the student
shall remain in the interim alternative educational setting pending the decision of the hearing
officer in accordance with state and federal law, including 20 U.S.C. Section 1415(k), until the
expiration of the forty-five (45) day time period provided for in an interim alternative educational
setting, unless the parent or guardian and San Leandro Catalyst Collegiate agree otherwise.

In accordance with 20 U.S.C. Section 1415(k)(3), if a parent or guardian disagrees with any
decision regarding placement, or the manifestation determination, or San Leandro Catalyst
Collegiate believes that maintaining the current placement of the child is substantially likely to
result in injury to the child or to others, the parent or guardian or San Leandro Catalyst Collegiate
may request a hearing.

In such an appeal, a hearing officer may: (1) return a child with a disability to the placement from
which the child was removed; or (2) order a change in placement of a child with a disability to an
appropriate interim alternative educational setting for not more than 45 school days if the hearing
officer determines that maintaining the current placement of such child is substantially likely to
result in injury to the child or to others.

5. Special Circumstances

San Leandro Catalyst Collegiate personnel may consider any unique circumstances on a case-by-
case basis when determining whether to order a change in placement for a child with a disability
who violates a code of student conduct. The School Director or designee may remove a student
to an interim alternative educational setting for not more than forty-five (45) school days without
regard to whether the behavior is determined to be a manifestation of the student’s disability in
cases where a student:

e Carries or possesses a weapon, as defined in 18 U.S.C. Section 930, to or at school, on
premises, or to or at a school function;

e Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled
substance, while at school, on school premises, or at a school function; or

e Has inflicted serious bodily injury, as defined by 20 U.S.C. Section 1415(k)(7)(D), upon a
person while at school, on school premises, or at a school function.

6. Interim Alternative Educational Setting
The student’s interim alternative educational setting shall be determined by the student’s
IEP or 504 team.

7. Procedures for Students Not Yet Eligible for Special Education Services
A student who has not been identified to be eligible for special education and related services
and who has violated a code of student conduct may assert the procedural safeguards if San
Leandro Catalyst Collegiate had knowledge that the student was disabled before the behavior
occurred. Knowledge on the part of San Leandro Catalyst Collegiate includes:

e The parent/guardian has expressed concern in writing, or orally, to supervisory or
administrative personnel of San Leandro Catalyst Collegiate that the child is in need of
special education and related services.
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e The parent/guardian has requested a special education evaluation of the child.

e The student is in the process of being assessed for special education.

e The student has a section 504 plan.

e The teacher of the student, or other personnel of the LEA, expressed specific concerns
about a pattern of behavior demonstrated by the child to the School Director and/or the
Manager of Student Supports (Year 3 and beyond) of San Leandro Catalyst Collegiate or
to other supervisory personnel of San Leandro Catalyst Collegiate.

San Leandro Catalyst Collegiate shall not be deemed to have knowledge that the student had a

disability if the parent/guardian has not allowed an evaluation, refused services, or if the student
has been evaluated and determined to not be eligible.
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Element 11: Staff Retirement System

Governing Law: The manner by which staff members of the charter schools will be covered by
the State Teachers’ Retirement System, the Public Employees’ Retirement System, or federal
social security.

Education Code Section 47605(b)(5)(K).

Retirement Benefits

San Leandro Catalyst Collegiate will make all contributions legally required of employers in
California, such as Medicare, workers’ compensation insurance, unemployment insurance, and
any other employer payroll obligations. San Leandro Catalyst Collegiate will not participate in
the California State Teachers” Retirement System (CalSTRS) or the California Public Employees’
Retirement System (CalPERS).

All employees of San Leandro Catalyst Collegiate will be eligible for a 403(b) retirement account
and have the option to contribute voluntarily from their salary. Employees can contribute to the
403(b) plan at any rate and San Leandro Catalyst Collegiate will match contributions up to 5%.
The Manager of Operations (Years 1-2) and Director of Operations (Year 3 and beyond), along
with the support of the School Director and a back office provider, shall be responsible for
ensuring that appropriate arrangements for retirement coverage are made for all San Leandro
Catalyst Collegiate employees.

In compliance with California Ed. Code § 47611, we will inform all applicants for positions within
the school about their retirement options and transferability, or lack thereof, of retirement

programs.

Certificated Personnel

Certificated personnel will be covered by Social Security and have the option of participating in
a 403(b) retirement account.

Classified Personnel

Classified personnel will be covered by Social Security and have the option of participating in a
403(b) retirement account.

Other Personnel

Other personnel aside from those certificated and classified will be covered by Social Security
and have the option of participating in a 403(b) retirement account.
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Element 12: Attendance Alternatives

Governing Law: The public school attendance alternatives for pupils residing within the school
district who choose not to attend charter schools.
Education Code Section 47605(b)(5)(L).

Attendance Alternatives

San Leandro Catalyst Collegiate is a “school of choice,” and our school recognizes that student
attendance is voluntary. Thus, no student shall be required to attend San Leandro Catalyst
Collegiate. Students who live within the boundaries of San Leandro Unified School District who
choose not to attend San Leandro Catalyst Collegiate may attend other schools within the District
or pursue an intra-district transfer in accordance with existing enrollment and transfer policies of
the District. Students who reside outside the boundaries of San Leandro Unified School District
must pursue enrollment in their District or county of residence or apply for an inter-district
transfer in accordance with the applicable enrollment policies of the District or county of resident.

The parent or guardian of each student enrolled in San Leandro Catalyst Collegiate will be
informed on admissions forms that students shall have no right to admission in a particular
school of a local educational agency (LEA) as a consequence of enrollment in San Leandro
Catalyst Collegiate, except to the extent that such a right is extended by the local educational
agency (LEA).
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Element 13: Employee Return Rights

Governing Law: A description of the rights of any employee of the school district upon leaving
the employment of the school district to work in a charter school, and of any rights of return to
the school district after employment at a charter school.

Education Code Section 47605(b)(5)(M).

Employee Return Rights

No public school district employee shall be required to work at San Leandro Catalyst Collegiate.
All staff at San Leandro Catalyst Collegiate shall be considered employees of San Leandro
Catalyst Collegiate and shall have no automatic right to employment or reemployment in San
Leandro Unified School District unless specifically granted by the District through a leave of
absence or other agreement.

Existing District employees who wish to seek a leave of absence for employment at San Leandro
Catalyst Collegiate may apply for a leave of absence in accordance with District policies and
procedures and/or collective bargaining agreements, as applicable. San Leandro Catalyst
Collegiate employees shall have any right upon leaving a local educational agency (LEA) to work
in San Leandro Catalyst Collegiate that the local educational agency (LEA) may specify, any
rights of return to employment in a local educational agency (LEA) after employment in San
Leandro Catalyst Collegiate that the local educational agency (LEA) may specify, and any other
rights upon leaving employment to work in San Leandro Catalyst Collegiate that the local
educational agency (LEA) determines to be reasonable and not in conflict with any law.

Absent agreement with San Leandro Unified School District to the contrary, staff of San Leandro
Catalyst Collegiate shall not continue to earn service credit (tenure) at the District while employed
by San Leandro Catalyst Collegiate. The length of the leave shall not be for less than one (1) year,
or more than the duration of the initial charter renewal or five (5) years, whichever is less.
Vacation time, sick leave, and years of service credit accrued at San Leandro Unified School
District, any other school district, ACOE, or San Leandro Catalyst Collegiate shall not transfer to
the other entity unless otherwise agreed upon by the employer and employee. Employment by
San Leandro Catalyst Collegiate provides no rights of employment at any other entity, including
any rights in the case of closure of San Leandro Catalyst Collegiate.
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Element 14: Dispute Resolution Process

Governing Law: The procedures to be followed by the charter school and the entity granting the
charter to resolve disputes relating to provisions of the charter.
Education Code Section 47605(b)(5)(IN).

Intent

The intent of San Leandro Catalyst Collegiate’s Dispute Resolution Process is to:

e Resolve disputes within San Leandro Catalyst Collegiate pursuant to San Leandro
Catalyst Collegiate’s policies.

¢ Minimize the oversight burden on the District.

¢ Ensure a fair and timely resolution to disputes.

e Frame a charter oversight and renewal process and timeline as to avoid disputes
regarding oversight and renewal matters.

San Leandro Catalyst Collegiate recognizes that it cannot bind the District to a dispute resolution
procedure to which the District does not agree. The following policy is intended as an entry point
for developing dispute resolution procedures. Should any section of this element pertaining to
resolving disputes be in conflict with District policies or desired protocols, then the charter is
amenable to altering said areas through the Memorandum of Understanding (MOU) process to
be mutually agreed upon.

San Leandro Catalyst Collegiate acknowledges the District’s ongoing right to inspection or
observe San Leandro Catalyst Collegiate under California Ed. Code § 47607 et seq. and such
inspection and observation is not subject to this dispute resolution mechanism.

Internal Disputes

Disputes arising from within the school, including all disputes among and between students,
staff, families, volunteers, advisors, partner organizations, and San Leandro Catalyst Collegiate
Board of Directors, shall be resolved pursuant to policies and processes developed by the school.

San Leandro Catalyst Collegiate shall also maintain a Uniform Complaint Policy and Procedures
as required by state law. Families, students, San Leandro Catalyst Collegiate Board of Directors,
volunteers, advisors, staff, and partner organizations shall be provided a copy of San Leandro
Catalyst Collegiate’s policies and internal dispute resolution process.

If an employee has a grievance, the first step in attempting to resolve the dispute is to engage in
a good faith effort with San Leandro Catalyst Collegiate administrative staff. The good faith effort
will include problem identification, possible solutions, selection of resolution, a timeline for
implementation, and follow-up. If the good faith effort is unsuccessful, the employee may submit
a written complaint to the Board Chair of the San Leandro Catalyst Collegiate Board of Directors.
The Board Chair will schedule a hearing of the Board at a mutually convenient time and place for
discussion of the complaint with all parties involved, but no later than thirty (30) calendar days
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after receipt of the written complaint and notification to the employee. Board members who are
interested parties will recuse themselves from grievance procedures if such members have a
conflict of interest in the subject of the proceedings. A decision as established by a majority vote
of the members of the Board of Directors hearing the grievance will be rendered within ten (10)
working days at the conclusion of the hearing. In the event that additional information,
investigation, or hearings are necessary after the initial hearing, the hearing may be continued,
and the final decision will be made within ten (10) working days after the last hearing. The
decision of the Board of Directors of San Leandro Catalyst Collegiate will be final.

The District shall not intervene in any such internal disputes without the consent of the San
Leandro Catalyst Collegiate Board of Directors and shall refer any complaints or reports
regarding such disputes to the San Leandro Catalyst Collegiate Board of Directors or San Leandro
Catalyst Collegiate’s School Director for resolution pursuant to the school’s policies. The District
agrees not to intervene or become involved in the dispute unless the dispute has given the District
reasonable cause to believe that a violation of this charter or related laws or agreements has
occurred, or unless the San Leandro Catalyst Collegiate Board of Directors has requested the
District to intervene in the dispute.

External Disputes

San Leandro Catalyst Collegiate and the District will be encouraged to attempt to resolve any
disputes amicably and reasonably without resorting to formal procedures. San Leandro Catalyst
Collegiate is deeply committed to partnering and working with the District as much as possible.

The staff and the Board of Directors of San Leandro Catalyst Collegiate agree to attempt to resolve
all disputes between the District and San Leandro Catalyst Collegiate regarding this charter
pursuant to the terms of this section. All will refrain from public commentary regarding any
disputes until the matter has progressed through the dispute resolution process.

The staff and San Leandro Catalyst Collegiate Board of Directors agree to attempt to resolve all
disputes between the District and San Leandro Catalyst Collegiate regarding this charter
pursuant to the terms of this section. As stated above, all will refrain from public commentary
regarding any disputes until the matter has progressed through the dispute resolution process.

Any controversy or claim arising out of or relating to the charter agreement between the District
and San Leandro Catalyst Collegiate, except any controversy or claim that in any way related to
revocation of this charter, shall be handled first through an informal process in accordance with
the procedures set forth below.

1. Written Notification

In the event of a dispute between San Leandro Catalyst Collegiate and the District, San Leandro
Catalyst Collegiate staff, employees, and the Board of Directors of San Leandro Catalyst
Collegiate and the District agree to first frame the issue in written format (“Written Notification”)
and to refer the issue to the District Superintendent and School Director of San Leandro Catalyst
Collegiate, or their respective designees. Any controversy or claim arising out of or relating to the
charter agreement, except any controversy or claim that in any way related to revocation of this
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charter, must be put in writing (“Written Notification”) by the party asserting the existence of
such dispute. The Written Notification must identify the nature of the dispute and all supporting
facts known to the party giving the Written Notification.

The Written Notification may be tendered by personal delivery or by certified mail. The Written
Notification shall be deemed received (a) if personally delivered, upon date of delivery to the
address of the person to receive such notice if delivered by 5:00 PM or otherwise on the business
day following personal delivery; or (b) if by mail, two (2) business days after deposit in the U.S.
Mail.

2. Written Response

A written response (“Written Response”) shall be tendered to the party providing the Written
Notification within twenty (20) business days from the date of receipt of the Written Notification.
The Written Response shall state the responding party’s position on all issues stated in the
Written Notification and set forth all fact which the responding party believes supports its
position. The Written Response may be tendered by personal delivery, by facsimile, or by certified
mail.

The Written Notification may be tendered by personal delivery or by certified mail. The Written
Notification shall be deemed received (a) if personally delivered, upon date of delivery to the
address of the person to receive such notice if delivered by 5:00 PM or otherwise on the business
day following personal delivery; or (b) if by mail, two (2) business days after deposit in the U.S.
Mail.

3. Issue Conference

The parties agree to schedule a conference to discuss the claim or controversy (“Issue
Conference”). The Issue Conference shall take place within fifteen (15) business days from the
date the Written Response is received by the other party.

4. Mediation

If the controversy, claim, or dispute is not resolved by mutual agreement at the Issue Conference,
then either party may request that the matter be resolved by mediation. Each party shall bear its
own costs and expenses associated with the mediation. The mediator’s fees and the
administrative fees of the mediation shall be shared equally among the parties. Mediation
proceedings shall commence within sixty (60) days from the date of the Issue Conference. The
parties shall mutually agree upon the selection of a mediator to resolve the controversy or claim
at dispute. If no agreement on a mediator is reached within thirty (30) days after a request to
mediate, the parties shall use processes and procedures of the American Arbitration Association
(“AAA”) to have an arbitrator appointed.

5. Legal Recourse

If the mediation is not successful, the parties agree that each party has exhausted its
administrative remedies and shall have any such recourse available by law.

-296 -



1. Dispute Statement

In the event that the District Board of Education believes that the dispute relates to an issue that
could lead to revocation of the charter in accordance with California Ed. Code § 47607, San
Leandro Catalyst Collegiate requests that this shall be noted in written format (“Dispute
Statement”), although it recognizes it cannot legally bind the District to do so. However,
participation in the dispute resolution procedures outlined in this section shall not be interpreted
to impede or act as a prerequisite to the District’s ability to proceed with revocation in accordance
with California Ed. Code § 47607 and its implementing regulations.

2. First Issue Conference

In the event that the District determines that San Leandro Catalyst Collegiate has engaged in an
act that could lead to revocation of the charter, the District Superintendent and School Director,
or their respective designees, shall have a face-to-face meeting within five (5) days of the District’s
designee’s determination that a violation has occurred. The purpose of the face-to-face meeting
is to meet and confer in a timely fashion to attempt to resolve the dispute. Present in the face-to-
face meeting shall be at least the Superintendent of the District or designee and San Leandro
Catalyst Collegiate School Director.

3. Second Issue Conference

In the event that this informal meeting fails to resolve the dispute, both parties shall identify two
Board members from their respective boards who shall jointly meet with the District
Superintendent and the School Director, or their respective designees, and attempt to resolve the
dispute within fifteen (15) business days from receipt of the Dispute Statement.

4. Timeline for Curing Violation

If after such meeting, the District determines that a violation has occurred which requires a cure,
the District may send a formal written notification to San Leandro Catalyst Collegiate outlining
the alleged violation and demanding the violation be cured. San Leandro Catalyst Collegiate shall
have a reasonable amount of time after the date such formal written notice was sent to cure the
violation. If the violation cannot be cured within the time period specified by the District, the
parties may agree to another predetermined time to commence to cure and diligently prosecute
the cure to completion.

5. Mediation

If the joint meeting fails to resolve the dispute, the District Superintendent and the School
Director, or their respective designees, shall meet to jointly identify a neutral third-party mediator
to engage the parties in a mediation session designed to facilitate resolution of the dispute. The
format of the mediation session shall be developed jointly by the District Superintendent and the
School Director, or their respective designees. Mediation shall be held within sixty (60) business
days of receipt of the Dispute Statement. The costs of the mediator shall be split equally between
the District and San Leandro Catalyst Collegiate.

6. Legal Recourse

If mediation does not resolve the dispute either party may pursue any other remedy available
under the law. All timelines and procedures in this section may be revised upon mutual written
agreement of the District and San Leandro Catalyst Collegiate. The only binding results are those
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to which the both the District and the school agree or those which are issued as rulings by a legal
body.

Oversight, Reporting, Revocation, and Renewal

As mentioned above, San Leandro Catalyst Collegiate acknowledges the District’s ongoing right
to inspection or observe San Leandro Catalyst Collegiate under California Ed. Code § 47607 et
seq. and such inspection and observation is not subject to this dispute resolution mechanism. The
District may inspect or observe any part of the school at any time but shall provide reasonable
notice to the School Director prior to any observation or inspection.

If the District Board of Education believes it has cause to revoke the charter, the District agrees to
notify the San Leandro Catalyst Collegiate Board of Directors in writing, noting the specific
reasons for which the charter may be revoked, and grant the school reasonable time to respond
to the notice and take appropriate corrective action.

The District agrees to receive and review the annual fiscal and programmatic audit and annual
performance report as specified in

Family Complaints

San Leandro Catalyst Collegiate has established complaint procedures that address both
complaints alleging discrimination or violations of law and complaints regarding other areas. San
Leandro Catalyst Collegiate will not, at any time, refer complaints to the District.

The complaint procedures include the clear information with respect to the response timeline of
the school, whether the school’s response will be in writing, the party identified to respond to
complaints, the party identified and charged with making final decisions regarding complaints,
and whether the final decision will be issued in writing. The procedures also identify an
ombudsperson for situations in which the School Director is the subject of the complaint. The
complaint procedures are clearly articulated in San Leandro Catalyst Collegiate’s Student &
Family Handbook and will be distributed widely.

San Leandro Catalyst Collegiate will designate at least one (1) employee to coordinate its efforts
to comply with and carry out its responsibilities under Title IX of the Education Amendments of
1972 (Title IX) and Section 504 of the Rehabilitation Act of 1973 (Section 504), including any
investigation of any complaint filed with San Leandro Catalyst Collegiate alleging its
noncompliance with these laws or alleging any actions which would be prohibited by these laws.
San Leandro Catalyst Collegiate will notify all its students and employees of the name, office
address, and telephone number of the designated employee or employees.

San Leandro Catalyst Collegiate will adopt and publish grievance procedures providing for

prompt and equitable resolution of student and employee complaints alleging any action, which
would be prohibited by Title IX, or Section 504.
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San Leandro Catalyst Collegiate will implement specific and continuing steps to notify applicants
for admission and employment, students and parents of elementary and secondary school
students, employees, sources of referral of applicants for admission and employment, and all
unions or professional organizations holding collective bargaining or professional agreements
with the recipient, that it does not discriminate on the basis of sex or mental or physical disability
in the educational program or activity which it operates, and that it is required by Title IX and
Section 504 not to discriminate in such a manner.
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Element 15: Closure Procedures

Governing Law: A description of the procedures to be used if the charter school closes. The
procedures shall ensure a final audit of the school to determine the disposition of all assets and
liabilities of the charter school, including plans for disposing of any net assets and for the
maintenance and transfer of pupil records.

Education Code Section 47605(b)(5)(P).

School Closure

In the event that San Leandro Catalyst Collegiate closes and does not continue operating under
this charter or a different charter, the following procedures, which are adapted from the
procedures recommended by the California Department of Education, shall be utilized to ensure
a final audit of San Leandro Catalyst Collegiate to determine the disposition of all assets and
liabilities of San Leandro Catalyst Collegiate, including plans for disposing any net assets and for
the maintenance and transfer of student records.

Documentation of Closure Action

The decision to close San Leandro Catalyst Collegiate for any reason will be documented by an
official action of the San Leandro Catalyst Collegiate Board of Directors. The action will identify
the reason for San Leandro Catalyst Collegiate’s closure (i.e., the charter was revoked, not
renewed, or closed voluntarily) and the effective date of the closure. The official action will also
identify an entity and person or persons responsible closure-related activities.

Notification and Timeline

The San Leandro Catalyst Collegiate Board of Directors, or its designee, will promptly notify
families and students of San Leandro Catalyst Collegiate, San Leandro Unified School District,
the Alameda County Office of Education, San Leandro Catalyst Collegiate’s SELPA (if
applicable), the retirement systems in which San Leandro Catalyst Collegiate’s employees
participate, and the California Department of Education of the closure as well as the effective date
of the closure. The notice will also include the following information:

e The name(s) of contact information for the person(s) to whom reasonable inquiries may
be made regarding the closure;

e The students’ school districts of residence; and

¢ The manner in which families may obtain copies of student records, including specific
information on completed courses and credits that meet promotion or graduation
requirements.

The San Leandro Catalyst Collegiate Board, or its designee, will ensure that the notification of
closure to the families and students of San Leandro Catalyst Collegiate provides information to
assist families and students in locating suitable alternative programs. This notice will be provided
promptly to the families and students of San Leandro Catalyst Collegiate following the Board’s
official action to close San Leandro Catalyst Collegiate.
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The San Leandro Catalyst Collegiate Board, or its designee, will also develop a list of students in
each grade level and the classes they have completed, together with information on the students’
school districts of residence, which they will provide to the entity responsible for closure-related
activities. In the event that any students reside outside the District, the San Leandro Catalyst
Collegiate Board, or its designee, will notify each school district that is responsible for providing
education services so that the receiving district may assist in facilitating student transfer.

Management of Student Records

As applicable, San Leandro Catalyst Collegiate will provide families, students, and the District
with copies of all appropriate student records and will otherwise support students in transferring
to their next school. All transfers of student records will be made in compliance with the Family
Educational Rights and Privacy Act (“FERPA”) 20 U.S.C. § 1232g. San Leandro Catalyst
Collegiate will ask the District to store original records of San Leandro Catalyst Collegiate’s
students.

All records of San Leandro Catalyst Collegiate shall be transferred to the District upon school
closure. If the District will not or cannot store the records, San Leandro Catalyst Collegiate shall
work with the Alameda County Office of Education to determine a suitable alternative location
for storage.

All state assessment results, special education records, and personnel records will be transferred
to and maintained by the entity responsible for closure-related activities in accordance with
applicable law.

Financial Audit and Reports

As soon as reasonably practical, San Leandro Catalyst Collegiate will prepare final financial
records. San Leandro Catalyst Collegiate will also have an independent audit completed within
six (6) months after the closure of the school. This may coincide with the regular annual audit of
San Leandro Catalyst Collegiate. San Leandro Catalyst Collegiate will pay for the final audit. The
audit will be prepared by a qualified Certified Public Accountant (CPA) selected by the School
and will be provided to the District promptly upon its completion. The purpose of the audit is to
determine the net assets or net liabilities of San Leandro Catalyst Collegiate. The final audit will
include an accounting of all financial assets, including cash and accounts receivable and an
inventory of property, equipment, and other items of material value, an accounting of the
liabilities, including accounts payable and any reduction in apportionments as a result of audit
findings or other investigations, loans, and unpaid staff compensation, and an assessment of the
disposition of any restricted funds received by or due to San Leandro Catalyst Collegiate.

Pursuant to California Ed. Code § 47604.33, San Leandro Catalyst Collegiate will complete and
file any annual and academic reports required, in addition to the final audit.
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Dissolution of Assets

On closure of San Leandro Catalyst Collegiate, all assets of San Leandro Catalyst Collegiate,
including, but not limited to, all leaseholds, personal property, intellectual property, and all ADA
apportionments and other revenues generated by students attending the School, remain the sole
property of San Leandro Catalyst Collegiate and shall be distributed in accordance with the
Articles of Incorporation to another California public educational entity upon the dissolution of
the nonprofit public benefit corporation. Any assets acquired from the District or District
property will be promptly returned upon school closure to the District. The distribution shall
include return of any grant funds and restricted categorical funds to their source in accordance
with the terms of the grant or state and federal law, as appropriate, which may include
submission of final expenditure reports for entitlement grants and the filing of any required Final
Expenditure Reports and Final Performance Reports, as well as the return of any donated
materials and property in accordance with any conditions established when the donation of such
materials or property was accepted.

On closure, San Leandro Catalyst Collegiate shall remain solely responsible for all liabilities
arising from the operation of the School.

As San Leandro Catalyst Collegiate is operated by a nonprofit public benefit corporation, should
the corporation dissolve with the closure of San Leandro Catalyst Collegiate, the Board will
follow the procedures set forth in the California Corporations Code for the dissolution of a
nonprofit public benefit corporation and file all necessary filings with the appropriate state and
federal agencies. San Leandro Catalyst Collegiate will utilize the reserve fund to undertake any
expenses associated with the closure procedures identified

above.
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Charter Supplemental Information
Special Education

San Leandro Catalyst Collegiate recognizes its responsibility to enroll and support all students,
regardless of disability, and pledges to work in cooperation with the San Leandro Unified School
District and/or a Special Education Local Plan Area (SELPA) to ensure that a free and appropriate
education is provided to all students with exceptional needs. Our special education program will
provide a Free and Appropriate Public Education (FAPE) and will offer students a wide range of
services to ensure their academic success in accordance with our mission and all applicable
special education laws at the state and federal level, including, but not limited to, the Title II of
the American with Disabilities Act of 1990 (ADA), the Individuals with Disabilities Education Act
(IDEA), and Section 504 of the Rehabilitation Act of 1973 (Section 504), Title II of the Americans
with Disabilities Act (ADA), and any other civil rights laws enforced by the U.S. Department of
Education Office of Civil Rights (OCR). We assure that San Leandro Catalyst Collegiate complies
with AB 602, San Leandro Unified School District guidelines, and all California laws pertaining
to students with special needs.

The following description regarding how special education and related services will be provided
and funded is being proposed by San Leandro Catalyst Collegiate for the sole purpose of
providing a reasonably comprehensive description of the special education program in the
charter petition, in accordance with California Ed. Code § 47605(b). As long as San Leandro
Catalyst Collegiate operates as a school of the San Leandro Unified School District for special
education purposes (pursuant to California Ed. Code § 47641(b)), the specific manner in which
special education and related services will be provided and funded shall be set forth in a
Memorandum of Understanding (“MOU”), delineating the respective responsibilities of San
Leandro Catalyst Collegiate and the San Leandro Unified School District. The language that
follows is not meant to preclude alternative arrangements between the San Leandro Unified
School District and San Leandro Catalyst Collegiate as agreed upon in the MOU.

San Leandro Catalyst Collegiate shall initially be deemed, by default, a public school of San
Leandro Unified School District for purposes of special education, pursuant to California Ed.
Code § 47641(b). However, San Leandro Catalyst Collegiate reserves the right to apply and
become an independent Local Education Agency (LEA) member in a SELPA for purposes of
special education. In this case, San Leandro Catalyst Collegiate will make written verifiable
assurances that it will become an independent LEA and, upon acceptance into a SELPA, will be
an independent LEA member of that SELPA pursuant to California Ed. Code § 47641(a). A
change in LEA status or SELPA membership shall not require a material revision of this charter.

San Leandro Catalyst Collegiate is in contact with and considering application to the Sonoma

County SELPA, Los Angeles County SELPA, and El Dorado County Office of Education (EDCOE)
Charter SELPA.
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Financial Plan

Governing Law: The petitioner or petitioners also shall be required to provide financial
statements that include a proposed first-year operational budget, including startup costs, and
cashflow and financial projections for the first three years of operation.

Education Code Section 47605(g).

The documents listed below are attached as Appendix 13: Budget:

e A projected first year budget, including startup costs; and
¢ Financial projections and cash flow for the first five years of operation.

San Leandro Catalyst Collegiate shall provide reports to San Leandro Unified School District and
Alameda County Superintendent of Schools as follows in accordance with California Ed. Code §
47604.33, and shall provide additional fiscal reports as requested by San Leandro Unified School
District:

1. By July 1, a preliminary budget for the current fiscal year. For a charter school in its first year
of operation, financial statements submitted with the charter petition pursuant to California
Ed. Code § 47605(g) will satisfy this requirement.

2. By July 1, a Local Control and Accountability Plan (“LCAP”) and an annual update to the
Local Control and Accountability Plan required pursuant to California Ed. Code § 47606.5.

3. By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, on December 15, a copy of San Leandro Catalyst
Collegiate’s annual, independent financial audit report for the preceding fiscal year shall be
delivered to San Leandro Unified School District, State Controller, California Department of
Education and Alameda County Superintendent of Schools.

4. By March 15, a second interim financial report for the current fiscal year reflecting changes
through January 31.

5. By September 15, a final unaudited report for the full prior year. The report submitted to San
Leandro Unified School District shall include an annual statement of all San Leandro Catalyst
Collegiate’s receipts and expenditures for the preceding fiscal year.

San Leandro Catalyst Collegiate shall provide reporting to San Leandro Unified School District
as required by law and as requested by the District including, but not limited to, the following;:
California Basic Educational Data System (“CBEDS”), actual Average Daily Attendance reports,
all financial reports required by California Ed. Code § 47604.33 and 47605(m), the School
Accountability Report Card (“SARC”), and the Local Control and Accountability Plan (“LCAP”).

San Leandro Catalyst Collegiate agrees to and submits to the right of San Leandro Unified School
District to make random visits and inspections in order to carry out its statutorily required
oversight in accordance with California Ed. Code § 47604.32 and 47607.
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Pursuant to California Ed. Code § 47604.3, San Leandro Catalyst Collegiate shall promptly
respond to all reasonable inquiries including, but not limited to, inquiries regarding its financial
records from San Leandro Unified School District.

The attached budget and cash flow projects are based on estimates of the actual revenue streams
and expenditures required to fully implement San Leandro Catalyst Collegiate as described in
this charter petition. San Leandro Catalyst Collegiate consulted and worked closely with EdTec
in the construction of the budget and the development of accurately projected revenues, expenses,
and cash flow (see Appendix 13: Budget).

The budget narrative for San Leandro Catalyst Collegiate, included below, details revenues and
expenditures for the school from startup (Year 0 in budget) through Year 5 (Year 5 in budget).

The budget and accompanying narrative align to the mission, academic program, and priorities
of San Leandro Catalyst Collegiate, and demonstrates the financial viability of the school.

In building a fiscally conservative and accurate budget, we followed and maintained a set of core
principles. These principles are described in detail below.

e Ensure Healthy Surplus: San Leandro Catalyst Collegiate recognizes the financial
challenges startup schools encounter with fewer enrolled students and costs pertinent
to facilities and staffing. It is imperative, then, to construct a conservative budget that
takes this into consideration. The school has built a budget that builds a healthy
reserve by the end of the first year of operation.

¢ Plan for Facilities Costs Conservatively: San Leandro Catalyst Collegiate intends to
apply for District facilities through Proposition 39. In order to serve the community
described within this charter petition, we wish to have facilities located within the
94578 zip code. San Leandro Catalyst Collegiate has also engaged in a search for
commercial properties that could safely and effectively house the enrollment for the
first two years of operation, as a second option for facilities if the Proposition 39
process does not yield a result acceptable to enrolled families.

o Estimate Staff Salaries Conservatively: All contracts at San Leandro Catalyst
Collegiate are at-will contracts. Therefore, salaries will not be directly proportional to
experience or degree. We estimated staff salaries conservatively in building our
budget. For instance, we budgeted all teachers (i.e., Lead, Enrichment, ELD, and
Learning Specialist) beginning with a salary of ~$73,700 (equivalent to a teacher with
5 years of experience on the school salary schedule), although we know that some
teachers will come with less experience. Each year, the budget reflects a salary increase
of 1.5% to accommodate cost-of-living increases with an additional 1.5% for step
increases on the salary schedule. Should additional startup money become available,
we would increase the 1.5% COLA to 2%, but remain conservative for purposes of
long-term financial planning.
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e Construct Staffing Model Strategically: While our mission and vision’s emphasis on
teacher quality calls for the staffing of as many high-quality teachers as possible, we
also remain conservative to ensure fiscal responsibility as an organization. We
leverage every staff position each year so as to uphold our school’s vision and provide
individualized student supports to the extent our students require them. For example,
in Year 1 of operations, our Enrichment Teacher will teach two electives to four class
cohorts. When not instructing, our Enrichment Teacher will provide push-in support
during core content areas or engage in a planning period. Our Learning Specialist will
provide push-in support during core content areas in classes in which students with
special learning needs will be placed.

e Align with School Mission & Key Design Principles: Our budget estimates and
narrative align with our school’s mission and key design principles. Each key design
principle of San Leandro Catalyst Collegiate is included in the budget document and
narrative below: curricular choices aligned to grade-level appropriate and standards,
assessment tools & platforms to provide individualized student supports, materials
and supplies to incorporate making-centered learning framework, and recruitment
and development of high-quality staff. We budgeted generously for staff recruitment
($10K each year) and professional development in the first two years.

¢ Assume Zero Additional Grants and Minimal Fundraising: In building our multi-
year budget, we wanted to ensure healthy fiscal management and stewardship by not
relying on unsecured funds and revenue streams. Therefore, we assumed zero
additional grants and minimal fundraising throughout the life of our charter. While
we intend to be a fundraising and fully giving board, we will not depend on
fundraising as a revenue stream for our charter.

Any dollars acquired from fundraising will support the advancement of our school’s
instructional program (e.g., supplies and technology for our Creativity & Design
course, equipment for Physical Education, books and supplementary texts for literacy,
etc.) or enhance our school’s family engagement elements (e.g., additional Family
Workshop Nights, special college field trips, etc.).

e Include Quotes When Possible: To the extent possible, San Leandro Catalyst
Collegiate secured quotes for services. These quotes include facility, curriculum,
instructional materials, professional development, assessment tools, and technology.
In circumstances when quotes were unavailable or non-applicable, we used
information provided by local charter schools.

e Plan for Cash Flow Shortfalls: San Leandro Catalyst Collegiate recognizes the
importance a line of credit can provide with regards to a steady cash flow during lean
startup years. As such, we have begun to research banks that may provide this line of
credit.

San Leandro Catalyst Collegiate will open in the 2021-22 school year with 120 students, 60
students in transitional kindergarten/kindergarten and 60 students in first grade. One grade will
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be added each year until the school is at full enrollment in 2025-26. At full-scale, we will serve a
total of 360 students in transitional kindergarten through fifth grade.

Figure 77: Full-Scale Enrollment Plan by Year and Grade Level

2021 60 60 120
2022 60 60 60 180
2023 60 60 60 60 240
2024 60 60 60 60 60 300
2025 60 60 60 60 60 60 360

The attendance rate is assumed to be 95% for all students in TK/K-5.

San Leandro Catalyst Collegiate is confident in its ability to reach the enrollment projections in
Year 1 of operations based on collected family interest signatures (refer to Appendix 2: Age-
Eligible Family Signatures). Our school will work closely and partner with Catalyst Collegiate
Family Champions, our broader school community, and enrolled families to market the school
within the community before opening and throughout the life of the charter. We expect to have
a waitlist that will be utilized to backfill seats for all grade levels at the beginning of each academic
year, a practice consistent with schools in San Leandro Unified School District. This practice will
maintain each class cohort at 60 students.

Our school projects a student population reflective of the average student population the District
schools maintain based on Ed-Data for the 2017-18 school year at San Leandro Unified School
District?#> and the unduplicated count is from the 18-19 P-2. Listed below are our projections for
our student population:

e 63.5% students eligible for free and reduced-price meals;

e 29.3% students classified as English learners; and

e 68.11% unduplicated student count of free and reduced-price meals, English learners,
and foster youth.

Like most public charter schools, San Leandro Catalyst Collegiate will use accrual-based
accounting. This means that the school will recognize revenues when they are earned, not when
they are received. There are two examples of how this can play out. First, final State Aid and In
Lieu of Property Tax payments for a school’s General Purpose Entitlement funds are typically
paid out in July. In the budget, this revenue is acknowledged in the current fiscal year, when it is
earned, not in the year it is received. On the cash flow, the cash impact is reflected when the cash
is received in July. Second, charter schools are allocated funding, such as lottery, based on current
year ADA (in the case of lottery funding, P-Annual ADA), but do not receive those funds until
the subsequent year (lottery funds are typically delayed by two fiscal quarters). Although San

245 “District Summary: San Leandro Unified.” Ed-Data Education Data Partnership, California Department of Education, www.ed-
data.org/district/ Alameda/San-Leandro-Unified.
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Leandro Catalyst Collegiate will not receive cash proceeds from lottery funding until Year 2, the
funds are still earned in Year 1.

The primary source of revenue for San Leandro Catalyst Collegiate will be funds received from
the General Purpose Entitlement (State Aid), as calculated by the Local Control Funding Formula
(LCFF). A table of assumed LCFF rates is included below in Figure 78. COLA assumptions are
aligned with the assumptions of the Fiscal Crisis and Management Assistance Team (FCMAT)
calculator, and calculations have been cross-checked with the FCMAT LCFF calculator, version
20.2c (updated on January 14, 2020 to reflect the January Budget.). Given the above assumptions,
the funding rates used for each year are outlined below in Figure 78.

Figure 78: LCFF & COLA Rates by Year

LCFF $10,738 $11,041 $11,328 $11,146 $11,037
COLA 2.71% 2.82% 2.60% 0.00% 0.00%

To estimate the amount of funding that is coming from local In Lieu of Property Taxes, San
Leandro Catalyst Collegiate is using the 18-19 P-2 report. The remaining money will come from
the state through State Aid and Education Protection Account Entitlement funds. Education
Protection Account Entitlement funding is projected at $200/ ADA.

San Leandro Catalyst Collegiate will offer a school food service program, subsidized by the
National School Lunch program. The current assumptions for revenue are based on recovery of
expense. Expense assumption is based on all students participating in the program with a $3.05
per day cost. To be conservative, San Leandro Catalyst Collegiate is assuming a 25% overall loss
on the school food service program due to bad debt (i.e., unpaid food expenses by families who
do not receive full subsidy) or over-ordering (i.e., food not claimed by an eligible student). The
school will adjust these assumptions once the school commences operations and actual program
participation begins.

Our school expects to receive Title I funding at a rate of $350 per student eligible for free or
reduced-lunch and Title II funding at $30 per student eligible for free or reduced-lunch. San
Leandro Catalyst Collegiate assumes a conservative estimate of $10,000 (minimum payment) for
Title IV funding in Year 1 of operations and beyond. Title funding will be used according to
federal standards and solely for supplementing the school’s core program, including instructional
support personnel and technology. The required percent of funds will be spent on staff
professional development.

The school intends to join a charter SELPA such as Sonoma County Charter SELPA. The funding
rates for state and federal SPED revenues are based on the Sonoma County SELPA, which the
other SELPAs mimic. State revenues begin in year 1, and federal revenues begin in year 2 (based
on prior year ADA).

San Leandro Catalyst Collegiate has also budgeted for state lottery revenue. These funds do not
begin to arrive until Year 2 of operations. Funds from Year 1 of operations will be accrued. Funds
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from the state lottery revenue is budgeted at $207/ ADA in 2021-22, which is based on the 2019-
20 School Fiscal Services rates.

Beginning in Year 2 of operations, San Leandro Catalyst Collegiate expects to receive $18/PY
ADA in Mandate Block Grant funding.

Silicon Schools has committed a grant of $150,000 to San Leandro Catalyst Collegiate for the
startup year (Year 0 in budget) immediately upon authorization (see Appendix 4: Letters of
Support for letter of commitment from Silicon Schools). They have also committed up to $500,000
in additional funding post-authorization to support with a successful school launch. To budget
conservatively, we have included $175,000 of that start-up commitment in Year 1.

All funds received during the pre-operational year will be used to cover personnel expenses for
the School Director, student and staff recruitment, office and instructional supplies, as well as
related costs incurred prior to school opening. San Leandro Catalyst Collegiate will engage in
additional fundraising efforts throughout the startup year and each year thereafter to supplement
public funding revenue sources and one-time startup grants.

The expenditures of San Leandro Catalyst Collegiate are divided into three main categories: (1)
personnel (compensation and benefits), (2) school operations (instructional materials and services
& other operating expenses), and (3) facilities. All expenditures are driven by, and reflective of,
our school’s mission of preparing all students for academic success and personal excellence in
school, career, and life.

Personnel expenses comprise a significant portion of San Leandro Catalyst Collegiate’s annual
budget. San Leandro Catalyst Collegiate believes high-quality school leaders, staff, and educators
are critical to the success of the students, and, therefore, the school. Figure 79 below outlines our
school’s staffing model from Year 1 (2021-22) to Year 5 (2025-26).

Figure 79: San Leandro Catalyst Collegiate Full-Scale Staffing Plan

1 School Director 2 Teachers (TK/K)
1 Manager of Operations 2 Teachers (1)
1 Office Coordinator 1 Enrichment Teacher
Year 1 (2021-22) 1 Learning Specialist
1 Associate Teacher
3 total 7 total
1 School Director 2 Teachers (TK/K)
1 Dean of Curriculum & Instruction | 2 Teachers (1)
1 Manager of Operations 2 Teachers (2)
Year 2 (2022-23) 1 Office Coordinator 1 Enricf}mer\t Tgacher
1 Learning Specialist
1 ELD Teacher

1 Associate Teacher
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4 total

10 total

Year 3 (2023-24)

1 School Director

1 Dean of Curriculum & Instruction
1 Manager of Operations

1 Manager of Student Supports

1 Office Coordinator

2 Teachers (TK/K)

2 Teachers (1)

2 Teachers (2)

2 Teachers (3)

2 Enrichment Teachers
2 Learning Specialists
1 ELD Teacher

2 Associate Teachers

Year 4 (2024-25)

5 total 15 total

1 School Director 2 Teachers (TK/K)
1 Dean of Curriculum & Instruction | 2 Teachers (1)

1 Manager of Operations 2 Teachers (2)

1 Manager of Student Supports 2 Teachers (3)

1 Dean of Culture
1 Office Coordinator

6 total

2 Teachers (4)

2 Enrichment Teachers
2 Learning Specialists
1 ELD Teacher

1 Literacy Specialist

2 Associate Teachers

18 total

Year 5 (2025-26)

1 School Director

2 Deans of Curriculum & Instruction
1 Manager of Operations

1 Manager of Student Supports

1 Dean of Culture

1 Office Coordinator

7 total

2 Teachers (TK/K)

2 Teachers (1)

2 Teachers (2)

2 Teachers (3)

2 Teachers (4)

2 Teachers (5)

2 Enrichment Teachers
2 Learning Specialists
1 ELD Teacher

1 Literacy Specialist
2 Associate Teachers

20 total

TOTAL 7 total

San Leandro Catalyst Collegiate will provide a competitive compensation based on a salary
schedule for each position. Associate Teachers, teachers who are uncredentialed but provide
push-in support during core content areas, will also be provided a competitive salary reflective

20 total

of their responsibilities and expectations at San Leandro Catalyst Collegiate.

Our school assumes 10 days of PTO per FTE, at $230 per day.

San Leandro Catalyst Collegiate will make all contributions legally required of employers in
California, such as Medicare, workers” compensation insurance, unemployment insurance, and
any other employer payroll obligations. San Leandro Catalyst Collegiate will not participate in

-310 -

0




the California State Teachers’” Retirement System (CalSTRS) or the California Public Employees’
Retirement System (CalPERS).

Our school assumes that all employees will participate in a 403(b) retirement account plan, with
5% (roughly one-third of the projected 18.10% STRS rate) employer contribution and pay into
Social Security.

San Leandro Catalyst Collegiate will offer health insurance to all full-time employees. Health
insurance will be capped at $8,000 for each participating full-time employee. This amount will
include health, dental, and vision. The rate will increase by 8.0% each year, beginning in Year 1
of operations.

San Leandro Catalyst Collegiate has budgeted for expenditures related to the general operation
of the school, including approved textbooks and core curricular materials; instructional materials
& supplies; office supplies; computers; classroom furniture, equipment, & supplies; and student
food services. For reference, budget account numbers are noted next to each item.

o Approved Textbooks & Core Curricular Materials (Account Number 4100): These funds
primarily include textbooks and curricular materials such as textbooks, student
workbooks, and teacher guides. The conservative assumption is that the average cost of
instructional materials is $4K per year for each new classroom and $2K per year for each
existing classroom. The school will purchase a class set of core texts each year and will
plan to replace core texts every four years due to normal wear and tear.

o Custodial Supplies (Account Number 4315): Includes supplies associated with custodial
cleaning supplies and equipment (e.g., disposable gloves, commercial paper towels, trash
can liners, etc.). This line item is based on historical costs (approximately $150 per month
for 12 months) of other local public schools.

o Instructional Materials & Supplies (Account Number 4325, 4326, 4335): Includes
instructional materials and supplies such as math manipulatives, making materials, etc.
The conservative assumption is that the average cost of instructional materials and
supplies per student is $125 per year. The school will purchase a class set of non-
disposable instructional materials and supplies for each student and will plan to replace
them every five years due to normal wear and tear. In addition, the budget includes
supplies ($5K) for Creativity and Design and PE Supplies ($200/new class) each year.

e Office Supplies (Account Number 4330): Includes office administrative supplies. This line
item is based on historical costs ($2,500 during startup year and $5K thereafter) of other
local charter schools.

o Teacher Supplies (Account Number 4346): Includes supplies requested by staff, exclusive
of supplies school provides all staff. The school has budgeted $50 per FTE.

e Uniforms (Account Number 4350): San Leandro Catalyst Collegiate has budgeted $30 per
new student and $15 per returning student annually for a school uniform.
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e Classroom Furniture, Equipment, & Supplies (Account Number 4410): These funds
primarily include classroom furniture, equipment, and supplies, such as desks, chairs,
projector, document camera, disposable classroom supplies, and classroom decorum. The
conservative assumption is that the average cost of classroom furniture, equipment, and
supplies per classroom is $5K per new classroom.

o Computers (Account Number 4420): San Leandro Catalyst Collegiate has budgeted to
purchase 15 student Chromebooks for each classroom, beginning in Year 1 of operations,
at an average cost of $300 per student Chromebook. All staff will receive a Chromebook
for professional use at an average cost of $600 per staff Chromebook. The school assumes
an average Chromebook lifespan of four (4) years for student Chromebooks and three (3)
years for teacher Chromebooks. The school may receive in-kind donations or computers
at a significantly lower price, which would have a favorable impact on the budget.

e Student Food Services (Account Number 4710): The school is budgeting $550/Free and
Reduced-Lunch qualifying student for school lunch.

San Leandro Catalyst Collegiate has budgeted for expenditures related to the general operation
of the school, including travel & conferences; dues & memberships; insurance; janitorial,
gardening services & supplies; security; utilities; equipment leases; Proposition 39 related costs;
repairs and maintenance for building and computers; accounting fees; banking fees; business
services; district oversight fees; field trip expenses; fingerprinting; legal fees; marketing and
student recruiting; payroll fees; professional development; SPED SELPA administrative fee; staff
recruiting; student assessment; student health services; student information system; substitutes;
technology services; communications (internet and website fees); postage and delivery; and
communications (telephone & fax). For reference, budget account numbers are noted next to each
item.

e Travel & Conferences (Account Number 5200): Opportunities to engage in high-quality
professional development as part of continuous learning is essential in building and
sustaining an exceptional school team of school leaders, teachers, and staff. San Leandro
Catalyst Collegiate has allocated $500 per Teacher FTE per year, inclusive of travel, meals,
and professional fees. As part of the school’s professional development program, all San
Leandro Catalyst Collegiate staff will have the opportunity to attend at least one
conference, single-day or multi-day training series, or workshop relevant to their
professional growth goals, instructional practices, and schoolwide priorities. This
individual staff budget will not roll over to the subsequent year if a staff member elects
not to use it during the current school year. Once the $500 is reached, the FTE staff member
will be responsible for additional incurred expenses during the professional development
opportunity.

e California Charter Schools Association (CCSA) Membership (Account Number 5300):
Membership fee for California Charter Schools Association (CCSA) is budgeted at $15 per
student each year, with Year 1 startup expenditures including the $2,500 charter
developer membership pre-authorization.
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Insurance - Other (Account Number 5450): Includes insurance expense for general
liability, umbrella, school board professional liability, building contents, employer’s
liability for workers’” compensation, surety bond, and physical/sexual abuse and
molestation liability. The school has budgeted approximately $82 per student based on
JPA quotes.

Janitorial, Gardening Services & Supplies (Account Number 5515): Includes expenses for
custodial services.

Security (Account Number 5520): Includes expenses for monthly alarm system, quoted at
$50/ month from ADT.

Utilities - All Utilities (Account Number 5535): Includes all utilities associated with
operating a facility: electricity, gas, and water. This line item is based on the projections of
$0.30 per square foot per month at 80 square feet per student.

Equipment Leases (Account Number 5605): San Leandro Catalyst Collegiate will lease
two (2) copiers. The school budgets $600 per month for each copier.

Proposition 39 Related Costs (Account Number 5611): San Leandro Catalyst Collegiate
has budgeted building related costs based on current year enrollment multiplied by $1000
(approximately 80 square feet per student at $12.50/square foot per year).

Repairs and Maintenance - Building (Account Number 5615): Includes costs related to
building repairs and maintenance. The school has budgeted $90 per student per year.

Repairs and Maintenance - Computers (Account Number 5616): Includes costs related to
computer repairs and maintenance. The school has budgeted $14 per student per year.

Accounting Fees (Account Number 5803): San Leandro Catalyst Collegiate has budgeted
$9,500 per year for an annual audit to be conducted by a CPA firm. This line item is based
on quotes from auditors for similarly sized schools.

Banking Fees (Account Number 5809): The school has budgeted $30/month for
miscellaneous banking fees. This line item is based on costs for other charter schools in
the Bay Area.

Business Services (Account Number 5812): The school intends to outsource its business
services (i.e., payroll, accounts payable/receivable, financial compliance, accounting, data
management, financial reporting, and budget support). The expense for business services
starts at 5% of State/Federal revenues and declines as a percentage of revenue over time.

District Oversight Fees (Account Number 5824): San Leandro Catalyst Collegiate has
budgeted 1% of Local Control Funding Formula (LCFF) for district oversight fees as
outlined by California Ed. Code § 47604.32.
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Field Trips Expenses (Account Number 5830): San Leandro Catalyst Collegiate has
budgeted $50 per student for field trips.

Fingerprinting (Account Number 5836): Our school has budgeted $75 per new FTE for
fingerprinting services. The cost for a DOJ and FBI background check is $49: $32 for the
DOJ and $17 for the FBI. The costs for the livescan vendor to physically take fingerprints
differ by vendor and ranges from $5 to $75, with a conservative estimate of $75 per new
FTE.

Legal Fees (Account Number 5845): San Leandro Catalyst Collegiate has budgeted $5,000
for legal services beginning in startup year (when and if the need arises). We anticipate
an increase of 1.0% each year.

Marketing and Student Recruiting (Account Number 5851): Includes funds allocated for
fundraising & marketing efforts and student recruitment, which are led by the School
Director. The conservative assumption is that the average cost of recruitment per student
is $45 per new student. During the pre-operational year, the School Director will be
allocated $5,000 for student recruitment. Subsequent years will adjust the budget for
student recruitment for $45 per new student with the projected enrollment for sixty (60)
students and anticipated increase of 1% each year.

Payroll Fees (Account Number 5857): San Leandro Catalyst Collegiate has budgeted $275
per month for payroll processing with an anticipated increase of 1% each year added to
the monthly cost.

Professional Development (Account Number 5863): San Leandro Catalyst Collegiate has
also budgeted $10,400 for STEP professional development from the University of Chicago
and Urban Education Institute in the first two (2) years of operation.

Professional Development - Other (Account Number 5864): Includes professional
development support from BES during the school’s pre-operational year and Year 1 of
operations of operations. San Leandro Catalyst Collegiate has budgeted $10,000 per year
for BES Follow-On Support, for a total of $20,000.

Special Education Contract Instructors (Account Number 5869): The school has Special
Education staff and expects that some Special Education services such as speech and OT
will be contracted out. The exact needs of the students will not be known until students
are enrolled, but the school has budgeted $400/ ADA for these services. The school is also
budgeting 4% of Special Education revenues for SELPA Admin Fees.

SPED SELPA Admin Fee (Account Number 5872): The school is also budgeting 4% of
Special Education revenues for SELPA Admin Fees.

Staff Recruiting (Account Number 5875): Includes funds allocated for staff recruitment,

which are led by the School Director. The school anticipates that some staff will be

provided from Teach For America (TFA). Teach For America’s finder’s fees for teachers is
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quoted at $5,000 per teacher. The budget for staff recruitment will be adjusted each year
to include an anticipated increase of 1% each year.

Student Assessment (Account Number 5878): San Leandro Catalyst Collegiate will
administer state-mandated assessments (i.e., CAASSP assessments), a nationally norm-
referenced test (i.e., MAP), and internal assessments (i.e., STEP, core content area tests,
etc.). This line item is based on collected quotes, current projections, and conservative
estimates.

The nationally norm-referenced test we will use is MAP, which incorporates a $1K one-
time set-up fee and $13.50 per student per year. Our school will also use STEP assessments
to monitor literacy growth of our students. STEP assessment quote includes a $1K one-
time set-up fee and $16 per student per year.

Student Health Services (Account Number 5880): San Leandro Catalyst Collegiate has
allocated $10 per student per year for health evaluations. This line item is based on
historical costs of other local charter schools.

Student Information System (Account Number 5881): Includes funds allocated for
student information system (SIS). The conservative assumption is $6,000 for one-time set-
up fee and an average cost of $18 per student. During Year 1 of operation, San Leandro
Catalyst Collegiate allocated $8,160 for the student information system (SIS). Subsequent
years will adjust the budget for student recruitment for $18 per new student with the
projected enrollment for sixty (60) students and anticipated increase of 1% each year.

Substitutes (Account Number 5884): Includes funds allocated for contracted services for
substitutes. The conservative assumption is that the average cost of substitute is $230 per
day per FTE. Each FTE will receive 10 days of sick and personal days. Subsequent years
will adjust the budget for substitutes for $230 per day per FTE with the staffing additions
and anticipated increase of 1% each year.

Technology Services (Account Number 5887): The school intends to contact with a
technology services firm to provide ad hoc technology/network support.

Communications - Internet / Website Fees (Account Number 5910): The projected
monthly cost for internet service is $25. The annual fee for the school’s website and
domain is $225.

Postage and Delivery (Account Number 5915): Includes routine postage and shipping.
This line item is based on historical costs of other local charter schools (approximately $10

per student per year).

Communications - Telephone & Fax (Account Number 5920): San Leandro Catalyst
Collegiate is budgeting $60/month for phone service.
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San Leandro Catalyst Collegiate intends to apply for District facilities through Proposition 39. In
order to serve the community described within this charter petition and to support families who
reside in the Halcyon-Foothill and Floresta/Springlake areas, we wish to have facilities located
within the zip code 94578. In 2021-22, our first year of operation, we will need temporary space
designed to house approximately 120 elementary school students in 4 classrooms. In 2022-23, we
will need temporary space designed to house approximately 180 elementary school students in 6
classrooms. In 2023-24, we will need temporary space designed to house approximately 240
elementary school students in 8 classrooms. In 2024-25, we will need temporary space designed
to house approximately 300 elementary school students in 8 classrooms. In 2025-26 and beyond,
we will be fully enrolled at 360 elementary school students and require approximately 28,000
square feet of building space housing 10 standard size classrooms, 1 double-sized classroom
called “Idea Lab,” 1 classroom-sized learning center to provide additional support to students
with IEPs and English learners, an office, a classroom-sized multi-purpose room for flexible uses,
and 3-5 small spaces for meetings, counseling, and other student support services.

San Leandro Catalyst Collegiate has also engaged in a search for potential facility spaces within
churches that are already zoned for student safety as well as commercial properties that could
safely and effectively house the full enrollment of the school, as a second and third option,
respectively, for facilities if the Proposition 39 process does not yield a result acceptable to
enrolled families.

Notwithstanding any language to the contrary in this charter, the interpretation, application, and
enforcement of this provision are not subject to the Dispute Resolution Process.

The state and federal revenues in the cash forecast follow the established timings as set forth by
the CDE and state law. Expenses are timed based on typical spending patterns of charter schools
in the EdTec network.

EdTec will support the school in applying for a CDE Revolving Loan, which arrives in July,
January, and April of the first year of operation. EdTec has nearly a 100% success rate in
supporting schools in their Revolving Loan applications.

Administrative Services

Governing Law: The manner in which administrative services of the charter school are to be
provided.
Education Code Section 47605(g).

San Leandro Catalyst Collegiate will provide or procure its own administrative services
including, but not limited to, financial management, accounts payable/receivable, payroll,
human resources, and instructional program development either through its own staff or through
an appropriately qualified third-party contractor.
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San Leandro Catalyst Collegiate plans to contract with EdTec, a business and development
company specializing in charter schools, for administrative and “back office” services including,
but not limited to, the following;:

e Complete bookkeeping services;

e Budget creative/fiscal planning services;

¢ Cash flow management;

e Local, state, and federal reporting;

e Audit and compliance preparation;

e Payroll services;

¢ Employee benefits;

¢ Planning and management;

e LEA plans;

e Compliance reporting to county and state grantors;

e Attendance reporting;

e Food program implementation and claims reporting;

e Training on charter school finance, accounting & operation functions, budgets, and
financial reports;

¢ Quarterly and annual filings of tax forms (i.e., IRA, EDD, etc.); and

e Property tax exemptions filings.

At any time, San Leandro Catalyst Collegiate may discuss the possibility of purchasing
administrative services from the District. If the District is interested, the specific terms and cost
for these services will be the subject of a memorandum of understanding between San Leandro
Catalyst Collegiate and San Leandro Unified School District and subject to District availability
and willingness to provide such services.

Facilities
Governing Law: The facilities to be utilized by the charter school. The description of the facilities

to be used by the charter school shall specify where the charter school intends to locate.
Education Code Section 47605(g).

Due to our targeted student population as described throughout this charter and detailed in

, San Leandro Catalyst
Collegiate desires to be located within the general areas of San Leandro associated with the 94578
zip code.

Pursuant to Proposition 39, San Leandro Catalyst Collegiate may seek the support of San Leandro
Unified School District in securing a district-owned facility through the annual presentation of a
Proposition 39 request and/or under a separately negotiated long-term lease arrangement. It
shall utilize California Building Standards Code compliant facilities in accordance with
California Ed. Code § 47610.
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If San Leandro Catalyst Collegiate is not able to acquire a suitable facility through Proposition 39,
San Leandro Catalyst Collegiate may seek to rent or purchase a facility. The San Leandro Catalyst
Collegiate Board of Directors has assembled a Facility Task Force to evaluate options. San
Leandro Catalyst Collegiate may apply for facilities financing assistance under the state’s Charter
School Facilities Grant Program and/or state-administered Charter School Facilities Incentive
Grants such as SB740, dependent upon eligibility determined by the school’s percentage of
socioeconomically disadvantaged students.

San Leandro Catalyst Collegiate seeks to secure a facility that will execute its mission and vision
and provide a safe, learning environment for its students. San Leandro Catalyst Collegiate will
require a single campus located within the boundaries of the District.

In its first year of operation, San Leandro Catalyst Collegiate anticipates its facilities requirements
to include, but are not limited to, those shown below in Figure 80.

Figure 80: Facilities Needs for First Year of Operation, 2021-22

Grades Served TK-1
Projected Enrollment 120
Number of Classrooms 4 classrooms

1 multi-purpose room

1 playground or outside gym space
1 pull-out room

Additional Needs 3 bathrooms

1 main office

1 staff workspace

1 administrative office

9,600 square feet, based on enrollment projections for 80 square feet per

Proj F
rojected Square Footage student

At full-scale, we anticipate our facilities needs as described in Figure 81.

Figure 81: Facilities Needs at Full-Scale, 202526

Grades Served TK-5
Projected Enrollment 360
Number of Classrooms approximately 12 classrooms

1 multi-purpose room

1 playground or outside gym space
3 pull-out rooms

Additional Needs 5 bathrooms

1 main office

1 staff workspace

3 administrative offices

28,800 square feet, based on enrollment projections for 80 square feet per

Projected Square Footage student
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Potential Civil Liability Effects

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the
school district.
Education Code Section 47605(g).

San Leandro Catalyst Collegiate shall be operated by a California nonprofit public benefit
corporation. This corporation is organized and operated exclusively for charitable purposes
within the meaning of Section 501(c)(3) of the Internal Revenue Code and California Revenue and
Taxation Code Section 23701(d).

Pursuant to California Ed. Code § 47604(c), an authority that grants a charter to a charter school
operated by or as a nonprofit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. San Leandro Catalyst Collegiate shall work diligently to assist San Leandro
Unified School District in meeting any and all oversight obligations under the law, including
monthly meetings, reporting, or other District-requested protocol to ensure San Leandro Unified
School District shall not be liable for the operation of San Leandro Catalyst Collegiate.

Further, San Leandro Catalyst Collegiate intends to enter into a memorandum of understanding
with San Leandro Unified School District, wherein San Leandro Catalyst Collegiate shall
indemnify San Leandro Unified School District for the actions of San Leandro Catalyst Collegiate
under this charter.

The corporate Bylaws of San Leandro Catalyst Collegiate shall provide for indemnification of San
Leandro Catalyst Collegiate’s Board of Directors, officers, agents, and employees, and San
Leandro Catalyst Collegiate will purchase general liability insurance, Board Members and
Officers insurance, and fidelity bonding to secure against financial risks.

As stated above, insurance amounts shall be determined by recommendation of the District and
San Leandro Catalyst Collegiate’s insurance company for schools of similar size, location, and
student population. San Leandro Unified School District shall be named an additional insured on
the general liability insurance of San Leandro Catalyst Collegiate.

San Leandro Catalyst Collegiate Board of Directors shall institute appropriate risk management

practices as discussed herein, including screening of employees, establishing codes of conduct for
students, and dispute resolution.

-319 -

















































































































































































































































































































































































































































































































































































































